
Haver orcl . College Publication 
virfl ume  67, N imthe, 6 



PERSPECTIVE 

THERE have been no takeovers, no 
shutdowns and no violence on our 
campus. But we are not alone in 

that. Whatever the headlines suggest to 
the contrary, the vast majority of the 
campuses in the nation have been with-
out major ugly incidents. 

I do not speak about peace on our 
campus in a boasting fashion. I have 
long insisted that the ultimate test of 
our college is not whether we have 
trouble or not, but how we handle it if 
it comes. And I have insisted too that 
peace on any of our campuses bought 
at the price of progress is peace dearly 
bought. 

I have a concern — a fear of over-
reaction by the public and its law-mak-
ers to what is happening in higher 
education. 

Let me admit at once that all of us in 
higher education need the thoughtful 
comments and suggestions of outsiders 
on how to deal with our old problems 
and our new opportunities. But I do not 
believe that we need any new legisla-
tion at this time. There are ample laws 
on the books to deal with everything 
from unlawful trespass to armed assault. 
Anything more than that might give 
momentary pleasure to those who want 
to lash back against whatever they fear 
on campuses. But their pleasure will be 
short-lived, for the root causes of unrest 
will be untouched. And, in the mean-
time, campuses that are doing reason-
ably well in working out their own 
problems may be hemmed in by new 
laws inappropriate to their particular 
conditions. 

The problems of our campuses need 
to be put in context. Part of that con-
text is the world in which we are living. 
These are new winds blowing today, 
and many of our students feel these 
winds more sensitively than we do. 
There is a growing revulsion against 
double talk and callousness wherever 
they appear — in Vietnam, in Washing-
ton, in the defense establishment, in 
city halls, in business offices, in union 
headquarters, in churches, or in the 
press. I see no likelihood that we are 
going to have a quiet life on campus 
until we as a society do some funda- 

mental reordering of our priorities and 
talk straighter, more honestly, and more 
humanely to one another than we have 
ever done before. 

Yet it is only a half truth to blame 
today's campus unrest on external 
events. A big part of the-  problem is 
right back on campus. For too long, we 
in higher education have been isolated 
from responsible, informed, and sus-
tained criticism. We've too often drifted 
into ways of doing things that are 
sloppy, routine, or just plain dull. 

Many of today's students know this. 
The best of them come to us expecting 
intellectual excitement and true con-
cern for individual growth. What they 
find frequently is a curriculum that has 
either gone unexamined or at best has 
been tinkered with while the world 
has changed all around us. They find too 
many institutions that profess to put 
teaching in a top priority spot but that 
do little to reward good teaching. They 
find poorly defined course objectives, 
arbitrary grading procedures, irrelevant 
graduation and social regulations, and 
deep-rooted departmental jealousies. 
They find values that bear little relation 
to what man is doing to the world 
around him. 

Their discoveries are not new. A few 
thoughtful observers have seen these 
things for a long time. What is different 
now is pressure to do something about 
them. 

There are many things to say about 
today's students. One side has been 
well covered in the mass media; some 
of these students can be impatient, 
crude, thoughtless and self-righteous. A 
few — very few — are revolutionaries 
for whom vaguely defined but sup-
posedly glorious ends justify even vio-
lent means. Those few would build for 
us a new world so tasteless and so au-
thoritarian that none of us would want 
any part of it. 

The other side has been poorly cov-
ered and inadequately recognized. Who 

.has given this generation credit for the 
fact that so many of them take seriously 
the core values that the rest of us have 
talked about for so long — peace,  

brotherhood, and justice among men? 
Where .have we read about the basic 
optimism that surges through this gen-
eration, only thinly masked by a surface 
air of toughness and "cool?" Who sa• 
lutes their ability to ask the hard ques-
tions today? (I don't give student.? any 
higher marks for answers tha4i I give to 
my own generdion; but I credit them 
with doing a far better job of asking 
the questions and hence of giving cry 
generation an incentive to work with 
theirs in the joint search for answers.) 

Someone should be saying loudly and 
clearly what many longtime educators 
feel today: this is the most exciting, 
sensitive, honest, aspiring, and lonely 
generation of students we have known. 
They are not easy to teach and are not 
always easy to live with. Yet the lasting 
rewards for working with most of them 
have never been greater. 

The danger we face is that, in react-
ing to the excesses of the few on our 
campuses, we're going to do great harm 
to the moderation of the many. Some 
small numbers among the young might 
side with us if we become obsessed 
with punishing those few who go be-
yond bounds' of decent and orderly dis-
sent. Recent history shows that far 
larger numbers will reluctantly go over 
to the opposition, convinced that we've 
placed all of our emphasis on order and 
none of it on.progress. 

Our chance to hold the moderates 
lies in our ability to show that order 
and progress need not be rivals. The 
choice cannot be between, on the one 
hand, so much order and decorum that 
no change occurs and, on the other, so 
much change that taste and respect for 
others' rights disappear. There has to be 
a third way which values means and 
ends alike. We're paid as administrators 
to help find that way. 

Yet many of today's adults seem to 
be crying out just for order and are 
strangely silent on the parallel need for 
change. Perhaps they feel they have 
had all the change that they can reason-
ably absorb. I receive letters telling me 
to "get tough" with students and with 
S.D.S.. in particular. I don't recall a 
single example of someone writing me 
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to prod me into making Haverford a 
still better college in a turbulent time. 
I have had no one remind me how im-
portant it is to listen carefully to the 
young too, or to think hard about what 
is really worth preserving at my college 
and what might well be changed for 
the better. 

This complete one-sidedness of the 
mail on a campus where we've had a 
good year alarms me. It's one small sign 
of panic loose in the land. 

If we yield to this panic, the conse-
quence will he grim. To repress legiti-
mate dissent, from within or without, 
will bring neither order nor progress. 
To legislate how this dissent is to be 
dealt with on campuses will rob schools 
of finding their own paths to suit their 
own conditions. In short, overreacting 
to the crudest of the militants will give 
them a bigger victory than they deserve. 
If they get us to pass repressive laws, 
they'll have trapped us into confirming 
their worst suspicions about leadership 
in this country. Then we'll be doing for 
them what they cannot do on their 
own: we'll hand them the support of 
the moderates who still wanted to be-
lieve this society is worth saving. 

The warning signals are now flying 
for college administrators to see. At a 
minimum, we should now get the mes-
sage that we need two sets of proced-
ures for dealing with dissent in our 
midst. One set of such procedures 
sl,ould -Flearly protect orderly dissent 
wheneverrand wherever it arises. That 
is part of the mission of a free society's 
colleges. Another set should equally 
clearly protect the institution and its 
constituents against disorderly dissent. 
Without order and dialogue, we're lost. 
Both sets of procedures must--be tai-
lored campus by campus to meet local 
conditions. What may work for a Father 
Hesburgh at Notre Dame or an Edward 
Levi at the University of Chicago may 
he a disaster for Haverford. Each of us 
must work with his own campus people 
to draw up workable procedures. Our 
job is clear. We can do it — and we 
deserve the time to get on with it. 
John R. Coleman, president, before a 
Pennsylvania state Senate committee, 
lune 26, 1969. 
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change 
Tempora moor, nos et mutantur in iiiis 

THE Haverford School that opened 
in 1833 wasn't much like the 
Haverford College of 1969. Tom 

Cock, '36, the school's first alumnus, 
probably wouldn't find an interested 
graduate school today; and his 
1838, M.D. degree wouldn't fill the 
smallest waiting room. Still, his edu-
cation was just the right thing -
one of the best — for the early 
1800's. 

Times have changed, and the col-
lege has changed with them. Teach-
ers from Cellarius to Darwin have 
told us change is necessary if we 
want to endure. But perhaps never 
before has Haverford College 
changed so much, so quickly, as it 
has over the past year. 

The campus looked the same this 
September to returning students and 
faculty — if anything, a bit better. 
But those who took a good look at 
Lloyd Hall found 36 women living 
there — the first resident undergrad-
uate women in the college's 136-
year history. The faculty meeting in 
Stokes Auditorium had nine student 
representatives participating in it -
for the first time in the college's 
136-year history. Another two stu-
dent representatives were sitting 
with the Board of Managers, — for 
the first time. And these are prob-
ably not the most significant changes. 

What may be most significant is 
what happened to the academic 
side of Haverford — a series of five 
major changes, all effective this 
September. These academic changes 
were designed to better assess the 
student's progress toward his educa-
tional goals, to give him a more ac-
*See the Perspective section of this issue. [ 	 
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tive role in constructing his own 
academic program and to help him 
make a more successful transition to 
college life. No one is sure they'll 
work, but the mood is one of 
optimism. 

And these changes — while they 
certainly would have shaken Dr. 
Tom Cock, and while they may still 
wrinkle a few alumni brows -
aren't even very spectacular by this 
year's rule. Last year, maybe yes; but 
this year — no. Similar adjustments 
are being made all over the country, 
in one form or another. What is in-
teresting though is "how" — how 
they were executed at Haverford. 

They came "without confronta-
tion or crisis." 

The words are those of president 
John Coleman, and he attributes the 
lack of crisis, in part, to the college's 
small size, its resultant ability to 
move quickly, and its strong Quaker 
tradition of concern for the individ-
ual. But Coleman has his fingers 
crossed. "I've long insisted that the 
ultimate test of our college is not 
whether we have trouble or not, but 
how we handle it if it comes," he 
informed a legislative group 
recently.* 

The changes just experienced by 
Haverford are representative of the 
wave sweeping American education. 
For while there well may be 36 
ladies in Lloyd, ten colleges in New 
England alone — Amherst, Williams, 
Wesleyan, Dartmouth and Bowdoin, 
for men; and Connecticut College, 
Mt. Holyoke, Vassar, Smith and 
Wheaton, for women — have simi-
lar and larger exchange programs. 
And several schools, including 

. 	 14. 
Princeton, have named students as 
board members. 

Still, Haverford's package of cur-
rent changes is impressive — worthy 
of a closer I6ok, item by item. 

Board. Inviting student represen-
tatives to board and faculty meet-
ings was considered a logical "next" 
step for Haverford. "We've had stu-
dents serving as active members on 
faculty and board committees since 
the mid-60's," Coleman noted, "and 
students have governed their own 
affairs responsibly here for many 
years. These experiences gave us 
confidence that students could make 
positive contributions to — and 
learn from — the deliberations of 
both our governing board and the 
faculty." 

Two students attend board meet-
ings, and nine sit with the faculty. 
All chosen by the Students Associa-
tion, these representatives partici-
pate in discussions at the meetings, 
but they don't have the right to pre-
vent consensus in final decisions. 
They are "representatives to" not 
"members of" the board and fac-
ulty. Since the mid-40's, two faculty 
representatives have attended board 
meetings under the same arrange. 
ment. Because of the board's re-
spect for the faculty spokesmen, the 
line between "representatives" and 
"members" seems to be of little 
import. 

Student representatives to the 
board are chosen for two year terms, 
with one term expiring each year. 
On the other hand, the faculty, in-
viting students to join its meetings, 
left things vague, suggesting only 
that "a substantial proportion of the 



They came without 
confrontation 
or crisis. 

representatives serve for . . . an en-
tire semester or academic year." 

Why student representation? Well, 
the students wanted it, the board 
raised the possibility on its own, 
and the faculty agreed too. Running 
a college is a heavy burden, and, as 
Coleman put it, "both the board 
and the faculty felt they wanted to 
hear students' viewpoints before 
making decisions. It seemed logical 
to represent such a major body as 
the students in the institution's de-
cision-making processes." 

One unexpected result of the 
move toward more student repre-
sentation was that Haverford ended 
up launching a year-long study into 
its overall decision-making 
processes. 

The study is being conducted by 
a board-faculty-administration-stu-
dent team of about 15 members 
called "The Study Group on College 
Governance." Its work, started in 
September, will continue with 
weekly meetings for at least one 
year. The group will look at how 
decisions presently are made at the 
college; and it will examine the 
pros and cons to a series of alterna-
tive ways by which Haverford could 
conduct its affairs. The group's re-
port will be studied by the college 
community— the board, faculty, ad-
ministration and students — and 
possibly by alumni and others. 

The outcome may be an improve-
ment in the way the college is gov-
erned. The first effects of the group's 
work could be seen as early as 1971. 

Colemap, is chairman; and execu-
tive.Aecretary is Joel Cook, a 1969 
graduate and former president of 
the Students' Council. Outside con-
sultants may be called in. 

Women. While the meD, are 
busy studying governance, what will 
all those women be doing over in 
Lloyd? Not making Haverford co-
educational. Coleman made that 
clear when he wrote to an alumnus 
recently: "We define coeducation 
here as full status for women as 
matriculants to the college on ex-
actly the same basis as men . . . we 
are making no serious study of co- 
education at this time . 	. we are 
however exchanging students with 

a number of women's colleges . . . 
but the step implies nothing about 
the, future decisions." 

The presence of women repre-
sents a one-year experiment initi- 

ated at the request of Haverford's 
650 men. Bryn Mawr College sent 
24 women; Sarah Lawrence College 
sent nine; Smith College sent two; 
and Vassar College sent five. Most 
of the women will study and live at 
Haverford for one year; a few for 
one semester. At the same time, a 
similar number of Haverford men 
are living as resident exchange stu-
dents at the four women's colleges. 
The academic work students com-
plete during the exchange period 
will be credited toward degrees at 
their home college. 

Three separate dormitory units 
have been reserved for women stu-
dents in Haverford's recently re-
furbished Lloyd Hall. Four women 
are living in faculty homes. The ex-
change students, both men and 
women, follow the social and aca-
demic rules of the campus on which 
they are living. 

Haverford has already found that 
the resident women present prob-
lems — none major. The book store 
had to adjust its inventory to in-
clude hair spray and nylons. A new 
physical education program had to 
be tailored. And the problems 
weren't all Haverford's. Bryn Mawr 
found, for example, Haverford men 
were longer than the Bryn Mawr 
beds. That problem was solved 
when the two colleges agreed to ex-
change beds as well as students. 
"Sort of a 'have bed, will travel' ar-
rangement," the Haverford dean of 
students, James Lyons explained. 

About 200 Bryn Mawr women ex-
pressed interest in the exchange,  

and 75 applied. 
Why? Petite, blonde Maria Mitch-

ell, 17, was accepted by Bryn Mawr 
this year before the Haverford ex-
change program was announced; 
but she decided to go to Princeton 
instead — becoming the first woman 
ever to enter Princeton University 
as a regular student. Princeton has 
gone coeducational. 

"At Bryn Mawr," Maria said, "I 
would have only attended, classes 
with men. At Princeton, I think we 
may even have coed dormitories. 
Bryn Mawr is a mile or so away 
from Haverford, so it can't be com-
pletely coeducational the way 
Princeton will be." Sexually segre-
gated schools, in Maria's opinion, 
are unnatural. 

Many schools seem to agree. 
Even with its new exchange pro-

gram at Haverford and other men's 
schools, Vassar is going completely 
coeducational, admitting its first 
male students in September, 1970. 
Traditional men's bastions such as 
Yale, Colgate and Franklin and 
Marshall, as well as Princeton, also 
are going coed. 

A recent Students' Council survey 
of Haverford students indicated that 
92 per cent were against Haverford 
maintaining "its present male status 
with no student or dorm_ exchanges 
and with no plans for coeducation." 

Dean Lyons gave several reasons 
for the mounting interest in ex-
change programs with women's col-
leges. None of these reasons is quite 
as basic as one would initially guess. 
"For one thing, our students seem 
to feel that the campus community 
should reflect the world at large, 
and • accordingly should include 
women," Lyons said. 

In addition," he continued, "some 
of our students find it difficult meet-
ing women — they're shy. This is 
not an uncommon situation at all-
male or all-female schools; and it's 
quite possible that the presence of 
women here will lead to more fre-
quent and less awkward interaction." 

"Finally," Lyons said, "it's almost 
impossible on an all-male campus to 
have social contact with women 
without making that contact into a 
date, with all the attendant implica- 
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tions of romance. Sometimes men 
and women don't want romance; 
sometimes they just want mixed 
company. Our new exchange pro-
gram should provide that oppor-
tunity." 

Academic. Haverford's recent 
changes in governance and its invi-
tation to women students — these 
are easy to grasp. But the implica-
tions of the academic changes are 
less simple. Basically, the changes 
are these. 1) The college adopted 
a set of four guidelines which de-
fine the broad goals of a liberal 
education. 2) It established a new 
written-and-oral examination which 
must be taken by every sophomore 
to determine how well he is pro-
gressing toward those goals. 3) It 
started a series of seminars for 
freshmen, with the student's sem-
inar instructor usually becoming his 
freshman academic adviser. 4) It re-
duced the number of courses re-
quired in a student's first two years; 
and 5) it eliminated the traditional 
requirement that a student distrib-
ute his studies through a prescribed 
number of courses in each of the 
college's three academic divisions. 
The only such requirement left is 
for one year of a foreign language. 

The liberal-education guidelines 
describe four areas of learning: writ-
ten and oral communication; for-
eign language; mathematics; and 
humanities, social sciences and nat-
ural sciences. They reflect a con-
sensus on the general shape of a 
liberal education. 

The new examination, called the 
"sophomore inquiry," is required of 
all students in the spring of their 
sophomore year. The inquiry asses-
ses the student's progress in three 
major areas of knowledge: humani-
ties, social sciences, and natural 
sciences. It's designed to determine 
whether the student has grasped 
the basic concepts of each of these 
three areas. And it's also designed 
to help the student and his adviser 
evaluate the student's achievements 
and plan his last two years of 
college. 

The first full sophomore inquiry 
will be held at Haverford in the 
spring of 1971. Each student will re- 

ceive a written evaluation of his 
performance from the examining 
committee. If the student's perform-
ance is unsatisfactory, the examiners 
will give specific recommendations 
about how he is to make up the 
deficiency; later, he will be required 
to take part or all of the inquiry 
again. 

The specific form of the inquiry 
is still being planned, but some 
ideas now under consideration in-
clude inviting select upperclassmen 
to participate in the oral inquiry, 
and setting clear standards of pas-
sing and failing — possibly with no 
other gradations. Outside examiners 
may help design and administer the 
inquiry. 

The new catalog describes the 
freshman seminars as "the focal 
point of the freshman year from the 
standpoint of creative advising as 
well as of intellectual exploration" 
— a program intended to give the 
student "an exciting and unique ed-
ucational experience at the very be-
ginning of his college education." 

Seminar classes are small, usually 
limited to 12 students. In addition 
to the seminar meetings, the instruc-
tor holds tutorial sessions with the 
same students in smaller groups, 
usually groups of three or four stu-
dents. The seminars stress oral and 
written communication, with a paper 
or essay required at least every two 
weeks. They are not survey or intro-
ductory courses, nor do they pre-
pare students for any specific ad-
vanced course. Students and faculty 
are allowed a great deal of initiative 
and bold experimentation in shaping 
each seminar, but the seminars 
focus on "finite and coherently de-
fined" topics. Grading consists of a 
brief, written evaluation. 

Fifteen instructors — representing 
almost all college departments, and 
many of them full professors — vol-
unteered to teach the freshman 
seminars. The seminar represents 
one-third of an instructor's teaching 
load. Instructors don't necessarily 
teach their specialties. A physicist, 
for example, teaches a seminar en-
titled "Imagination — A Window to 
Beauty" covering the works of 
imaginative scientists and artists  

ranging from Shakespeare and Pi-
casso to Michael Faraday. 

The student is required to take 
two, different, one-semester semin-
ars in his freshman year. Once he 
begins a seminar, he is not able to 
drop it. Because Haverford has 
found the best adviser-student rela-
tionship comes when the two see 
each other regularly in class, in most 
cases, the seminar instructor also 

Not whether we 
have trouble . . . 
but how we handle 
it if it comes. 

becomes the student's academic ad-
viser for his freshman year. 

Seminars are designed to help the 
student in his transition from sec-
ondary school to higher education, 
renewing his interest and excite-
ment in education and introducing 
him to the small classes and Socratic 
teaching methods typical at a small 
liberal arts college such as Haver-
ford. 

From their titles, the seminars 
read well: "From Courtly Love to 
Modern Love;" "Evolution and Mol-
ecular Biology — Man Versus Nat-
ural Selection;" "Man and the City;" 
"Literature of the Ghetto;" "Ameri-
can Indians;" "The American Rev-
olution;" "The Stalin Purges and 
Soviet Literature." 

Structure. While creating the 
new guidelines, the sophomore in-
quiries and the freshman seminars, 
Haverford also eliminated some of 
the more rigid structure traditional 
till now in the educational process. 

Until this year, 36 courses were 
required for graduation.. (Most stu-
dents took five courses per semester 
for the first two years, and four 
courses per semester for the last two 
years. Starting this year, only 32 
courses are required: four courses 
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per semester each year. This change 
represents an effort to reduce the 
pressure that comes from too little 
time for too many courses. Now, 
students should have a better chance 
to adjust to college and an oppor-
tunity for the concentration, reflec-
tion and experimentation that dif-
ferentiate higher academic work 
from that most students have known 
in secondary school. 

Under the traditional course-dis-
tribution requirements, Haverford 
students had to take at least two, 
one-semester courses in each of the 
threeacademicdivisions: humanities, 
natural sciences and social sciences. 
In addition, they were required to 
complete two years' study in a for-
eign language. Now the distribution 
requirements have given way to the 
less rigid but more meaningful re-
quirement of passing that sopho-
more inquiry. 

The key test is no longer a set of 
courses listed on a transcript. Now 
it is the ability to demonstrate that 
one's educational program is in fact 
liberal, i.e., fit for a free mind, and 
demanding, i.e., worthy of an aspir-
ing mind. 

In line with elimination of the 
distribution requirement, the foreign 
language requirement was cut in 
half. Previously, students had to 
complete two years' study in a for-
eign language. Now only one year 
is required, but the need for con-
tinuing language study is stressed by 
the inclusion of language prerequi-
sites fakother courses. Some courses 
in norniianguage subjects prescribe 
reading in foreign languages for 
which a student needs more than 
the required one-year language abil-
ity. The one-year requirement will 
serve only to expose the student to 
a foreign language. After that, it's 
up to the student and his adviser to 
determine the need for further lan-
guage study. 

Revolution. David Potter, associ-
ate dean of the college, calls these 
academic changes "a quiet sort of 
revolution, the kind typical of Hav-
erford." 

"But it's happening everywhere," 
Potter observes. "We've reduced 
our course load; so have Oberlin  

and several others, and Lafayette is 
considering it. Of course, while 
most are just lightening the course 
load, we've added something new 
— the sophomore inquiry. 

"Brown University has adopted an 
overhauled curriculum opening with 
'modes-of-thought' courses designed 
to teach the entering student how 
to think. Our new freshman sem-
inars are similar. Many alumni will 
recognize those seminars as building 
on the old English 11-12 tutorial 
structure." 

Economist Holland Hunter sees 
the recent academic steps as the 
first major changes since the late 
1940's when the English tutorials 
took shape. Hunter says: "Institu-
tions must react and adjust to new 
problems and conditions, or the 
quality of their performance will 
deteriorate. Change is absolutely 
necessary — especially in the late 
20th century when society is so 
complex; when a potential leader's 
training must be so thorough, deep 
and sophisticated; and when a col-
lege must fight to keep its curricu-
lum up to the burgeoning complex-
ity of knowledge." 

A quiet sort of 
revolution, the kind -
typical of Haverford. 

Hunter thinks the academic in-
novation will work well, adding a 
view that "the formal procedures of 
education are not half as important 
as the individuals and atmosphere," 
and predicting both faculty and stu-
dents will profit by doing something 
new. 

Biologist Ariel Loewy, however, is 
unsure about the curriculum 
changes. "It's hard to tell at this 
stage of the game," he explains. 
"The checks and balances are not 
yet proven." Loewy is most excited 
by the sophomore inquiry, which he 
sees may "help define something  

very intangible we are seeking in 
the education of a human." 

The genesis of the curriculum 
changes is traced to colloquia or-
ganized by the Haverford students 
in the 1967-68 academic year. 

Next step was a 1968 workshop, 
sponsored by the Danforth Founda-
tion, dealing with problems of liberal 
arts colleges. 

Haverford sent a team; one mem-
ber was psychologist Sidney Perloe. 
He observes: "We knew that we 
would be attending seminars and 
panel discussions and discussing a 
team problem. We actually did have 
an official problem, 'How can we 
justify the high cost of education at 
Haverford?' But this didn't seem to 
elicit many ideas, so we changed the 
topic to 'How can we make better 
use of the opportunities for liberal 
arts education offered by Haver-
ford?' Our emphasis was on the fact 
that the opportunities were present, 
but not properly exploited. " 

Many suggestions in the team's 
report focused on the freshman 
year. 

The Danforth report was studied 
by a faculty-appointed group, the 
"Ad Hoc Committee on Long-Range 
Educational Policy," quickly known 
as the Bernstein committee after its 
chairman, philosopher Richard Bern-
stein. They dwelt a while on the 
freshman year and then continued 
far beyond. 

"I've never seen more heated dis-
cussion on this campus about any 
subject," Perloe observes. 

The final resolution came in typi-
cal Haverfordian fashion most elo-
quently reflected in the minutes of 
one definitive faculty meeting. The 
earlier meetings had been long and 
hard ones. This one too was tense. 
What the minutes record is this: 

"After nearly two hours of dis-
cussion, President Coleman asked 
around the room for the views of 
those who had not spoken. These 
were all in favor, or could at least 
accept the proposals. No one stated 
that he could not accept the pro-
posals. President Coleman's conclu-
sion that the faculty approved the 
recommendations was greeted with 
applause." W. F. B. 
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Friend 
Dunn 
by Robert C. Smith '14 

Smith and Chinnery's Dunn 
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He might have become a successful Salem County farmer; but death made him 

a bankrupt businessman instead. Disowned by his religious faith, he left his country for 

13 years, returning a rich man, a connoisseur, a collector — a person known even to 

Queen Victoria. He helped turn one school into a cemetery; but he 

helped save another school, Haverford College, from a similar fate. His 

name was Nathan Dunn. And his remarkable story is told here by Haverford 

alumnus Robert C. Smith, like Dunn a South-Jersey Quaker. 

H E might have made a good 
farmer. And he might even 
have continued to live in his 

grandfather's high-pitched-roof brick 
house, still standing outside Woods-
town. The-, house with the great let-
ters-done in colored brick on the 
side: a "D" over "ZD" over "1743", 
telling the world this once had been 
the home of Zaccheus and Deborah 
Dunn. 	 .., 

If it had happened that way, 
Haverford College never would have 
heard of Nathan Dunn, and the 20th 
century may never have heard of 
Haverford College. 

In the life of Nathan Dunn, "The 
Road Not Taken" seemed to make 
all the difference. Born in Piles 
Grove Township, Salem County, 
N.J., Sept. 29, 1782, he lost his 
father (also named Nathan) a few 
months later. 

He was trapped by the terms of 
a will (proven, Jan. 20, 1783) to be-
come apprenticed at the age of 21; 
to go to Philadelphia; to learn a 
trade instead of farming the family 
acres in Salem County's flat lands. 

Zaccheus and Deborah Dunn, 
Huguenots, left France for England 
after the revocation of the Edict of 

Nantes, stayed a while and came 
over to the colony of West Jersey. 
Some of that refugee Huguenot un-
rest may have helped, two genera-
tions later, to condition the grand-
son for his travels. 

Nathan's mother remarried when 
he was six, and they moved to Cape 
May Court House. The boy was 
raised as a Quaker. 

Philadelphia. In 1802, Nathan 
got a certificate of removal, transfer-
ring from Salem Monthly Meeting 
to Philadelphia Monthly Meeting. 
This was an orderly step for a young 
Friend who next year, at 21, moved 
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himself to Philadelphia as an ap-
prentice to William Folwell, at 58 
North Front Street. 

Suddenly he was in the center of 
things. The new Mulberry Street 
(later Arch Street) Meeting was be-
ing built close by, and he may well 
have attended its opening sessions in 
1804. Often he must have shared 
the spectacle of Arch Street filling 
up with the white bonnets of young 
women on their way to Meeting. 

After working out, his apprentice-
ship, he went into business for him-
self. The new century and the port 
of Philadelphia were both on the 
make, and so was Nathan Dunn. He 
was a risk-taker, much more dis-
posed than not to suspend the dis-
cipline of his Meeting about moder-
ation in business. 

Thirteen years after coming to 
town, he was bankrupt and "waited 
upon" by two members of the 
"Preparative Meeting" — a group 
charged, among other things, with 
guarding the limits to which mem-
bers of the Friends Meeting took 
free enterprise. Nathan Dunn had 
taken free enterprise too far, it 
seemed. His trouble was "over-ex-
tension, alleged assignment of effects 
to secure some creditors, and in-
sufficient evidence that he was 
'qualified' to see his error." 

Another member of the Prepara-
tive Meeting was Thomas P. Cope, 
a merchant advertising Richmond 
tobacco and second-quality Caven-
dish twist in "Poulson's American," 
a Philadelphia newspaper of the day. 

They threw Dunn out of the 
Meeting — "disowned" him, as they 
said. His disownment "passed meet- 

ing" on Nov. 28, 1816; at the next 
session, the day after Christmas, the 
testimony was read; and he was told 
of his right to appeal. He did not 
avail himself of this right and never 
rejoined the Meeting though he 
maintained his ties with many mem-
bers. One was Cope, who later was 
to become a manager of Haverford 
College. 

China. The successive blows of 
bankruptcy and disownment prob-
ably explain Dunn's departure for 
China two years later. And then 
there was the river, full of ships 
coming up and dropping down with 
the tide. One arrival was the "Lon-
don Trader," under Captain Har-
rison, 110 days out of Canton. (The 
papers reported that she "spoke" 
the ship "Thomas Scattergood," 
under Captain Warrington, out of 
Philadelphia, on Nov. 9, off Macao.) 
It was all in the "Gazette," another 
local paper, and Nathan Dunn had 
only to step down to the south 
wharves to see Captain Harrison 
himself. The river was there, and it 
took Dunn away to rebuild a life. 

He was gone 13 years, most of 
them as head of N. Dunn & Com-
pany, Tea (and other things, but 
never opium), with business con-
nections among his Quaker ac-
quaintances in Philadelphia and 
elsewhere. 

Though there are ledgers extant 
of that period, it was a fortunate 
discovery in the 1940's that gave the 
only personal glimpse into Dunn's 
long China stay. Arthur W. Hum-
mel, head of the Orientalia Division 
of the Library of Congress, came 
across the diary of a Harriet Low. 

She was the 20-year-old niece of a 
Salem, Mass., China-trader; and she 
sailed to join her family overseas in 
1829. 

A diary entry that year tells of re-
ceiving some things from Canton 
including "a splendid comb brought 
by Friend Dunn. He had not seen a 
lady for eight years and came down 
to do his country women the honor 
of being the first ladies he had 
called upon in China." 

She wrote of him as Friend Dunn, 
presumably because he still used 
the Quaker "plain language," but 
she noted "his fondness for good 
living and everything the best." 

He had done well — held the re-
spect of the Chinese officials by 
keeping clear of the opium trade. 
In an entry for Jan. 25, 1831, Har-
riet notes: "Mr. Dunn took passage 
on 'Canning,' an East Indiaman, for 
London, having been feasted, toasted 
and cheered to his hearts content. 
He has the good wishes of all who 
had ever known him in Canton." 

London, to a man back from 13 
years in China, was more than a 
port of call. There were things to 
see. Judging from the shelves in his 
library in Mount Holly, N.J., Dunn 
became a book collector in London. 
There was a special interest in archi-
tecture with wide tastes in other 
directions — from "Domestic Archi-
tecture in the Tudor style" and "A 
Series of Designs for Cottage Villas" 
to folios on Palladian Country 
Houses. 

In his London rambles, Dunn 
probably found Lamb's "Elia," 
which was just published; and he 
would have gone to East India House, 
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where Lamb had worked, to see 
their Chinese collection. Dunn had 
collected in China too. His collec-
tion, which was to make him famous, 
was waiting for shipment in the 
hold of a Philadelphia-bound packet. 

Also in his trunks at that time 
were two items which years and 
chance finally brought to the 
Moorestown, N.J., home of Mrs. 
Frances Gaskill, a collateral descen-
dant of Dunn's half sister. One was 
his portrait by the famous Macao 
painter, George Chinnery (1774-
1852), the other a pair of soft mocha 
gloves, almost new and once the 
property of His Royal Highness Wil-
liam Fourth, of Great Britain, ob-
tained by the Quaker trader from 
the king's valet. 

Home. Dunn came home to 
Philadelphia in the early spring of 
1832 and took a house on Spruce 
Street three doors west of Ninth. 

Penn's green country town was 
spreading. At Ninth and Green, some 
market --gardens had been taken 
over,,,  for the first terminal of the 
Reading Railroad which ran trains to 
Germantown. Out on the Schuyl-
kill, a public house and 32 acres 
came up for sale. Some early advo-
cates of independent schools took 
it over to become the Laurel Hill 
Academy for Boys. 

A vignette of the times: In - "Poul-
son's American," the 1832 Philadel-
phia theater-goer was offered "As 
You Like It" at the Walnut and 
"Coriolanus" at the Arch Street 
Theater. W. G. Cochran offered 
"'old brown Java coffee;" someone 
on Front Street had "Genuine Bears 
Oil for promoting the growth of  

hair;" and "Money on Mortgages" 
was offered by Emlen and Read, 
at 44 Walnut Street. There also 
was the story of two gentlemen who 
skated from Race Street to Burling-
ton in one hour and 35 minutes, 
and on the same page that day was 
Stephen Girard's will. 

The papers were full, but they 
missed the best story of all — the 
story of a dinner party given by 
Nathan Dunn upon his return. A 
dinner party for all his creditors 
from the days of disownment and 
bankruptcy. Under each man's plate 
was a check for the amount of the 
debt plus interest to date. It must 
have been a heart-warming affair; 
and, along with the checks, we may 
be sure that the food and drink 
were good. 

This forthright demonstration of 
solvency and character launched 
Dunn fairly into Philadelphia's main-
stream. He was an activist with the 
means to support his activities in 
style. It was said of him "that when 
he was around, there were no dull 
moments." There was a town house 
and a country place at West White-
lands in Chester County. He was a 
director and substantial supporter of 
The House of Refuge, The Indigent 
Widows and Single Women's Soci-
ety of Philadelphia (still in exist-
ence), The Union Benevolent Soci-
ety, the Apprentices Library, and the 
Institute for Instruction of the Blind, 
to which he gave many volumes of 
raised-print books. 

There were trips to Cincinnati and 
Louisville, where he invested in 
municipal bonds. He crossed north-
ern Indiana and Illinois to look over  

public lands. Closer to home, a 
prestigious group headed by Nicho-
las Biddle invited him to join them 
as one of five directors of the Laurel 
Hill Cemetery Company. These solid 
citizens, Dunn joining them, had 
concluded that the Laurel Hill Boy's 
Academy was a waste of growth po-
tential. They put their money in-
stead on man's mortal nature and 
bought the academy for burial lots 
just before the school was to open. 

About that time another educa-
tional institution some miles west 
was being launched by Philadelphia-
area Friends. Even as education lost 
a battle on the slopes of the Schuyl-
kill, Haverford's acres were bought, 
Founders Hall built and the cause of 
higher education inched forward. 

Dunn was elected to Benjamin 
Franklin's American Philosophical 
Society in January, 1836, and a few 
months later he was picked to be-
come one of its 24 "Wistar Party" 
members. This distinguished and 
convivial circle gave parties each 
month for themselves and their 
guests, each member taking his turn 
as host. According to the by-laws 
the dinners were restricted to a 
main course of croquettes and 
oysters (or oysters in two ways and 
no croquettes), ices, fruits, two kinds 
of still wines and one of spirits. 

(Another club launched that same 
year in London with Samuel Pick-
wick, Esq., in the chair would have 
felt itself sorely limited with the 
Wistar Party menus.) 

Haverford. It was inevitable that 
Haverford College, born Haverford 
School in and about Mulberry 
Street Meeting, and Nathan Dunn, 
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disowned by the same Meeting and 
since somewhat redeemed, should 
discover each other. In its fifth year, 
Haverford decided to build a new 
greenhouse to promote the teach-
ing of botany. The word must have 
gotten around that Dunn's shelves 
were full of volumes on retreats, 
country houses and greenhouses, 
and that he could not possibly be 
left out of anything so precisely to 
his interest and liking. He made 
"handsome gifts." The greenhouse 
was built, probably with Dunn oc-
casionally in attendance. Today the 
greenhouse arch still remains on 
Haverford's Main Line campus. 

Just before Christmas, 1838, 
Nathan Dunn gave a large dinner 
to celebrate the opening of his 
Chinese museum, at 9th and George 
Streets (now Sansom). There were 
Chinese food and drink. Chinese 
guides explained (in bad English) all 
about the exhibit of " a street in 
Canton," its shops, and about dif-
ferent Chinese classes from coolies 
to mandarins, each shown life-size 
and in authentic costume. "The Ce-
lestial Kingdom in Miniature: Ten 
Thousand Chinese Things" was in-
sured for $40,000 and filled a 163 ft. 
long and 70 ft. wide hall. It just 
about paid its way from admissions; 
but more importantly, it brought 
Dunn huge acclaim from the city 
and from his many acquaintances. 
It was a sensation and continued so 
until it was shipped to London. 

In the following year, exercising 
his passion for architecture, Dunn 
built a Chinese cottage in Mt. Holly, 
N.J., a country retreat. It was a mix-
ture of English and Chinese country  

houses. With many additions, it still 
stands on High Street. Haverford's 
greenhouse is long since gone, and 
this Chinese cottage may well re-
main the last fruit of one of Dunn's 
absorbing interests. 

When the managers of Haver-
ford School met on Nov. 19, 1840, 
the balance on hand in its treasury 
was $147.41. 

This dim entry in the annals of 
Haverfordiana is put down here as 
a foil for another item which showed 
up at a special meeting of the man-
agers (13 attending) the following 
month on Dec. 24. The meeting was 
called to receive and act on a letter 
from one Nathan Dunn, delivered 
through the good offices of Thomas 
P. Cope and Isaac Collins. It recog-
nized "Haverford as the only insti-
tution in the United States at which 
youthful members of the Society of 
Friends can get a liberal education 
under instruction of members of the 
Society." It recognized Haverford as 
being "for those who believe the 
improvement of the mind by a lib-
eral education to be an auxiliary to 
its religious duties." 

After that buildup, came the pay-
off. Dunn continued: "To remove 
one of the obstacles to so desirable 
an end — to wit its pecuniary em-
barrassment — a draft has been 
drawn, payable in four months for 
$20,575." It was the first large gift 
Haverford ever received and was 
gratefully accepted on that night be-
fore Christmas. Indeed, without it 
(and the philanthropic example it 
set) Haverford may well have gone 
the spectral way of the Laurel Hill 
Boy's Academy. 

Victoria. But Dunn had many in-
terests. Early in 1842, he took his 
Chinese collection to London. This 
was certainly an urgent expression 
of his concern for his old friends, 
the Chinese, then engaged in a los-
ing war with the British over the 
shipment of opium from British 
India into China. A hall for the ex-
hibition was rented at Hyde Park 
Corner, and on Saturday morning, 
June 18, 1842, Nathan Dunn took 
Queen Victoria and Prince Albert 
on a private showing. This was re-
ported in the press. Our literate and 
charming citizen of Philadelphia had 
made it big. 

The Chinese lost the opium war 
but Dunn's exhibition at St. George's 
Place, called "Chinese World in 
Miniature," was a popular success. 
It also was ill-fated. Some of it was 
burned in transit to Edinburgh, 
some remains in the Victoria and 
Albert Museum, more is still being 
sought (and a little of it is in Mrs. 
Gaskill's home in Moorestown). 

Dunn was not to see Philadelphia 
again. He travelled in Europe after 
the long stay in London. He died of 
malaria in Vevey, Switzerland, on 
Sept. 19, 1844, ten days before his 
62nd birthday. The body was shipped 
home and buried on Aug. 6, 1845, 
in Dunn's own Laurel Hill Cemetery 
where his large tomb, showing some 
Palladian influence, still overlooks 
the river. But many count Haverford 
College as the better monument to 
the Salem farm boy who went so far 
afield to make his fortune and to 
redeem his good name. 
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Nathan Dunn 
Born September 29, 1782 

Died at Vevey 
In 

Switzerland 
September 19, 1844 
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Robert Butman, associate professor of drama, charges that modern theater 

may destroy the real talent of young actors. He suggests replacing 

theater workshops with theater learnshops; 

ideally at our small colleges. 

ALL over the country — in cit-
ies, colleges and universities 
— there are organizations 

called theater workshops. I've never 
liked the word "workshop." It 
seems to me to have the smell of 
dirty dungarees about it, and this 
may be all too descriptive a compar-
ison. 

I like to call the kind of work I 
do "theater learnshop." Over the 14 
years I've been director of drama 
at Haverford and Bryn Mawr Col- 

leges, I've brought the two drama 
clubs to an acceptance of produc-
ing only plays from which they 
would be learning — learning right 
through the final performance. I 
don't mean learning their parts, but 
learning about the parts they play, 
about the selection of words they 
speak, about the mind of the author. 
It is not themselves they are to pre-
sent, but the play. It is not the 
audience they are to educate, but 
themselves. The audience will be 
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educated, and delighted if the 
actors are. 

Personality. To the general 
reader, this may not seem an anti-
establishment statement, but to most 
of the modern theater it is exactly 
that. For most acting schools of high 
professional standards and many 
successful producers of plays have 
as their central purpose the devel-
oping, and then projecting, of the 
person of the actor himself — not 
of the play. They do this in roughly 
organized activities in which the 
actor's own personality is to con-
quer all — all including the audi-
ence. (I'm sure you've read of 
H.R.H. Princess Anne getting up on 
stage and joining in the frenzy of 
the big dance scene in the London 
production of "Hair.") 

Now, I am not against these 
ideas;,4ndeed, at times they can 
arouse and move. (Even if I did walk 
out of "Hair.") But I do think these 
ideas are no more than either group 
therapy or acting exercises; as ex-
ercises I have used almost. all of 
them, except mass nudity. 

Modern theater, if it continues in 
this direction, will decimate the abil-
ities of many potentially great young 
actors by its exclusive insistence on 
this method. Several years from 
now, it may be impossible for a 
professional director to cast a con-
ventional play. And by a conven-
tional play, I mean merely one in 
which the actors present and inter-
pret (in the order so written) an  

author's lines. Constant training in 
improvisation could destroy an 
actor's ability to follow the shape of 
a play. 

One place, at least, where these 
talents and abilities can be kept up 
is in small-college theaters — small 
colleges where the community pur-
pose is education. One great attrac-
tion to our drama club is that, dur-
ing the rehearsals and performances, 
our students spend a longer time, 
get into a more intense involvement, 
make a fuller word-by-word study 
of a great work, than in almost any 
formal course of the college. They 
see the play grow in compactness 
and in meaning; and as it does, they 
get closer and closer to understand-
ing the inner mind of the author. 

Cooperation. With our two 
clubs, there has been an added ed-
ucational advantage, one taught few 
others ways in college: cooperation. 
An illustration of this quality came 
when, at the end of the last re-
hearsal of "Richard the Third," I 
told the cast it was late and to ar-
range their own curtain call. In sec-
onds, 43 actors did it without bat-
tling for places, but by a serene 
movement of mutual adjustment 
which put them in perfect order. 

During the years I've worked at 
Haverford, I have happily learned 
to direct less and less. By leaving 
more and more to the students, I 
find they learn to trust themselves, 
each other, and sometimes even me. 
The heaviest directorial work I do is  

usually during the first week of re-
hearsal, when I teach them that 
"duke" and "puke" rhyme; how to 
sit down on a chair without looking 
behind you to see if it's there; how 
to lose self-consciousness (I twist 
their arms while they recite poetry); 
how to grovel (I drive them about 
the stage with a whip). But these 
are just simple devices to get them 
used to the stage. 

Then begins, as we work on one 
scene after another, a study of the 
play's meaning and an examination 
of how we can get it across. But 
very soon, I'm at the back of the 
auditorium, and except for a few 
loud-mouthed explanations or ex-
hortations, the play is in the students' 
hands. It is the same with the stage 
crew. For instance, we have only 
one lighting rehearsal, one week be-
fore the performance, and from 
then on it's in the lighting crew's 
hands. And so with the set; the 
majority of the work and imagina-
tion belongs to the stage crew. 

Gideon. Our recent production 
of Paddy Chayefsky's "Gideon" is a 
good example. During the last week 
of rehearsal, I hardly said anything at 
all but "good!" I did no blocking, 
even of crowd scenes, no changes of 
set or lights; but the blocking did 
change, the scenery did change, the 
lights did change and the result was 
wonderful, as the photos accom-
panying this article show. 

"Gideon" did more for the stu-
dents working with it than learning 
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about the play as literature ever 
could. Many of them were moved 
to tears and to deep contemplation 
by the study of the relationship be-
tween God and Man, which is the 
subject of the play. 

I believe much student unrest 
can be relieved by giving the stu-
dents great material to study, and 
then giving them great freedom in 
their handling of it. This can be 
done in more fields than theater. 

And a word to my colleagues to 
point out a peripheral advantage 
they rarely take advantage of. Only 
about 15 to 25 per cent of our fac-
ulty attends our theater productions. 
This is a pity, as in many cases pro-
fessors get completely new ideas of 
a student's true abilities by watching 
him on the stage. This can lead to 
a better understanding between the 
two and a greater interest in each 
other— even in the course taught 
by the professor. 

My enjoyment of my work (and 
non-work) with students has never-
theless far outweighed the disad-
vantages of sleepless nights, the 
birth-pain tensions and the red 
tape. It has been strongly supported 
by the continued attendance at our 
presentations of former drama-club 
members, both recently graduated 
and from as far back as I can re-
member. 

Such are the thoughts of a col-
lege theater director, both on the 
theater and on himself. 

"I believe much student unrest can be relieved by giving 

the students great material to study, and then 

giving them great freedom in their handling of it." 

"Many of them were moved to tears and to deep contemplation 

by the study of the relationship between God and Man, 

which is the subject of the play." 
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Moore 

Martin Foss 

Campus 
Briefs 

HONORED 
❑ William W. Ambler, director of 
admissions; by being named recipi-
ent of the Martin Foss Award "in 
recognition of that member of the 
Haverford College Community 
whose life directly speaks to the 
lives of his brothers by its powerful 
harmony of intellect, compassion, 
and courage." The award, presented 
by the Students' Council on behalf 
of the Students' Association, was 
created this spring to commemorate 
the 80th birthday of Martin Foss, 
emeritus lecturer in philosophy. 
(See Deceased) 

❑ Hugh Borton, Richardson Dil-
worth, Edgar B. Graves, and A. Leon 
Higginbotham Jr.; by receiving hon-
orary Doctor of Laws degrees from 
Haverford College during May com-
mencement exercises. Borton, his-
torian and former Haverford 
president, was cited as an "educator, 
historian, Friend and friend whose 
leadership of this college illumi-
nated a decade of academic excel- 
lence and of human concern." 
Dilworth, former Philadelphia mayor 
and current president of the city's 
school board, was cited as a "citi- 
zen, political leader and educational 
servant whose courage and resolve 
under fire have added new luster to 
public :service." Graves, 	retiring 
HarniItori-College history professor, 
was cited as a "teacher who has 
gladly taught and who has led gen-
erations of students to love scholar-
ship and sportsmanship." Higgin-
botham, United States District Court 
judge, was cited as a "jurist and 
humanitarian with a shining com-
mitment to a society that is both 
just and peaceful." 

❑ By being promoted to the rank of 
professor: John Cary, German; John 
Chesick, chemistry; Harmon Dun-
athan, chemistry; Irving Finger, biol-
ogy; Harvey Glickman, political sci-
ence; Sidney Perloe, psychology; 
and John Spielman, history. 

Cary and Smith: development and finance. 

NAMED 
❑ Stephen G. Cary (photo); to the 
position of vice president for de-
velopment, succeeding Burt Wallace 
who resigned to accept a post at 
Hamilton College. Cary, a 1937 
alumnus, was associate executive 
secretary of the American Friends 
Service Committee and_ vice chair-
man of the Haverford board. He re-
signed both posts. 

❑ Charles Smith (photo); to the 
newly created post of vice president 
for business affairs. Smith joined 
Haverford's staff in 1965 as business 
manager and comptroller. 

❑ Zelbert L. Moore 
(photo); to the po-
sition of assistant to 
the president, suc-
ceeding Bruce Rob-
inson, who has 
accepted a post 
with the Peace 
Corps. Moore 
comes from the 
University of Okla-

homa, where he was assistant to the 
vice president for the university 
community. 

❑ Stephen P. Theophilos; to -  the 
position of assistant business mana-
ger. He comes from Hellenic Col-
lege (Mass.) 

❑ Charles Stegeman; as an associ-
ate professor and chairman of Hav-
erford's new department of fine arts. 
Stegeman was on the faculty of the 
Art Institute of Chicago. 

❑ Also, to join the Haverford fac-
ulty: G. Eric Hansen, assistant pro-
fessor of political science; William 
F. Hohenstein, assistant professor of 
sociology; Richard Luman, associate 
professor of religion; Juliet Flower 
MacCannell, assistant professor of 
French; Patrick McCarthy, assistant 
professor of French; John W. Mc-
Kenna, Scull Associate Professor of 
English Constitutional History; L 
Charles Miller Jr., associate profes- 

sor of economics; Robert Stiefel, as-
sistant professor of German; Nich-
olas Yalouris, visiting professor of 
classics; and Claude Wintner, asso-
ciate professor of chemistry. 

❑ Ted Dean and Anthony J. Zanin; 
to join the athletic coaching staff. 
Dean will be assistant football coach; 
Zanin will coach basketball and 
baseball. 

❑ Joel Cook, '69; to the newly 
created position of planning officer 
in the business office. Working un-
der vice president Charles Smith, 
Cook will conduct a one-year study 
of college facilities. 

ANNOUNCED 
❑ Phase-out of Haverford's cur-
rent engineering program in three 
years, in line with a recommenda-
tion by a faculty-student-administra-
tion report. A study has been sched-
uled to determine the feasibility of 
a new type of program, such as in 
the computer sciences or in systems 
engineering. 

DECEASED 
❑ Martin Foss 
(photo), emeritus 
lecturer in philos-
ophy; June 11, 
1969, in London, 
England, while on 
an air flight to visit 
his artist-son, 
Oliver, in Paris. He 
was 80. Foss was 
born in Germany 

and studied philosophy and law at 
Berlin, Munich, and Paris. He re-
ceived an LL.D. degree from the 
University of Jena, Germany. Fol-
lowing World War I, Foss dropped 
his academic career as a teacher in 
favor of a career as a lawyer and 
judge, but continued to publish in 
the field of philosophy. In 1933, he 
left Germany with his family, and 
migrated to France. Four years later 
he came to the United States. He 
joined the Haverford faculty in 1944 
and remained there until his retire-
ment in 1958. After retirement, he 
traveled in Japan, Burma and India. 
In addition to his son, Oliver, he is 
survived by another son, Lukas, con-
ductor of the Buffalo Symphony 
Orchestra. 
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Wherecfire7hey'low? 
Extra-curricular activities such as drama club, portrayed earlier 

in this issue by Robert Butman, endure in alumni memories and even 

in their present avocations. Jim Katowitz '59 is a doctor, but his 

varied undegraduate participation has had continued expression in 

his post-graduate life. 

Jim's Haverford classmates tend to remember him best as a 

heavy-weight wrestler, as Macheath in "The Beggar's Opera" or as 

student's council president. Perhaps the athletic image came first. 

Twice he won bouts which decided wrestling matches with Swarth-

more, and as a freshman he beat a Swarthmore senior by one inch 

on his last discus throw, thereby giving Haverford a one-point track 

Katowitz in '59 . . and today as an ophthalmologist 
	victory. 

During his undergraduate years Jim was glee club director 

William Reese's favorite baritone soloist. He has pursued this interest 

in music, working with Reese and the Philadelphia Chamber Chorus for the past ten years, and serving as its president in 1967. 

In drama, Jim returned to the campus as a medical student to play the lead in Purcell's opera "Dido and Aeneas" under 

Butman's direction. After a semi-delirious final performance he was diagnosed as having hepatitis and the entire cast became 

his first patients, requiring shots of gamma-globulin. 

As student's council president, Jim's leadership included development of a student affairs charter, a new constitution and a 

student-faculty coordinating committee, which eventually led to the present student representation on most faculty committees. 

Jim's scientific life, less well known at Haverford, is exciting too. He is an ophthalmologist particularly involved in corneal 

transplantation and plastic surgery. He is presently associated with the department of ophthalmology at the University of 

Pennsylvania School of Medicine, where he directs resident training at Philadelphia General Hospital and lectures in the 

Graduate School of Medicine on tissue transplantation and corneal diseases. 

Jim's development in this direction was helped by a 1967-68 Fulbright grant which took him to the corneo-plastic unit at 

Queen Victoria Hospital and the Royal College of Surgeons, in England. The year abroad was made more complete for Jim and 

Carol, his Bryn Mawr '64 wife, with the birth of their second son. 

Jim has expressed very strong feelings about the role small liberal arts colleges such as Haverford can play in developing 

emotional as well as intellectual maturity in the student. He feels that extra-curricular activities and particularly the arts and 

humanities are extremely important in this development. Jim still marvels at the abilities of Butman and Reese to convey dramatic 

and musical values to the student through the years; and how, even with the limited resources of a small institution, they are able 

to make such significant contributions to the arts at Haverford today. 

Jim says: "Since the scientific explosion of the past decade the arts and humanities have suffered somewhat in the overall 

education of the student. Small schools like Haverford have the opportunity and the responsibility to encourage these areas so 

that students may gain better insight into the real purpose of scientific endeavor. By this means, students can learn to use the 

scientific method as a tool for man rather than as an end in itself." 

FeCA.,  of us have Jim's skills in the sciences or in the arts and we may well envy his enjoyment of them. But the perspective 

he has acin be the property of any Haverfordian. — Charles Perry '36 

HAVERFORD ALUMNI 

HERE'S HOW YOU CAN GET 
YOUR FREE 1969-70 SUBSCRIPTION TO 

THE NEWS 
The Haverford College Alumni Council has again made 
arrangements for alumni to receive the Bryn Mawr-Haverford 
News in 1969-70 at no charge. A free subscription will be 
entered for each alumnus who makes a written request for 
one. The coupon at right is provided for this purpose. 
Note: The request to receive the News at no charge 
must be made annually. 

Parents and other non-alumni can subscribe to the News for 
one year by sending $5 to the Bryn Mawr-Haverford News, 
Haverford College, Haverford, Pa. 19041. 
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Commencement, 1969, is viewed through a window of Roberts Hall. The silver-haired main speaker is Herbert Marcuse, philosopher and 
social critic. 

Haverjord College Publication 
HAVERFORD, PA. 19041 

Alumni HOMECOMING DAY Saturday. November 22,1969 
Soccer vs. Swarthmore 10:30 a.m. 	/ 	Lunch in new dining center 	/ 	Football vs. Swarthmore 1:45 p.m. 
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