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COLEMAN ANNOUNCES RESIGNATION.., 

Jan. 18, 1977--Some 600 Haverfordians 
had braved sub-zero temperatures, ice and 
snow to attend the special Collection in 
Roberts Hall. They knew President John R. 
Coleman planned to speak. 

Typical of Coleman Collection talks, 
it started off on a light note. "If I 
understand your gesture correctly," he 
said, referring to the ovation he re-
ceived as he ascended to the stage, "you 
have exaggerated my role on campus in 
recent events. It is not the case that I 
single-handedly brought you this example 
of Canadian weather at its very best--I 
had help." 

Then the Canadian-born president ex-
plained that this would not be a typical 
Collection talk. 

"It is shorter," he said, "and it is 
my last one." 

Struggling to maintain his composure, 
John Coleman delivered a moving 20-minute 
speech ending his 10 years at Haverford. 
He announced that he would leave the post 
of president on June 30, 1977. 

The news did not come as a shock to 
many in the campus community. The un-
usually large audience had greeted Coleman 
warmly with a prolonged ovation. Faculty, 
students and administration knew that 
Coleman had put a 10-year limit on his 
tenure as president. They also knew that 
he was beginning to doubt more and more 
his ability to lead the college in the 
years ahead. 

In retrospect, the fall had been a 
difficult, decision-making period for the 
entire college. And events leading up to 
the Board of Managers' Dec. 10th decision 
on coeducation had weighed on the presi-
dent. As board chairman John Whitehead 
suggested in his Jan. 7th letter to alumni 
and others, "The burden...has fallen most 
heavily on Jack Coleman, who, while he did 
not raise the issue [of admitting women] 
on this occasion, has, as president, in-
evitably been the focal point of the 
debate. It is Jack who has been placed in 
the most difficult position by the outcome." 

Whitehead expressed regret at Coleman's 
decision to resign. "From the beginning, 
Jack told us he planned to stay a maximum 
of 10 years," he stated, "but I still wish 
we could have found a way to convince him 
to stay longer." 

Whitehead said he plans to recommend 
that Haverford honor the president by creat-
ing a $750,000 endowed professorship named 
for Coleman. Coleman would become the 
first Haverford president to be so honored. 

Whitehead labeled Coleman "an out-
standing president." 

"Long before Jack became a Quaker 
himself, he staunchly upheld the impor-
tance of Quaker values at Haverford and 
of openness in the decision-making 
process," he stated. "He has consistently 
focused our attention on preserving the 
vision of Haverford as a community. 

"His popularity among students and 
alumni is probably unparalleled by that 
of almost any other president. He made 
himself constantly accessible to students, 
and certainly he has, by example, im-
pressed upon them the value of education-
al experiences outside of academia." 

Whitehead particularly praised Cole-
man's leadership during the late 60's and 
early 70's. "While other colleges were 
coming apart at the seams over crises 
like Cambodia and Vietnam, Jack not only 
steered Haverford through those troubled 
times but he did it in a way that made 
the college stronger." 

He added, "With the stiff competi-
tion for students facing Haverford today, 
Jack--as a speaker, author and unique 
individual--has performed another invalu-
able service to the college by making it 
better known to those outside the campus 
community." 

As the Philadelphia Inquirer reported 
it, Coleman had "challenged old mores" at 
Haverford from the day he arrived on 
campus. 

"It seemed like a small thing--
allowing students to walk in the inaugural 
procession," stated a Jan. 24th Inquirer 
story, "but it was to mark the beginning 
of a decade of change for the staid Quaker 
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The Dartmouth College Goliath 
cowers at the site of Harry Haver-
ford, his less brawny but No.1 com-
petitor for national supremacy in % 
alumni participation in annual giv-
ing in this cartoon by Haverford 
sophomore Robert Alley. (See 
story on page 13.) 
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men's college. 
"During those years, Coleman, who 

announced his resignation last week, 
tampered with convention, broke tradition 
and defied the image of what a college 
president should be. In the process, he 
has managed to guide the college into a 
new, if not unsettling, age." 

The writer of the article went on 
to say, "Even his critics admit that his 
greatest contribution to the college may 
have been his ability to work with stu-
dents during the late 1960's and early 
1970's when student unrest was causing 
tension on many other campuses." 

Coleman's decision to leave became 
firm on Dec. 10th when the Haverford 
board made what was readily acknowledged 
as a compromise decision on the issue of 
admitting women. The board agreed to 
admit women transfer students into the 
upper three classes, beginning in the 
fall of 1977. It also recommended that 
the relationship between Haverford and 
Bryn Mawr be further developed through 
creation of two joint Haverford-Bryn 
Mawr committees. 

The college administration, acting 
on recommendations from faculty and a 
majority of the student body, had, how-
ever, recommended that women be admitted 
to all classes, including the freshman 
class. 

Last November the faculty had 
reached a consensus for the first time 
that the college should admit women as 
freshmen to achieve full coeducation on 
campus and help the college expand its 
enrollment. It based its recommendation 
on a report submitted by its Committee 
on Admissions Policy, a faculty group 
appointed in the spring of 1976 to 
study Haverford's enrollment situation. 
In its final report to the faculty, the 
committee claimed that Haverford had only 
two alternative courses of action it 
could follow at the time to meet its en-
rollment goals and achieve full coeduca-
tion at the same time. 

(continued on page 23) 
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What are Haverford students really concerned about today? In a colloquium held during the annual 
Corporation meeting last Oct. 30th, President John R. Coleman asked a varsity athlete, an Honor 
Council member, a student board representative and a Bryn Mawrter living on campus what they thought 
about issues like faculty-student relations, athletics and diversity. The lively exchange which fol-
lowed was a high point of the Corporation meeting program. Edited highlights of that discussion, which 
was tape recorded, are featured here. 

(Student participants on the panel moder-
ated by John Coleman were: Robert 
Deutschman '79, a member of the Honor 
Council and advertising manager of the 
NEWS; Gail Leftwich '77, a dormitory-ex-
change student for three years; William 
Travis '77, a member of the Christian Fel-
lowship and the varsity basketball team; 
and David Wertheimer '77, an active 
member of the Society of Friends and a 
student representative on the board of 
managers.) 

the staff and the administration. It's a fact 
of Haverford's size and one of Haverford's 
greatest strengths. For example, last year I 
found myself in total disagreement on a 
particular campus issue with a professor 
I'd had in class. Yet, our friendly feelings 
towards one another remained, the open-
ness was there, and the desire to know 
one another did not diminish. When 
people can be so open as to completely 

David Wertheimer 

disagree with you and yet still want to 
grow with you, help you—it's beautiful. 

Coleman: Do you have any concerns 
about the faculty? 

Wertheimer: Yes. We have a very small 
number of Quakers on the faculty. And 
there's an unwillingness on the part of 
many faculty members—perhaps out of 

Coleman: Gail, the descriptions I read 
about your generation in the newspapers 
talk about the "career-oriented genera-
tion." Is that what you see around here? 

Leftwich: Yes. It's something I've been 
giving a great deal of thought to. I am ca-
reer oriented. I'm going to go on to pro-
fessional school, I hope. But something 
which concerns me is an understanding of 
what education itself is, and I think this 
has important ramifications for the whole 
career orientation problem. 

Something that I think I've gotten from 
going to school in a bi-college communi-
ty, because I've gotten it out of both 
schools, is an understanding of education 
as a pervasive experience. It's not just 
something that goes on in a classroom. It's 
something that very importantly goes on 
outside the classroom in all aspects of my 
daily existence. And, I really believe there 
are a lot of people who don't understand 
that you have to learn about yourself as 
you're learning all this information. 

Coleman: What about teacher-student 
relationships as they help you work your 
way through this learning process? 

Wertheimer: I think that one of the 
most valuable parts of a Haverford educa-
tion is still the type of relations that can be 
cultivated with members of the faculty, 
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their intellectual interests, their academic 
interests—to grapple with ethical ques-
tions outside of their purely intellectual 
realm. So religious questions, religious 
issues, are often intellectualized out of 
existence. This concerns me because 
Haverford to me is a Quaker college and 
that has an important meaning. 

Coleman: Bob, we told you when we 
lured you here that you were going to find 
very close faculty-student relations. Have 
you found them? 

Deutschman: Last year I went on an ad-
ministration retreat. Ten members of the 
student government and ten administra-
tors went away to a cabin in the Jersey 
pine barrens, and for two days I had, I 

Gail Leftwich 

thought, one of the greatest times of my 
life. I told friends of mine about it, espe-
cially a friend of mine from Yale. He said, 
"I can't imagine going away for a week-
end with Kingman Brewster!" 

I said, "Well, I went away for a weekend 
with Jack Coleman and the dean of the 
college and the dean of student affairs. 
You could treat them just like anybody 
else. They were real people." 

Sometimes I really fear that we'll get so 
caught up in certain issues like coeduca-
tion and cooperation that we'll lose con-
tact between administration and students 
and faculty in the areas in which we al-
ready have it. That's the thing I'm most 
concerned about. Whether we go coed or  

whether we cooperate with Bryn Mawr is 
secondary to me at the moment as far as 
continuing that part of my education. 
That's why I'm here and that's why I'm 
enjoying it. 

Audience: I'd like to pursue the diver-
sity issue a little bit. On the one hand you 
have diversity. On the other you have the 
issue of selectivity. While they're not di-
rect-line issues, there is a kind of clash be-
tween them. Do you think Haverford 
could sustain a lower intellectual span 
among the student body and still give a 
viable and valuable education? 

Leftwich: I feel really strongly about 
that. I've been getting to know a lot of 
Villanova people lately. You talk to the 
guys and they say: "Oh, yeah, Haverford. 
That's where all those smart guys are. They 
think we're really stupid, don't they?" 

That's really sad. Yet, some of those 
people to me are more intelligent than 
some of my so-called intellectual friends 
here. I wonder at times if academic de-
mands aren't just things that make people 
reach higher and higher. As more is de-
manded of you, you find within yourself 
the strength to give it. 

I really think that some of the people 
who are here now can be very boring. 
They don't contribute at all to diversity 
because they're very one-sided. They 
haven't had the kind of experiences that 
some of the other people have had. 

Wertheimer: It's a concern with me, 
too, but I'm not sure Haverford is ready 
for that type of diversity [changes in its 
selectivity] in any great quantity. 

I remember sitting in on a board meet-
ing a couple of years ago when Bill Am-
bler from the admissions office passed out 
a series of case histories of applicants. He 
asked the board to vote on whether or not 
they would admit them. 

Most of the people on the board voted 
to admit the majority of them because 
they sounded like exciting people. They 
sounded different from the student at 
Haverford now in terms of background 
and intellectual achievement. Some of 
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William Travis 

them, in fact, were admitted. In several 
cases, though, those same students left 
Haverford, bitter about the Haverford 
experience. 

Coleman: Who's responsible for that? 

Wertheimer: Well, I don't think it's a 
failing on their part but a failure on our 
part in that we weren't ready for them. 
And the question is, can we make our-
selves ready for them? And also, do we 
really want to? 

Everyone at Haverford talks about 
wanting to open up to the world. But 
when you get right down to it, Haverford 
is an elite institution. Admissions are done 
on the basis that the college looks for 
people who are supposedly intellectually 
motivated, who will be contributors to 
this community, and who will benefit  

from the college. That's an issue we really 
have to face. If you spread yourself too 
thinly, you run a risk of losing everything 
you've already got going for you. 

Leftwich: What he's saying is really im-
portant, pointed out by the situation of a 
lot of the blacks on this campus. It's some-
thing I recognize because coming from a 
very conservative Waspy place, I see the 
problems that people have dealing with 
other people from different back-
grounds, particularly blacks. 

I went through it. We were the first 
black family in our town and all that. But I 
have no problem with it because I came 
from a similar social background as every-
one else. 

In terms of diversity in, say, admitting 
minority students who aren't coming  

from the same background—who don't 
know what it's like to take trips during 
the summer, who don't know what it's 
like not to have to work, or don't know 
what it's like to go to art museums or con-
certs—you'll find that these people are 
going to be intimidated. And it's a two-
way thing. 

Coleman: How so? 

Leftwich: People say, "Why do they sit 
by themselves in the dining center? Why 
don't those people try and get to know 
me? I think I'm friendly." 

Well, what they're not recognizing is 
that they—who are the majority of this 
community—are bringing a particular 
mind set, a particular social, cultural and 
economic experience with them which is 
totally alien to the minority student who is 
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Robert Deutschman 

the three squads. That's a fair number of 
people if you consider that it means ap-
proximately one out of every 14 people at 
Haverford was on the soccer team. That 
indicates to me that people really do care. 

Wertheimer: For me, one of the most 
important aspects of a sport is the kind of 
spirit it builds among everyone in the 
community. Anybody that was here at the 
Swarthmore game last year has to admit 
that there was spirit there. 

Coleman: Gail, why did you choose 
Bryn Mawr? 

Leftwich: Coming to Bryn Mawr was 
basically a Russian roulette game. I was 
confronted with schools that said they 
wanted me, and it was a question of where 
I wanted to go. Ultimately it came down to 
Bryn Mawr because it was the finest 
women's college in the country. Well, the 
fact that it was a women's school was not 
as important as that it was such a fine 
school which would demand of me what I 
needed demanded of me. 

the product of diversity. And until the 
school can seriously recognize that fact, 
diversity is going to be a joke. 

Until the school forces the people on 
the other side of the question—the ones 
saying, "Well, how come they don't talk 
to me, I don't understand it"—to examine 
themselves and the very latent prejudices 
they bring to the whole issue of confron-
tation, it's really dodging the issue of di-
versity completely. 

Audience: Why did each of you come 
to Haverford—or Bryn Mawr? 

Deutschman: I didn't want to go to a 
large school. I wanted to go to a school 
where the classes would be small, where 
I'd be able to talk to my teachers, where 
I'd be able to do a range of activities. 

Coleman: Bill, what brought you to 
Haverford? 

Travis: I had a very good friend who 
came here. He talked about Haverford so 
much that I finally applied. I stayed here 
for one weekend. Out of all the schools I 
visited, I noticed a personal concern, just 
for me, that I hadn't found elsewhere. 

Coleman: What kinds of things did your 
friend tell you that made such an impact 
on you? 

Travis: Well, he liked the academics 
here. He liked the languages which I was 
also very interested in. He had met some 
tremendous faculty, and he was just really 
involved in a lot of things on campus. 

He was playing baseball. I figured I 
could play basketball here. I hadn't really 
played on my high school team. There just 
seemed to be opportunities to do a lot of 
different things here besides academics. If 
I had gone to a big school, I'd have prob-
ably been lost in the woodwork. Haver-
ford has brought out a lot of qualities in 
me that perhaps never would have come 
out at another school. 

Coleman: I find it hard to believe you 
couldn't play basketball elsewhere. 

Travis: Well, I was on the team. They 
just didn't play me. 

Audience: Football has been aban-
doned here. Has this kept any of your 
friends away? 

Travis: If Haverford could get the kind 
of football players it needs to have a good 
team, I think it could do great things for 
the college. But I'm not sure that we can 
attract the quality of football players to be 
competitive, and it would be hard to get 
something like that started again. 

Deutschman: I don't think football is 
actually necessary. A couple of years ago 
after football was first dropped, maybe 
some excitement was lost, but I think 
things are really picking up quickly. We're 
generating a lot of excitement in soccer 
now. 

This year out of 850 students at Haver-
ford, we had approximately 70 to 75 out 
for soccer during the first three weeks. I'd 
say that probably around 60 ended up on 

Coleman: What about your reasons for 
choosing Haverford, Dave? 

Wertheimer: I first became interested 
in Haverford because I went to a Quaker 
secondary school and was interested in 
Friends' education. There were things in 
the literature that attracted me. And 
when I came to Haverford, I could see on 
the surface that these things were true—
community spirit, the idea of involve-
ment, the lack of competitiveness and yet 
the rigorous concern for academics. 

Coleman: Can you give an example of 
something that struck you right away that 
this was a community? 

Wertheimer: Yes. I'm not a pre-med 
but everybody talks a lot about pre-meds. 
At many schools I heard stories of stu-
dents sticking fingers in test tubes or rip-
ping off lecture notes from the library. 
Well, one night I went up to the chemistry 
and physics library in Stokes Hall here just 
to poke around. It was the night before 
the first big test in Chem 107, the intro-
ductory chemistry class which usually 
weeds out the serious pre-meds from the 
not-so-serious pre-meds. 

At other schools everybody had been 
on edge about this type of exam. Well, up-
stairs in Stokes there are a number of small 
study rooms. The night before the exam 
those rooms were full of people who were 
working together. They weren't working 
against each other. They were helping 
each other learn. 

That sold me on Haverford. I didn't ap-
ply anywhere else. 

7 



"We mean by the invisible college that viewless struc- 
PERSPECTIVE 

	

	 ture of solid ideals, aims, aspirations, standards of 
scholarship and passion for sincerity, truth and hon-
esty which have always characterized this college." 

—Rufus M. Jones 

How Quaker is Quaker-founded 
Haverford? For more than a year 
a board of managers' committee 
studied the impact of Quaker 
values on the Haverford campus 
today. The result was a report 
titled "The Invisible College" 
presenting a distillation of the 
committee's observations and 
recommendations. Major points 
of that document are described 
here. 

eneath the visible structures that 
change at Haverford College lies 

the vital continuity of its distinctive mis-
sion. The college seal states the dominat-
ing ideal — 'Non doctior sed meliore 
doctrina imbutus': (its purpose is) not 
primarily to increase the sum of knowl-
edge its students possess, but to imbue 
the life of each with a higher pattern of 
effective values. At the heart of the `invis-
ible' structures that from the beginning 
have sustained that mission is the col-
lege's philosophy of man and his commu-
nal relationships that is rooted in its iden-
tification with the Religious Society of 
Friends. 

"The foundations of the `invisible col-
lege' can never be taken for granted. They 
require continual attention and periodic 
reassessment. That requirement is partic-
ularly felt today, when the college is chal-
lenged by new developments in many 
areas. The board seeks, through this com-
munication, to share with the Haverford 
community its concern for the strength-
ening of those foundations." 

Those words grace the introduction of 
the board of managers' report on the 
status of Quakerism at Haverford in the 
70's. An eight-page document released 
during the past year, the report repre-
sents the product of some 14 months of 
study and evaluation by the board's 
seven-member College Objectives Com-
mittee chaired by Stephen L. Klineberg 
'61. 

In its study the committee focused on 
two central questions. How are Quaker 
concerns, as traditionally defined by the 
Society of Friends, expressed in campus 
life today? In what ways can the Haverford  

community reaffirm its Quaker founda-
tions? 

Such a reassessment is critical, the re-
port notes, because Haverford faces new 
realities that will test the continued via-
bility of its educational mission. While 
the 70's opened with perhaps 80 per cent 
of the college's graduating seniors going 
on to further graduate or professional 
training, this figure has been steadily de-
clining and now stands at around 55 per 
cent. 

The committee concludes that the col-
lege "needs to reassess the relevance of its 
educational program to the lives its stu-
dents will lead, and it must find ways to 
provide more effective counseling as they 
seek to define how they intend to earn 
their living." Yet, Haverford must do this 
within a broader context and commit-
ment that seeks to help its students "de-
velop the breadth of competence and the 
firm sense of purpose that can make their 
lives the measure of their learning and 
humanity." 

CHALLENGES. As Haverford faces new 
challenges posed by the changing eco-
nomics of American higher education, 
expansion, coeducation and its commit-
ment to greater diversity, the Quaker 
heritage can play an important role in the 
resolution of "potentially divisive deci-
sions" on these and other issues. As the 
committee suggests, "Its [Haverford's] 
historical roots in the Society of Friends 
can help to provide a vital unifying foun-
dation for decision-making during this 
period, to the extent that they continue to 
speak to the shared purposes and spirit of 
Haverford's faculty and students." 

The college community needs renewed 
awareness of these roots through the re-
affirmation of three fundamental and 
interdependent Quaker values: belief in 
the sanctity of each individual; commit-
ment to the building of a caring com-
munity; and translation of ethical con-
cerns into effective social action, making 
one's life reflect one's convictions. 

A prime thrust of Quaker education has 
long been students' social and ethical 
growth combined with their academic 
development through the classroom ex-
perience, the liberal arts curriculum and 
emphasis on education of the "whole" 
person. 

Haverford, the committee claims, con-
tinues strong in these areas. The college's 
faculty members, the report states, care 
deeply for the college and its mission. 
They are "committed to the highest stan-
dards of intellectual endeavor" and they 
"seek to know their students as individ-
uals and to contribute to the personal 
development of each." 

The recent development of the new 
Committee on General Programs further 
reflects the faculty's sensitivity to stu-
dents' needs for flexible programs that en-
able them to study contemporary prob-
lems in an interdisciplinary framework. 
"The new courses offered under that pro-
gram seem to us to reflect precisely the 
kind of responsiveness and breadth of 
concern that the college should continu-
ally seek," the report states. 

With the prospects for expansion 
weighed against the desire to preserve 
close faculty-student relations, Haverford 
should seek to strengthen its advising sys-
tem in order to "ensure that each student 
in his early years at Haverford knows and 
is known well by at least one faculty mem-
ber who really cares about him and his 
program." 

The college should also provide more 
opportunities for students to integrate the 
reflective and the practical, the world of 
intellect with the world of action. "In an 
academic institution of Haverford's qual-
ity, the balance will necessarily be weight-
ed in favor of intense involvement in 
intellectual pursuits," the report states. 
"Wherever appropriate, however, we 
believe that the college should seek to 
build more effective bridges for its stu-
dents that can link the academic life with 
practical experience in the surrounding 
community." 

Similarly, Haverford should take care to 
recognize and encourage individual 
achievements in areas other than tradi-
tional academics—like athletics, the arts 
and music. Educating the "whole" person 
in a total learning environment must con-
tinue to be a priority conern. 

As the report states: "The 'whole' per-
son is in large part composed of relation-
ships with others. An important part of the 
college's traditional strength derives from 
the Quaker insight that the concerned 

"B  

8 



Founders Hall, a sketch rendered in 1833 

community is an indispensable agent of 
value-oriented education. A test of that 
strength is in the spirit with which differ-
ences are resolved, collective decisions 
are reached, and shared carings are com-
municated." Hence, the importance of a 
truly viable honor system and the nurture 
of the consensus method of decision-
making at Haverford. 

CONSENSUS. Significantly, the Students' 
Council recently returned to consensus 
decision-making after two years of opera-
tion under a two-thirds majority rule. "It 
was a tentative move, reached with little 
discussion," the report notes, "but it re-
flects a renewed recognition on the cam-
pus of the continued relevance of Haver-
ford's Quaker traditions." 

While broadening students' opportuni-
ties to learn from experiences beyond the 
campus gates, Haverford should also seek 
to provide more diversity on the campus 
to which they return for discussion and 
reflection. The college must balance the 
value of diversity in equipping students 
for later life against the limitations im-
posed by its smallness and other primary 
educational commitments. 

"A significant extension of diversity ... 
has been achieved through Haverford's 
expanding cooperation with Bryn Mawr 
College," according to the committee. 
"The tensions and challenges inherent in 
the close relationship between two such 
strong and independent institutions have 
contributed to a growing appreciation 
and respect for differences, and each col-
lege has developed a clearer sense of its 
own distinctive mission, as they work to-
ward common goals within a larger and 
more variegated setting than either could 
achieve in isolation." 

There are obvious limits to the diversity 
of backgrounds and perspectives that a 
small institution can realistically seek. To-
day's students may well need a more di-
verse total learning environment to pre-
pare for effective and purposeful lives in an 
increasingly heterogeneous and disparate 
world. However, the board report notes, 
"the college's first priority must be to 
measure its capacity and resolve to meet 
fully the needs of its students. And it 
should seek effective ways to broaden 
that capacity, consistent with fiscal re-
sponsibility and with the maintenance of 
academic excellence." 

Above all, Haverford must continually 
strive to nurture an environment in 
which academic excellence is tempered 
by Friends' ethical concerns and each stu-
dent is helped to define what is impor-
tant to him or her. In the context of this 
dual commitment, the college should, as 
the report suggests, resolve that no stu- 

dent will graduate from Haverford without 
having had significant exposure to the be-
liefs and practices of the Society of 
Friends, from which so much of Haver-
ford's distinctive strength derives. 

College publications should include, 
where appropriate, "a sensitive discus-
sion of the continued importance to the 
life of the college of its Quaker roots and 
their relevance to the goals of a Haverford 
education in the contemporary world." 
The Customs Week Committee should be 
encouraged to seek the most creative and 
effective ways possible of introducing 
first-year students to the college's Quaker 
traditions soon after their arrival on cam-
pus. And new emphasis might be placed 
on faculty and administration attendance 
at Fifth Day Meeting. 

The Quaker presence on campus is 
stronger than is apparent, the committee 
suggests. "Haverford is different from 
other liberal arts colleges of academic dis-
tinction—a difference that is continually 
confirmed in the dedication of its faculty 
and staff and in the extraordinary loyalty 
of its alumni," states the report. "It is ex-
pressed in the openness and candor of 
discussions on budgets, in the close rela-
tionships that develop among faculty, 
administration, staff and students, in the 
community's responses to human crisis, in 
its caring for the land and the trees. It is 
above all here, in the daily round of col-
lege life, that Haverford nurtures the 
Quaker roots of its 'invisible' structures." 

VISIBILITY. How can some of these roots 
be made more visible? For one, Quakers 
among the Haverford faculty, staff and 
administration might be encouraged to 
participate more in articulating Quaker 
perspectives on campus issues. Students 
and faculty should become more aware of 
the strong ties that already link Haverford 
with the Quaker community outside—
among them, the American Friends Ser-
vice Committee, Friends Historical Soci-
ety, Philadelphia and New York Yearly 
Meetings and Friends Committee on 
National Legislation. 

The board report also recommends 
establishment of a Friends Visitors Fund to 
bring outstanding Quakers to campus. 
Haverford Award winners, who are se-
lected because their lives offer "a power-
ful exemplification of the values to which 
the college aspires," should be invited to 
spend longer periods of time on campus. 
In addition, serious consideration should 
be given to creating an endowed chair in 
Quaker Studies as part of the $20-million 
fund-raising campaign launched last 
spring. 

Haverford should also strive to increase 
Quaker representation among faculty 
and students. The report notes that while 
Haverford has more than doubled in size 
over the past 40 years, the number of 
Quaker students at the college has re-
mained relatively constant. As a result, the 
proportion of Friends in the student body 
has declined from 16 per cent in the 30's to 
approximately 7 per cent today, and only 
five of the college's current teaching 
faculty are Quakers. The admissions office 
and faculty search committees should 
undertake more vigorous and imaginative 
efforts to increase substantially the pool 
of Quaker applicants for student admis-
sions and faculty positions. 

Increasing the Quaker constituency at 
Haverford is not the college's primary 
need, however. The committee empha-
sizes the board of managers' awareness of 
and gratitude for the quality of human 
beings who comprise Haverford's faculty, 
staff and administration, "for their com-
mitment to Quaker ideals, to the values of 
community and the sanctity of the indi-
vidual, to lives of affirmation and pur-
pose." 

The report concludes: "For the past 25 
years, as Charles Perry (Horizons, 1974) re-
minds us, non-Quakers have done more 
to make Haverford a Quaker college than 
have members of the Society of Friends. 
We shall continue to rely upon them in 
the future, confident that together, in 
unity of vision and purpose, we can move 
still closer to those ideals." 



Prof. R. Baxter Miller considers the argument of a Haverford student. 

BLACK 
AMERICAN 

LITERATURE 
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THE HUMAN SOUL 
Haverford students frequently 
react with "sincerity, embar-
rassment and inquisitiveness" 
to courses in Black American lit-
erature, writes assistant English 
professor R. Baxter Miller. And 
they inevitably learn something 
about themselves. Miller recalls 
some of the high points of his 
teaching experience during the 
past year. 

by R. Baxter Miller 

One sunny Friday, after my Black 
American Literature II class, a white 

senior walked with me to my office. On 
this hot September day a year ago, I asked 
him to have a seat. Perspiration lined his 
eyebrows. Through his small brown eye-
glasses, blue eyes looked not outward but 
inward. Contrasting his inquisitive look 
with some hostile stares of 12 years ago, I 
froze that moment in time. 

It was 1963. Fifteen years old, I was 
among ten young black students who 
integrated Rocky Mount High School in 
North Carolina. As the years would show, 
that stony edifice embraced little glory 
and less humanity, but white students 
read and worked there. We were so few 
against a thousand, and our life was hell 
on earth. 

Septembers come and go, but the ques-
tions remain the same: Can education  

mitigate racism and bigotry? What good 
are all the "A's" in the world, or dollars, if 
they promote an elitism that leads to 
snobbery? 

The student wanted to answer such 
questions. He wanted to justify his enroll-
ment in my Black American literature 
course. His conservative parents, even his 
peers, demanded an explanation. 

"What do you care?" the latter asked. 
"You don't live with them!" 

"Why does any student take any 
course?" I asked. When he answered, "to 
learn things," I probed further. "And how 
many of these does one remember?" The 
answer was more relevant to semester 
examinations than to human life. 

Finally I inquired, "Are the facts re-
tained the measure of an educated man?" 
To this, no reply came. 

Only our educational system perhaps 
can lead its young people down such 
blind alleys. We teach not content, I told 
him, but ways of critical thinking. Litera-
ture may tell us something about the his-
tory of man, but it tells us even more 
about Man as history. 

By studying Black American literature at 
Haverford, receptive readers confront—
and seek to understand—some of the 
values of black culture preserved in the 
works of great men and women: the love 
in balance with hatred; the tension be-
tween humanity and survival; and the de-
cision of whether to blast away with a gun  

or to shape with words. In studying black 
literature, both black and white students 
have also come to recognize something of 
their own racism and prejudice. Often 
they respond by showing greater toler-
ance, even admiration, for diversity; 
humility when confronting what they do 
not understand. 

At first, white students frequently react 
with sincerity, embarrassment and in-
quisitiveness to readings in Black Ameri-
can literature. One incident in particular 
occurred last spring. During Black Ameri-
can Literature II, a class with seven blacks 
and three whites, we became involved in 
a discussion of the connotations of the 
word "boy." 

The epithet had appeared in a story we 
were reading, and a general discussion 
seemed relevant. I noted the anecdote of 
a famous black writer who was threatened 
while riding a bus in the South during the 
1930's. A white woman had entered the 
bus and demanded that he relinquish his 
seat to her. The writer refused. A white 
man then threatened to throw the writer 
off the bus. To avoid trouble, the bus 
driver intervened. 

DISRESPECT. When the young black 
finally got off, another white said to him: 
"I just wanted to tell you, boy, that if any-
thing had happened, I was on your side." 
For this last man, the writer ultimately felt 
only disrespect. 

My story brought the following ques-
tion from one of the white students: 
"Don't you think there are situations in 
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which whites can joke with blacks by 
calling them 'boy'? I've done it, and my 
friends don't mind." 

"I don't know," I replied, although I 
had a definite opinion. "Let's see what the 
rest of us think." 

The hardest-working black student in 
the class asked the young white on what 
grounds he classified these blacks as 
"friends." He said that the blacks would 
not give the same classification. 

His response must have had a sobering 
effect on his white classmate. That stu-
dent, though, had learned something 
about man's relationship to his environ-
ment. And that experience will probably 
carry him farther than some facts scribbled 
hastily into little blue books: the same 
volumes that become dusty and forgot-
ten. Who said that becoming a truly edu-
cated man is painless and easy? The 
Greeks had another idea: from suffering, 
wisdom. In that thought, ancient and 
third worlds agree. 

Some white students change their esti-
mations of themselves and the world in 
which they live. One was a recent gradu-
ate who took four courses with me, three 
in Black American literature and the 
senior conference in American literature. 
At the end of his college career, he con-
ceded an argument. 

Since his junior year we had had friend-
ly quarrels over "Invisible Man," Ralph 
Ellison's novel. The book was required 
reading for my two-semester survey 
course that covers folk ballads, spirituals, 
and fiction from the late 18th century up 
to the black writers of the present. Be-
cause this student pondered over one text 
of Black American literature for two years, 
something of his own identity lay there. 

The student had insisted that Ellison's 
protagonist was heroic even though the 
novel concludes with this man cowering 
in a manhole. I disagreed. 

While Ellison's work uses black folk 
materials excellently, it is, I explained, 
not what scholars would label "black in 
spirit." Although the student's assertion 
was correct according to the Anglo-
Saxon mythology that has dominated 
American literature on the whole, his 
claim was false in terms of the black 
conception of a hero. 

• 
Black literature and culture generally 

affirm light in the midst of darkness; from 
the center of despair, they suggest hope. 

To strive against impossible odds is the 
heart of the black experience. 

Our debate continued for two years in 
seminars on Black Literature II and on 
Pulitzer-Prize-winning poet Gwendolyn 
Brooks and her circle. Near the end of his 
senior year, he changed his mind. Why? 
He had come to understand and accept 
the distinctions between black and white 
culture, and he knew that something 
about existentialism is alien to the black. 
Most important, he had managed to 
divorce himself from the values of the 
white majority, to "see" things from the 
black perspective; he had completed his 
personal journey from darkness to light. 

The impact of the classroom experience 
in Black American literature courses is 
equally dramatic on black students, if not 
more so. I remember events that hap-
pened in another seminar of Black Ameri-
can Literature II. Students were reading 
works by black authors since 1960: James 
Baldwin, LeRoi Jones, James Alan Mac-
Pherson and Gwendolyn Brooks.* 

ATTITUDE. During three successive 
meetings of the class, I was struck by the 
somewhat abrasive attitude of some of the 
black students. They had quite literally 
shouted down their colleagues' opinions 
about the texts we were then studying. 
My response was a bit of group therapy at 
the next meeting. 

When class reconvened, I proposed 
that we discuss the ways in which litera-
ture reveals universals and thus helps us to 
understand human action. I asked the stu-
dents to analyze the class as a whole in 
terms of four characters whom I offered 
up to them: the verbal bully, the whis-
perer, the intelligent but unsure, and the 
more sure than knowledgeable. 

First, they were to determine how many 
of each of these characters existed in the 
classroom. Second, they had to analyze 
the motivation of each one as to what was 
governing his or her behavior. 

In my own mind this was the boldest 
move I had ever made as a teacher. In the 
balance was the potential educational 
value weighed against the possible and 
personal trauma that could grow out of 
such a game. Dealing with young people's 
egos in a public situation is risky, and 
many of the students might take the exer-
cise too personally. 

*The latter two came to Haverford this past fall under 
the auspices of the Distinguished Visitors Program. 

After three hours of wrestling with the 
idea, I decided to proceed. In the class-
room discussion that followed, several 
emotions surfaced: fear, maintenance of 
image, and insecurity about scholarship. 
What was the message? Here, I said, is the 
weakness of literature. It can reveal hu-
man action and the reasons for it, but it 
cannot make us apply those principles to 
our lives. To our face, it holds a mirror, but 
in the end we must choose to see. 

A month later one black student from 
the class agreed that the discussion, while 
psychologically risky, had been worth-
while. He himself had become more 
tolerant in the course and, at the same 
time, able to reason more precisely and 
clearly. Ironically perhaps, most of the 
students hit hardest by the experience 
personally are ones with whom I have the 
closest relationships today. 

If some of the events described here 
had happened prior to my conversation 
with the young white student that hot 
September day, possibly I would have 
given him better answers to his questions. 
Twelve years had intervened since that 
other hot September when ten blacks 
walked down a steamy, gray pavement in 
Rocky Mount, N.C. to integrate a high 
school. 

Supposedly educated people have still 
failed to solve the problems of race and 
bigotry in a self-righteous land. Yet, one 
Haverford student saw something in "In-
visible Man" that changed him. Another 
will not shout people down, but will stop 
to think. A third learned that words do in-
deed make reality, and that to change the 
reality, one must also change mythology, 
the legends by which we live. 

Why study Black American literature at 
Haverford? The reason is that no amount 
of knowledge—or money—makes for a 
truly educated man or for a fine human 
being. From technique and theme, how-
ever, one can perhaps move towards so-
cial and moral sight. Who would be blind? 

R. Baxter Miller is currently assistant pro-
fessor of English at Haverford. He holds a 
B.A. from North Carolina Central Univer-
sity and M.A. and Ph.D. degrees from 
Brown University. The author of numer-
ous articles about black literature, he has 
also completed a book, "Reader's Guide 
to Langston Hughes and Gwendolyn 
Brooks," scheduled for publication by 
G. K. Hall. 
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WHEN DID dE 
301N1 MY CW13? 

HE'S MEN A MEMBER 
FOR SOME TIME 
NOW, SIR.. 

OC(XCTIVNGt.CLUB 

Higb Noon 
in Hanover 

Haverford vs. Dartmouth: It could be the biggest showdown in Ameri-
can higher education this year. In athletics? — No, in percentage of 
alumni participation in 1977 Annual Giving. 

One rumor had it that the news leak-
ed out in a hospital room. Another 

claimed that one of the organization's 
agents got hold of classified information 
and released it to the home office. 

But further investigation showed that it 
was a Haverford connection in Hanover, 
N.H. that blew the lid off Dartmouth's 
claim to Number 1 status in percentage of 
alumni participation in annual giving. 

"Hey, you're not on top of the heap 
anymore," Haverfordian Ellis Singer '49 
allegedly tipped off a shocked Allan 
Epstein, annual giving class agent for Dart-
mouth '47. Singer's daughter, Jana, a Dart-
mouth senior, was rooming with Liz 
Epstein. Through the daughters the 
fathers had become good friends. 
Neither, however, had gone so far as to 
give up his competitive undergraduate 
spirit. 

Thus, Singer took great pleasure in 
divulging the following to his Dartmouth 
compatriot: Haverford had outdone the 
Big Green—long boastful of the most 
loyal alumni in the land—in percentage 
of alumni participation in 1976 Annual 
Giving. In fact, the tide had turned in 
Haverford's favor back in 1973. That year, 
a record 58 percent of Haverford's alumni 
supported the college through annual 
gifts, compared to 56 percent of Dart-
mouth's alumni constituency. 

In 1976 more than 59 percent of Haver-
ford's graduates supported the college 
through annual giving. Compared to the 
Ivies and even the Seven Sisters, Haver-
ford now ranked Number 1 — ahead of 
Dartmouth (58%), Princeton (56%), 

Harvard (32%), Yale (41%) and Smith 
(44%). 

Ironically Haverford was the last to 
know. In fact, the college might never 
have known of its exalted position had not 
Epstein dashed off an urgent communiqué 
to the Big Green's annual fund director 
Charles Breed, Dartmouth '51. 

As a result, Breed called Haverford's 
annual giving director, Charles Perry '36, 
immediately. "We know Haverford's tops 
now," he informed a startled Perry, "but 
Dartmouth is going to aim for 60 percent 
this year. Can Haverford beat that?" 

Flattered by a challenge from the col-
lege whose alumni support is legendary, 
Perry replied: "Haverford always wel-
comes the chance for rigorous competi-
tion." 

Breed wasted no time alerting his 
alumni forces to the task at hand. 
"Agents," he wrote in a newsletter to the 
hoards of Dartmouth alumni canvassing 
the countryside for funds, "the Avis syn-
drome has arrived—we're Number 2! 
Now there's Haverford. 

"We've got to try harder in 1977." 

The race was on. Despite Haverford's 
leading position the last few years, history 
is still on Dartmouth's side. For ten years 
up until 1973, Dartmouth has probably re-
corded the largest percentage of alumni 
participation in annual fund drives of any 
other college in the country. Moreover, 
in 1957 an astonishing 71.5 percent of 
Dartmouth's alumni constituency — its 
greatest number of donors ever — sup- 

Cartoon by Robert Alley '79 

ported that institution through its annual 
fund. Although Haverford's all-time 1975 
high of 61.5 percent seems remarkable, it 
still falls far short of its competitor's best 
mark. 

Haverford's smallness may be a big plus, 
though. While Dartmouth must reach 
out to some 35,500 alumni, Haverford has 
only to mobilize 4,700 for support. 

States Perry: "Haverford will have to in-
crease its alumni participation by 12.7 per 
cent to equal Dartmouth's best perform-
ance. That means every alumnus who 
gave last year, plus another 621, will have 
to support annual giving this year to reach 
that plateau." 

In 1976 donations to Haverford's annual 
giving program from all sources totalled 
$497,644, a record high. Some 2,740 grad-
uates, or 59.3 percent of the alumni body, 
contributed $320,000, or 64 percent of 
that amount. 

The 1977 Annual Giving goal is $525,000. 
And if, as Perry implies, some 3,360 Haver-
ford alumni come forward to support the 
college with gifts to annual giving, there's 
a good chance that Friendly persuasion 
will convince the Hanoverians they're still 
Number 2! And the words once uttered 
by Dartmouth's illustrious alumnus, 
Daniel Webster, to Chief Justice Marshall 
in 1818, "It is, sir, a small college. And yet 
there are those who love it," will belong 
more to little Haverford than big 
Dartmouth. 
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In the 1830's Haverford students were 
encouraged to tend individual flower 

gardens to "preserve their youthful minds 
from coarse and vicious pleasures." They 
were still gardening in the 1880's when an 
hour and a half a day was allotted for work 
in the fields. 

Those "coarse and vicious pleasures" 
notwithstanding, students continue to 
perform horticultural work on campus. 
The man most responsible for involving 
students in this work and one who has 
made a substantial contribution to the 
campus is Steve Fletcher, Haverford's 
landscape consultant. 

Perpetuatin 
atradition 
of Beauty 

Stevenson Fletcher Jr. is charged with preserving one of Haverford's 
most important assets — its campus. For more than 25 years Fletcher 
has been the college's landscape consultant, bent on perpetuating the 
beauty of the campus for future Haverfordians to enjoy. In his enthusi-
asm he has also rekindled student interest in horticulture. 

Cletus Oakley, emeritus professor of 
mathematics, has long been devoted to 
the campus and for many years was the 
driving force behind the Campus Club -
the forerunner of the Arboretum Associa-
tion. During his 40 years at Haverford, he 
has helped maintain the campus and 
watched its evolution. 

"When I first arrived," said Oakley, 
"Haverford was a good place intellectual-
ly, but the grounds were not well kept. 
The campus has improved a lot in the last 25 
years and most of the credit goes to Steve 
Fletcher." 

Fletcher came to Haverford in 1952 at 
the request of president Gilbert White. 
Since then, he has cared for our trees, re-
placed the old ones, planted a wealth of 
new shrubs, vastly improved the nature 
walk, and redesigned and improved 
countless corners of the campus. 

Although he received a bachelor's de-
gree in landscape architecture from Penn 
State University in 1932, Fletcher has spent 
most of his career in education. He was on 
the faculty and coached at the George 
School for 16 years, teaching a variety of 
classes in fine arts, shop, science and 
math. He was headmaster of the New-
town Friends School from 1949 to 1970, a 
time during which the school achieved a 
reputation for progressive teaching 
methods. 

LANDSCAPE. But through the years 
Steve Fletcher has kept a hand in land-
scape architecture. He landscaped Bucks 
County (Pa.) Community College and 
helped plan the landscapes of George 
School and Westtown. Several years ago 
he also became the landscape consultant 
for Bryn Mawr College. 

Many students have acquired his 
appreciation of nature although he isn't 
likely to accept credit for it. 
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"Students enjoy getting back to na-
ture," he said. "They have a chance to 
meditate when they're in the woods, to 
think about themselves and about society. 

"Young people are more aware of the 
environment now, and they have a great 
affection for the campus. On work week-
ends student volunteers work like dogs 
cleaning the duck pond and transplanting 
shrubs." 

Seven years ago Fletcher started an 
extracurricular course in environmental 
perspectives (EP). EP students learn about 
environmental issues at weekly meetings 
and lectures and take monthly field trips.  

near the Magill Library. It's all that is left of 
Carvill's greenhouse, in which he grew 
roses and exotic plants. The stone arch led 
from the greenhouse to an arbor, where 
grapes were grown. 

The climbing tree, an Osage orange, 
dates back to Carvill's time. The species 
isn't beautiful enough to be classified as 
ornamental, nor does it have any com-
mercial value today although early settlers 
used its inedible fruit as a roach repellent. 
However, because of its many low-slung 
limbs, the climbing tree has been a favor-
ite of generations of children who have 
grown up on the Haverford campus. 

"The tree hasn't changed since I've 
been here," said Fletcher. "It's half dead 
and half alive, but the dead wood hasn't 
rotted." 

HISTORIC. Of course, the most historic 
tree on campus is the Penn Treaty Elm, be-
lieved to be the only remaining scion of 
the tree under which William Penn signed 
his Shackamaxon treaty with the Indians 
in 1682. The tree, which has Dutch elm 
disease, isn't expected to live much 
longer. Efforts to save it, including experi-
mental treatment administered by the 
government, have failed to eradicate the 
disease. 

Some of the trips have been expedi-
tions to Fletcher's camp site near Wil-
liamsport, Pa., which can only be reached 
by canoe. They have to shoot some rapids 
on their way to the camp, paddle up-
stream on the return trip, and on occasion 
they have had to camp out in the snow. 

Fletcher believes the students welcome 
the change from their structured, often 
hectic academic environment. They 
appreciate the simple, if rigorous, life in 
the woods and some have taken the EP 
class all four years. 

The class has also had a carry-over effect. 
An EP alumni group has been distributing 
a newsletter and is planning a weekend 
trip to Fletcher's camp. 

Haverford is an excellent place to ac-
quire an appreciation of nature. The cam-
pus, which is recognized as an arboretum 
by the American Horticultural Society, 
has many distinctive features, including 
more than 400 plant types. 

"We have a total picture here," Fletcher 
explained. "We have a pond, a couple of 
streams and springs, deep woods where 
there are gigantic trees you wouldn't see 
unless you went on the nature walk. The 
campus is well laid out." 

Some of the trees were planted by 
William Carvill, the English nurseryman 
who designed the campus. Others were 
on the property when a group of seven 
Friends selected the college's site in 1831. 

"There is a tradition here of protecting 
old trees," said Fletcher. "Stokes Hall was 
built 15 feet from its planned site to save 
an old tree. When the Magill Library was 
built, the entrance ramp was built around 
an old oak." 

One historical remnant is the stone wall 
Landscaping consultant Steve Fletcher discusses the mechanics of fence mending with philosophy 

professor Paul Desjardins during a campus Work Day down at the Duck Pond. 
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Haverford's trees have generally been 
well cared for and the campus soil is fer-
tile. A handful of trees have lived long 
enough and grown big enough to be 
ranked first, second or third largest in the 
tri-state (Pennsylvania-New Jersey-
Delaware) area. 

"We ignored those trees until the tri-
state report came out," said Fletcher. 
"Now we genuflect when we pass them." 

While the dogwoods and oaks are 
recognized for their size, Fletcher's favor-
ites are the beech trees. The campus has 
American, English and weeping beeches 
and beeches which display purple foliage 
in the fall. 

Fletcher also singled out the scholar 
tree near College Lane for its feathery 
foliage and yellow blossoms, and the bald 
cypress near Barclay Hall which is in full 
foliage although the species is usually 
grown in swamps. 

Most Quakers have an appreciation of 
the land, Fletcher says, and that's why 
many Quaker colleges have beautiful  

campuses. Haverford didn't always have 
the money to care for its grounds, though. 

"There were times when the budget 
was thin and availablefunds had to go into 
the core academic program," he ex-
plained. "During the 30's and 40's practic-
ally no attention was paid to the campus 
and many trees died. Then, men like Ed-
ward Woolman '93 became interested in 
the campus." 

Woolman laid out part of the nature 
walk with his own hands and left a be-
quest to finish the job. In addition to 
Woolman, Cletus Oakley named John A. 
Silver '25, the late F. Joseph Stokes '94 and 
the late Albert Baily '12 as other alumni 
who have made significant contributions 
to the campus. 

Fletcher also credits Ann Bagley, secre-
tary of the arboretum association, and 
Tom Porreca, grounds supervisor, for 
helping keep the campus in the fine con-
dition it is in. 

Fletcher hopes that the college corn- 

munity will remain interested in the cam-
pus and that the Campus Arboretum 
Association will continue to grow. He 
would also like to see the campus put to 
greater community use. 

"The campus and the fields are well 
maintained," said Fletcher. "I'm proud of 
them. Of course, the campus could be 
made more beautiful—it could always be 
made more beautiful. 

"We've reached the point where we 
would clutter up the campus if we planted 
more large trees. So, we're under-
planting the large trees along the nature 
walk with small plants, mostly azaleas and 
rhododendron. We have 10 or 12 students 
who plant, prune, weed and mow." 

Fletcher believes the campus is impor-
tant to both the college and the surround-
ing community. While anyone can 
appreciate its beauty, some find it a place 
where they can temporarily escape to 
simple life close to nature. Others enjoy 
getting their hands dirty and their brows 
sweaty working with creation. 

A Bryn Mawr and Haverford student help trim away dead underbrush from the area surrounding the Duck Pond during a campus Work Day. 



❑CONGRESSMAN TO TEACH COURSE 
... U.S. Representative Bob Eckhardt 
(D-Tex) will teach a course on Congress at 
Haverford during the spring semester. His 
visit is sponsored by the William Pyle 
Philips Distinguished Visitors Fund. Politi-
cal science professor Sidney Waldman, 
who normally teaches the course, is on a 
sabbatical leave this year studying Con-
gressional reform. Eckhardt, who will 
commute from Washington, D.C. to teach 
the Monday night class, is chairman of the 
House Democratic Study Group. This will 
be his first teaching position although he 
has lectured at many colleges and univer-
sities—including Haverford as a Philips 
visitor in 1975. According to acting pro-
vost Harvey Glickman, Eckhardt may be 
the first U.S. Representative to teach a full 
academic course while still in Congress. 
This is also the first time the Philips be-
quest has been used to support a visiting 
instructor for a whole semester. 

❑DAVISON WORK ACCLAIMED ... A 
second performance of "Celebration", a 
one-movement quintet by music profes-
sor John Davison (photo), highlighted a 
concert held at the college in November. 
Composed for the Bicentennial, "Cele-
bration" was first performed last July. The 
November concert, which also included 
works by Schubert, featured pianist Sylvia 
Glickman and the dePasquale String 
Quartet. President John R. Coleman said 
of Davison's piece, "It was played right 
after Schubert, and Schubert lost." An-
other concert, this one entirely devoted 
to Davison's music, was performed at the 
Brandywine River Museum in Chadds 

Ford, Pa. last October. A review in the 
Wilmington Evening Journal said of the 
Davison concert: "The music is written 
with skill and imagination. It is accessible, 
lyrical and has rhythmic strength to sus-
tain its many motives and themes." 

❑DIXON NAMED G.R.E. EXAMINER ... 
Associate economics professor Vernon J. 
Dixon (photo) has been appointed an 
examiner for the Graduate Record Exam-
ination in economics. He is one of five 
professors nationwide who are responsi-
ble for construction of the economics 
exam. Examiners contribute new ques- 

Thompson 
	

Davison 

tions as well as review 'existing ones. 
Dixon, who has been at the college since 
1971, previously taught at Manhattan Col-
lege in the Bronx, N.Y. and Goddard Col-
lege in Plainfield, Vt. 

❑THOMPSON PROMOTED ... Philoso-
phy teacher Josiah "Tink" Thompson 
(photo) was promoted to full professor by 
the board of managers last fall. Thomp-
son, who has been at Haverford since 
1965, is on sabbatical leave for the 1976-77 
academic year. Using research facilities at 
the University of California, he is working 
on a critical biography of Friedrich 
Nietzche. 

❑STUDENT'S PLAY PERFORMED ... 
"Elizabeth" by Rob Zanon '79 was one of 
two one-act plays performed by the 

Drama Club last October. The second was 
Harold Pinter's "The Dumbwaiter." 
Zanon wrote "Elizabeth" for a creative 
writing seminar last year and directed the 
Drama Club's performance of it. 

❑BRASS WORKSHOPS HELD ... The 
Haverford-Bryn Mawr Symphony is spon-
soring a series of brass workshops this 
year. The workshops, conducted by pro-
fessional brass players, are open to stu-
dents, faculty and staff as well as to other 
students and adults in the Main Line com-
munity. Tamara Brooks, associate music 
professor and conductor of the Haver- 

Dixon 

ford-Bryn Mawr orchestras and choruses, 
is artistic and administrative director of 
the brass workshops. 

❑ALUMNUS-SCIENTIST LECTURES ON 
CAMPUS .. . James E. Dahlberg '62, a bio-
chemistry professor at the University of 
Wisconsin, lectured at Haverford last Sep-
tember as a William Pyle Philips Fund Dis-
tinguished Visitor. He discussed "Primer 
RNA's for Reverse Transcriptases" and 
"Making Transfer RNA on Ribosomal 
RNA Genes in E. Coli." In 1974 Dahlberg 
received the Eli Lilly Award as the most 
promising scientist under 30 in the U.S. 
Gwendolyn Brooks, a Pulitzer Prize win-
ner and the Poet Laureate of Illinois, visit-
ed the campus in December under the 
auspices of the Lincoln Foundation Fund. 
She read from her work, "The World of 
Gwendolyn Brooks." 
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❑COLLEGES SHARE SERVICE ... Haver-
ford and Bryn Mawr colleges have devel-
oped a cooperative book bindery service, 
which is located in the basement of the 
James P. Magill Library. Associate librarian 
David A. Fraser said the service—with a 
variety of sewing, gluing and cutting ma-
chines—is comparable to a small com-
mercial bindery. According to Fraser, it is 
more economical for the library to bind its 
own books. The cooperative bindery ser-
vice can also do restoration work that 
many commercial firms cannot. The ser-
vice has one part-time and two full-time 
employees, assisted by five students who 
are interested in learning about book 
binding. The project is supported by 
funds from Haverford and Bryn Mawr col-
leges and the Richard K. Mellon Founda-
tion. 

Kannerstein '63 

❑FIVE ELECTED TO BOARD ... Five new 
members were elected to the board of 
managers by the Corporation of Haver-
ford College at its annual meeting last 
October. The five are: Henry C. Beerits of 
Radnor, Pa., a retired partner in the Phila-
delphia law firm of Morgan, Lewis & 
Bockius; Kenneth C. Boulding of Boulder, 
Colo., a professor of economics at the 
University of Colorado; Thomas B. 
Gerlach '50 of Wynnewood, Pa., director 
and senior vice president — eastern re-
gion of the Turner Consruction Com-
pany; John B. Jones Jr. of Washington, 
D.C., a partner in the law firm of Coving-
ton & Burling; and Laird H. Simons Jr. '39 
of Wynnewood, Pa., president of the Wil-
liam Amer Company. Beerits, Jones and 
Gerlach were elected to three-year terms. 
Boulding and Simons will finish un-
expired terms ending in 1977. Arthur R. 
Kane Jr. '36 of Villanova, an attorney with 
the firm of White & Williams, was named 
an emeritus member of the board in 
November. 

oFALL TEAMS EXCELL 	Haverford's 
intercollegiate athletics teams finished 
the fall season with an outstanding 37-13-4 
combined record. The varsity soccer 
team, which had an 11-2-1 regular-season 
record, won two divisional titles and com-
peted in a national championship tourna-
ment. The team captured the M.A.C. 
Southern Division-East title by beating 
Swarthmore 2-1, then won the M.A.C. 
Southern Division crown in a 2-1 victory 
over Franklin and Marshall. Haverford 
narrowly missed the overall M.A.C. cham-
pionship in a 2-1 loss to the University of 
Scranton. The soccer team was also in-
vited to the NCAA tournament to com-
pete against 15 other small college teams 
for the Division Ill national champion-
ship. Haverford played Elizabethtown in 
the opening round and lost 1-0. The 1976 
soccer team registered several other 
accomplishments, including equalling 
the record for the most regular season 
wins set last year and beating tough non-
league opponents Navy, Villanova and 
LaSalle. Phil Zipin '78 tied the individual 
season scoring record of 17 goals set by 

All-American Sturgis Poorman Jr. '67. The 
freshman soccer team (5-0-1) enjoyed its 
third consecutive unbeaten season while 
the JV finished 9-2-1. The cross-country 
team (7-5) posted its second straight 
winning season under coach Tom 
Donnelly. After a slow start, the Haverford 
runners won seven straight meets, then 
lost its final meet after two of the team's 
top runners became ill with the flu. Coach 
Donnelly, a three-time All-American at 
Villanova University, scored an impressive 
victory of his own. He won the five-mile 
Larry Bolger memorial run in Philadel-
phia. The cricket team rounded out the 
successful fall season with a 4-2-1 record. 
The cricketers averaged 10 runs-per-
wicket and had 29 catches during the 
eight-match season. 

o ALUMNUS NAMED HEAD COACH ... 
Greg Kannerstein '63 (photo) has been 
named head coach of Haverford's varsity 
baseball team. Kannerstein, who played 
varsity basketball and baseball as an 
undergraduate, formerly served as assist-
ant to the president and assistant dean of 
student affairs at Haverford. He received a 
master's degree in English from the Uni-
versity of Pennsylvania in 1964 and is a 
candidate for a Ph.D. in education at Har-
vard University. 

❑PRESIDENT WRITES NEWS COLUMN 
... President John R. Coleman now writes 
a weekly column for the Sunday edition of 
the Philadelphia Bulletin. The column, en-
titled "On the Other Hand," deals pri-
marily with economics and education but 
also touches on other topics. 

ONEW HEAD DIRECTS FOOD SERVICE 
... Angelo Nicolaou was named Haver-
ford's food service director last fall by the 
ARA food service company. He succeeds 
Nicholas M. Kruzich. A Temple University 
graduate, Nicolaou worked previously at 
Bryn Mawr and Beaver colleges and 
Harcum Junior College. Teresa Barruti, a 
registered dietician, has also joined the 
food service staff. 
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It could admit women on the same 
basis as men while attempting to maintain 
and increase cooperation with Bryn Mawr. 
Or it could not admit women and commit 
itself instead to more intensive coopera-
tion with Bryn Mawr along with extensive 
budget cuts. 

The committee advocated admitting 
women as the better course for Haverford. 
The report explained: "The committee was 
most moved not by arguments concerning 
admissions and enrollments, but by con-
siderations of the desirability from an 
educational and moral perspective of 
admitting women." 

A short time after the faculty made 
its recommendation to the board, a student 
opinion poll on coeducation was conducted. 
More than 79% of the student body re-
sponded to a questionnaire asking for 
their opinion on the proposals outlined by 
the Committee on Admissions Policy. A 
total of 60.6% of those who responded 
indicated support for the proposal to 
admit women. Of these, 44.4% favored the 
admission of women and the other 16.2% 
selected the admission of women as the 
better of the two alternatives, indicating 
they felt other options existed. 

Student reaction to the board's Dec. 
10th decision was hard to gauge. No new 
surveys were made. 

The Haverford faculty, however, re- 
acted quickly, sending two statements to 
the board. The first stated, "The faculty 
reminds the board of its November 4th 
consensus recommending the admission of 
women on the same basis as men...it is dis-
appointed that the board has decided not 
to follow its recommendation. 

"The faculty regrets that the special 
board Committee on Admissions Policy... 
included neither faculty nor student 
representatives to the board, nor ad-
ministration." 

However, the faculty approved the 
initiation of further steps to increase 
cooperation with Bryn Mawr. 

In a second statement, the Haverford 
faculty said it viewed the transfers-only  

decision as a "temporary" policy, and 
that it still desired the admission of 
women on the same basis as men. 

The Haverford board had underscored 
the importance of preserving the charac-
ter of the two-college community. White-
head said that the decisions "reaffirm 
and intensify Haverford's commitment to 
our valued cooperative relationship with 
Bryn Mawr." 

He also noted that small groups of 
Haverford board members are meeting with 
faculty members and administrators to 
discuss the implications of the December 
10th decision. 

As Coleman observed in his Collection 
address: "Haverford now needs a president 
who musters more enthusiasm than I can for 
the compromise decision on women's access 
to all that this college offers. And 
Haverford now needs a president who is 
more credible to Bryn Mawr's board, ad-
ministration, and faculty as an advocate 
of two-college cooperation." 

In response to Coleman's announcement, 
a nine-member board committee is now being 
formed to begin the search for a new presi-
dent. The committee, being named by 
Whitehead, will consist of three faculty 
members, three board members, two students 
and one administrator. Alumni relations 
director John Wells Gould '61 will serve 
as executive secretary of the group. 
Whitehead, as board chairman, will be an 
ex officio member of the committee. There 
may also be other ex officio members. 

Whitehead stated that the committee 
will aim to fill the chair in Roberts Hall 
by September 1977. Acknowledging that 
this is an ambitious schedule, Whitehead 
said: "If by spring it becomes evident 
that we'll be unable to name a new presi-
dent by the fall, then we'll make arrange-
ments for an interim appointment while the 
search continues." 

He added that the committee's first 
assignment will be to define what type of 
president Haverford will need in the coming 
years. 
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Haverford College Liberal Arts Workshop ABROAD 
invites you to share 

June 17 - July 4, 1977 
Four thousand years of Greek his-

tory await you, along with first-class 
hotels and excellent meals at a sur-
prisingly reasonable price when you 
join the Haverford Liberal Arts 
Workshop abroad. 

After an intensive two-day orien-
tation at Haverford College, you and 
workshop faculty will fly on a regu-
larly scheduled airline from New 
York to Athens to begin 14 days ex-
ploring Greece as you have never 
done before. 

Itinerary to include: Athens, Co-
rinth, Nafplion, Sparta, Olympia, 
Delphi, Rhodes, Patmos, Samos, 
Ephesus—and more! 

Workshop faculty will be: David 
Grimland—U.S. Foreign Service Of-
ficer, former assistant cultural at- 

tache at American Embassy in 
Athens, and public affairs officer of 
American Embassy in Nicosia; 
Aryeh Kosman—professor of phi-
losophy at Haverford, scholar of 
ancient Greek history and philoso-
phy; and Tamara Brooks—associate 
professor of music at Haverford, 
former conductor of orchestras in 
Greece, Cyprus and Turkey. 

Plan now to join us for an exciting 
Greek Experience, June 17-July 4, 
1977. Reserve the dates on your 
calendar NOW! Space is limited. If 
interested, send for the prospectus 
giving full details and costs by writ-
ing to: Alumni Office, Haverford Col-
lege, Haverford, Pa. 19041. rnclude 
your name, address and those of 
friends or relatives who will accom-
pany you. Reservations: Open to all 
on a first-come, first-serve basis. 
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