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Academic Update  
Assistant Professor of Astronomy 

Stephen Boughn and two other sci-
entists detected what may be the 
largest known galaxy in the universe 
— more than six million light years 
in diameter (as compared to the 
Milky Way, which is about 100,000 
light years across). More important, 
Boughn and his colleagues devel-
oped a technique to measure 
extremely low light levels more 
accurately than had been possible 
in the past. Their findings, reported 
in the cover article of the October 26, 
1990, issue of Science magazine, 
were also the subject of news sto-
ries by AP, UPI, The New York 
Times, The Philadelphia Inquirer, 
local and network television and 
radio.... Emeritus Professor of His-
tory Edwin Bronner contributed an 
essay entitled "Moderates in Lon-
don Yearly Meeting, 1857-1873: 
Precursors of Quaker Liberals" in 
Church History, Vol. 59, September 
1990, No. 3....Visiting Assistant Pro-
fessor of Religion Celia Chazelle 
served as convener at the Delaware 
Valley Medieval Association's win-
ter meeting, held at Haverford in 
February. At that meeting, Profes-
sor of History Susan Stuard spoke 
on "The Chase After Theory: Con-
sidering Medieval Women."... Pro-
fessor of Psychology Douglas Davis 
published a paper titled "Freud's 
Unwritten Case" in the Spring 1990 
issue of the journal, Psychoanalytic 
Psychology. A second paper on 
Freud titled "A Theory for the 90s: 
Freud's Theory of Traumatic Seduc-
tion in Historical Context" will 
appear next year in the journal, Psy-
choanalytic Review. A third paper, 
"Abortion and Its Discontents: 
Reproductive Psychodynamics in 
Early Psychoanalysis," was 
presented in August at the annual 
meeting of the American Psycholog-
ical Association.... This past sum-
mer psychologists in the 
Philadelphia Society for Psychoana-
lytic Psychology elected Davis, and 

Deputy Dean of the College and 
Assistant Professor of General Pro-
grams Randy Milden, to its board 
of directors. Psychological Coun-
selor Jane Widseth was elected 
President. Milden has also been 
asked to serve on the Hillel of 
Greater Philadelphia Board Com-
mittee to oversee services to small 
suburban campuses.... Assistant 
Professor of Religion J. David Daw-
son has been awarded a National 
Endowment for the Humanities Fel-
lowship for College Teachers and 
Independent Scholars.... In October 
the board of trustees of Manhattan 
College conferred on Associate Pro-
fessor and Chair of Economics Ver-
non Dixon the degree of Doctor of 
Humane Letters, honoris causa at 
the Fall Honors Convocation, after 
which Professor Dixon delivered an 
address. Manhattan College is 
Dixon's alma mater.... Professor of 
Political Science Harvey Glickman 
participated in the 8th annual con-
ference of the Defense Academic 
Research Support Program entitled 
"Global Restructuring and the Third 
World," held in Washington, DC, last 
December. He served as discussion 
leader for a workshop on "Africa: 
South Africa/Namibia, Ethiopia, 
Mozambique, Nigeria."... William R. 
Kenan Jr. Professor of Physics 
Jerry P. Gollub and former Profes-
sor of Physics Andrew Dougherty 
received a National Science Founda-
tion Grant entitled "RUI: Interfacial 
Pattern Formation."... Dean of the 
College Matthews Hamabata has 
been appointed to a two-year term 
as a Pennsylvania Humanities Coun-
cil Evaluator. Hamabata will be 
responsible for evaluating projects 
that have received PHC grants of 
larger than $3,000.... The Pennsylva-
nia Council of Arts has awarded a 
$5000 grant to Assistant Professor 
of French and Director of the Total 
Immersion Language Workshops 
Frances Hoekstra for a fellowship 
in fiction. Her short stories have 
appeared in The Black Warrior 
Review and The Virginia Quarterly, 

and another will be published this 
spring in The Southern Review. 
Hoekstra will take a leave of 
absence for the fall 1991 semester 
to complete a book of short 
stories.... Professor of Mathematics 
Dale Husemoller served on the 
organizing committee for the Borel 
Seminars in mathematics, to be 
held in Switzerland in May and June 
1991. The seminars' topic will be 
"Quantum Groups and Braid 
Group." In January 1991 he was in 
India giving a course on "The Mon-
odromy of the Braid Group and the 
Knizhnik-Zamolodchikov Equation" 
at Bombay's Tata Institute for Fun-
damental Research, and a lecture 
on "The Braid Group" at the Indian 
Statistics Institute in Bangalore. He 
also participated in the Indian-
Soviet Conference on Geometry, 
and worked on the 3rd edition of 
Fibre Bundles and the monograph 
Cyclic Homology to be published in 
1991.... The October 1990 issue of 
the French Review features an article 
by Assistant Professor of French 
Jacques -Jude Lepine. The title is 
"La Barbarie a visage divin: mythe 
et rituel dans `Athalie'." This is an 
interdisciplinary approach to Jean 
Racine's last tragedy, showing how 
Racine added mythico-ritual 
elements to his biblical sources in 
order to achieve a unique form of 
performance, half-way between the-
ater and sacrifice.... Professor 
of Classics Joe Russo attended 
the 1990 Annual Meeting of the 
American Folklore Society in Oak-
land, CA. He presented a paper 
titled "Odysseus the Trickster" as 
part of a panel on Literature/ 
Folklore/Theory.... Associate Pro-
fessor of Philosophy Kathleen 
Wright edited and wrote an intro-
duction for Festivals of Interpreta-
tion: Essays on Hans-Georg 
Gadamer's Work, published in 
August as part of the SUNY series in 
Contemporary Continental Philoso-
phy. Wright also contributed an 
essay entitled "Literature and Phi-
losophy at the Crossroads." 
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Asia Alderson Bennett John Francone Russell R. Reno Jr. 

O 

Suzanne Amador 

The volume engages and clarifies 
concepts crucial to Gadamer's 
philosophical hermeneutics such as 
effective-history, tradition, dialogue, 
language, and the universal scope 
of hermeneutics. 

Changing Faces  
Suzanne Amador, a new Assis-

tant Professor of Physics and Bio-
physics, comes from a postdoctoral 
research associate position in the 
Department of Chemistry at the 
University of Pennsylvania. She 
holds a Ph.D. and M.S. in Applied 
Physics from Harvard University 
and a B.S. in Physics from the Mas-
sachusetts Institute of Technology. 
Her research interests include bio-
physics and condensed matter 
physics. 

Asia Alderson Bennett was 
elected to the Board of Managers 
last year. She has been Executive 
Secretary of the American Friends 
Service Committee since 1980. She 
previously served as Associate 
Executive Secretary for Personnel 
and was the Regional Executive 
Secretary for the Pacific Northwest 
Office in Seattle from 1973-1978. 
Following her graduation from 
Westtown School in 1951, she 
attended Bryn Mawr College for 
two years. She married Lee C. 
Bennett Jr., Haverford class of 1955. 

While raising three children and 
working in early childhood educa-
tion, she returned to college, receiv-
ing her B.A. from the University of 
Washington in 1973. She is a mem-
ber of the Corporation of Haverford 
College and has served on the 
Standing Nominating Committee 
and the Advisory Committee of the 
Corporation. 

John Francone has been named 
Director of Food Services. He holds 
a B.S. in business management from 
Robert Morris College. He is certi-
fied as a trainer of Retail Supervi-
sory Training (RST) and Food Service 
Skills (FSS) through John 
Wanamaker Manager Training 
Seminars. 

Russell R. Reno Jr., elected to 
the Board of Managers last fall, is a 
partner in the law firm of Venable, 
Baetjer & Howard in Baltimore, MD. 
Following graduation from Haver-
ford in 1954, he attended the Univer-
sity of Pennsylvania, receiving his 
J.D. degree in 1957. He serves on 
the Boards of the Baltimore Choral 
Arts Society and Goucher College, 
and as general counsel to the 
Trustees of Goucher College and 
the Episcopal Diocese of Maryland. 
He married Mary Ellen Klock, a 
Bryn Mawr graduate, and they have 
four children, two of whom gradu-
ated from Haverford: Russell R. 
Reno III '83 and William Reno '84. 

Juan A. Williams 

Juan A. Williams, elected to the 
Board of Managers last year, is a 
senior political reporter for the 
Washington Post. He serves as a 
commentator on several television 
news programs, and he is the 
author of Eyes on the Prize, which 
was the basis for the PBS television 
series of the same title. His work 
has appeared in many publications, 
including Fortune, Harper's and 
The Atlantic Monthly. A graduate of 
Haverford in 1976, he recently 
received the Haverford Award for 
distinguished service to society. He 
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is a frequent speaker at colleges 
and universities, including Haver-
ford. He is married to Delise Susan 
Williams. They have three children. 
He is a member of the Boards of the 
Robert F. Kennedy Journalism 
Awards and Carl Rowan's Project 
Excellent Awards. 

Dick Wiseman, former Univer-
sity of North Carolina at Charlotte 
Assistant Coach, was named Head 
Coach of the women's basketball 
team. While in Charlotte, he 

also served as Head Coach of the 
women's softball team. From 1978-
1986, Wiseman was Head Coach of 
the men's basketball program at 
the Pennsylvania State University 
campus at Ogontz. He is a graduate 
of West Chester University and has 
a master's degree from Trenton 
State College. 

Dick Wiseman 

Douglas Borgstedt  
Douglas Borgstedt '33 has given 

Magill Library over 250 cartoons he 
created as a syndicated cartoonist 
in the 1960's and 1970's. His work 
regularly appeared in more than 
ninety newspapers around the 
country, and from 1968 until it 
folded a decade later, Borgstedt 
garnered a national reputation as 
editorial cartoonist for the Philadel-
phia Bulletin. 

The cartoons are some of the 
best examples of pictorial journal-
ism to be found anywhere. His work 
covers a wide variety of political 
and social topics, and he managed 
to poke fun at nearly every impor-
tant political figure active during 
the two turbulent decades. Borgst-
edt's work combines sharp wit and 
a savvy understanding of news 
events with an extraordinary artis-
tic sense. 

Borgstedt began producing car-
toons while in college, contribut- 

Editorial cartoonist 
Douglas Borgstedt with a 

sampling of his work. 

ing caricatures of some of his pro-
fessors to the Haverfordian. Forced 
to drop out of college for financial 
reasons sophomore year, he began 
free-lancing and eventually selling 
cartoons to the Saturday Evening 
Post and remained with the maga-
zine until it closed in 1963. It was 
then that he began a full-time 
career as an editorial cartoonist. 

Today, his cartoons appear in a 
number of different business publi-
cations, and he is currently a 

weekly contributor to Editor and 
Publisher on the subject of press 
and television. He has also done 
work for the National Football 
League. Winner of a number of 
Freedom Foundation awards, he 
has spoken on editorial cartooning 
at Ohio University, Washington and 
Lee University and here at Haver-
ford. Douglas Borgstedt resides 
with his wife in Valley Forge, PA. 
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Alumni Weekend 
May 31-June 2, 1991 
by Diane Wilder, 
Director of Alumni Relations 

"The more things change...." 
The College has changed since 

you left, not just for the sake of 
change, but to make what was good 
even better. 

BUT, even with these changes, 
Haverford somehow remains the 
same. Alumni Weekend is an oppor-
tunity to revisit haunts, see old 
friends, feed the ducks on the pond, 
walk the nature trail, and sit on 
Founders steps on a beautiful, sun-
lit morning. It's also a chance to 
share your college experiences with 
today's students, many of whom 
will be invited to return to campus 
to meet alumni. During the week-
end, you will learn what social and 
educational issues the College faces 
and how it is dealing with them. 

As you probably learned while an 
undergraduate, some things need 
to be experienced in person. Come 
rediscover Haverford for yourself! 

Other Alumni Weekend activities 
will include a faculty open house, 
classes with new faculty members, 
financial planning seminars for 
both younger and older alumni, 
inter (intra) class athletic competi-
tions, an expanded child care pro-
gram, the first Great Hall Coffeehouse 
with live entertainment, and just 
not enough free time to see friends. 

Founders Hall has opened after 
nearly two years of renovations. The 
College will celebrate the reopening 
with a rededication ceremony, 
tours, and an exhibit. 

The Alumni Weekend flyer will 
be mailed to all alumni in mid-April. 
Reunion classmembers will also 
receive more information via their 
spring reunion letters. 

This year the classes of 1986, 
1981, 1971, 1966, 1961, 1956, 1951, 
1946, 1941, 1936, 1931, and 1926 will 
hold reunions. For more informa- 

tion, please contact the Alumni 
Relations Office (215) 896-1001. 

Financial & Estate 
Planning Seminar 

For the second year, Haverford 
and Bryn Mawr are co-hosting a 
financial and estate planning semi-
nar for alumni/ae of both colleges. 
The seminar will be offered on 
Reunion Friday, May 31, 1991, from 
2:00 to 5:00. The program is open to 
all graduates, although most of the 
seminar content will be geared to 
graduates in the 25th reunion class 
and older. 

Alumni can choose between a 
variety of tracks built around the 
themes of finances/investing, estate 
planning, and health care needs. 
Speakers versed in these topics will 
lead sessions in the following: 

• The ABC's of Investing 

• Preparing Your Will—What 
You Need to Know 

• Recent Developments in Estate 
Planning 

• Long Term Health Insurance 

• How to Pick a Life-care Facility 

• You Need to Plan for 
Retirement Now 

• How to Pay for College 

• Giving so it Counts Twice— 
Benefits of Deferred Giving 

Registration information will be 
sent to all reunion classes. Others 
interested in attending can receive 
information by calling or writing 
Steven Kavanaugh, Director of 
Deferred Giving, Haverford College 
(215) 896-1141. 

On the Road in Vermont, August 4-9, 1991 
Leave the hectic world of automobiles and mass transit for a week's 

bicycle journey in Vermont. The best way to see the Green Mountain 
State is as a cyclist, and this Haverford trip promises to be as relaxing 
and enjoyable as its predecessor was in the summer of 1988. 

"On the Road in Vermont" offers five very different small country 
inns serving exceptionally good food; spectacular scenery of the Green 
and Adirondack mountains; uncrowded roads winding along the invit-
ing water of the Mettawee River and the Battenkill; village greens encir-
cled with shops; a variety of lakes and streams offering daily swimming; 
and many other summertime Vermont outdoor treasures. 

We spend our first evening together looking toward Mt. Equinox from 
the lawn of the Manchester Highlands Inn, a former Victorian mansion. 
During the next five days we will visit the beautiful villages of Arlington, 
Dorset, Middletown Springs, Proctor, and Brandon, before returning to 
Manchester on the 9th. 

Our journey ends officially on Friday evening, with a special Haver-
ford dinner at the Inn at Long Last in Chester, with Innkeeper and for-
mer Haverford President Jack Coleman. 

Bike Vermont's experienced guides recognize and encourage the 
varying skills and interests of riders. The routes we will travel are thor-
oughly scouted and planned. We won't bike as a group so you are free 
to go along at your own pace. Ride more if you feel like it, take a nap, 
read a book, stay a little longer at that swimming hole, or wander off 
by yourself. Rental bicycles are available if you don't have one or are 
unable to bring yours. Participation is limited to twenty people. Cost 
less air fare: $675 per person ($300 deposit required). For more 
information, please call the Alumni Relations Office at (215) 896-1004. 
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"That year was decisive for me," 
he remembers. "Although it wasn't 
planned, it gave me my first impres-
sion of what teaching meant." 

That impression was somewhat 
overwhelming at first. "It wasn't 
easy, and I was convinced within a 
week that I knew nothing, and that I 
had to get back to graduate school 
as fast as possible!" Gillis remem-
bers. "I was 24 years old, and some 
of my students were seniors, 22. 
This was fairly hair-raising." 

The experience proved an invalu-
able one. "It was frightening, but 
very energizing. I knew then, if I had 
never known before, that I really 
enjoyed teaching. It improved my 
whole motivation, and deepened my 
understanding of the challenge 
involved." 

At the end of the year, Gillis 
returned to Cornell. He received his 
Ph.D. in 1963, and spent a year 
studying medieval Latin at the Uni-
versity of Munich before accepting 
a position teaching at the Univer-
stiy of Texas at Austin. 

"The University of Texas, at that 
time, was a very exciting place. It 
was also in a part of the country 
that I didn't know at all." Raised 
and educated in the Northeast, Gillis 
welcomed the opportunity to 
explore a new area. He intended to 
stay in Austin for a while, but an 
invitation to spend a year as a visit-
ing assistant professor at Swarth-
more led him to the Philadelphia 
area. 

"I never went back," Gillis says. 
Instead, he accepted an offer to join 
the Haverford faculty in 1966, and 
has been here ever since. Looking 
back at the changes which have 
taken place in the College over the 
past 25 years, Gillis reflects, "The 
quality of education has remained 
constant, and in some cases im-
proved," thanks to a core faculty 
which has matured and a student 
pool which has improved in quality. 

"Some of the students I have now 
are among the best I've ever had," 
he says. Although the number of 
classics majors is consistently 
small — "Not many are motivated 
to begin the rigorous language 
study, and slug it out for three years" 
— courses in classical civilization 
are always popular. "The interest in 
antiquity continues among liberal 
arts students," Gillis notes. 

"The field is 
bottomless in its 
interests and its 

possibilities." 

Gillis' classroom experiences 
have found him both in the role of 
student as well as teacher; again, he 
sees the development of new inter-
ests through the classroom as part 
of the chain of the "unexpected." 
Works he has published on 
Herodotus and Virgil came as virtual 
"surprises" to him. "They grew out 
of my teaching at Haverford," he 
adds. "Neither author had been a 
specialty of mine in graduate school. 

"The field is bottomless in its 
interests and its possibilities," he 
says. "I will be long gone, never hav-
ing scratched its surface. You can't 
say that about too many disciplines. 

"[Classics scholars] have a long 
tradition of scholarship to measure 
ourselves against. While this can be 
depressing, it's also very exciting to 
be part of that [tradition]." 

In recent years, Gillis has also 
been involved in the study of 
another tradition, that of his ethnic 
background. Of Scottish Highland 
descent, he had always been inter-
ested in his ethnicity on a personal 
level. In 1978 this interest moved to 
an academic level, when he used a 
Whitehead faculty grant to study 
Gaelic at the newly-opened Gaelic 
College on the island of Skye. 

"That was a decisive experience 
for me. I thought what North Amer-
ica could use was an institute where 
Gaelic would be taught, and where 
there would be a library of resources 
devoted to Gaeldom." 

In the summer of 1980 Gillis had 
the opportunity to make this a real-
ity, when he learned of a 22-room 
Catholic rectory for sale on Prince 
Edward Island, in his mother's for-
mer parish. After a week of contem-
plation, he decided to buy it and 
establish an institute for Highland 
studies. 

Gillis spends summers at the 
institute, organizing conferences 
and workshops on topics ranging 
from Gaelic language concerns to 
Highland folk music. The institute 
alio houses a 2200-volume library. 
Funds to support the institute are 
raised by the Iona Foundation, a 
non-profit corporation founded in 
1981 by Gillis and a group of family 
and friends. 

Gillis is optimistic that North 
American interest in Scottish stud-
ies will continue to grow. He also 
hopes to see the emergence of new 
historians who know the Gaelic lan-
guage, which will allow them access 
to the traditional poetry and songs 
of the Highlands. "If you can't read 
Gaelic, and much hasn't been trans-
lated, then you are shut off from a 
very important legacy." 

Looking back on what he calls "a 
decade of staggering expense," 
Gillis maintains, "It was worth it." 
He sees the institute's development 
as the result of more of "life's pleas-
ant surprises," from the grant 
which led him to study Gaelic in 
1978 to his happening upon the 
buildings which now house it. 

"It's what I call 'the poetry of 
life'," he explains. "This is what I try 
to convey to my students — they 
must be open to new and exciting 
options, and they must learn to lis-
ten to their own impulses. Life 
should be exciting — it shouldn't 
be too rigidly planned in advance." 
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PORTS 

The men's fencing team won 
some outstanding matches this 
season as they posted a 10-7 
record and went 10-1 in MAC 
competition. They had exciting 
victories over Rutgers, Lafayette 
and previously undefeated West 
Point. Eric Marr '91 in epee, 
Steve Persell '92 in saber, and 
Matt Easton '92 in foil, advanced 
to the NCAA regional qualifying 
round this season. Marr 
received the Mechlin Trophy 
which serves as the team's MVP 
award and co-captained with 
Persell, who was the individual 
MAC champion in saber. The 
team placed third in MAC cham-
pionship competition. 

Adam Sims '93 tries to elude a lunge by Steve Persell '92. 

In the first year of varsity competi-
tion the women's fencing team 
defeated Lafayette, West Point and 
Bard. The four women who formed 
the team, Jennifer Falkove '92, 
Jennifer Haytock '93, Andrea 
Karpoff '93 and Christine Yoon '93, 
will return next year as an experi-
enced core of fencers on which to 
build a stronger team. 

Jennifer Haytock '93 and Andrea Karpoff '93 
prepare to fence. 
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The men's basketball team struggled through a 
brutal season. Although the team failed to win a 
game, the squad can look forward to the return 
of 11 of its 13 players next year and some excel-
lent young recruits. Joe Rulewich '93 and 
Jeremy Edwards '92 will co-captain the team 
next year. Rulewich was the statistical leader in 
points scored, steals and assists. In two years of 
play, Edwards has scored 606 points for an 
average of 14.7 points a game. 

Monica Esser '91 
shoots over a 
Swarthmore 
defender. 

Matt Bruce '94 battles for a tipped ball. 

The women's basketball team won more 
games (13) than any previous squad, 
and posted its first winning record at 
Haverford. The team broke three 
lifetime losing streaks to Albright, 
Muhlenberg and Widener. The team also 
captured the P.A.I.A.W. crown. In 
December, Doreen Lewis '92 was named 
to the Seven Sisters All-Tournament 
Team, and Monica Esser '91 ranked 8th 
in the MAC Southern Division in field 
goal percentage. Amy Taylor '92 ranked 
6th in the entire MAC in rebounds with 
11.2 per game and has a chance next 
season of becoming the first woman to 
score more than 1000 points at 
Haverford College. 

Lisa Heald '93 looks for the open shot. 
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Love and Power 

The Jaanese Busines p 
by Matthews Masayuki Hamabata 

Dean of the College, 
Matthews Hamabata 

At a recent meeting of the Haverford Southwest Society in Tulsa, 
Oklahoma, I had the pleasure of meeting Sally Bennett Campbell, 

whose late husband Francis Campbell graduated with the 
Class of 1926. Her parents were Christian missionaries in 
Tottori, and Sally's Japanese still carries the sweet ring of 
a girlhood in rural Japan. During a year's furlough in the 
United States, Sally's parents enrolled her in the German-
town Friends School in Philadelphia. When her mother 
asked how she enjoyed school, Sally replied, "Fine. Except 
there are a lot of foreigners there." Sally and I laughed for 
a good few minutes at this wonderfully naive and open 
confusion of cultural and racial identities. Sally and I, 

unlike each other in so many ways, shared the common 
experience of living in two cultures, of living with ways of being 
that seem radically different. The confluence of our lives was unex-
pected. 
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K Maefukumoto Hamabata "Baba" 

In our conversation after dinner, 
as we stood overlooking the 
Arkansas river, Sally remarked on 
the lasting love, respect, and even 

sense of obligation that the cur-
rent residents of Tottori 

have toward 
her and her 
brother, as 

living mem-
bers of the 

Bennett family. Their apprecia-
tion for the orphanage, kinder-
garten, and school for adults that 
her parents established soon after 
the turn of the century impressed 
her. It was this sense of duty and 
obligation that framed her recent 
visit, or should I say "return," to 

Japan. It also formed the core of 
her childhood impressions of the 
Japanese household. In her forth-
right manner, Sally then said, "You 
know, duty was there. But there was 
an absence of joy." 

Unbeknownst to Sally, that 
observation touched me. It made 
me think of my grandparents, who 
were sent to Hawaii as sugar work-
ers: my grandmothers arriving as 
brides who had known their grooms 
only by their photographs, awkward 
in their newly acquired western 
clothing. Sure, there were moments 
of happiness and joy in their lives. 
But I saw mostly their hard work, 
duty to families, and a great deal of 
suffering. 

Crested Kimono is part of an 
ongoing conversation that I have 
been having with my grandparents, 
all of whom have died within the 
last six or seven years, leaving me 
feeling deeply unresolved about 
their sense of the world, about their 
expectations for their very Ameri- 

can grandchildren. The conversa-
tion is about a culture that restrained 
yet strengthened them, about a cul-
ture that was a source of pride and 
dignity in the face of relentless 
humiliation in the plantation camps 
of Kaua'i, a verdant, sacred island 
in the Hawaiian chain. 

We were five, my siblings and I, 
each one of us an unfortunately 
compelling disappointment to my 
grandparents, especially to my 
father's mother. My father was the 
choonan, my grandmother's first-
born son, and his children were 
expected to carry on the patrimony, 
the daily maintenance of which, 
oddly enough, was the responsibil-
ity of women in the household. To 
my grandmother, even more puz-
zling than my younger sister's sud-
den declaration of allegiance to the 
Communist Youth Brigade (this was 
before she went through momentary 
self-discovery as a hand on a radi-
cal feminist dude ranch) was the fact  

that my oldest brother, the eldest 
son of the eldest son, grew to be 
enormous enough to become the 
captain of his high school football 
team. Although my older sister once 
had ambitions of attending Bryn 
Mawr College, so that she could be 
among America's smartest women 
on television's "College Bowl," she 
eventually became a California-
trained entomologist and civil rights 
worker, who took her holidays in a 
convent in Los Angeles. According 
to these highly competitive siblings, 
my older brother, son number two, 
and I, son number three, paled in 
comparison. In the 1960s, he and I 
simply grew our hair long, wore 
beads, and took to eating yogurt 
instead of rice with tea: "ocha raisu," 
we called our once favorite food. 
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Perhaps because we were still 
within reach of her imagination, my 
older brother (the hippie, not the 
captain of the football team) and I 
became the target of my father's 
mother's need for some sense of 
order in the world. Baba worried 
about us. And she tried to disci-
pline us. Since we did not share a 
common language, we had only the 
vaguest sense of Baba's concerns. 
Frustrated, she would swoop down 
on us with a broom or simply bang 
our heads with knuckles, toughened 
by years of planting sweet potatoes 
and scrubbing our laundry (as the 

Crested Kimono has 
been nominated for 
the William J. Goode 
Distinguished Book 
Award, the PEN/ 
Martha Albrand 
Award for Nonfiction, 
and the Koizumi 
Yakumo Prize. 

new washing machine did not get 
whites white enough). Of course, 
we of the third generation simply 
took this behavior as symptomatic 
of an authoritarian, inexpressive 
culture, which we sought to escape. 

Baba would watch us with a bit 
of distance, in a way that was almost 
ethnographic, except for the fact 
that we were seen through the prism 
of undisguised moral criticism. What 
we experienced to be sheer joy, she 
knew to be frivolous and selfish. What 
we knew as honesty confirmed her 
sense that we were impertinent and 
ungrateful. In our acts of personal 
freedom, admittedly often rather 
wild, she saw only stupidity. Indeed, 

she would often mutter under 
her breath in Japanese-
accented Hawaiian pidgin, 
"Haore oru sem (They're just 
like white folks)," a 
statement which should give 
all a clear sense of her race 
politics, politics developed 
by laboring in the red dirt of 
the cane fields. That red 
refused to succumb to Baba's 
furious scrubbing. It taught 
her defeat. And we grew into 
early adulthood defending 
white folks. Thus, personal 
freedom, a concept as 
abstract to us as the white 
folks with whom we had 
almost no contact, came to 
mean betrayal to her. 

These conflicts about life 
were the source of my con-
versations with my grandpar-

ents, conversations about duty and 
obligation, freedom and betrayal, 
choice and consequence, conversa-
tions that I am sure Sally Campbell 
recognizes from her Japanese life. 
They also form the thematic core of 
my book about the search for mean-
ing in adulthood. The dialogue con-
tinues... 

Chapter 6 

Marriage 
Early in April 1981, Atsuko, 

Hiroko, and I were standing in the 
rain outside Tsunahachi Honten in 
Shinjuku, waiting in a queue for 
tables. Atsuko and Hiroko, Nobuko 
Moriuchi's fashionable friends, 
were fascinated with the demimonde, 
and they found me a willing escort 
on their outings to Shinjuku. Nobuko 
said that she might join us later. 
Night had just fallen, but already 
some salaried, middle-class men 
(sarani-man), were lurching in their 
blue-suited drunkenness out of bars 
in neon-bright alleys, narrowly 
escaping death by taxis, which 
roared past unnoticed by them. A 
mother grabbed at her young son's 
collar and slapped him violently 
across the head, ordering him to 
wait until they got into the restaurant 
to use the bathroom. The uneasy 
evening scene worked its way into 
the polite, but edgy, conversation 
between Atsuko and Hiroko, who 
clutched nervously at their pocket-
books. I stared into the puddles. 

Once inside, the bustling of wait-
ers, the loud banter of cooks at the 
counter, the sound of tempura fry-
ing, the entire steamy, cramped 
atmosphere compelled us to become 
a bit more relaxed, and as we focused 
on the first toast of the evening, the 
lively scene beyond our table disap-
peared: "To Hiroko's marriage!" 

"It's not something to be congrat-
ulated about," Hiroko muttered. "Why, 
just looking at his face makes me ill." 

Atsuko and I exchanged a quick 
glance, and we must have both 
shared the same worried thought: 
this is serious. 

Our momentary but concentrated 
silence was broken when a speed-
ing waiter tripped and spilled an 
entire tray of hot sake onto Hiroko's 
lap. After elaborate apologies from 
the waiter and highpitched laughter 
from Hiroko and Atsuko at the 
mishap, Hiroko said, "I just don't 
seem to have any luck at all these 
days, do 1?" 
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It had taken fourteen omiai 
(arranged matches) before Hiroko 
could finally decide to get married. 
At the age of twenty-seven, she was 
considered to be getting on in years, 
and the pressure of her mother's 
insistence on marriage had become 
unbearable. As a choojo (eldest 
daughter) Hiroko felt extremely 
close to her parents and, of course, 
obligated. Her mother had made it 
very clear to her that at this stage 
in her life, oyakookoo (filial duty) 
meant marriage. Furthermore, 
Hiroko's younger sister, twenty-
three years of age, had been anx-
ious to marry, and she would not 
be able to go through an omiai until 
Hiroko had been married off. 

Unable to withstand the constant 
hounding by the women in her fam-
ily and the remarks by men about 
the dangers of becoming a hai 
missu (spinster), Hiroko gave in to 
the last omiai. After the formal 
meeting, and after three informal 
dates, Hiroko decided that the young 
man was suitable for marriage. (A 
prospective bride shouldn't, I was 
told, go on more than three or four 
dates before deciding on marriage, 
for the situation becomes suspi-
cious and may damage her chances 
for future omiai.) He was from a 
good Tokyo family that owned a 
booming real estate business, and, 
an even more important factor of 
suitability for Hiroko, he was the 
san-nan (third son), which meant 
that he would not succeed to the 
headship of the family enterprise. 
Hiroko did not want the responsi-
bility and the headache of being the 
wife of a shachoo and the wife of 
the head of a main family. She 
wanted neither the formal obliga-
tions nor a life led under the ever-
watchful eye of a powerful mother-
in-law. Hiroko told us that she did 
not feel any aijoo (passion) for this 
san-nan, and at the time of the 
engagement, neither of them 
expected any possibility of aijoo in 
the future. However, she did feel 
that "somehow, things would work 
out for the best." 

She was wrong. Things went awry 
from the very first day of their hon-
eymoon trip to Los Angeles, San 
Francisco, Reno, and Honolulu -
all in ten days. Ano hito (that per-
son), as Hiroko called him, forgot to 
bring money along, but of course 
he told her it was her duty to take 
care of all the arrangements. Luck-
ily she had brought along her credit 
cards and one thousand dollars in 
cash, which he promptly informed 
her was not nearly enough for all 

"Ever since I was a very small 

child, my mother told me that 

patience is a woman's virtue." 

the souvenirs they would have to 
buy. From that very first day in Los 
Angeles, he called her omae ("hey, 
you"). That irritated her. Hiroko 
soon discovered that they really 
had nothing in common, and so the 
conversation was limited to his 
detailed profiles of this company 
president or that shachoo-no-
musuko-san (son of a company 
president). That bored her. Finally, 
she discovered something that 
worried her. Hidden behind this 
constant conversation about up-
and-coming men in enterprise was 
her new husband's ambition. He 
eventually revealed to her that 
although he was the san-nan, he 
stood a fair chance of succeeding to 
the household headship and presi-
dency of his household's enterprise. 
To be considered a responsible 
adult male in Japanese society, to 
be considered for successorship, 
especially in competition with his 
elder brothers, this young man had 
to be married, and so, Hiroko deter-
mined, it was his ambition that car-
ried him to their marriage. Suddenly, 
she saw before her a future that she 
had explicitly planned on avoiding. 

How could her mother betray 
her in such a blatant manner? 
Hiroko's only request to her mother 
was that her partner in marriage 
not be a choonan. Her mother took 
her request literally, ignoring 
Hiroko's desire not to become the 
wife in a main family. Hiroko was 
deeply disturbed that her mother 
was complicit in this marriage, 
which was carried out for social, 
rather than personal, reasons. As 
bushi (samurai), Hiroko felt that her 
mother should have displayed 
more pride. She should have been 
able to rise above the purely social 
and the economic. Instead, Hiroko 
said in disgust, her mother agreed 
to her marriage with tochinushi 
narikin (landholding nouveau riche). 

After the honeymoon, married 
life became even more oppressive. 
Ano hito would order food at a 
restaurant, and whatever he didn't 
like he would push onto her plate. 
"'That person' never shares any-
thing that he likes." She got up at 
dawn just to make him okayuu (rice 
gruel) for breakfast, which he refused, 
demanding only tomato juice. "His 
mother told me that he must have 
okayuu for breakfast." Whenever 
ano hito wanted tea, he simply 
growled, "Oi, ocha" ("Hey, you. Tea"). 

Indeed, the small details of life 
had become almost unbearable for 
Hiroko, even more so than loveless 
sex, for she claimed to have at least 
been rather successful in avoiding 
the latter altogether. She told us 
that during her first sexual experi-
ence with "that person" she found 
the whole thing quite tolerable. It 
was only afterward, she said, that 
"for the first time in my life, did I 
experience such utter loneliness. 

"And I don't want to experience 
that a second time," she stated 
calmly, displaying her cool, stoical, 
intentness. After only twenty-one 
days of marriage, Hiroko was deter-
mined to get a divorce. 
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Yoko Koike 

"But, Hiroko, you just have to 
stick it out," Atsuko advised. 

"I wonder about that," Hiroko 
sighed. "Ever since I was a very 
small child, my mother told me that 
patience is a woman's virtue. But 
when you think about it, don't you 
think that to persevere is evidence 
of one's lack of courage?" 

Atsuko tried to counter that 
statement by suggesting a possible 
solution to Hiroko's dilemma. She 
suggested that she try to overcome 
the present situation by creating a 
life of her own, while still respect-
ing her social obligations. Atsuko 
reminded her that it was relatively  

easy to be the bride of an ii kazoku 
(good family). All she would have 
to do is maintain appearances by 
attending formal occasions. "Just 
show your face." 

Their mothers taught them the 
role of wife; Hiroko knew it well; 
and so she should just carry on: 
make his meals, take care of his 
laundry, entertain his friends, 
please his family. It wouldn't be 
hard. And if she arranged to sleep 
in a separate room, the question of 
sex wouldn't even arise. Further-
more, Atsuko quietly argued that 
since "that person" was extremely 
ambitious, he would not question 

"...Care for Tea?" 
"Would you care for tea?" "Yes, 
please." English speakers may assume 
that this exchange is a fairly easy one for non-native 
speakers to learn. However, for Japanese speakers, this is 
probably one of the more difficult exchanges to master, 
not to speak of the exchanges which commonly follow 
this one: "What kind of tea would you like?" "Black tea." 
"Would you like sugar in your tea?" "Yes, please." "How about 
milk?" "No, thank you." The difficulty does not lie in the 
structure of the English, but in the cultural difference. It 
would make me feel embarrassed to ask what exactly my 
guests want. And as a 
guest, somehow, after 
all these questions, I 
would not feel as 
though I was being 
"served" tea. 

In Japan people 
might use a phrase 
like "Won't you have 
some tea?" or "How 
about tea?" but often 
tea is just served 
without asking a guest 
if and how she wants 
it. In this case it is not 
so bad if green tea is 
served, for no one 
adds milk or sugar to 

it, but sometimes Westerners complain 
when they are served black tea with milk 

and sugar already added if they only drink tea without. 
They might say that Japanese people don't care what 
their guests want, they just serve what they want to 
serve. In fact, the ideal situation in Japan would be that 
tea would be served to the guest's taste without going 
through questions. For this to happen, the host needs to 
sense what the guest wants. Of course sensing is easier if 
the guest comes from the same culture. 

Soon after I came to the U.S., I was serving tea to an 
American friend at home. 
After a while she asked for 
more. My friend was 
surprised to see that at this 
request I jumped up and 
started apologizing for not 
noticing her empty cup ear-
lier. While growing up, 
Japanese children, especially 
girls, are taught to sense 
other people's needs and pre-
pare to respond to them. You 
are trained, so to speak, to 
sense what is coming and do 
what you sense is called for. 
This does not apply only to 
tea serving. When I am in a 
mixed group of Americans 
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what Hiroko did in her own life, just 
as long as that life did not interfere 
with his public life. "Just maintain 
surface appearances." 

On hearing that suggestion, 
Hiroko sighed again and said, "But 
don't you think that that's terribly 
sad and lonely. The relationship 
between one human being and 
another disappears and becomes 
the relationship between husband 
and wife." 

She continued, "At any rate, that's 
the basic difference between ano 
hito and myself." Apparently, "that 
person's" opinions about married 
life were restricted to statements to  

the effect that nyoobo (wife) should 
do this and donna (husband) should 
do that, while Hiroko tried to press 
the point of ningen (people) relat-
ing as people. 

Atsuko attempted to turn that 
sore point into something positive 
about ano hito. His constant refrain 
about the duties of husband and 
wife probably meant that he would 
be a very good husband, providing 
for all her material needs, and if 
they should have children, he would 
probably be an exemplary father. 
Even if he didn't quite know how to 
be an ii hito (good person), he 
would probably be an excellent  

husband. Furthermore, as another 
kokorozuyoi onna (secure and con-
fident, literally, strong-hearted 
woman), Hiroko should be able to 
ignore the small disturbance in her 
life that he causes. "And you should 
create your own life, your own pri-
vate space. Buck up!" 

After all, Atsuko reminded Hiroko, 
she may have no other choice, for 
both households are "good" house-
holds. Thus, Hiroko could not think 
only about herself. She was com-
pelled to think about her family of 
birth. "You really have to think 
about how you're going to preserve 
the dignity of your household." 

and Japanese, I often encounter situations in which 
Japanese people are running around to get something that 
they think the Americans asked for, while the Americans 
have no idea what is going on and why. 

I do not mean to say that only Japanese people try to 
sense other's needs without words. I have observed many 
occasions in which Americans seem to be doing the same 
thing. However, more importance is put on it in Japanese 
culture than in American culture. Understanding this dif-
ference would help both Americans and Japanese interact. 

A Western person in Japan can encounter a different 
kind of problem. One time a missionary from Germany 
told me about her experience. She had been in Japan for 
nearly twenty years and her Japanese was near-native. She 
had started sharing a house with several Japanese women. 
At the beginning they took baths together. Taking a bath 
in Japan often means more than cleaning yourself. Some-
times it is a social event in which you take a bath with oth-
ers in a large bathtub. After a few evenings, the Japanese 
women started saying that they were busy doing 
something or other and could not take a bath with her. 

This missionary was familiar enough with Japanese cul-
ture to know that people would not tell you outright about 
a problem one was causing unless they absolutely had to. 
It was up to her to find out what was wrong. She eventu-
ally figured it out by observing others. It turned out that 
when she took her final splash of water, she was standing, 
whereas everybody else sat down, to show consideration  

for the others around who would not want to be splashed. 
She told me she wished the Japanese women would have 
just told her what was wrong so she could have corrected 
her mistake and joined the happy crowd of bathers right 
away. Just from people's seeming avoidance of you, you 
need to sense that there is something wrong with your 
behavior and figure out what it is. That way, problems are 
solved without anyone having to confront anyone else, 
although it may cause frustration. 

I have been in the U.S. long enough that I feel I can 
understand both sides most of the time and can even look 
at these situations I mentioned above as simply something 
interesting; however there is one thing I still have trouble 
with. That is silence among English speakers when they 
are intensely listening. I remember times when I had to tell 
someone something that was hard for me to say, 
something that would reveal too much of myself or might 
cause embarrassment on the part of the listener, or might 
even sound like a criticism of the listener. Although I knew 
the listener was listening intensely by her complete 
silence, I could not help feeling as though I were talking to 
a cold wall with eyes staring at me. It made me feel 
extremely uneasy, for I could not sense anything from her. 

In my Japanese language classes, I try to include as 
much cultural information as possible. I hope that, when 
my students visit Japan and see something that does not 
make sense to them, they will at least try to understand 
the other side with an open mind. 

Yoko Koike is a visiting instructor of Japanese. 
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Dean Hamabata's research represents both a personal 
and professional exploration of Japanese family 
relationships. 

chance of succeeding in the house-
hold enterprise, a chain of enter-
tainment concerns. In fact, it was 
written in the Okubo kahoo (house-
hold code) that only the eldest son 
could succeed, which indeed he 
has. His older brother, an invest-
ment banker with an American firm, 
even suggested that Shig remain in 
the United States, go to the Whar-
ton School of Business as he had 
done, and make a life for himself 
that would be independent of 
Tokyo and his household. That he 
could not do, for he wanted to be at 
ease spiritually, a state of being 
that would be impossible to achieve 
in the United States. Returning to 
Tokyo meant returning to himself. 
Commencement marked that return. 

First and foremost on his mind 
was obtaining a position with a 
major trading company, so that he 
would both gain some business 
experience and reintegrate himself 
into Japanese society. It would be a 
kind of shugyoo (apprenticeship) 
for him, and it seemed his house-
hold's kone (connections) would 
get him into Mitsui. Shugyoo, he felt, 
was necessary because he was 
brought up spoiled. With too much 
"leeway" in his life, he felt that he 
lacked the discipline of the common 
man. "Improperly socialized," as he 

"Families are frightening, awe-
some things, aren't they?" Hiroko 
mumbled. (Something I once heard 
Makoto say.) 

It was nearly eleven o'clock. We 
had had our fill of beer and sake. 
The tempura on our plates was 
beginning to look unappetizingly 
cold, greasy. And it was clear that 
Nobuko had no intention of show-
ing up. Hiroko insisted on paying 
for the bill, apologizing for reveal-
ing her innermost feelings to us. 
She had to return immediately, so 
that she would be able to greet her 
husband when he returned home 
from his late-night drinking bout. 
Hiroko laughed and reminded us 
that, after all, she was his wife. 

The success of a marriage, 

therefore, depends not on 

the matching of appropriate 

individuals but appropriate 

households. 

As we walked Hiroko to Meiji Doori, 
a major thoroughfare in Shinjuku, 
she mentioned that she had called 
her mother out of sheer loneliness. 
Her mother's response to her com-
plaints was cold, direct. All brides 
have the same problem. Eventually, 
Hiroko, too, will come to understand 
the value of having a husband. And 
when Hiroko has children, life will 
take on satisfaction and meaning. 

On hearing this, Atsuko's tone of 
voice, usually soft, became aggres-
sive, almost imperative. Hiroko, she 
advised, should not have children. 
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Although their mothers could fulfill 
themselves by having children, she 
felt that to fill in the lack of affection 
between husband and wife with 
children would be a tragedy. Their 
mothers might have done it, but 
their generation was just too waga-
mama (selfish) to think that they 
could live lives like that. Atsuko 
then offered to let Hiroko know 
where she could get a supply of 
contraband birth-control pills. 
Hiroko laughed, telling Atsuko not 
to worry, for her husband — at the 
moment — wouldn't even attempt 
to touch her. As she entered her 
taxi, she turned a sad smile toward 
us and said, "Why is it that the very 
worst human being has to end up 
spending the night over?" 

Atsuko and I, both emotionally 
exhausted by the conversation with 
Hiroko, decided to call it an evening, 
and as I made my way home, slightly 
puzzled and saddened, I realized 
that ano hito would always remain 
"that person." Hiroko never men-
tioned his name. 

Perhaps prospective grooms 
view the process differently. In June 
1981, Shigehisa Okubo, or "Shig" as 
his friends at Princeton called him, 
returned to Tokyo to celebrate his 
commencement. It had been a long 
struggle for him to get through 
Phillips Exeter and Princeton, and 
now he was beginning to feel as if 
his life were truly to commence. 

Shig always struck me as a stereo-
typical example of the sons of the 
wealthy: his face immaculate, 
unlined, rather soft and unformed. 
In the United States, he complained 
about being mistreated because of 
racism. In Tokyo, he was embar-
rassed by the almost groveling 
service rendered him by his house-
hold's employees. Caught in the 
clash of cultures and class, he 
never seemed at ease. 

His decision to return to Tokyo 
was a deliberate one. As the sannan 
of the Okubo household, he saw no 



liked to describe himself, he real-
ized that the first several months in 
the trading company would be diffi-
cult, not because of the work itself 
but because of the initiation into 
the world of Japanese men without 
the protection of his household or 
of status. But he was confident of at 
least survival, if not success, in his 
first experience with work. Then, he 
said, he would like to get married to 
a Japanese woman from a good 
household. In fact, he would like to 
start the process of omiai within 
the next year or so. Omiai, I thought, 
would be as a foreign a concept to 
the American-educated Shig as it was 
to me, but he rallied to its defense, 
underscoring it with an implicit 
criticism of American society. 

Shig, who had a tendency to wax 
mystical, tried to explain to me that 
en, an invisible connection between 
one human being and another, a 
kind of karmic destiny, was involved 
in marriage. Omiai, involving a 
great number of people, gives en a 
chance to appear along the many 
avenues opened through extended 
relationships, community ties. 
Omiai suited Shig because many 
more people and opinions were 
involved in marriage, an institution 
that had more to do with a wider 
community than with just the imme-
diate couple. The success of a mar-
riage, therefore, depends not on the 
matching of appropriate individuals 
but appropriate households. 

When asked what he would do if 
he were presented with a choice 
between an omiai partner and some-
one he had met on his own, Shig 
replied without hesitation that 
since he did not trust his own 
instincts he would prefer the omiai 
partner. There were, furthermore, 
other considerations that were 
much too complicated for him to 
manage on his own, including his 
desire to start his own business 
someday, in which case marriage 
would be a strategic factor in deter-
mining his future life in enterprise. 

When asked if he didn't think 
that the whole process of omiai 
was rather cold, he simply replied,  

"No." Marriage, he told me, is 
important in one's life for a deep 
kind of companionship that isn't 
necessarily linked to passionate 
love of either the emotional or the 
sexual kind. And although this deep 
companionship between two peo-
ple is important, there are other 
things in life that are, perhaps, 
more important — not just work, as 
opposed to the home, but aspects 
of one's life that are defined by the 
household, past and present. For 
example, the concern with maintain-
ing the household's meiyo (honor), 
which is important in making a 
suitable match, may be more signifi-
cant than companionship itself. 

Americans, on the other hand, 
Shig declared, are extremely 
strange because they don't go 
through omiai. Two individuals 
meet, fall in love, and get married. 
This marriage then becomes the 
only way that an individual can 
become part of something larger 
than himself or herself, and 
because of that, Shig observed, 
Americans are highly unrealistic 
about marriage: they expect too 
much from that single relationship. 
Shig found it terribly sad that Amer-
icans have so little in their lives 
that they expect so much from mar-
riage, sad that Americans must nec-
essarily be disappointed. He seemed 
to have a point. 

In making a match, two prospec-
tive households go through the 
stages of introduction, negotiation, 
and closure, which, Ezra Vogel 
pointed out, is a movement, orches-
trated by the nakoodo (marriage 
arranger), through whose personal 
connections with both parties, the 
universalistic, that is, rational, 
aspects of the decision-making proc-
ess are maximized. In essence, the 
nakoodo creates a neutral social-
psychological space, in which each 
household can gradually approach 
the other and inspect its character-
istics, desirable or not.  

"... Making a match is the most 

difficult thing — I really feel the 

burden of responsibility." 

The most obvious concern is 
that the marriage partner be healthy, 
that he or she not come from a 
genetically impaired line. Close 
inspection of family records is car-
ried out to make sure also that the 
prospective partner has not been 
raised in a defective environment, 
indicated by incidences of suicide, 
divorce, crime, and the like. Beyond 
these considerations, however, are 
those of the household's economic 
position, which is easily determined 
through financial statements and a 
familiarity with the business press, 
and the household's social position, 
which, in turn, is determined by its 
affinal links. 

This matter of marriage and 
status was revealed to me by 
Mrs. Okimoto and her group of 
friends. I had first seen them at a 
meeting of a standing committee of 
the Keidanren, the Federation of 
Economic Organizations (the most 
influential business association in 
Japan). The debate about toxic waste 
was droning on and on. Bored, I 
scanned the audience in the gallery, 
high above and behind those of 
us seated on the floor of the 
auditorium. And there they were 
— impossible to miss in their 
couturier suits. 

Mrs. Okimoto and her friends 
managed to present faces that were 
animated with interest. Meanwhile, 
their husbands who surrounded me 
drifted off into a sound snore. Appar-
ently, the women were informing 
themselves about the issue of pollu-
tion control so that they could 
mount an educational program for 
the Women's National Auxiliary 
several weeks later. 
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The Women's National Auxiliary 
included wives of Liberal Democratic 
Party politicians, members of the 
Imperial Household, as well as wives 
of company presidents. Although 
the auxiliary was ostensibly con-
cerned with environmental issues, 
Mrs. Okimoto said that it really 
differed very little from the group 
made up almost exclusively of wives 
of executives, the Association of 
Women in Business, whose major 
concerns were the education of 
daughters and fuuzoku (matters of 
lifestyle). Embarrassed by the fact 
that the Association of Women in 
Business was not like a professional 
women's association that one might 
find in the United States, Mrs. Oki-
moto would not extend an invitation 
to me to attend one of their meet-
ings. "We're just housewives," she 
would say. Mrs. Okimoto was pleased 
and proud, however, to ask me to 
attend a meeting of the Women's 
National Auxiliary, especially since 
a talk by a noted American scholar 
was on the agenda. 

The women's meeting, like their 
husbands', was held at the Keindan-
ren Kaikan. The talk by the environ-
mentalist, painfully interpreted by a 
member of the auxiliary, was politely 
received and quickly dispensed 
with. The real business, the business 
of go-aisatsu (exchanging greetings) 
began when the program ended at 
3:30 in the afternoon and continued 
until we passed through the secu-
rity check in the lobby at 4:45. The 
women, at first, clustered around 
Mrs. Okimoto, for she had made the 
arrangements for the afternoon's 
presentation. The women asked 
after one another's children, and 
Mrs. Okimoto proudly reported 
that her eldest daughter, Reiko, 
found that her summer at an Ameri-
can university was helping her in 
her studies. The talk about children 
made up most of the conversations, 
children who socialized with one 
another. (And from their complaints, 
often forcibly so associated.) 

A woman has only her family. 

For her sake, and for the sake of 

her daughters, a mother must 

see to its continuance... 

Marriage was also on everyone's 
mind, for in the talk of children the 
wives inevitably brought up the 
subject of who had gone as an 
oyome-san to which household. The 
participation in the conversation 
about marriage was particularly 
keen, for an important marriage 
had taken place the day before. 
Obviously the social event of the 
year, the wives who had attended 
the wedding politely suggested to 
those who had not, "Please be sure 
to watch it on television. It really 
was very interesting." With that 
suggestion came an obvious snub, 
for clearly only the wives of the 
most elite households were invited 
to the event. Among the wives who 
were not invited was Mrs. Okimoto. 

What I witnessed at the Women's 
National Auxiliary was the inter-
action of women as representatives 
of their households in a community 
defined primarily by membership in 
the Federation of Economic Organi-
zations, a community that also 
included the upper echelons of the 
Liberal Democratic Party and "soci-
ety," which seemed to be defined 
by social proximity to the Imperial 
Household. The light chatter -
carried out in the most formal 
Japanese — about children, their 
educations, and matters of lifestyle 
belied an undercurrent of serious 
worrying, as each woman realized 
that she, her children, and her 
household were being inspected by 
the other women in the fluid proc-
ess of judging household status. 
Status, affirmed by alliances 
created through marriage, made 
marriage a consistent topic of con-
versation. Marriage also defined 
one of the major realms of respon-
sibility for these wives. 

In Vogel's comparative study of 
marriage arrangers, which reached 
into the upper as well as middle 
class, the largest single group of 
nakoodo came from a women's club 
in Tokyo. He found that in cases of 
prolonged negotiations mothers 
were responsible for discussing the 
problems of omiai with the nakoodo. 
Fathers were, of course, involved, 
but mothers shaped the decisions 
that the fathers made by carefully 
controlling the kinds of information 
that fathers received. 

Vogel's findings are consistent 
with what I saw and heard in my 
informant households. Mrs. Okimoto 
said that for her "making a match is 
the most difficult thing — I really 
feel the burden of responsibility." 
Although she clearly did not enjoy 
the role of nakoodo, she had made 
a few matches, including those 
involving the children of her older 
brother. When her household was 
approached for an omiai involving 
Reiko, Mrs. Okimoto managed the 
negotiations with, of course, her 
husband's approval. For advice and 
information, she relied on her 
friends, women of the various clubs 
to which she belonged. 

When I asked her why she 
thought women felt most respon-
sible for their children's marriages, 
Mrs. Okimoto gave a straightforward 
answer: mothers are responsible 
for their children's educations; 
mothers know more about their 
children's temperaments and talents 
than fathers, from whom children 
are a bit distant; thus, mothers 
should have more say in the proc-
ess of marriage than fathers. Fur-
thermore, she reminded me, women 
have nothing to rely on but the fam-
ily. Men may go out of the house-
hold to find employment in a bank 
or a trading company. "Isn't it true 
that they can work 'outside?'" she 
asked rhetorically. But women do 
not have that option if they want to 
maintain their present lifestyles 
and not become clerical workers. 
A woman has only her family. For 
her sake, and for the sake of her 
daughters, a mother must see to its 
continuance, protect its meisei 
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(reputation), and since marriage 
affects the reputation and continu-
ance of the family, it is only natural 
that she be the most concerned. And 
in Mrs. Okimoto's case, the family is 
the business. In fact, it was Mrs. 
Okimoto, caught in the trauma of an 
omiai gone haywire, who first intro-
duced me to the importance of 
marriage, of seiryaku kekkon (strate-
gic marriages), and of keibatsu 
(influence exercised through 
marriage alliances). 

In early June 1980, I received an 
invitation to join the Moriuchis to 
celebrate Makoto's birthday. When 
I arrived, I noticed that the informal 
atmosphere that usually prevailed 
in their home had disappeared, 
replaced by rigid behavior and an 
abundance of servants who had 
been sent by Uncle Masao's wife. 
The food was elaborate and so was 
the dress: men in suits and women 
in luncheon dresses. It was the first 
time I had ever seen Makoto, the 
birthday boy, in a suit. Amidst the 
floral prints and starched white col-
lars, Makoto looked most unselfcon-
sciously chic: his long hair pulled 
back into a pony tail, his skin a bit 
too pale for the summer, his jacket 
a bit oversized, and everything, of 
course, in black. Nobuko looked 
uncomfortable and stiff, staying in 
the background with the servants, 
extremely quiet, neither eating nor 
drinking, appearing only to fill 
plates and glasses with fresh food 
and drink. Nobuko was being the 
perfect ojoosama, the perfect 
daughter. She managed, however, 
to make a face at me. 

After some time had past and the 
guests had settled into conversa-
tional pleasantries, Mrs. Moriuchi 
pulled me aside to tell me what was 
really going on. The "birthday 
party" was just a pretext for arrang-
ing Nobuko's first "date" with her 
very first omiai partner, one of the 
guests at the party. Her partner 
turned out to be a young banker, 
someone that Uncle Masao's wife 
had found. (Nobuko, Makoto, and 
Akiko had all learned from their 
mother not to turn down the favors 
that Uncle Masao and his wife 
bestowed upon them. "Amaete  

agenasai," Mrs. Moriuchi would 
say. Literally, "Give them your 
dependency.") 

The banker turned out to be the 
eldest son of a university professor. 
He was one of what Nobuko and 
Makoto called the eriito (elite) of 
Japan, men who had graduated 
from a national university and 
landed a job in either the govern-
ment bureaucracy or a firm in inter-
national finance or trade. I found it 
interesting that Nobuko, Makoto, 
and their mother used eriito in 
almost a pejorative sense. Clearly, 
the eriito were not of their standing, 
not of the inner circle that was 
defined almost exclusively through 
ties of marriage rather than middle-
class notions of achievement. Thus, 
Uncle Masao's wife indicated to 
Mrs. Moriuchi that the young 
banker represented the best that 
Nobuko might be able to do in the 
marriage market. Mrs. Moriuchi 
agreed to this omiai because of her 
dependency on Uncle Masao and 
his wife. It was a formality that was 
to be endured. Nobuko consented, 
but she let her mother know that 
she was perfectly capable of finding 
her own partner in life. 

The banker took a great deal of 
interest in me simply because I was 
an American. In an odd attempt to 
relieve his tension, he pulled his 
chair next to mine and began talk-
ing in a low, almost inaudible tone, 
half in English and half in Japanese, 
champon (a "mix" of cultural and 
conversational styles). He told me 
that I was lucky to be an American, 
for while he was in the United 
States as an exchange student, he 
had discovered that Americans 
were allowed to be much "freer" 
than he. "In Japan," he said, "life 
seems to be completely 
determined." 

When I asked him what he meant 
by that, he replied, "Well, look at 
me, since I am of a certain age. I 
must get married." He revealed, in 
the kind of frankness that English 
seemed to permit him, that he was 
not, in fact, ready to get married, 
but he felt the pressure of his 
household and his supervisors at  

work. Switching back into Japanese, 
he said, "If you don't get married, it 
becomes difficult to handle money." 
Since I didn't understand the rela-
tionship between money and mar-
riage, I asked for a further 
clarification, and he continued in 
rather forceful Japanese, "When 
you marry you lose your freedom, 
and that means that you have 
become responsible and can be 
trusted." Marriage was necessary if 
one were to become an ichininmae 
no ningen (complete human being), 
an adult. 

After we had finished our 
luncheon, everyone agreed, as if it 
were a "spur of the moment" deci-
sion, to go off to a matsuri (festival). 
Uncle Masao begged off, claiming 
that he had a business meeting to 
attend, while the rest of us piled 
into several cars, forming a small 
convoy that headed from the ele-
gance of Hatanodai to the earthi-
ness of Asakusa, the traditional 
downtown area of Tokyo. Mrs. 
Moriuchi, Akiko and I were directly 
behind Nobuko and her date, while 
Makoto and his aunt brought up 
the rear. 

As we kept a close eye on what 
was happening in the car ahead of 
us (Mrs. Moriuchi and Akiko 
observed that there seemed to be 
little evidence of conversation 
between Nobuko and the banker), 
Mrs. Moriuchi gave us her early 
impressions of him: he was 
certainly handsome, seemed cul-
tured enough to speak English well, 
but his taste was questionable. It 
was much too predictable: blue 
suit, blue car, a Seiko watch. Mrs. 
Moriuchi suspected that he was the 
ideal bureaucrat. She also knew 
that Nobuko would have little time 
for such a perfectly boring person. 

Mrs. Moriuchi was right. Nobuko 
would have nothing further to do 
with the banker. And it was left to 
Uncle Masao's wife to end the omiai 
process. 
Reprinted from Matthews Masayuki Hamabata: CRESTED 
KIMONO: POWER AND LOVE IN THE JAPANESE BUSINESS 
FAMILY. Copyright © 1990 by Cornell University. Used by 
permission of the publisher, Cornell University Press. 

The scholarly apparatus has been deleted from this excerpt. 
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OPPORTUNITY 

On December 1, 1990, the Presidential Symposium entitled "Crisis and Opportunity: 
Future Prospects for Secondary Students, Schools and Education in the 

United States" was held at Haverford College. Edited transcriptions of statements 
made by the panelists form the body of this article. 
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ROB RIORDAN '64 

It's a pleasure to be here and to see old friends, for-
mer teachers and, now, former students of mine. I want 
to talk about what I am doing these days and about a 
couple of recent teaching moments, in the hope that 
these will speak to today's theme of crisis and opportu-
nity in secondary education. 

I teach language arts at the Cambridge Rindge and 
Latin School in Cambridge, Massachusetts. We are a 
comprehensive high school of 2,200 students from 64 
different nations. Over fifty percent of our students are 
minority; thirty-three percent speak English as a second 
language. 

At the high school I run a Writing Center where any 
student can get help with any writing task at any stage 
of composition. The help comes from peer tutors and 
my job is to train the peer tutors and supervise the 
whole operation. We are open every day of the week, all 
day, plus an hour after school. About 120 students a day 
come through the Center — half of them from classes, 
and half during study hall, at lunchtime, or after school. 

For tutors, I take kids by referral, kids who volunteer, 
kids I see hanging around the Writing Center. You don't 
have to be a great writer to be a tutor; it's more impor-
tant to be a good listener. We meet away from school for 
a day at the beginning of the year to write, to read to 
each other, and to discover what constitutes a helpful 
response to writing. Then the tutors go on duty for 
three periods a week in the Center, for which they 
receive academic credit. 

I want to discuss a student paper that came into the 
Writing Center one day and tell you what happened in 
the tutoring session. The student — let's call him Joseph 
— came in with the paper, took it to a tutor and said, 
"My teacher has told me that I need to work some more 
on this paper — will you help me?" 

Joseph read his paper aloud to the tutor: 
The most painfule experience The ever had was When 

my mother had to leave Haiti to come to the United States. 
And I had to stay with my aunts who diet pay attention to 
me. and the food that my aunt cook I didm"t liked it and I 
only liked my mothers.Abry day I had to stay alone: and 1 
remenber her every day and I was only seven. In christmas 
the 25 when they were celebrating a festival they were 
given a way the present I was unhappy and happy when 
they gave me my present. 

Now I might ask you the same questions that I ask my 
students during tutor training. First, what do you see as 
the strengths of this piece of writing? And second, 
assuming that Joseph needs to write more, both on this 
piece and in general, what three questions could you 
ask Joseph that might generate more writing? 

With regard to strengths of the piece, my students 
often say things like, "Well, the emotion, the feeling 
comes through very strongly.... The voice is strong, it is 

Robert C. Riordan is an English teacher and Director of the Cambridge 
Rindge and Latin School Writing Center in Cambridge, MA. He holds an 
M.A.T. and Ed.D. from Harvard Graduate School of Education. 

believable.... It's unified, it's about one thing.... He uses 
concrete examples." We can find lots of strengths in this 
paper that we could point out to Joseph. Of course, 
Joseph doesn't necessarily know where he is succeed-
ing. He hears a lot about what he's doing wrong, but he 
doesn't hear so much about what's right with his writ-
ing. So we try to tell him. 

In Joseph's case, I happened to sit in on the tutoring 
session. After Joseph read the paper aloud, the tutor 
acknowledged how painful Joseph's experience must 
have been, and how clearly Joseph expresses this. In the 
course of about ten minutes of conversation, the tutor 
posed some questions: What kind of food did your aunts 
cook? When you got the letters from your mother, what 
did your mother say that made you happy? What do you 
mean when you say you were unhappy and happy when 
they were giving you the present? Questions of elabora-
tion: tell me more. And questions of clarification: what 
do you mean here? 

Joseph returned immediately to the computer to 
revise his text. He chose not to respond to the question 
about food, but he did respond to the other two ques-
tions, then decided to tack on a concluding sentence. 

"...The letter had tall me that my mother was safe and 
she was working. And the letter tall me that the U.S.A. was 
different and fun my mother when out to a lot of places.... I 
was unhappy and happy when they gave me my present. 
remenber of my mother and I felt a lot of pain because I 
saw my cousins with their mothers. That was the worst 
pain I had in my life and I dont whant to happen again." 
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I present this to my students as a model tutoring 
session because it resulted in more writing and because, 
through the conversation, Joseph begins to get the idea 
that writing is communication and revision, and that 
there is a live audience in the person of a tutor who 
wants to hear what he has to say. 

Clearly, the response to Joseph's writing is crucial to 
his development — and that response may be inclusive 
or exclusive. It may invite Joseph to enter the conversa-
tion that is teaching and learning, or it may shut him 
out. Too often, students like Joseph get a response to 
their writing which says, "You don't qualify to speak yet. 
Get your spelling and punctuation together and then 
bring the paper back to me." 

Crisis and opportunity: both reside in that critical 
interaction between Joseph and his teacher or tutor. As 
educators, we need to invite all students to enter the 
conversation that is their birthright. We must persist in 
this invitation day after day — not disqualify our youth 
before they begin to speak. 

But let's look at our high schools. Given the number 
of students teachers are dealing with each day (as many 
as 150), how often would teachers get a chance to 
respond in this way to Joseph's writing — to have the 
conversation with him that is necessary to his develop-
ment? How often do teachers get to talk with each other 
about their students? How often do teachers and students 
get the chance to consider together what is going on in 
their conversations? And, at another level, what organi-
zational structures and what strategies for professional 
development would make it possible for that conversa-
tion to occur as a matter of course in our high schools? 
These are some of the questions we face in our schools 
as we move towards the 21st century. We need to re-
define and redesign our schools — what "worked" fifty 
years ago isn't working now. We need to look at who our 
students are and how they learn, rather than how better 
to deliver yesterday's curriculum packages. 

Last year I was on leave, helping other high schools in 
Massachusetts start writing centers. In a high school 
writing workshop on the North Shore, I sat down next to 
Luc, a student from Cambodia, as he was working at his 
computer terminal. The teacher had given the class 
some story starters, and Luc had taken an opening line 
and given it a violent twist: a cop lifts up a blanket, sees 
a kitten underneath, pulls out his gun and shoots it. A 
little girl leans out the window to say, "Hey, that's my 
cat!" The cop turns and shoots her, too. 

When I remarked on the violence, Luc went into his 
computer file and called up a poem about an old man 
watering his garden in the sun amidst red birds singing. 
Suddenly, five swordsmen wearing red bandanas jump 
over the hedge and, laughing, chop off the old man's 
head. His family watches in horror, transfixed, afraid to 
move, the red blood running, the red bird singing. Again 
I remarked on the violence — and power — of the piece. 

"It's true," he said. 
"And you were there?"  

"Yes. That was my grandfather watering his garden." 
"Who were these men?" 
"Have you ever heard of the Khmer Rouge?" 
I asked Luc if I might have a copy of his poem. A few 

minutes later he gave me printouts of everything in his 
computer file. Among these was a piece about coming to 
America, and about his hope for a decent, peaceful life 
here. I could only marvel at his resiliency and remember 
once again why I am a teacher. 

It strikes me that there are Lucs everywhere in our 
schools, of every race and creed, some recently arrived, 
many who've been here all their lives, many who have 
endured untold horrors and deprivation and have come 
to us — so far — with their spirits intact. We are their 
teachers and their trustees. They turn to us to help keep 
hope alive. To whom do we turn? 

I'll stop here, except to say to the young folks out 
there that I hope you'll teach. As I think about what is 
important to me in my work with students, I recall the 
qualities that characterized my experience at Haverford 
and that must still permeate the life of this community: 
reflection, dialogue, and witness. In that sense, the best 
possible grounding for teaching may be found right here 
at Haverford. I hope that many of you students here will 
see it that way and will take the opportunity when it pre-
sents itself, whether in a classroom or a community pro-
gram or a mentoring relationship, to go ahead and engage 
our youngsters in the great and vital conversation about 
the self, the world beyond, the past from which they 
emerge, and the future that they will shape. Thank you. 

DAVID FELSEN '66 
Tom had suggested that in speaking to the issues of 

crisis and opportunity in our schools that we draw on 
some personal experience, and this afternoon I thought I 
would tell you a story about a program I started and ran 
for eighteen years at Germantown Friends School — a 
basketball and reading clinic for boys and girls from the 
Germantown community. I would like to tell you the story 
as briefly as I can and then show you a mini-documentary 
the MacNeil - Lehrer NewsHour made of the program in 
the summer of 1986 and aired in the fall of 1986. 

In 1971, when I was a young teacher of Latin at 
Germantown Friends and head boys basketball coach, 
youth workers from the Germantown community came 
to Germantown Friends School and asked if there was 
some way the school could help them in developing a 
program that would be useful for young people in the 
area. They were tremendously concerned. There were 
drastic budget cuts in the Philadelphia Department of 
Recreation which meant the elimination of many sum-
mer programs. They were concerned particularly with 
what was going to happen with the young boys and 
young men in the Germantown area, without any plan of 
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healthy activity for them. I met with that group and we 
tried to come up with a program we thought woud be 
helpful and successful. 

A lot of ideas were put forth. Some thought we could 
run a basketball clinic, others suggested a reading and 
writing workshop, an arts and crafts program, a shop 
program, some suggested a drill team. But the more we 
thought about it and thought that we wanted to run a 
successful program, we thought we ought to concen-
trate on just a couple of areas. We came to the idea that 
it would be good to concentrate on the combination of 
basketball and reading. 

There were several factors in coming to that decision. 
One was that there was a tradition of excellence in bas-
ketball at Germantown Friends School and there were 
three gymnasiums of various shapes and sizes right on 
that campus. We also had a Friends Free Library just a 
hundred yards away from the gymnasiums, and we 
could easily make use of that space. Germantown 
Friends graduates provided an easy resource for coun-
selors, young people we thought would be good role 
models for the kids we would attract to the clinic, not 
just a basketball clinic, but a basketball and reading 
clinic. And finally as the head basketball coach, I real-
ized I could guarantee a certain enrollment in the clinic. 
If the guys at G.F.S. were really serious about playing 
basketball, I could at least ask them to come for two 
weeks. And part of the idea of the program was to not 
only have community boys who mainly attend public  

schools but boys from this independent school, German-
town Friends, and other independent schools: to bring 
them together in a safe place where they could begin to 
overcome fears and suspicions of each other. 

As director of the program I hired a staff of eight 
counselors, developed a daily schedule, advertised in 
the local newspapers and organized a registration day. 
I prepared hundreds of applications in anticipation of 
masses of young people descending on Germantown 
Friends, all eager to play basketball — the city game -
and of course enjoy the reading. 

I actually turned over the responsibility for the regis-
tration day to a fellow administrator of Germantown 
Friends while I repaired to Maine to recover from the 
rigors of teaching Latin at G.F.S. I called the evening of 
the registration and spoke to my colleague. He very 
kindly and gently informed me that not one kid had 
shown up for registration. I learned something from 
that. I came back to Germantown and together with 
Billy O'Neill, a graduate of Haverford College I had hired 
as head counselor, we took our recruiting efforts to the 
streets of Germantown. 

We nearly tackled every young person we saw on the 
streets and gave them an application and talked to them 
about basketball and reading. I must say as we talked 
about the reading their interest in the program seemed 
to wane. They were very polite about it, I remember, but 
as we turned our backs they dropped the pieces of paper 
on the street. We picked up the litter and I learned to 
emphasize "the positive." We talked about basketball, 
and we talked about gymnasiums. The reading would 
have to wait. 

Our efforts, I think, were quite successful. We gradu-
ally began to draw people into the program. They came 
gradually. I have vivid pictures in my mind of eight large 
counselors surrounding one or two little boys, trying to 
teach them how to shoot a foul shot. But, in time, the 
word did get around that the clinic was "okay" and the 
reading wasn't too bad either. 

That first summer we enrolled 26 independent school 
kids who came for two weeks. Thirty kids from the 
community came for at least one week and another 
twenty came for part of a week. The program that first 
summer was six weeks. The total budget that first sum-
mer was $3,120. 

In the following summers the program made dramatic 
progress. We increased the enrollment every year. 

In 1974 my daughter Kate, who was seven at the time, 
asked me why there were no girls at the clinic. I didn't 
have any reasonable response, and so we started to 
enroll girls in the program, and they have been a vital 
part of the program ever since. 

In 1980 the school built a larger gymnasium called the 
Scattergood Gymnasium in honor of Henry Scattergood, 
sitting with us this afternoon. And that enabled us to 
have many more kids come to the program. And one of 
the best things about the gymnasium was that it had a 
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large room right next to the gym floor, and we were able 
to set up our own reading room there, with books and 
magazines and articles that would be of immediate inter-
est. 

As more kids came, we really were able to invoke 
what became the golden rule of the clinic, "If you don't 
read, you don't play." We developed a very simple but 
effective schedule. Every boy and girl had 45 minutes of 
instruction in the fundamentals of basketball, a refresh-
ment break, then 45 minutes of group reading with a 
counselor, whom they seemed to have a special regard 
for because he could put a ball in a basket. We had a 
game of the day period where they had a chance to play 
an intramural game. We had lunch, [and] a lot of discus-
sion during lunch under the Gingko trees. (Gingko trees 
are almost a part of every Friends' school and college 
that I know of.) In the afternoon we offered individual 
instruction in basketball and reading and sometimes in 
math when we saw there was a deficiency there. 

In 1985 we added computers, and instruction in com-
puters, to what we offered and that was a great draw. 

In 1988 I left G.F.S. to become Head of Friends' Central 
School on City Avenue. One of the hardest things about 
my leaving that school was leaving the program and 
wondering what was going to happen to it. I am happy 
to report that that program continues today and stands 
on its own. And moving to another school gave me the 
opportunity to start a similar program at Friends' Central. 
We are looking forward to our third summer in a 
program that has targeted the nearby communities of 
Friends' Central, Wynnefield, Overbrook and West 
Philadelphia. 

One of the things that has happened in the last two 
summers is that the G.F.S. Basketball and Reading Clinic 
and the Friends' Central Basketball, Reading and Math 
Clinic come together and play home and away boys and 
girls basketball games. Of course, it's a great pleasure 
for me to be at that event. 

ED ZUBROW '74 

It is a pleasure to be here. However, as the only non-
practicing teacher on the panel, I get the difficult 
task of trying to provide some context for what we've 
heard so far. 

The topic today is crisis and opportunity. From my 
perspective as a Special Assistant to the Superintendent 
of Schools in Philadelphia, an urban public school dis-
trict, the crisis and opportunity in education totally par-
allels the crisis and opportunity in our society at large. 

Most of my work is spent in areas dealing with drug 
problems, community problems and political problems 
as they affect our kids and our schools. And I see the 
linkage between the crisis in the schools and the crisis 
in the society as being absolutely intertwined. I was 

Edward Zubrow is Special Assistant to Superintendent Dr. Constance 
Clayton in the Philadelphia School District. He is former head football 
coach at the University of Pennsylvania. 

pleased to see that the topic, as presented by the Col-
lege today, not only says crisis and opportunity for 
"schools" but also uses the word "education." Because 
really both the crisis and the opportunity go beyond the 
walls of the school and our addressing it has got to look 
beyond that single institution to the whole range of 
experiences through which children learn. 

In fact, kids only spend about 15% of their waking 
hours actually in school. But I guarantee that they spend 
100% of their waking hours learning. I think Dave 
Felsen's film on the playground showed that very well. 
We've got to start looking at all of the kids' waking hours 
and how we begin to address the influences they are 
learning from and the attitudes they are developing. 
That's crucial for our society. 

Opportunities: Some positive notes. I want to share 
two stories very quickly about some of the things I have 
seen on the streets, that show people responding to this 
broader idea of education. 

One concerns a woman — a community worker, who 
was working in an after school program for elementary 
school children. I told her I thought it was great she was 
doing this work, and I asked her why she chose to do it. 
We happened to be standing outside and she pointed to 
the street corner where a group of drug dealers were 
doing their thing very aggressively, very boldly, and 
frankly very obnoxiously. 

She said, "You see the dealers on the corner? It 
wasn't many years ago they were coming to my door to 
trick-or-treat. They were cute little kids. They were 
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those cute little kids we see on TV sometimes — the 
ones we see in the elementary schools. Now they are the 
dealers." She said, "They were our kids. I'm partly respon-
sible for what they became. I'm going to help keep this 
next group away from that." 

And I talked to a policeman, a guy who spends a lot of 
time working with anti-drug groups and community 
development types of programs, and he said, "You know 
Ed, I have a theory as to why our drug problem and why 
our kids have gotten out of hand in the city. I think it's 
all the fault of air-conditioners and VCRs." 

I thought that was an interesting perspective and I 
asked him how come he felt VCRs and air-conditioners 
were to blame for the drug problem. And he said, "Well, 
the way I look at it here in the neighborhood, folks all 
got air-conditioners and we all bought VCRs and in the 
summer time we sit in the living room, we close the 
front door, turn on the air conditioner, pop a tape in the 
VCR. And while we were in our living rooms doing that, 
we left the streets and the playgrounds to bad influ-
ences. Our kids had no where else to turn at the play-
ground so they gravitated to the drug dealers and the 
people on the street as role models. Then we woke up to 
discover that now we were barricaded in our living 
rooms." And that was why he was working with these 
anti-drug groups, because they were the people stand-
ing up, often at great risk to themselves, coming out of 
their living rooms and working to take back the commu-
nities and take back the streets for the kids. 

So what was encouraging to me about these two peo-
ple? Here were two people accepting responsibility for 
what happens to the kids. And that's a responsibility 
that we as a society have too often just prated and said, 
"School will deal with this. School will teach what the 
kids need to know to become positive functioning peo-
ple in our society." And that worked reasonably well for 
most of us for a long time for a number of reasons. But it 
can't work any longer — especially not in our cities but, 
I believe, not anywhere. 

You know it's not that long ago, as recently as 1950, 
the drop-out rate in our schools was forty percent. But it 
didn't matter as much then because, especially in cities, 
people could go to work in the factory. They could work 
on the assembly line. They could make a pretty good 
middle-class type of living. Today, not only have these 
jobs disappeared, but now our kids have to compete 
with kids from around the world for jobs that require 
much more sophisticated thinking skills. 

But a lot of things have changed to bring us to the cri-
sis that we are in. I would like to raise three questions I 
think are important for us to keep in front of ourselves 
as we discuss schools, teaching and education. 

First, "What are we asking schools to do? What are we 
expecting of schools?" I would like to tell you a little bit 
about what we ask the public schools of Philadelphia to 
do. We have close to two-hundred thousand students. 
They are 77% minorities, (which is bizarre to call 77% a  

minority) and in fact which is a ratio which is indicative 
of what is going to happen in our country over the next 
25-30 years as some entire states develop minority 
majorities. We have 72 different languages spoken in our 
schools. Two-thirds of our students in elementary and 
middle grades live in families below the poverty level. 

So in addition to teaching people to read and write 
and be prepared for the jobs in the office towers that we 
are building downtown — jobs which will require very 
different kinds of skills than factories did — in addition 
to that, we are teaching people to speak the language 
and adjust to life in America, and cope with the violence 
of life in a ghetto. We are finding in one of our schools, 
which is very heavily populated by Asian kids, that 
many of them are for the first time living in houses. The 
number one and two students in our high schools last 
year literally crawled out of the jungles of Cambodia to 
their freedom. In parts of the city we are teaching kids 
who are presently victims of life in an urban jungle rival-
ing parts of the third world. One first grade teacher told 
me that she has stopped trying to teach the concept of 
addresses to her first graders because they move around 
so much they don't have any idea what it means to live 
in one place for an extended time. 

We are teaching kids who are coming to us sicker, 
hungrier and less prepared for school. And it falls to the 
schools to attempt a response to these crying needs. 

In addition to the teaching of the skills, we provide 
over two million breakfasts every year. Special Education 
serves over 20,000 kids, some of whom must be taught 
the fundamentals of self-sufficiency such as hygiene and 
rudimentary personal skills. We operate the third largest 
transportation system in the state. In fact, due to man-
dates in Pennsylvania law, we invest 16 million dollars a 
year providing school bus transportation to kids who go 
to private schools in the suburbs. 

So we have to ask the question, "What is it that we 
are asking schools to do when we say schools are our 
opportunity?" 

Second, we have to ask what the assumptions are 
that underlie the organization of the school? Schools as 
they are presently Organized served a reasonable func-
tion at certain times. They were a model for an indus-
trial society seeking to train assembly line workers. 

But I question whether you can sit 35 kids in seats in 
front of a teacher and expect them to learn the skills 
that they need to know to function as thinkers in a 
knowledge-based service economy. We have to look at 
the assumptions that underlie the organization of the 
building because those assumptions have changed. 
For example we are all familiar with the notion that the 
length of the school day and of the school year are 
rooted in their convenience for an agrarian society that 
no longer exists. 

We know that school lets out at three o'clock because 
it works on the assumption that kids are going home to 
a household where there is a housewife/mother. And as 

25 



recently as 1955 that was the case in the majority of 
households. 

Let me just tell you that of a hundred kids born today, 
forty will have parents who will divorce, five will have 
parents who will separate and twelve will have been 
born out of wedlock. That means that only forty-one will 
reach the age of 18 in an intact family. That's nationally. 

In fact in Philadelphia this year the majority of babies 
that are born will be born out of wedlock. The majority. 

So we have to look at the assumption underlying the 
organization and lastly we have to say, "Who is the insti-
tution organized to serve?" 

Is it really organized to serve the kids or is it 
organized to serve the people who work in the institu-
tion? Are schedules, policies and programs designed to 
respond to the needs of kids or to those of adults: teach-
ers, parents, employers, school administrators, politi-
cians, etc.? Difficult questions, but I think the kind of 
questions that have to be asked if you are really dealing 
with a crisis situation in the education and socialization 
of our children. 

Discouragingly, I think much of the current discussion 
about education reform avoids the kind of responsiblil-
ity to all children that my two friends in the community 
displayed. And that has dangerous implications. 

I am concerned when I hear people say that elemen-
tary school teachers teach children but high school 
teachers teach subjects. And I'm concerned when I hear 
college professors say "our role is to do research," 
rather than to be involved in the community and in help-
ing to use that research to solve the community's prob-
lems. Certainly, part of higher education's challenge has 
to be to find a way to have more than 4% of black males 
go to college — compared to 39% of white males. And to 
find a way for Blacks and Hispanics to earn more than 
117 of the 4,382 Ph.D.s awarded in Physical Sciences and 
Engineering in one recent year (1986). 

I'm very concerned that according to research from 
Arizona State University, in 41 states in this country, the 
wealthiest school district spends at least three times as 
much per student as the poorest school district in that 
state. So in 41 states the wealthiest kids are receiving 
three times the financial investment per student than 
the poorest kids. 

Now it's funny how things go. Many years ago John 
Dewey said, "That which the best parents want for their 
child, that must the community want for all of its chil-
dren." And having been educated in this school and in 
Friends' schools, I have noticed that one of the biggest 
differences between the public sector and the private 
sector is that a Friends' school is free to promote its val-
ues and organize an institution around those values. In 
public schools we're precluded from promoting religion 
— that's as it should be — but sometimes the politics of 
education seems to inhibit schools from teaching and 
promoting any kind of values. They too often settle for a 
lowest common denominator that leaves kids flounder-
ing about what is expected of them. And turning to the 

TV and so forth for instruction. It's like the neighbor-
hood my policeman friend described only it's a national 
phenomenon. 

Well, solving this crisis, it seems to me, is going to 
force us to go back to our national values and decide 
what really is important and try to build on those val-
ues. A word that was used in passing by Rob Riordan is 
vitally important in this regard. He said that a child was 
entitled to his "birthright." It seems to me that if educa-
tion isn't able to become the birthright of all children of 
this country, then I think the country is really in for a 
crisis that we are only beginning to understand. It's a 
crisis that will undermine our economic competitiveness 
and national security as surely as the threat of commu-
nist missiles ever did. And our job here today is, I hope, 
to bring some light through our discussion to both the 
crisis and the opportunities it presents. 

BEVERLY SCHWARTZBERG '84 
At some point in my teaching career, I got a lucky 

break. Someone observing one of my classes stayed 
after and asked me, with pointed and devastating direct-
ness, "Why did you do that?" What he meant was: "Why 
was class conducted that way? What was the point?" 

As a beleaguered student teacher, I felt overworked 
and hassled, and the question ticked me off. I could 
have used a little positive reinforcement at that particu-
lar juncture. But in the long run I have been far more 
gratified by that intellectual nudge than by any praise. 
One small question — "Why?" — helps me keep focus in 
a world where things often rush by too fast for notice. 

It is a question that helped lead me to one of the 
secrets of school. The secret is that teaching is pretty 
much beside the point. I know a lot of good teachers 
who really don't want to hear this, but it's true. Frankly, 
school is about learning, not about teaching. All too 
often, the things that people call "teaching" get in the 
way of learning. If what you call "teaching" helps learn-
ing, then it's good. If it doesn't, throw it out, ask yourself 
why you're there, and keep working. 

For those of you with a great deal of experience in the 
teaching profession, and for those with no experience at 
all, it is often difficult to envision (or remember) the life 
of a beginning teacher. Let me suggest a few key ideas: it 
is frustrating, exhausting, agonizing, hard work — and 
delightful. For all teachers, school can be a barrel of 
monkeys and a nightmare on the same day. For begin-
ning teachers, I suspect, the manic-depressive swing is 
much greater. You can see the very best and the very 
worst of human behavior in any given hour. 

It is no overstatement, then, to say that school is full 
of challenges. Being a high school teacher is the most 
intellectually, emotionally, ethically and morally chal-
lenging job I have ever had. No one can always meet up 
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to the demands, but you do what you can, and you try 
to learn from one day to the next. Teaching is unques-
tionably worthwhile, whether you choose to do it for a 
year or for a lifetime. Of all the things I have done, work-
ing in a school is far and away the most rewarding. 
There is not a day when I don't wake up and find some-
thing to look forward to. 

Teaching is a job that asks you to look back, as well 
as forward. And I have many mistakes to look back on. 
During the process of teacher education and student 
teaching, I learned quickly that you go through certain 
"ordeals by fire" to learn what works best for your stu-
dents. Any of you who teach can, no doubt, think of 
plenty of examples from your first few years of teaching 
where you just look back and shake your head and 
think: "Why in the world did I (or we) do that?" 

This is my fourth year of teaching, so my "new teacher" 
label is wearing off. The hectic nature of those first years 
is being smoothed into a more uniform experience. Yet 
the most important lesson for me remains the asking of 
that question, "Why?" Not a day — not a class, even -
goes by without my asking myself, "Why did we do that? 
Why do we study this topic? Why do we use this tech-
nique? What's the purpose? Did it work?" And I encour-
age my students to ask me the same question. One of 
my classes has been rigorously trained to ask me, "Why 
are we doing this?" No one is trying to be rude. They 
simply know the point; if we don't know why we're 
doing this, it's not going to mean very much to us. 

Because I remember well the tribulations of starting 
to teach, this year I tried to pay back a small debt to the 
profession. For the first time — and, goodness only 
knows, maybe the last time — I served as a mentor to a 
student teacher. Somebody did this for me once, so I 
figured I could do it for someone else. It was a positive 
experience, in no small part because the student 
teacher was a wonderful person. Not surprisingly, she 
was frustrated by the amount of work she was expected 
to do, and by the lack of preparation she had. 

Another thing she found especially irritating was my 
attitude. Every time we sat down and discussed a class 
or an assignment or some plans, I asked her the ques-
tion, "Why?" She'd tell me how she graded an assign-
ment, or how she wanted a student to complete some 
work, and I'd say, "Why?" I had to bear some glares and 
the always unstated response, "Why are you asking me 
all these questions?" And my answer is simply that if 
you can't answer the question, "Why?" then what's the 
purpose of doing any of it? 

There is no question that teaching can be fun. It is 
stimulating and exciting and can be very gratifying to 
the ego. But unless you have a good (and not a dogmatic 
or unbending) reason and you can convince students 
that there is a good reason for being in school, then you 
are never going to be as good as you can be and 
students are never going to be as good as they can be. 

It took me some time to convince myself what the 
really important question was. It's one of the hardest 
things a young teacher can face, because the answer 
should go beyond the surface — beyond a slick, pat 
response. I have some tentative answers for my own 
questions about teaching and about school, but those 
answers are always going to change. As long as we can 
keep on thinking about what we do in school and why 
we do it, then school will continue to be interesting for 
me and for my students. 



FROM 
WORDS 

TO 
ACTIONS: 

Haverford Responds to War in the Persian Gulf 
by Victoria Stone '91 

Monday, January 21, 1991, marked the first day of a new semester and the 

fifth day of war in the Persian Gulf. Students returned to campus with stories of 
how they first heard the news of war, but without a clear sense of how they felt or 
what to do. At a special College Collection held Tuesday morning, students, faculty 
and staff came together to share thoughts and concerns. Activities that included let-
ter writing to soldiers and senators and facilitated discussions continued throughout 
the week. What follows is a sampling of what Haverford students were saying and 

doing during the first week of the spring semester as they reacted to the war. 
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Patrick Colacurcio ■ 
Jr '94 and Renanit 
Levy '94 at the 
Collection on War. 

• Catherine 
Wickerham '90, 
a laboratory assis-
tant in the biology 
department, 
organized 
letter writing to 
"Any Soldier. " 

At a meeting of student lead-
ers Wednesday evening, 
Dean of the College 

Matthews Hamabata asked how the 
war was affecting campus life. The 
students spoke of disbelief and con-
fusion, describing classmates' reac-
tions with words like "panic," 
"helplessness," "loss of control," 
and "depression." One senior 
added, "It's hard to be a leader 
when you're confused too." 

These feelings were echoed by 
many of the students interviewed, 
who could not give one-word 
answers when faced with the ques-
tion of being "for" or "against" the 
war. On a campus that is used to 
hearing highly-charged and  

opinionated debates on issues from 
plagiarism to abortion, strident 
activism was markedly absent from 
the week's activities. More than 100 
Haverford students attended the 
Washington, DC, peace march Sat-
urday, and a poster in the dining 
center announced the formation of 
a group supporting the war. But 
moststudents seemed to be search-
ing for information and answers. 

T he students who coordinated 
the various activities did not 
necessarily have a clear sense 

of their positions either, a situation 
which led Anna Blau '93 of Gent, 
NY, to comment, almost apologeti-
cally, on the "irony" of her role as 
an organizer. But all shared the 
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determination to do something in 
response to the war, to find room 
for action in a rapidly changing 
world. Blau volunteered to organize 
the interfaith candlelight vigil held 
Thursday night so that "people of 
different views can come together 
and not feel as if they're in a con-
frontational situation." Not ready 
"to come out on one side clearly," 
Blau wanted to do something "of a 
healing nature." Said she, "It's under-
standable that people are too con-
fused to take a stance but that 
shouldn't immobilize you because 
then you get caught up in the flow 
of events and can have no effect on 
them." 

Maintaining an atmosphere of 
mutual respect was a major concern 
during a crisis which Dean Hamabata 
said, "tested the College's commit-
ment to free expression." Colin Rule 
'93 of Dallas, TX, who had spoken in 
support of the war at Collection, 
said he received letters in agree-
ment from students who wrote that 
they were afraid to express their 
opinions in Haverford's liberal cli-
mate. But most students were sur-
prised by the lack of a strong 
anti-war movement on campus. 
Said Bill Ings '93 of Huntsville, AL, 
whose sister is serving in the gulf, 
"Campus opinion is not as one-
sided as I expected.... A calm 
balanced discussion of what's going 
on makes it a lot easier to deal with 
the war." 

F ritz Kaegi '93 of Chicago, IL, 
who supports the war, agreed, 
saying he found the tolerance 

for his views "refreshing." Kaegi 
speculated that the allied coalition 
could not have held together long 
enough for economic sanctions to 
work. Both he and Colin Rule saw 
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the war as setting an important 
precedent, a "test case," Rule said, 
"of the global community taking a 
stance on a regional action and act-
ing as a unit." 

Rule, however, like most students 
interviewed, expressed frustration 
with President Bush's handling of 
the crisis from the outset. He pointed 
to November 8, when the U.S. 
doubled its troops in Saudi Arabia, 
as the President's key mistake. 
"That decision inevitably pushed us 
towards war; after that it didn't mat-
ter if Congress and the American 
people opposed war." Rule coordi-
nated the production of a banner 
that was created during the week 
by students who wrote their opin-
ions and feelings about the conflict 
in magic marker on a white sheet. 
Rule also organized a poster to send 
to the troops bearing Haverford 
students' signatures and a "care-
fully worded" message: "We pray 
for peace and we support you." 
Said Rule, "It's important to show 
support for the troops because 
peace activism can be destructive 
[to troop morale]." 

Steve Kane '91 of Ho-Ho-Kus, NJ, 
would agree at least that peace 
activism can be complicated. As 
one of the students who organized 
the chartered buses that took Bi-
College students to the anti-war 
march in Washington, DC, Kane 
said, "My job has been to let every-
one know that a lot of opinions 
exist but the march is basically for 
peace." Kane admitted that many of 
the demands of the march were 
unrealistic, but stressed that he 
was simply against war as a matter 
of conscience. Said Kane, "The pur-
pose of the march is to say, 'We 
don't want war.' We're begging the 
government to look for another 
option, not saying that we have all 
the answers." 

I n his remarks at Collection, 
Steve Cary '37 commented on 
"the confusion among the 

young who are expected to die in 
wars planned by their grand-
fathers." In a conversation later in 
the week, Cary further observed 
that "Students are more divided 
about this war than any one I can 
remember," noting, for example, 
that Haverford students at first 
almost unanimously supported 
and later almost unanimously 
opposed the Vietnam War. He 
located one source of confusion in 
the media restraints imposed by 
the Pentagon. "War is being camou-
flaged as never before," said Cary. 
"The military is bitter about the 
coverage of the Vietnam War in 



be the next step. What keeps him 
going, he said, is that, "You never 
can be absolutely sure you're not 
having a positive effect." 

Al Bing '91 of Richmond, IN, also 
involved in Media Watch, was plan-
ning to focus on negative images of 
Arabs in the press. Her father, Tony 
Bing '57, Director of Peace and 
Global Studies at Earlham College, 
started a program eight years ago 
that enables students to study 
Palestinian-Israeli relations in 
Jerusalem. Al Bing participated in 
the six-month program twice, first 
during her eighth grade year at 
Ramallah Friends School on the 
West Bank and then during her 
senior year in high school at the 
Anglican International School in 
West Jerusalem, the only school in 
Israel that accepts Israelis and 
Palestinians as both students and 
teachers. More recently, as a junior, 
she spent a semester studying Mid-
dle Eastern politics and economy in 
Cairo, Egypt. 

p
ointing to the image of the 
"uzi-swinging masked Arab 
male" found in American 

movies, Bing wanted to present to 
the community an "alternative 
vision of Arabs and Muslims that is 
not found in the press." Americans 
are confused about the war, she said, 
partly because they are confused 
about Arab nations and cultures. 
"People are convinced that to be an 
Arab means to be an aggressor." 

Associate professor of religion 
Michael Sells specializes in Arabic 
studies and notes that in both clas-
sical Arabic poetry and the Qur'an, 
two wellsprings of Arabic culture, 
the central value is generosity. Said 
Sells, "To be generous (Karim) 
entails a willingness to spend one's 
wealth, and in a deeper sense, one's 
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which people saw war in its horror. 
Now it's almost like a video game or 
a football game: retired military 
generals talking, briefings that have 
no meaning, pool reporting with 
military supervision. The bloody 
and dying part of war is not on the 
screen." Many students agreed that 
the American public is not getting 
the full story from the military or 
the media. 

Some students hoped to address 
this concern through Media Watch, 
a campus group established to 
monitor media coverage of the war. 
Alex Brozan '93 of New York, NY, 
set up a "News of the Day" board in 
the dining center with clippings on 

the war from The New York Times 
and space below for comments. To 
one side are notes on alternative 
war information such as Green-
peace's assessment of U.S. nuclear 
weapons in the region. Brozan had 
been protesting the U.S. presence 
in the Gulf since the invasion of 
Kuwait. Few people were listening 
back then, however; a campus 
peace demonstration he helped 
organize in mid-October drew only 
ten students. With the outbreak of 
war, Brozan was even less sure of 
what activism might accomplish 
and believed civil disobedience to 

4 Erika Fitz '93 
composes a 
letter in 
Founders Hall, 
the center of 
war-related 
activities 
during the 
week. 



life, for the sake of others — espe-
cially when the dignity of one's fam-
ily or people is attacked. This value 
of generosity underlies the language 
of Jihad, or holy war, as well as the 
mixed emotions of many Arabs 
towards Saddam Hussein. They feel 
that the dignity of the Arab people 
has been attacked by the West. 
While they may abhor his motives 
and methods, Saddam Hussein is 
the one Arab leader now able to 
stand up to the Western powers." 

"I'm so overwhelmed and con- 
fused that I'm doing whatever I can 

to take myself out of that state; I'm 
grasping on to the few things that I 
am sure of," said Stacie Haynes of 
Boston, MA. For Haynes, who had 
sharp criticism of Bush's handling 
of the crisis but wouldn't label her-
self "anti-war," draft counseling was 
one of those sure things. Haynes 
and other Haverford students like 
Dave Plaut '92 and Shannon Slater 
'91 were planning to help the Central 
Committee for Conscientious 
Objectors with phone calls from 
anxious young people who wanted 
information on conscientious objec-
tor status. They also planned to 

have at least ten students trained 
as draft counselors for both Haver-
ford and local high school students. 
Haynes felt strongly that Bush lim-
ited U.S. options by moving towards 
war too quickly, and she saw draft 
counseling as a way to give people 
the options they deserve. 

At a meeting Monday night at 
Hillel, Jewish students dis-
cussed their fears about 

what might be said about Israel at 
Collection the next day. In fact the 
first student to speak Tuesday 
morning equated Iraq's occupation 
of Kuwait with the Palestinian issue 
in Israel. Matt Gerber '91 of Seattle, 
WA, rejects that linkage, though he 
wants to see Israel give land to the 
Palestinians. Gerber, who is an 
active member of Haverford's Jew-
ish community, explained, "Jews 
get nervous when non-Jews bring 
up Israel in a condemning fashion; 
we don't know where they're com-
ing from, what's motivating the crit-
icism." There are, he continued, 
varied Jewish positions on campus 
but almost all Jewish students are 
concerned about Israel. "I'm look-
ing to the Jewish community to see 
what its response is. It's important 
that we be there for one another no 
matter what we feel," said Gerber. 

Indeed, students' opinions 
changed from one day to the next 
as they talked with one another or 
reacted to updated reports on the 
nightly news. Tuesday evening, for 
instance, Gerber described himself 
as reluctantly moving towards a 
stance of supporting the war as per-
haps the only viable means to dis-
arm Saddam Hussein and stabilize 
the region. "I'm positioned on the 
left politically, but I'm looking at this 
war from a Jewish perspective." 

• Steve Kane '91 
and Meg Green 
(BMC '94) 
participate in a 
candlelight 
peace vigil at 
the Haverford 
Friends Meeting 
House in 
December. 
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By Saturday Gerber found himself 
increasingly distrustful of the 
motives on all sides, including 
those of the Shamir government, 
which Gerber feared was trying to 
use the war to bury the issue of a 
Palestinian homeland. "I'm angry 
that I let myself consider war as an 
option," Gerber said. "I can't imag-
ine what the Middle East is going to 
look 	when this war is over and 
that scares me to death." 

F awad Zakariya '93, of Lahore, 
Pakistan, could testify first-
hand to anti-Western and anti-

Israeli sentiment. He too rejected 
linkage between Iraq and Israel but 
noted that in Pakistan popular sen-
timent against Israel hinges on the 
Palestinian question as well as the 
fact that the country's Muslims, 
who comprise 92% of the popula-
tion, identify themselves with Mus-
lims around the world. There is, he 
added, resentment against the U. S. 
for its perceived meddling in the 
affairs of developing nations. "Right 
or wrong," said Zakariya, "it's a 
feeling that exists." Calling himself, 
"strictly opposed to Saddam 
Hussein," Zakariya opined, "It's a 
just war but it might not be a wise 
war. In the long run there will 
be tremendous amount of anti-
Western sentiment." 

Melissa Murphy '94, of Syracuse, 
NY, found no contradiction between 
supporting her brother training to 
be an Emergency Medical Technician 
at Fort Benning, GA, and attending 
the Washington, DC, peace march. 
"A lot of people have misconcep-
tions about the march," she said. "I 
support the troops but not the way 
the U.S. handled the situation." 
Murphy believed that her brother 
narrowly missed being deployed in 
the Gulf because he had not yet 
completed his E.M.T. certification, 
but every day he continued training 
brought him — and her — closer to 
the conflict. "With him there, a part 
of me will be there," she said. Hav-
ing a brother in the military helped 
her to keep her perspective about 
the war. Said she, "A lot of times I 
feel myself being proud of the U.S., 
wanting us to beat Saddam Hussein, 
but then I think that the lives that 
will be lost aren't worth it." 

W hen Bill Ings was inter-
viewed Thursday after-
noon, his sister, on leave 

at her home base in Charleston, NC, 
was preparing to return to her job 
flying cargo planes from West Ger-
many to Saudi Arabia. "It's a con-
stant source of worry; it weighs 
heavily in everything I do," said 
Ings. He contrasted the war debates 

• Vanessa Rule (BMC '91) 
and Ben Siegel '92 
camped on Founders 
Green to support a 
non-violent resolution 
to the Gulf War. The camp 
began in late February. 
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among students with his sister's 
vision of herself "as a trained pro-
fessional there to do her job." He 
pointed out that remaining neutral 
and unified with her fellow soldiers 
was a survival strategy in combat. 
Ings said he was finding support 
and sympathy on campus but also 
subtle insensitivity and condescen-
sion towards his sister and the mili-
tary in general. Said he, "People 
here don't take the time to study 
the realities of what it is to be in the 
military; people could use an edu-
cation in that." 

5  tacie Haynes, whose cousin 
was serving in the Gulf, rec-
ognized that, "Haverford is 

not the place socio-economically, 
where many students have relatives 
in the military," adding, "I take it in 
stride. I didn't expect it to be any 
other way." But Haynes has another 
personal stake in the war, the dis-
proportionate number of African-
Americans in the military and on 
the front lines of combat. Haynes  

feared the high casualty rate 
among Blacks that would occur in 
an intensive ground campaign. 
"That loss," she said, "would hit me 
more than anything." 

"People's confusion speaks to 
the fact that we're not convinced 
that the issue is as black and white 
as our government wants us to 
believe," said Al Bing. Especially for 
those whose lives were touched 
personally by the conflict, there are 
no easy answers. Said Bill Ings, "I 
can see both sides of the issue. The 
practical side is that Saddam Hus-
sein's domination of the Middle 
East could have lots of ramifications 
down the road like higher oil prices 
for the third world [which could 
devastate their economies]. The 
personal side is that the reality of 
war isn't glory but arms and legs 
getting blown off, people dying and 
never coming home again. It's like a 
tide going back and forth in my 
head." 

♦Richard Kain '93 
and Tobias laconis '93 
displayed flags outside 
their dorm windows. 

A Quaker and 
a Soldier 
by Joe Khoury '90 and Scott Curlee '89 

The search for answers to questions 
posed by war is not unique to the cur-
rent generation of Haverford students. 
A member of the class of '37 discusses 
his struggles and his choices. 

The horror of Nazi concentration 
camps during World War II compelled 
Jay Worrall '37 to drop his thoughts 
of filing as a conscientious objector 
and enlist in the army, where he 
completed Officer's Training School 
and was commissioned as a second 
lieutenant. Although Worrall was not 
a Quaker at that time, his family had 
a Quaker heritage. "My grandmother 
used to say to me 'we're Quaker 
stock,' but I didn't know what that 
meant. What it means is that three 
Worrall boys got kicked out of the 
Quakers for fighting in the Revolu-
tionary War. I'm the first one to be 
back." Two wars later, Worrall 
retired from the army as a lieutenant 
colonel and though he admits that he 
wasn't a model Quaker, he has dedi-
cated much of his life to helping the 
poor and incarcerated. 

Worrall acknowledges the influ-
ence of many Haverford professors 
and Quakers on his life and on his 
decisions. Every Thursday during 
his Haverford years the whole stu-
dent body would go to Quaker Meet-
ing and Rufus Jones would speak. 
The words and lives of Haverford 
professors Douglas Steere and 
Thomas Kelly also weighed heavily 
on his thoughts. 

In 1941 the war came along and 
though he "had listened to these 
great teachers who more or less 
spoke about what a stupid foolish 
thing it is for the young men of one 
country to go out and shoot up the 
young men of another country in 
order to settle a difference," he fol-
lowed his conscience and joined the 
war effort. 

While in the army Worrall served 
as an MP and provost marshal for 
the Army Security Agency. He also 
ran two military prisons. This expe- 
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♦ Jay Worrall '37 

In 1966 Worrall retired from the 
Army. He now lives in Keswick, VA, 
just east of Charlottesville. He serves 
on the National Board of the OAR 
of the United States, and in response 
to events in the Middle East, coun-
sels young men who wish to file as 
conscientious objectors if a draft is 
reinstated. 

"I was both a Quaker and a soldier 
for a long time," he comments, and 
then adds, "I had increasing diffi-
culty in reconciling the ideals." 
When he was in the army, he often 
used William Penn as an example of 

another Quaker who carried a 
sword. "I carried mine a good long 
time." Worrall recalls arguing that it 
was necessary to defend democracy, 
even with force. One day, when voic-
ing that thought, someone told him 
that it sounded as if he were making 
a religion out of democracy. That 
thought, so cutting for Worrall, 
changed his outlook, and led to his 
leaving the army. 

Both in uniform and out, he 
served, and continues to serve, his 
country and his countrymen. 

rience laid the foundation for his 
later developing the Offender Aid 
and Restoration program. "I just 
got the idea that we weren't doing 
those young men in prison a bit of 
good. When you get put in jail the 
disgrace can destroy your self-
respect, so I got the idea that if some-
body would come along and say, 
`Now buddy, don't take it so hard 
— you can make it alright,' they 
could get back on their feet." In 
pursuit of this goal, OAR's 
volunteers provide, "Anything to 
help them get on their feet -
glasses, false teeth, job training, or 
just establishing friendly relation-
ships." The program's success in 
Virginia led to the organization 
becoming national in scope as the 
OAR of the United States, with 
offices in twelve cities. 

Worrall's activism in the commu-
nity while in the army was not with-
out consequences. While stationed 
at Fort Lee near Petersburg, VA, he 
began working with a group of 
people who were trying to get a 
poverty program for Petersburg. 
This led to his going before the city 
council to tell them what the group 
proposed to do. In stating his pro-
posal, he said that a large percent-
age of the population was below 
the poverty level. The city manager 
doubted the percentage, leading to 
newspaper coverage on the issue. 

Worrall recalls the event. "Gen-
eral Homer called me in and said, 
`What you're doing is all very well, 
but there is too much publicity 
here. Cease and desist.' I said, 'Yes 
sir.' I went back and told them, 'I 
can't do this anymore because the 
general says I can't." After this the 
Petersburg poverty group sent a del-
egation to Washington to meet with 
Hubert Humphrey who was heading 
up the program for President 
Kennedy, which led to some further 
questioning of the circumstances. "I 
thought that this was the end of my 
army career right here. But what 
happened was that General Homer 
called me in and he said, 'Resume 
your former activities." From that 
incident he got the job of starting 
the Poverty Community Action 
Agency in central Virginia. 
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Authors are invited to send the 
College a copy of their latest books 
(copies will eventually go to Magill 
Library), as well as reviews and 
press releases, so that we may note 
them in future issues of the maga-
zine. Please send your materials to 
the Publications Office, Haverford 
College, Haverford, PA 19041. 

Bittel, B.: Make Your Own 
Tomorrow — Adult Learning and 
You. Hyde Park Press, Adelaide, 
Australia, 1989. (150 + vi pp.) 

"You can't teach an old dog new 
tricks." 

"In 1989 Clarice Kennedy com-
pleted her study of microscopic 
marine fossils and earned a doctor-
ate of philosophy. This would not 
be particularly remarkable except 
for the fact that Clarice was 80 
years old. She broke the world 
record for 80-metre hurdles in 1930 
and returned to study for her bach-
elor's degree when she was 59." 

The adage and the example 
above underlie the major thesis of 
Make Your Own Tomorrow — that 
aphoristic ideas about education 
and about people often have scant 
support in reality. This is a fine and 
thoughtful book that explains in 
plain but effective terms what adult 
education is, how it must differ 
from the education of children, 
what its motivations should be, and 
how often in addition to securing 
specific objectives or skills it also 
broadens the horizons of the 
learner. It may become in short a 
spiritual as well as an intellectual 
endeavor. 

In the course of these explana-
tions Bittel offers fine analysis of 
the theories of Piaget and Skinner 
and of the Gestalt school of learn-
ing. In this analysis, he also discusses 
the concepts of assimilation, 
accommodation, and adaptation 
and how they play unique roles in 
adult learning whether by self-
education or more formal 
classroom techniques. 

These excellent summaries also 
suggest a question about the book: 
For whom is it intended? It is, thank 
heaven, not a self-help manual, but 
it is addressed directly to the adult 
learner. On the other hand, Bittel's 
analyses of the theories of educa-
tion and of the psychology of learn-
ing are of direct relevance to the 
educator so that his book seems 
almost to be two books — one for 
the teacher and one for the student. 
Still, his basic intent and enthusiasm 
are clear: Each of us is involved in a 
life-long process of learning in 
which what we will do with our 
lives will depend on our goals and 
our understanding of ourselves. 

"Learning has no conclusion. 
Adult learners are people who have 
accepted responsibility for them-
selves. Stagnation and regression 
are the only alternatives to continu-
ing growth and development.... 
Being responsible for yourself is 
not easy. When you are an adult 
learner, you are placing your self-
esteem on the line because you 
cannot know the outcome in 
advance. Adult learners recognize 
and build on their own skills. They 
are people who create their own 
tomorrow." 

J.L.D. 

Bonevac, D.: The Art and 
Science of Logic. Mayfield Publish-
ing Company, Mountain View, CA, 
1990. (676 pp.) 

Professor Bonevac has written 
an engaging textbook for a college 
course that did not exist (according 
to my unreliable memory) when I 
was a Haverford undergraduate 
more than forty years ago. Is the 
course offered today? I hope so, for 
its pursuit, in light of this book, 
would be a civilizing exercise. 

I spent more than a decade in 
the college textbook publishing 
business — but that was a quarter-
century ago. By the standards of 
my day, Professor Bonevac's pub-
lishers have done a fine job, 
producing a book that is at once  

chaste and appealing. The Instruc-
tor's Manual that comes as part of 
the package (not for the student, 
alas!) is also nicely done. 

I am told by people who ought 
to know that the course is taught 
today either in the philosophy 
department or in mathematics. This 
text seems better suited to the for-
mer, even though it is chockablock 
with formulae I find frighteningly 
arcane. But then I managed to get 
through Haverford without taking 
one course in math — and you can 
bet your bunny I'd try to do the 
same again today! 

There are moral lessons in the 
textbook (e.g., logically misshapen 
justifications for the use of force). 
The reader also meets some intri-
guing people, my own favorite being 
the opera-loving Bernice. Bravo! 

John Dyson '50 

Freeman, T.: Hans Henny Jahnn: 
Eine Biographie. Hoffmann and 
Campe, Hamburg, Federal Republic 
of Germany, 1986. 

Born in 1894 Jahnn came of age 
with Brecht and the Expressionist 
generation amid the political and 
sexual repression of the Wilhelmian 
Germany. He emerged from the 
spiritual devastation of the First 
World War passionately committed 
to a vision of humanity to be regen-
erated through the moral and 
esthetic power of art. He wrote 
plays and novels and founded an 
intentional community not far from 
the Hamburg area in which he was 
born. One of the tenets of the com-
munity was public service in the 
restoration of church art. In this 
connection Jahnn became known as 
one of Germany's most expert 
organ builders and restorers. His 
visionary writing was designed to 
shock, in its themes — e.g, the 
effects of repressed violence and 
sexuality — and in its forms — one 
of his dramas took more than six 
hours to perform. His public was 
always limited, but his partisans 
included some of the best in Ger- 
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many's avant-garde, including 
Brecht and Dublin. After an exile 
during World War II, Jahnn, like the 
aged William Blake, became a kind 
of cult figure for a younger genera-
tion drawn to his radical vision. 
Since his death in 1959 his work has 
received increasing attention, includ-
ing the publication of his works and 
journals, of which Thomas Freeman 
was co-editor. 

Freeman's interest in Jahnn was 
sparked during a Fulbright year in 
Hamburg following his graduation 
from Haverford as a German major. 
His biography is a chronological 
account of Jahnn's life and its con-
nections with his thought and liter-
ary art. The author lets the richly 
detailed facts and observations, 
based in part on many interviews 
with persons who knew Jahnn, 
largely speak for themselves about 
their controversial subject. The 
result is a long but engrossing 
book, which has the distinction of 
making its first appearance with a 
major German publisher, in a very 
readable German translation. 

John Cary, Professor of 
General Programs 

Harrison, C.: Break and Enter. 
(Hardcover) Crown Publishers, 
New York, 1990. (320 pp.) (Paper-
back) Avon Books, New York, 1991. 
(320 pp.) 

Crime fiction authors from Dos-
toevesky to Scott Turow virtually bet 
their craft on the assumption that 
readers love to be pulled slowly and 
deliciously through society's muck. 
It's not a tantalizing literary trick so 
much as a philosophical one; moral 
lines are blurred, questions find 
only tentative answers, and appear-
ances are so deceiving that the 
underlying substance is never fully 
revealed. With his first novel, Break 
and Enter, Colin Harrison follows 
the existential conventions of the 
genre, but he provides a new twist 
in that his protagonist, an assistant 
district attorney named Peter Scat-
tergood, carries with him the her- 

itage of Quakerism, in which moral 
dilemmas hope to find resolution in 
the deepest silences. 

The crimes at the heart of Break 
and Enter are the kind with which 
most of us are all too familiar in life: 
corrupt politicians, sleazy office 
politics, domestic cruelty, and the 
insane violence of murder. But 
when these acts are filtered 
through the sensibility and crafts-
manship of a writer of Harrison's 
caliber, they become horribly 
refreshed, revitalized by talent. Har-
rison has a connoisseur's taste for 
evil, a sharp sense of how human 
beings brutalize each other daily, 
and yet, like the best crime fiction 
writers, his is an essentially moral 
vision. 

This doesn't mean that his tor-
mented central character necessar-
ily does right by his fellow men and 
women; as his name suggests, Peter 
Scattergood is plagued by a dissi-
pating sense of virtue. Harrison's 
moral vision lies instead in the abil-
ity to draw real people witnessing, 
and sometimes committing, awful 
acts, a talent both bound and liber-
ated by an overarching sympathy 
for the desperate and the pathetic. 

A story of legal and political cor-
ruption, Break and Enter is reminis-
cent of Presumed Innocent, but 
Break and Enter is by far the better 
novel. For my time and money, I'll 
take Harrison's subtle literary 
sleight of hand over Turow's block-
buster rabbit trick any day. Haver-
fordians are lucky to have a writer 
like Colin Harrison in their ranks. 
Rarely does crime fiction convey 
nervous urban tension with such 
thoughtful moral questioning. 

Ed Sikov '78 

Lockey, R.F., and Bukantz, S.C.: 
Principles of Immunology and 
Allergy. W. B. Saunders Company, 
Philadelphia, 1987. (350 + xii pp.) 

Perhaps it ill befits a former 
Saunders editor to review a Saun-
ders book, but he will anyway, mak-
ing his review appropriately brief. 

Fortunately for the reviewer, this 
is a fine teaching text — a well-knit, 
cohesive account of a complex sub-
ject. Although the work of many 
authors, it does not suffer from the 
vagaries of many multi-authored 
books — startling variations in 
approach to its subject. The con-
tributing writers are all physicians 
of distinction and authority, but 
each has kept in mind the objective 
of the book: To explain how under-
standing of cellular interactions 
responsible for humoral and cell-
mediated immunity leads naturally 
to the development and effective 
use of diagnostic and therapeutic 
capabilities. 

This, then, is a book designed to 
teach, but to teach not only medi-
cal students but house officers and 
physicians, for it never loses sight 
of the practical application of bio-
scientific knowledge. In a rewarding 
sense, this is a work of compromise, 
for even the most thorough of text-
books can never manage every 
detail that its authors know to be 
important in the synthesis of knowl-
edge and the analysis of data. Only 
complete understanding permits 
choice of the relevant. 

J.L.D. 

Singley, M.K., and Anderson, J.R.: 
The Transfer Of Cognitive Skill. 
Harvard University Press, 
Cambridge, 1989. (297 + X pp.) 

This is an interesting book, valu-
able to both the theory and prac-
tice of education. It is not a fault of 
the work, but its comprehension is 
made difficult by the circumstance 
that, as the authors proceed in 
their analysis, formulations become 
increasingly complex and theoreti-
cal so that one comes to regard the 
book as a research monograph 
rather than a practical guide. 

A persistent difficulty in the 
study of transference of cognitive 
skills is that knowledge of one situa-
tion or of one discipline often fails to 
transfer to another. It is the authors' 
contention that such failure is due 
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to the limited power of knowledge 
itself and that it is the application 
of knowledge that must be learned 
in order to transfer intelligence in 
one field to a task in another. 

Hence they begin with analysis 
of Thorndike's theory of education 
that transfer of knowledge does not 
range across diverse subjects and 
tasks. Until then, the doctrine of 
formal discipline held that to learn, 
for example, Greek or calculus was 
to acquire skills in observation/ 
discrimination, reasoning and 
deduction that would be effective in 
all fields of learning. This is an idea 
that Aristotle proposed and is still 
prevalent today. One often hears 
that training in chess transfers to 
computer science because both 
skills require a similar faculty of 
reason. Thorndike set out to prove 
in a long program of research that 
this was not so and that transfer 
was more limited and difficult than 
was supposed in the theory of for-
mal discipline. He held that the 
mind functions not by general facul-
ties but by associations with and 
responses to specific stimuli. 

Singley and Anderson develop 
further Thorndike's thesis. Their 
essential position is that the learner 
as he moves from lower to higher 
stages must master all the requisites 
of one level before advancing to a 
higher level and that he must also 
learn the skills and principles of 
transference. 

It is precisely here that trouble-
some findings arise. For instance, 
the Watson classic card task is a 
somewhat difficult puzzle in logic 
that only a very small percentage of 
students solve; but the hitch is that 
students trained in logic do no bet-
ter than those untrained. The diffi-
culty of the trained subjects is not 
lack of knowledge but inability to 
transfer theoretical knowledge to 
the specific problem of logical card 
choice. 

An even more startling instance 
occurs in a study in which half the 
subjects are told, "A minister mar- 

ries several people each week," and 
all the subjects are then asked if 
they can explain this situation: "A 
man living in a small town marries 
twenty different women all of whom 
are still living and none of whom he 
has divorced; but he has broken no 
law." Amazingly, the subjects given 
the explanatory introductory sen-
tence do no better at explaining the 
situation than those without the 
broadly helpful hint. Common sense 
seems to suggest that there must 
be some failure here not related to 
transfer of knowledge but to under-
standing of language — a somewhat 
different problem. 

One puts down the book with the 
conviction that it springs from 
thoughtful observation and analysis 
but also with a question: "Will it 
materially affect the practice of 
education?" A difficult question 
because many educators halfway 
believe that something they call 
intuition plays a role in problem-
solving. The authors might well 
reply that this may be so but that 
to advocate such an approach as a 
practical theory of learning makes 
no sense. 

J.L.D. 

Weyl, N.: The Geography of 
American Achievement. Scott-
Townsend Publishers, Washington, 
DC, 1989. (192 + viii pp.) 

This is a forthright, well-inten-
tioned book but one whose conclu-
sions are disturbing and whose 
scientific foundations are, in the 
opinion of this reviewer, shaky. 

Weyl's essential thesis is that 
achievement is no longer the goal 
or watchword of American polity 
and that the United States is in a 
downward spiral of competition 
with Japan and other Asian and 
European countries. This is so 
because we have failed to enforce 
sensible criteria for immigration 
into the United States and because 
the underachieving indigent, espe-
cially Afro-Americans and Hispanics, 
are more fertile than achieving seg- 

ments of the population. He says, 
"The fertility of the national and 
ethnic groups which comprise the 
American people reveal a high cor-
relation between high achievement 
and low fertility.... Restrictions on 
government support of birth con-
trol will tend to the multiplication 
of a class of permanent indigents.... 
The continued massive immigration 
of individuals with low achievement 
potential and their continued repro-
duction at current levels tends to 
exacerbate phenomena that most 
Americans consider undesirable." 
Later he hints at the desirability 
not of coercion but of bribery of 
the undesirables to employ birth-
control measures. 

The speed of our decline is fur-
ther accelerated by our stubborn 
refusal to take into account that 
"non-Hispanic whites produce 
about 2,275 individuals with IQs 
above 130 per 100,000 of population 
while Afro-Americans by contrast, 
produce only 135 people per 
100,000 at the 130 IQ level. Thus, 
the ratio of Afro-Americans to non-
Hispanic whites is about 1 to 17." 
The result of ignoring ethnic differ-
ences in IQ and "their impact on 
qualifications for the professions 
through racial quotas designed to 
`equalize' achievement has been 
the admission and certification of 
people who would not otherwise 
have been accepted if they had not 
belonged to minority groups.... As a 
result, the public, which may have 
imagined that any certified physi-
cian meets uniform standards, finds 
that many minority doctors are not 
qualified to practice by the standards 
required of whites." And not only 
white males have suffered from the 
quota system, "but Asian-Americans 
have also fallen victim to quotas 
designed to aid the poorer achiev-
ing groups at the expense of higher 
achievers." 

These ideas may or may not be 
correct, but their correctness must 
rest on the data and reasoning by 
which they are reached. It is in his 
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assessment of comparative levels 
of achievement that Weyl is on 
doubtful ground. 

He offers no definition of achieve-
ment but assumes that compila-
tions of the names of well-known 
people are indeed lists of achieve-
ment. Among such lists he studied 
four editions of "Who's Who in 
America," "American Men and 
Women of Science," Poor's "Direc-
tory of Directors," the "Directory of 
Medical Specialists," and, curiously, 
the Forbes Magazine biographies of 
the 400 richest men and women in 
America. These hundreds of thou-
sands of names can in no sense be 
held to represent "achievement." 
They represent, rather, recognition. 
It is no secret that "Who's Who" is 
compiled partly with an eye to who 
can afford the expensive volume 
itself, so that the innumerable vice 
presidents of innumerable corpora-
tions suddenly become "achievers." 
Medical specialists are simply doc-
tors with more ambition and more 
interest in golden means than ordi-
nary family physicians. The 400 
richest are not always, but often 
enough, entrepreneurs whose 
unscrupulous avarice has led to the 
decline Weyl so piously laments. Of 
all these lists "American Men and 
Women of Science" might reason-
ably be supposed to list the names 
of those who have achieved, but it 
is not to be entirely overlooked that 
had there been such an interna-
tional list in the nineteenth century, 
it would of course have omitted the 
name of Gregor Mendel, possibly 
the world's most important bio-
scientist, whose published work 
was rigorously ignored during his 
lifetime and whose unpublished 
manuscripts were rediscovered, 
partly by accident, after his death. 
A contemporary Weyl might then 
have concluded that there were no 
"achievers" among Austrian monks. 

How has Weyl determined the 
ethnic or national character of the 
names he studied? Simply by their 
surnames. It is a reasonable assump- 

tion that a representative group of 
people of Anglo-Saxon, Jewish, 
Scandinavia, Dutch, German, Chinese 
or Japanese ancestry could be iden-
tified by a dozen or so frequently 
appearing surnames in each cate-
gory. But for Afro-Americans Weyl 
faced a serious problem, for many 
slaves took as their own surnames 
the family names of their masters 
or former masters so that today 
there are somewhere between 
fifteen and twenty million black 
Americans with names of British, 
Scotch, or Irish origin. Weyl chose 
to use a single family name in his 
identification of Afro-Americans: 
WASHINGTON. To suppose that 
this single surname is a sufficient 
key to the numbers of black achiev-
ers or nonachievers seems to this 
reviewer an absurdity. 

The ideas Weyl expresses, each 
reader may judge for himself, but 
all readers must ask how these 
ideas are founded and validated. 

J.L.D. 

Books Not Yet Reviewed 
We appreciate the many books 

we have received and want to list 
the ones that we have not yet been 
able to review. 

Brown, Kevin W. '78 and Kathleen 
E. Keest: Usury and Consumer Credit 
Regulation. National Consumer Law 
Center, Boston, 1987. (340 pp.) 

David, Stuart '63: How to Become 
a Professional Calligrapher. Taplinger 
Publishing Company, New York, 
1985. (80 pp.); Calligraphy A to Z 
Stavon Educational Press, New 
York, 1985. (208 pp.); How to be 
a Successful Lettering Artist. Art 
Direction Book Company, New York, 
1987. (269 pp.) 

Dusseau, John L. '34: An Informal 
History of W.B. Saunders Company. 
W.B. Saunders Company, Phila-
delphia, 1988. (269 pp.) 

Elkinton, David Cope '36: Family 
Footprints Volume II: The Ancestry 
and Descendants of Samuel Bucknell 
and Rebekah Gaskill Russell. Baker 
Printing, Media, PA, 1988. (142 pp.); 
Family Footprints Volume I and II: 
The Families of Joseph Elkinton and 
Sarah West Passmore. Baker's Print 
Shop, Media, PA, 1983. (80 pp.) 

Grambs, David '59: Death by 
Spelling. Harper & Row, Philadelphia, 
1989. (317 pp.) 

Hillier, Robert Irwin '66: The 
South Seas Fiction of Robert Louis 
Stevenson. Peter Lang, New York, 
1989. (229 pp.) 

Hughes, Charles M. '50: My Hands: 
An Air Corps Diary from World War 
Two. University Editions, Inc., Hunt-
ington, WV, 1990. (123 pp.) 

Inglis, Andrew F. '41: Behind the 
Tube: A History of Broadcasting 
Technology and Business. Focal 
Press, Boston, 1990. (527 pp.) 

Neubauer, Peter B., M.D., and 
Alexander Neubauer '81: Nature's 
Thumbprint: The New Genetics of 
Personality. Addison-Wesley Publish-
ing Co., Inc., New York, 1990. (223 pp.) 

Rockwell, Peter '58: Lavorare La 
Pietra. LaNuova Italia Scientifica, 
Roma, 1989. (310 pp.) 

Sarver, Eugene '65: The Euro-
currency Market Handbook. New 
York Institute of Finance, New York, 
1990. (621 pp.) 

Sussman, John R. '75 and B. Blake 
Levitt: Before You Conceive: The 
Complete Prepregnancy Guide. Ban-
tam Books, New York, 1989. (445 pp.) 

Wenzel, Richard P. '61, ed: Pre-
vention and Control of Nosocomial 
Infections. Williams & Wilkins, Balti-
more, 1987. (641 pp.) 

Willis, David P. '52, ed.: Health 
Policies and Black Americans. 
Transaction Publishers, New 
Brunswick, NJ, 1989. (531 pp.) 

39 



Henderson Supplee and Chaon Garland 

z 
z 

PITCHERS TURNED PRO: 
Henderson Supplee '30 
and Chaon Garland '91 
by Jonathan Griffith '91 

In 1930 the World Champion 
Philadelphia Athletics sent 
Haverford College's star pitcher, 

Henderson Supplee '30, an invita-
tion to spring training in Fort Myers, 
FL, a check for $11.25 for transporta-
tion and food, and a note reminding 
him to "be sure to have your base-
ball glove, shoes and sweat shirt." 
Sixty years later, the World Cham-
pion Oaldand Athletics drafted 
Chaon Garland '91, another hard-
throwing Haverford right-hander, 
offered him $50,000 to join their 
organization, and even provided 
him with new equipment. 

Garland and Supplee, who met 
last December at an on-campus din-
ner, did not anticipate professional 
baseball careers. However, both 
emerged as talented pitchers and 
both decided to put off their final 
academic endeavors at Haverford 
to pursue their dreams of becoming 
major league baseball players. 

William Supplee (Haverford 1893) 
of Hampton, NJ, sent his two sons, 
Henderson and Albert, to his alma 
mater in the late 1920s. The brothers, 
the elder Henderson on the mound 
and his younger brother behind the 
plate, led the Haverford nine for 
three years. Henderson amassed 
impressive statistics for the Fords, 
including a 12-strikeout, one-hit 
performance against arch-rival 
Swarthmore in which he drove in 
both Haverford runs with a double, 
a 17-strikeout win over Moravian and 
a two-hit victory over Hamilton. His 
brilliant record — and perhaps a 
word from Roy Thomas, Haverford's 
baseball coach and former Philadel- 

phia Phillies player — caught the 
attention of Athletics' scouts. 

In January 1930 Henderson Sup-
plee received a letter from A's man-
ager Connie Mack, inviting him to 
come to Shibe Park to talk to Mack. 
According to one local paper, Sup-
plee, who had not played much 
organized baseball before arriving 
at Haverford, "was the most sur-
prised man in ten states when he 
received the letter." The result of 
that conversation was a train ticket 
to Fort Myers to join the Athletics 
for spring training. In February, 
Philadelphia sportswriters began to 
mention a "mystery man," who was 
traveling with the As. This man, 
they learned, was Henderson Sup- 

plee who had decided to forgo his 
spring semester at Haverford. 

It was no ordinary team Supplee 
was joining. The 1930 As, fresh from 
their World Series triumph over the 
Chicago Cubs, boasted such nota-
bles as Jimmy Foxx, who had hit 33 
home runs in 1929, star outfielders 
Mule Haas and Bing Miller, catcher 
Mickey Cochrane, third baseman 
Jimmy Dykes, and pitchers Robert 
Moses (Lefty) Grove, Swarthmore 
grad George Earnshaw, and Rube 
Walberg. The As' captain was future 
Hall of Famer Eddie Collins who in 
the twilight of his great infield 
career still earned the title of 
"pinch-hitter extra-ordinary." Two 
other stars, Max Bishop and Al Sim- 
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mons, had not yet come to Fort 
Myers and were spotted sulking 
about their contracts in Little Rock. 

At Fort Myers, Supplee pitched 
in relief for the Athletics. "They 
would put a good pitcher in for five 
or six innings, then they would 
bring me in," he says today. But 
Supplee must have shown consider-
able ability since Mack decided to 
keep him with the As all season 
even though there was not yet 
room for him on the official roster. 
Supplee provided a competent bat-
ting practice and exhibition game 
pitcher for the Madmen and seemed 
likely to be on the major league 
squad before long, especially with 
Mack's custom of selling off his vet-
eran talent to keep the As afloat 
financially. 

It was not to be, however. Hen-
derson's major league career ended 
after the 1930 season. The Great 
Depression had just started and his 
father needed him to help out on the 
farm land which he rented to share-
croppers. Supplee never returned 
to professional baseball or to Haver-
ford. In his spare time over the next 
several years, he pitched with great 
success for semi-pro and town 
teams and courted Eleanor Wyck-
off, who joined Henderson at his 
60th Haverford reunion last spring 
and the baseball dinner this winter. 

More than half-a-century later, 
Haverford's second professional 
baseball player is now struggling to 
move up in the Athletics' organiza-
tion. Chaon Garland hopes to be the 
first Ford to make a major league 
roster. 

Garland enrolled in Haverford 
because of its academic reputation, 
not its baseball team. When he 
showed up at the Class of '16 Field 
for his first day of practice, he was 
more concerned with finding a spot 
on the team than with impressing 
major league scouts. From that day 
on, however, Haverford coaches 
Greg Kannerstein '63 and Ed Molush  

knew that the 6'5" hurler would 
become an important part of Haver-
ford's baseball program. 

After a good freshman season, 
marked by too many walks but also 
a win over league champion Johns 
Hopkins, Garland tried out for a 
Pennsylvania all-star team and for 
the first time he played in front of a 
group of major-league scouts. It 
would not be the last time. After 
recording seven wins as a sopho-
more, Garland attracted twenty 
scouts recording his every pitch 
with their radar guns in his 1990 
Florida debut against William Pater-
son, one of the top teams in NCAA 
Division III. 

The pressure of pitching in front 
of these scouts, especially at a col-
lege which, according to Garland, is 
geared to "non-athletic pressures," 
would have disturbed most players. 
However, Garland seemed undaunted 
by their presence and finished the 
season with a 7-3 record and a 2.96 
ERA and 85 strikeouts in 70 innings. 
Chaon was chosen as Haverford's 
first first-team baseball All-Ameri-
can. (Catcher John Loughnane '87 
had been a second-team pick in his 
senior year.) 

Nightly phone calls from scouts 
representing almost all the Major 
League teams assured Garland that 
he would be selected in the 1990 
June draft. He figured he would be 
chosen anywhere between the 5th 
and 12th rounds. Chaon was there-
fore surprised when, on the first 
day of the draft, he received a 
phone call from the defending 
World Champion Oakland Athletics 
and learned that they had chosen 
him in the third round, well before 
any other Division III college player 
in the nation. 

Chaon then faced a difficult deci-
sion. He had to decide whether he 
would postpone his final year at 
Haverford to join the Athletics' 
organization or stay in school and 
re-enter the draft a year later. 

When, however, on his return in 
late June from a trip to Eastern 
Europe with Haverford's baseball 
team, Oakland offered him a signing 
bonus of $50,000 and agreed to pay 
for his final year at Haverford, he 
readily accepted the offer! He flew 
to Medford, Oregon, and became a 
member of the Southern Oregon 
Athletics of the Northwest League, 
one of Oakland's Class A affiliates. 

Southern Oregon had an unusu-
ally strong minor league pitching 
staff including million-dollar bonus 
phenom Todd Van Poppel; top col-
lege hurler Kirk Dressendorfer from 
the University of Texas; Craig Con-
nolly, an all-Eastern choice from 
Penn; and many other ex-college 
stars. Garland pitched his way into 
the starting rotation and finished 
with a 4-3 record, 3.08 ERA, and the 
credentials for a long look at 1991 
spring training. The long bus rides 
to towns such as Bend and Eugene, 
OR; Spokane and Everett, WA; and 
Boise, ID; and the $8-a-day meal 
money didn't bother Chaon, who 
roomed with a family in Medford 
and practiced his Spanish with 
some Dominican teammates. 

Unlike many of his teammates in 
Medford, Garland remained com-
mitted to completing his education. 
While most of them went off to 
instructional league in the fall, Gar-
land returned to Haverford and his 
economics major. After his last 
exam this December, Chaon packed 
his bags, visited his family, and 
then headed for spring training in 
Scottsdale, Arizona. 

"When baseball becomes your 
profession, as much as you enjoy it, 
it is your job and you're being paid 
to play," said Garland. He regrets not 
being able to graduate with his class 
but knows he will return to finish in 
1991 or 1992. "Now," says Chaon, 
"it's time to make baseball my life." 

Jonathan Griffith is a senior history major 
who plays right field and pitches in relief for 
the Haverford baseball team. 
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themselves. We don't have any 
answers for them. We just try to 
provide our participants with as 
many views of the problems as pos-
sible and let them draw their own 
conclusions. Our main goal is to 
show them that they can communi-
cate with the refugees, the immigra-
tion officials and the factory workers 
— people they might ordinarily not 
talk with because of cultural or 
class differences." 

BorderLinks has been doing this 
since 1987, one year after the United 
States government began a con-
certed crack-down on U.S. citizens 
who were helping Central American 
refugees in Tucson. In response, 
congregations in Tucson and other 
cities and towns across the country 
increased their advocacy and assis-
tance efforts by providing sanctu-
ary to Central Americans who have 
been living illegally in the U.S. 

Congregations in the Philadelphia 
and Wilmington areas united to form 
CASA (Communities Alliance for 
Sanctuary Assistance) and began 
working with South Side Presby-
terian Church in Tucson, the first 
congregation to "declare" sanctu-
ary. After receiving a number of 
volunteers from CASA and other 
groups, the Tucson Ecumenical 
Council Task Force on Central 
America realized that they needed 
a more systematic program to edu-
cate Americans about border issues, 
especially the situation of Central 
Americans entering the U.S. This 
led to the creation of the Border-
Links program. 

Kitty's responsibilities include 
helping churches encourage and 
sponsor their congregational mem-
bers to go on trips, supporting par-
ticipants as they return to interpret 
their experiences, and helping them 
and their congregations/communi-
ties find creative ways to respond 
to the border situation. 

Kitty explains, "BorderLinks is a  

shot in the arm for churches who 
have become complacent. It often 
brings churches to the awareness 
that things in society need to 
change, that the status quo is no 
longer acceptable. 

"So much of America is centered 
around acquisition — the need to 
accumulate. We have six percent of 
the world's population and use fifty 
percent of the resources. But when 
confronted with people who have 
nothing, often the tendency of 
Americans is to draw what they 
have to them, to protect their pos-
sessions. We have to try to counter 

"We have six percent 
of the world's 

population and use 
fifty percent of the 

resources." 

that and offer them another way." 
Kitty's interest in immigration 

and refugee problems began with 
an internship the summer before 
her senior year as a legal aid volun-
teer to detained Central Americans 
on the Texas-Mexico border. The 
experiences acquired that summer 
went with her after graduation to 
Capitol Hill, where she worked for 
the Friends Committee on National 
Legislation, lobbying on domestic 
issues. 

While working in Washington her 
interest in mediation and conflict 
management led her to a church 
meeting in Virginia, where she first 
learned about BorderLinks. "I 
always look at the bulletin boards 
in churches. That's how you find 
out what they are involved in and 
where their tendencies lie. Way 
down in the corner of this bulletin  

board was a brochure for Border-
Links." After contacting the current 
liaison in the Delaware Valley and 
discovering that he was relinquish-
ing his position to work in Tuscon 
full-time for the BorderLinks program, 
she decided to join the program as 
the liaison, starting September 1989. 

She began working for the pro-
gram with little more than a Presby-
terian phone directory. "I remember 
waking up the day after Labor Day, 
the day I started. I had a house in 
Springfield and that was it. I didn't 
have an office at that time. I remem-
ber waking up and wondering 
`Where do I go? What do I do?" 
Since then Kitty has acquired office 
space and has cultivated a wider 
pool of interested groups. 

In the last year she has con-
ducted seven trips to the Arizona 
border and has begun coordinating 
trips for local colleges. In March, 
Kitty conducted a trip for Haver-
ford and Bryn Mawr students to 
coincide with Spring Break. "While I 
was at Haverford, people were 
always talking about the real world. 
We hope to give these students the 
chance to put real faces and real 
stories with the issues of the border." 

For now Kitty will continue to 
make the border region accessible 
for people from the Delaware Val-
ley, in an effort to keep communi-
ties from forgetting these individuals 
who have no money, no influence, 
and no voice; and to provide first-
hand experiences for North Ameri-
cans who are questioning their own 
lifestyles as well as our govern-
ment's relations with our neighbors 
to the south. 
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Paul Desjardins 

Paul Desjardins 
Paul Desjardins joined the 

Haverford Faculty in 1958 at a time 
when Haverford was a college of 
450 students, when everyone from 
the grounds crew to the president 
knew each other personally, when 
the entire college would come 
together twice a week for 
Collection and meeting. It took 
imagination by Douglas Steere and 
Frank Parker, the philosophers at 
Haverford, to hire Paul. For Paul 
was unique and different — a 
passionate thinker, a deeply 
religious Catholic, and an 
irrepressible gadfly. Haverford 
soon became his agora, and he 
could be seen at almost any time 
engaging students, colleagues, and 
staff in animated conversation. His 
home became an extension of the 
classroom where with his 
remarkable wife, Rosemary, all 
were welcomed with warmth, 
generosity, and lively talk. When 
Douglas Steere retired and Frank 
Parker left Haverford, Paul, as the 
senior member of the philosophy 
department, helped to shape its 
character over the past thirty 
years. He was actively involved in 
bringing Aryeh Kosman, Tink 
Thompson, myself, Ashok 
Gangadean, Kathleen Wright and 
Lou Outlaw to Haverford — a 
bunch of individualists and strong 
personalities who nevertheless 
shared a common vision of the 
central role of philosophy in an 
undergraduate college. When 
Change magazine singled out our 
department as among the best in 
the country, the title that they gave 
to their article epitomized Paul -
"Classical to the Core." For Paul 
loved the classics and by his words 
and deeds showed their relevance 
for coming to grips with our 
deepest conflicts and problems. 

Long before we began speaking 
about diversity and multicultural 
studies, Paul practiced it. From his 
own experience in China during the 
Second World War, when he served 
as an officer in the navy, and from 
his encounters with Japanese 
culture, Paul had a profound sense 
of the distinctiveness of different 

cultures and those 
universal themes 
that transcend 
cultural boundaries. 
Having witnessed 
the ravages of war, 
he dedicated himself 
to the healing power 
of authentic dialogue 
— the type of dia-
logue that respects 
the otherness of the 
other and seeks for 
common under-
standing. What was 
so distinctive about 
Paul was his concern 
with detail and partic-
ularities. He taught 
us how the shape of 
the Chinese char-
acter could reflect an 
entire world view. He 
approached every-
thing, no matter how 
mundane and trivial 
it might seem to 
others, with a religious-aesthetic-
ethical attitude. And this is the way 
he lived his life at Haverford. For 
Paul it was just as important to pay 
careful attention where we planted 
our trees, how we designed our 
buildings and even how we deter-
mined the physical arrangement of 
a classroom as it was to select the 
texts to be taught. I remember 
vividly the day when Paul came to 
me agitated and distressed be-
cause the College was planning to 
tear down Founders Annex, a 
building which he thought was one 
of the most beautiful on campus. I 
asked Paul, did he really want to 
take on the Property Committee, 
the Board and the President, who 
were all convinced that Founders 
Annex should go? Was it really 
worth the effort? But as we all 
know, when Paul was possessed by 
an idea which he thought was for 
the good of the College, no one 
could dissuade him. He spent 
endless hours talking to everyone 
who would listen — Board 
members, administration, faculty, 
students, and staff. Eventually his 
power of persuasion prevailed. But 
this was not the end. He convinced 
Miriam Thrall, who was the 

companion of Margaret Gest, to 
donate the funds for renovating 
Founders Annex into the Gest 
Center. When the College hired 
architects to design the reno-
vation, Paul's work wasn't finished. 
He cajoled them to respect the 
integrity of the building, not to cut 
up the spaces into little boxes. He 
searched the Barn for proper 
furnishings and convinced friends 
of the College to donate beautiful 
antiques. He even supervised the 
building of the chairs and tables for 
the classrooms. All of this was a 
manifestation of his love for 
Haverford, and demonstrated his 
conviction that it is the smallest 
details that make for the differ-
ences in our lives. Paul prevailed 
and when the Gest Center was 
completed all of the College took 
pride in the building. He had 
shown all of us what the force of 
one person's persistence and 
imagination could achieve. 

Paul was a great believer in 
ritual. He rightly believed that 
without meaningful rituals our lives 
are greatly impoverished, and that 
if one is really to understand 
another culture one has to partic-
ipate in its rituals. When he taught 
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his famous course, Philosophy East 
and West, his students learned how 
to do calligraphy, to meditate, and 
to perform a tea ceremony. Anyone 
who ever had a meal at Paul and 
Rosemary's table learned anew the 
meaning of breaking bread together 
and the power of silent prayer. 

But I have not yet touched upon 
Paul's greatest virtue — Paul as a 
teacher, a teacher of his students, 
colleagues and friends. He was 
authentically Socratic. He had that 
rare ability to break through those 
defenses that many of us set up 
against really opening ourselves to 
learning and experiencing some-
thing new and different. Paul not 
only knew how to do this, he -
more profoundly than anyone I have 
ever known — could really touch 
the souls of his students, to make a 
real difference for the better in their 
lives. Sometimes it was difficult to 
follow what Paul was saying. Even I, 
who knew Paul for thirty-five years, 
would have to listen carefully for 
some time before I could figure out 
what he was saying. But I came to 
realize that there were two reasons 
for this. Paul saw and experienced 
affinities and connections where 
less imaginative persons were blind. 
He could start by reflecting on the 
grain of a piece of wood, move to a 
Confucian text, back to a passage 
from Plato and conclude with 
reflecting on the design of a Persian 
rug. It was confusing and breath-
taking, but always stimulating and 
thought-provoking. The second 
reason why it could be difficult to 
keep up with Paul is because unlike 
most of us who think that possibilities 
are less real and vivid than actualities 
— it was just the opposite with Paul. 
He had the type of imagination 
which could see, touch and feel 
what had not yet come into being, 
what was still only a potential. When 
he looked at an old piece of barn 
board or a landscape, he did not see 
what was "there" but what it might 
become. For Paul this was reality. 
And this is the way in which he even 
approached his students — he 
would see vividly the potential for 
what they might become. Paul knew 
what Plato long ago taught us -
that real education, real learning, 

not only involves the pain of 
confusion but a "turning of the soul" 
that required the experience of eros. 
Paul not only exemplified this in his 
caring, but he evoked the love of his 
students — many of whom felt that 
Paul was the greatest and most 
significant teacher that they had 
ever encountered. 

In one of the most beautiful 
passages in Plato's dialogue 
Phaedrus, Socrates describes the 
virtue of the genuine lover of 
wisdom. He likens the dialectician, 
the teacher, to a farmer planting his 
seeds in fertile soil. Socrates tells us 
that such a person "selects a soul of 
the right type, and in it he plants 
and sows his words founded on 
knowledge, works which can defend 
both themselves and him who 
planted them, words which instead 
of remaining barren contain a seed 
whence new words grow up in new 
characters, whereby the seed is 
vouchsafed immortality, and its 
possessor the fullest measure of the 
blessedness that man can attain 
unto." This is the art that Paul was 
able to practice so effectively and 
lovingly. 

When Paul retired from Haverford 
in 1987, the philosophy department 
wanted to honor him. We thought of 
many things we might do: have a 
party in his honor or a special 
lecture series on themes that were 
so important for him. Character-
istically, Paul would have none of 
this. He wanted to do what he had 
always done — be a participant in a 
genuine conversation. So it was 
decided to select a short Confucian 
text and invite Paul's former students 
and colleagues to discuss the text. 
Students and some of the world's 
most distinguished Confucian 
scholars came from all over the 
country and even from abroad to 
join him in a day's conversation. 
Like everything Paul did, it was fresh 
and original. One of the highlights of 
the day came after dinner when 
Wing Tsit Chan — the elder 
statesman and most distinguished 
Confucian scholar in the world, sang 
a Chinese poem to Paul — a poem 
written by one of Paul's former 
students. That is the effect that Paul 
had on those who knew him. He 

made one want to sing! For in Paul's 
presence one always felt more alive 
and fulfilled. 

There is a moving passage that 
comes at the end of Plato's dialogue 
Phaedo, which has always perplexed 
commentators. The Phaedo portrays 
the last day of Socrates where he 
discusses the immortality of the 
soul. It ends when Socrates takes 
the hemlock and his body is begin-
ning to grow stiff and cold. Socrates 
turns to Crito and says, "Crito, we 
ought to offer a cock to Asclepius. 
See to it, and don't forget." These 
are the very last words of Socrates. 
This passage took on a special 
significance for me the last time I 
was with Paul. It was New Year's 
Eve, and my wife, Carol, and I went 
to welcome the New Year and drink 
champagne with Paul and Rosemary 
— a tradition that we had shared 
many times over the years of our 
friendship. Paul's body was extreme-
ly frail; he looked like a child, but he 
was full of life. Lying in bed he was 
surrounded by photographs of his 
children and a picture of the Center 
he had been building for years in the 
Adirondacks to house the conversa-
tions and dialogues he cherished. 
That very morning Rosemary had 
bought him a present — two finches 
because Paul wanted to listen to 
their singing. Paul was dying, but his 
talk was filled with what still needed 
to be done, of the future plans for 
conferences. Like Socrates it was 
still the unfulfilled obligations of the 
living and the details to be attended 
to that concerned him. 

Paul's death is a painful and deep 
loss — a gap in each of our lives. But 
what is most vivid now is not Paul's 
absence but his presence — the way 
in which he survives, lives on. Paul's 
spirit breathes through every nook 
and cranny of Haverford. He lives in 
the many ways in which he had 
become a part of each of us and our 
own destinies. For Paul is the living 
embodiment of what we still aspire 
to in our own journeys toward the 
Good — to be more caring, more 
loving, more authentic, more open 
to wonder, mystery and joy. 

Richard Bernstein, Adjunct Professor 
of Philosophy 
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OTES FROM THE ASSOCIATION 

Dear Friends: 
As I write this, Operation Desert Storm is 

entering its second week. It is already 
generating telephone calls from alumni 
around the country, who are searching for 
ways to help the young men and women 
serving in the Persian Gulf and their families 
at home. 

Your telephone calls remind me that we are a worldwide community linked not 
only by a common alma mater, but also by a shared philosophy of activism and 
responsibility both to our country and to those who are most vulnerable in this 
difficult time. 

The Alumni Relations Office is working with alumni active in the American 
Friends Service Committee and other similar organizations, to integrate interested 
Haverfordians into their efforts. If you would like to become involved, please contact 
the Alumni Office. 

On campus, Haverford seniors are evaluating graduate school programs and 
interviewing for jobs. Last year, just under 30% of the senior class went directly to 
graduate school. The remainder entered the work force. The class of '91 is facing a 
job market as sluggish as the national economy. The strength of the Haverford 
network is vitally important in these times as on campus recruiting activity has 
slowed both nationally and at Haverford-Bryn Mawr. Career Development seeks your 
assistance in informing your employers of the potential of our new graduates and 
alumni. If at all possible, please help Career Development to be informed of entry 
level as well as other position vacancies with you or your employers. They will list 
opportunites in the "Network News," the alumni jobs newsletter (available by 
subscription) and would be pleased to collect resumes of interested students and/or 
arrange for campus interviews. 

Career Development also seeks assistance in expanding its resource library. Most 
appreciated are donations of recent professional and industry directories which have 
been replaced by the most current issues in your offices. If you can offer assistance or 
have questions, call Career Development (215) 896-1181. 

Often it's in the more difficult times that we truly appreciate the special community 
we belong to. I invite each of you to get to know the newest members of our Alumni 
Association, the Class of 1991. 

Deborah Lafer-Scher '80 
President, Alumni Association 

With best wishes for peace, 

New Volunteers: 
Executive Committee 
Members: 
Jack Shepherd '60 
Norwich, VT 
(603) 646-1282 (W) 

David Spitulnik '76 
Evanston, IL 
(708) 632-4042 (W) 

Regional Societies: 
Los Angeles, California 
Chair 
Malcolm Kaufman '60 
Los Angeles, CA 
(213) 828-1500 (W) 

Philadelphia, Pennsylvania 
Gregory D. Smalley '72 
Chair 
Philadelphia, PA 
(215) 592-7500 (W) 

Washington, DC 
Deborah Friendly '85 
Young Alumni 
Co-Chair 
Washington, DC 
(202) 338-8059 (H) 
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I SEE IT 

The Moral Equivalent 
of War 
by Tanya Mariko Lieberman 
January, 1991 

It was so hot that night that I was 
only lightly sleeping when I heard 
the explosion. I jumped to my feet, 

and ran to the door just as the wail of 
the sirens began. Standing outside the 
door! watched the flames leap high 
into the air, sending curls of black 
smoke disappearing into the humid 
air. I watched in amazement as 
people trudged sleepily back to their 
rooms. It's another summer night in 
Boston, and this is the first of many 
cars that were to be set afire in the 
parking lot that summer. 

John Wallace, professor of 
Philosophy at the University of 
Minnesota, has written on what he 
sees as the modern version of 
William James' "moral equivalent of 
war." Drawing upon James' argument 
that those who oppose war must 
find other methods of contributing 
to progress, Wallace cites college 
students' community service work 
as an alternative to the violence of 
contemporary society's problems. I 
read his essay in a peacetime marked 
by the end of the Cold War and 
hopes for a "peace dividend." But 
today, as I write, the United States is 
engaged in a war of threatening 
proportions, and I am engaged in 
similarly threatening questions 
about my role in this conflict. 

The weather prevented many of 
the students in my English as a Second 
Language (ESL) class from making 
the 45 minute trek to the church 
which at night serves as an Asian 
American service center. That night 
the class struggled through a story, 
reading each word slowly, pausing 
frequently for definitions of unfamiliar 
words. When we came to the word 
"foreigner" I stopped to ask if anyone 
knew its meaning. 

"Yes," one woman said. "Vietnam-
ese people, Cambodian people, 
Chinese people, Japanese people," 
she said, pointing to herself, to other  

students, and finally at me, "are 
foreigners." 

The war leads me to the question, 
how does one serve one's country? 
How am I to respond? Wear a yellow 
ribbon? March in a protest? Watch-
ing television flash bombing after 
bombing has cultivated in me and 
many of my peers a deep sense of 
impotence. 

Stories my parents have told are 
alive with agency. Though my mother 
was a child in Hawaii during World 
War II, she has vivid memories of 
her school's "victory garden," and 
making origami cranes for luck. My 
father's family has similar stories. 
As a boy, my father would tag along 
with my great uncle who was a block 
warden responsible for blackout 
drills. 

A crowd of farmworkers, returned 
from the fields, kicks up clouds of dust 
as they play soccer between the bar-
racks. I catch quick glimpses: scratches 
on peoples' arms turning into raised 
welts, a truck piled high with red and 
green tomatoes. I watch the game, 
and speak with one man. "Oh, yeah," 
he says, "a lot of people get sick after 
they spray the fields..." 

I've tried to imagine the way that 
those in combat feel about their 
form of contribution. Oddly enough, 
it was from a television Army 
recruitment advertisement I saw 
recently that I gained some insight. 
The ad shows soldiers in jungles 
while a song declares, "It's not like 
this in my hometown." Finally, 
dubbed over a scene of a young girl 
pledging allegiance to the flag, the 
song concludes, "But I'm out here 
for my hometown...`cause freedom 
isn't free.—  And while I realize that 
there is a fine line between free will 
and coercion, this ad indicated to 
me that perhaps people are moved 
less to defend George Bush, or an 
abstract ideal called the United 
States of America, than their own 
families and communities. 

The din in the waiting room makes 
me lose my place in counting intake 
forms of the homeless people. !n the 
next room, some sit quietly, holding 

Tanya Mariko Lieberman '91 

children, others pace the floor anx-
iously, and a few mutter or shout 
uncontrollably. I am shocked when, 
in tallying characteristics of each client 
on each line, the tick marks represent-
ing clients who are veterans spread 
without mercy across the page. 

I have begun to see that the goal 
of the volunteer work I have done, 
through the College's Eighth Dimen-
sion program and others, is, in a 
fundamental sense, held in common 
with the troops in the desert. I have 
recently realized that, despite my 
feelings about the war, I, too, am 
defending my country, my commu-
nity, my "hometown." My battles 
are waged in social service agencies, 
in the minds of those with a narrow 
definition of "American," and against 
those who use chemical weapons on 
fellow citizens. 

I am left with many, perhaps eter-
nal, questions about the nature of 
these contributions. Are my energies 
directed in the most effective way? 
How can I make sure that my child-
ren won't have these responsibilities? 
Yet recent events have demonstrat-
ed to me the importance of my 
contributions both in times of war 
and peace. 

Tanya Mariko Lieberman is a 
Haverford senior from California. She 
has worked closely with the Eighth 
Dimension Program, and has been 
awarded a Thomas J. Watson Fellowship 
for 1991-1992. 
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