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I
t remains for history to tell what 
kind of president Richard M. 
Nixon was; but for one section 

of Haverford College, he already 
has been neatly cataloged and 
tucked away as: Nixon, Richard 
Milhous—second Quaker Presi-
dent of the United States. 

As such, the nation's newest 
president has joined company 
with notables ranging from 
George Fox to Joan Baez in that 
uniquely Haverfordian entity 
known as the Quaker Collection. 
Information and material related 
to President Nixon now line the 
quiet shelves next to 17th-century 
letters and tracts of the earliest 
Friends—some 100,000 items in 
all. 

World famous among Quaker-
oriented scholars, Haverford's 
Quaker Collection is compara-
tively unknown outside of the 
inner circles of historians and 
Friends. But it's no newcomer, 
it's as old as the college itself. 

The Quaker Collection had its 
beginnings in 1833, the year Eliz-
abeth C. Pearsall gave six hand-
some folio volumes of Quaker 
history to the new Haverford 
School when it opened. These 
books included George Fox's 
"Journal" (London, 1765), Wil-
liam Penn's "Works" (London, 
1771), Samuel Fisher's "Testi-
mony of Truth Exalted" (London, 
1679), William Sewel's "History" 
(London, 1725), and the two vol-
umes of Joseph Besse's "Suffer-
ings of the People Called 
Quakers" (London, 1753). It was 
in 1867 that the Board of Mana-
gers formally recorded its deci-
sion to make the library "an 
important reference library, 
especially for works and manu-
scripts relating to our own Reli-
gious Society." 

As the library grew and broad-
ened in scope, a Quaker Alcove 
was created, and in 1922 the 
college appointed Rayner W. 
Kelsey as the first Curator of the 
Quaker Collection. Morris E. 
Leeds, '88, made it possible in 
1942 to create the Treasure Room 
to house the Quaker Collection  

and other rare books and manu-
scripts. During the past year the 
Borton Wing was completed, 
doubling the space of the older 
Treasure Room, and providing 
an air-conditioned, fireproof, 
humidity-controlled vault for rare 
books and manuscripts. 

The reputation of the Quaker 
Collection rests upon several dis-
tinctive features. It contains the 
largest library of 17th century 
Quaker tracts and books in the 
United States, of which the Wil-
liam H. Jenks Collection forms 
the nucleus. Two other major 
groups of early publications were 
added to the Jenks gift, and alto-
gether there are more than 4,000 
items in the Quaker Collection 
published before 1700. These in-
clude doctrinal tracts, broadsides, 
promotional pamphlets written 
by Penn, and volumes from the 
personal libraries of Fox, Penn, 
Margaret Fell, James Logan and 
others. 

Friends of the college have 
generously donated their family 
papers, letters and journals to the 
Quaker Collection. The Pember-
tons started it by giving some of 
the letters of William Penn in 
1834. Today, family collections 
feature such names as: Allison, 
Baily, Biddle, Brown, Cadbury, 
Chase, Comfort, Cope, Dillwyn, 
Drinker, Elfreth, Emlen, Estaugh, 
Evans, Garrett, Grellet, Gummere, 
Haddon, Hartshorne, Hill, Hilles, 
Hoag, Howland, Jones, Logan, 
Morris, Mott, Pemberton, 
Rhoads, Richards, Sansom, 
Savery, Scattergood, Sharpless, 
Smith, Taylor, Updegraff, Vaux, 
Wharton, Wain, Wills and Wistar. 
Such collections of family papers 
make up a large share of the 
83,000 items in the manuscript 
collection. More than 700 manu-
script journals are included in 
this material. Over the years 
some of these have been printed, 
but many must still be read in 
the original hand of the author. 

Perhaps the most distinctive 
feature of the Quaker Collection 
is the Rufus M. Jones material. 

Rufus Jones, the Quaker philoso-
pher, gathered nearly 1,000 vol-
umes on mysticism, including 
books going back to the Refor-
mation, 

 
 and gave them to the 

Quaker Collection. Several hun-
dred additional volumes have 
been purchased since his death 
in 1948. In addition, a complete 
set Of his writings has been corn-
piled through the careful efforts 
of Clarence Tobias, '30. This in-
cludes every edition of more than 
50 titles, some in several ,tan-
guages; more than 100-.'volumes 
to which Rufus Jones had 
contributed a chapter, article or 
preface; and eight boxes of 
pamphlets, extracts and ephem-
eral writing. Finally, the corre-
spondence between Rufus Jones 
and religious leaders around the 
world during his long and dis-
tinguished career, some 75 cubic 
feet of manuscript materials, is 
also available. Seven doctoral 
dissertations have been written 
in recent years by scholars using 
this material. 

The Quaker Collection con-
tains a splendid array of materials 
related to Friends and the In-
dians, including the archives of 
the Lake Mohonk Conferences, 
records of the Associated Execu-
tive Committee of Friends on 
Indian Affairs, and papers of 
Enoch Hoag, John B. Garrett, 
Jonathan Richards, Thomas Wis-
tar and others. 

The collection of the "min-
utes" or proceedings of Quaker 
yearly meetings around the 
world, and dating back to the 
beginning of printed "minutes," 
makes an impressive display 
across one wall of the Treasure 
Room. Similarly, the superb col-
lection of bound volumes of 
Quaker periodicals fills the stacks 
of the main floor of the Borton 
Wing. 

More than 700 volumes of 
Quaker fiction, written by and 
about Friends, and ranging from 
18th-century novels down to 
Catherine Marshall's "Christy," 
form the most complete collec-
tion of that type in the world. 
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Many fine paintings, illustra-
tions and maps decorate the 
Quaker Collection and enliven 
displays and exhibits. The paint-
ing of Fox, by Charles Willson 
Peale, always draws attention, as 
do the lovely pastels of Joseph 
John Gurney and Eliza Kirkbride 
Gurney, done by Amelia Opie. 
There is an extensive collection 
of silhouettes, as well as a large 
group of caricatures of Friends, 
including two 17th-century oils 
by Heemskerk. Rare maps in-
clude an illustrated sketch pre-
pared by Thorton and Seller in 
1681—the first map of Pennsyl-
vania—as well as the beautiful 
Thomas Holme map of 1705. 

Requests for inter-library loans, 
microfilms or copies of material 
in the Quaker Collection arrive 
by mail almost daily. In addition, 
many scholars come in person to 
spend days, weeks or months in 
this magnificent and expanding 
collection of Quaker source 
materials. 

Each year, hundreds of letters 
and other manuscript materials 
are added to the Quaker Collec-
tion through gifts and purchases. 
Recently received was the origi-
nal letter written by James Logan 
to Philadelphia Yearly Meeting in 
1741, urging Friends to withdraw 
from government. Historians 
have written about this letter for 
generations without seeing the 
actual document. 

Pamphlets, periodicals, news-
paper clippings, reports and 
other lore ephemeral material 
arso flow steadily into the Quaker 
Collection. It may be the sheet 
music for a new folk song about 
George Fox (in his "old leather 
breeches and shaggy, shaggy 
locks") or a pictorial history of 
the mission and service work of 
British Friends, entitled "The Past 
is Prologue" (London, 1968). 

From Fox to Nixon, Haverford's 
Quaker Collection remains one 
of the world's major chronicles 
of Quaker thought and history. 
Edwin Bronner, curator of the 
Quaker Collection, librarian and 
professor of history. 
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The author is assistant professor of economics at Haverford. 

HE conglomerate of Federal anti-
poverty programs we call the 
'War on Poverty" labors under 
vous misnomer. The use of this 

s contributed to the nation's 
ction by creating expecta-
ich could not possibly be 

mg these efforts a "war" we 
fined ourselves to be conducting 

a set of campaigns which would be 
allowed by victory. Some of us have 
even believed that we have made 
massive expenditures commensurate 

ith a state of war. For many, since 
we have not clearly won, we must 
either have made no progress or be 
osing; and they dismally conclude 
:hat the effort has been futile. Con-
ributing to their despair is the lack 

of a simple concept of victory, which, 
while perhaps meaningful on the 
battlefield is not applicable to the 
anti-poverty effort. 

Our Great Society came up with 
financial support appropriate to a  

minor skirmish rather than a massive 
assault against poverty. By compari-
son with what other Western nations 
spend on social welfare (or even by 
comparison with what we spend on 
other activities) we devote pitifully 
little resources to fighting poverty. 
Germany, France, Sweden and Great 
Britain, devote 16.1 per cent, 15.4 per 
cent, 13.8 per cent and 11.8 per cent, 
respectively, of their total output to 
social welfare. For the United States 
this figure is 6.5 per cent. During the 
past decade we have spent approxi-
mately 10 per cent of our total output 
on national defense. (It is interesting 
to note that the Vietnam war has not 
had much effect on the percentage 
of output going to defense—this is a 
result of our economic growth.) 

In comparison with our national 
output and in comparison with our 
defense expenditures, the funding of 
the anti-poverty effort is shamefully 
low. However, and this suggests the 
immense wealth and productivity of  

the United States, we would not have 
to cut back on military expenditures 
or agricultural programs to increase 
our commitment to eliminating pov-
erty. For the annual rate of growth of 
our per capita GNP is 4.5 per cent. 
The significance of this is that the 
society can devote $40 billion addi-
tional every year to whatever pur-
pose it chooses. We can choose to 
use this increment to increase aver-
age real income by that 4.5 per cent; 
to increase the kinds of expenditures 
we are now making; or we can spend 
the increment on anti-poverty pro-
grams. 

We have barely tapped our re-
sources in our effort to reduce pov-
erty. 

Paid Off. Given its meager finan-
cial support, however, the anti-pov-
erty effort has paid off—in some 
respects the payoff is measurable. 
Critics of manpower-training pro-
grams have observed that drop-out 



rates are often high and that even 
graduates occasionally fail to im-
prove their level of employment. 
Nevertheless, these programs have 
been yielding rates of return, in eco-
nomic terms, of 30 per cent and 
more, even with the high percentage 
of failures. 

The effect of the program on gov-
ernment finances is to increase tax 
collections (paid from the incomes of 
the formerly under-employed or un-
employed) and decreased welfare 
payments. This means that one year 
after a training program has been 

completed, the economy has re-
couped 30 per cent of the resoures it 
devoted to training. 

Or, in other words, successful grad-
uates pay the entire cost of the pro-
gram in a little over three years. 

Programs such as these have 
proven to be financially wise invest-
ments. The technique used to come 
to this conclusion, benefit-cost anal-
ysis, has only begun to be applied to 
anti-poverty programs. There is a 
strong suspicion, on the basis of pre-
liminary studies, that such reassuring 
findings will also emerge from anal-
ysis of other specific anti-poverty 
programs. 

Many of our anti-poverty programs 
are, in fact, investments in our human 
resources. In addition to the nation-
wide training programs directed by 
the Department of Labor, such pro-
grams as Upward Bound, Head Start, 
and the Neighborhood Youth Corps 
come to mind. As investments, they 
can have a positive rate of return; and 
economists are devoting increasing 
attention to measuring this rate so 
that programs can be systematically 
compared in terms of "social profit". 

Currently designed public-assis-
tance programs, in comparison, al-
though preferable to the historical 
alternative of allowing starvation, 
yield no such rate of return.They help 
to perpetuate welfare dependence 
inter-generationally and do little, if 
anything, to prepare recipients for 
active participation in the economy. 

But while economists can measure 
the effects of certain social programs, 
such as investments in training 
courses, and provide evidence of suc-
cess or failure, it's another story when 
we turn to programs with more com- 

plex goals, such as VISTA and Com-
munity Action Programs. With these 
programs, the evaluation of our ex-
penditures rests more on intuition 
and judgement than on explicitly 
measurable criteria. 

Conditions. It seems to me that 
the War on Poverty has established 
the conditions necessary to reduce 
and eliminate poverty. The intent was 
to break the "cycle of poverty" (or, to 
use the terminology of 1969, to initi-
ate the development process in our 
underdeveloped areas). It is prema-
ture to conclude that our efforts have 
taken root, that the society is pre-
pared to provide the cooperation 
necessary for future development. 
But, it is not too early to identify 
those crucial changes that our ex-
penditures have brought about, not 
only in the quantifiable areas of man-
power retraining, but also in the less 
precisely measurable areas of com-
munity action. 

A soon-to-be-released study by 
Professor Sar Levitan of George 
Washington University, "The Great 
Society's Poor Law," claims that the 
community action program "must 
certainly be judged an innovative 
agency, which gave the poor their 
first social and political role." Com-
munity action, however, has been a 
disruptive innovation. Free from the 
control and influence of most local 
governments, it has provided modest 
financial support to allow the poor 
to fight for community development, 
to demand the social services in fact 
to which they are already entitled in 
theory, and to make the institutions 
which serve them more responsive to 
their needs. The program has encour-
aged pride, a sense of community, 
and has spawned a class of people 
who are willing to assert their legiti-
mate claim on our political and social 
institutions. Levitan argues for con-
tinued support of community action: 
"The effort should be nourished even 
if progress thus far has been uneven 
and falls short of the hopes advanced 
by the anti-poverty warriors that 
community action would eliminate 
the need for a welfare system by 
eradicating poverty." 

Stirring Up. The success of the 
War on Poverty in the political sphere 
can be gauged by several indicators. 

The small but significant increase of 
black involvement in politics on all 
levels is, in part, a consequence of the 
"stirring up" of the poverty programs. 
The most visible evidence is in the 
91st Congress, which has 50 per cent 
more black members than the 90th. 
And of course Cleveland and Gary 
come to mind as cities in which the 
black population has mobilized to 
elect black mayors. 

But this evidence is like the ice-
berg, most of which is hidden under 
the surface. A new political aware-
ness in the black community has 
evolved, a joining of forces to insure 
that the black minority is not without 
political voice. Black residents of East 
Palo Alto, California, are working to 
change the name of the city to Nai-
robi. Floyd McKissick is about to es-
tablish a "soul city" in the South, 
complete with an industrial park to 
provide employment, and a black 
city government. Small towns in Mis-
sissippi are incorporating under black 
leadership to qualify for government 
grants to cities. 

Another source of optimism for the 
future of the War on Poverty is the 
indication that our society's commit-
ment is permanent. The new admin-
istration committed itself to carrying 
on the task, and recently announced 
that the Office of Economic Oppor-
tunity will be retained and will con-
tinue community-action programs. 
Several of the more obviously suc-
cessful (and politically popular) pro-
grams originally under the aegis of 
0E0 are being parcelled out to vari-
ous departments. For example, Head 
Start is going to the Department of 
Health, Education, and Welfare. The 
lesson from this is clear: we have cre-
ated successful programs which have 
found a place in the constellation of 
our social designs. 

We have had to pay a price for this 
rapid political and social change. The 
disruptive process of stimulating a 
sense of community and identity has 
heightened the sense of the distance 
between the black community and 
middle-class America. The frustration 
that resulted in violent outbursts can 
be viewed as testimony to the suc-
cess, not the failure, of our anti-pov-
erty effort. The real test before us 
now is whether or not we can con-
tinue to respond constructively to the 
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changes that are unfolding within the 
black community. 

During the recent uncertain period 
between the end of one administra-
tion and activization of another, I 
sensed a malaise among those gov-
ernment officials and academics from 
whom we usually expect enthusiasm. 
Norman Mailer can perhaps be ig-
nored when he says that he is tired of 
hearing about the black man's prob-
lems. But the recent study from the 
Brookings Institution, "Agenda for 
the Nation," a collection of essays by 
social scientists, can not so easily be 
dismissed. The tone of these essays is 
uniformly resigned and expresses a 
new pessimism about our wisdom in 
knowing what to do and our will to 
do it. 

Perhaps this is because of fears that 
Nixon will dismantle the anti-poverty 
machinery (or allow it to atrophy by 
providing skeleton funds) and under-
mine much of the work of the past 
decade, although we have no indica-
tion of such intentions. But part of 
the malaise seems to be a feeling that 
we just don't know what to do next, 
that we are bankrupt of ideas and the 
ability to carry them out. 

However, there are several direc-
tions for the anti-poverty effort to 
take, all of them promising, and most 
are consistent with the business-
oriented ideology of the new admin-
istration. Let me suggest several: 

❑ Harnessing the Profit Motive to 
Social Progress. Many liberals are sus-
picious of Nixon's emphasis on the 
role of business in solving ghetto 
problems. They ridicule the notion 
that the poor can be helped by any 
program which enriches corporate 
coffers. But a realistic appraisal of the 
future of the anti-poverty effort 
comes to terms with the fact that 
highest priority must be given to em-
ployment. We have roused the poor, 
stirred up the demand for full partici-
pation in the economic bounty of 
the society, through our social pro-
grams. Now the poor are demanding 
that we pay off on our promise. Two 
alternatives are available: 1) govern-
ment can create employment by es- 

tablishing firms and hiring the under-
and un-employed; or 2) business can 
embrace this function. 

Perhaps both sectors can share in 
this task, although there is much evi-
dence that the private sector is pre-
pared to accept the lion's share of the 
job. The idea of greater business 

Gubins 

participation has been developing 
during the past few years. Job Corps 
centers have been successfully con-
tracted to large corporations such as 
Lytton Industries and Westingl- 
The Department of Labor has subsi-
dized employers who guarantee jobs 
to those who complete on-the-job 
training programs. But we have 
scarcely begun to harness the profit 
motive of business to social progress. 
In addition to increasing employ-
ment, where the use of subsidies and 
tax incentives are obvious, business 
could do much to improve the hous-
ing problem. Pilot projects have al-
ready demonstrated that business, 
given appropriate subsidies, can pro-
duce inexpensive homes for sale to 
ghetto residents. Compare this to 
low-income housing built by the 
Government: without the force of 
competition the task is inefficiently 
done and the desires of the residents 
can be ignored. 

The attractive feature of the pri-
vate-sector approach to increasing 
the supply of housing is that it will be 
responsive to the desires of the buy-
ers, for the builder's profits are real-
ized only when the homes are sold. 
If the program is sufficiently large, 
competing builders will strive to  

make the product as attractive and 
efficient as possible. Quite simply, 
the builder will be a capitalist. The 
subsidies, of course, can be coupled 
with socially beneficial regulations, 
such as a guarantee that some desig-
nated percentage of the workers be 
from minority groups. 

In addition to encouraging busi-
ness via incentives, the suggestion 
has been made that services now pro-
vided by governments be transferred 
to the market place. For example, the 
State could provide parents with 
vouchers for payment to schools for 
their children's education. Parents 
could then shop around for schools 
much as the upper middle class do. 
Schools which do a better job of rais-
ing reading and mathematical skills 
would not only attract a larger num-
ber of students but would be eligible 
for larger supplements from the State. 
While this particular program may be 
remote, it is a useful example of how 
the market place can be utilized to 
insure that the product is responsive 
to the buyer. 

There are grounds for believing 
that business welcomes this approach 
to ghetto and urban problems. The 
lure of profits is the main impetus for 
business participation. Some corpo-
rations, anticipating increased gov-
ernment spending in this area, are 
anxious to develop experience on 
which they can later make a case for 
a share of government expenditures. 

And finally, social responsibility is 
increasingly demonstrated by top 
business leaders. It may be premature 
to view the National Alliance for Bus-
inessmen's JOBS program as a suc-
cess; but at the very least the commit-
ments to this program, evidenced by 
increased employment, are testimony 
to strong support. 

Business support is also prompted 
by fears that government will provide 
employment if business fails to do so. 
During the past decade, total employ-
ment rose from 65.6 to 75.9 million, 
or by 16 per cent. Within this, white 
employment rose 8.8 million, or by 
15 per cent, while non-white employ-
ment rose 1.5 million, an increase of 
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22 per cent. Breaking down white 
and non-white employment between 
the government and private sectors 
reveals how much more important 
the government has been as an em-
ployer of non-whites. Of the 1.5-
million increase in non-white em-
ployment, 47 per cent were employed 
by government. Of the 8.8-million in-
crease in white employment, 36 per 
cent were employed by government. 
(Non-white is used because data is 
not available for blacks, but 93 per 
cent of non-whites are blacks.) 

Government, then, has shown a 
far greater inclination to hire non-
whites than private industry. Even if 
business commits itself to increasing 
employment for non-whites, how-
ever, there is still likely to be higher 
unemployment in ghetto areas. For 
those remaining unemployed, a pub-
lic employment program may be 
necessary. In this sense, the govern-
ment may have to become "the em-
ployer of last resort." 

❑ New-Careers Programs. New-ca-
reer development attacks two prob-
lems simultaneously, providing em-
ployment and furnishing society with 
needed services. The nation faces 
critical manpower shortages in areas 
such as health and education. The 
concept of new-career development 
involves restructuring jobs to make 
them more efficient. For example, 
doctors and registered nurses handle 
many functions for which their exten-
sive training is unnecessary. By creat-
ing a new-job in allied medical ser-
vices; the nurse or doctor can be 
released for more specialized and 
professional duties. The best example 
of this technique is the use of medics 
in the military. Similarly, teachers 
often complain about non-teaching 
duties in the schools—lunchroom 
monitoring, attendance taking, ex-
tensive record keeping. If these tasks 
were given to a teacher's aide, the 

Well we're through 

with handouts—we want 

'in' the capitalist system. 

teacher could be released for teach-
ing. 

In addition to functions which 
could be made more efficient, there 
are social tasks that need doing but 
about which nothing is being done. 
The chief obstacle to employment of 
mothers is the lack of day-care cen-
ters for children. This is as true for 
middle-class mothers as it is for 
recipients of Aid for Dependent 
Children. The establishment of well-
staffed, low-cost day-care centers de-
serves high priority from policy 
makers. It should be noted that in the 
Scandinavian countries firms provide 
childcare centers at the plant. Moth-
ers leave their children in the morn-
ing and have lunch with them. 

❑ Capitalism in the Ghetto. Re-
cently a black businessman addressed 
an audience of local bankers and in-
dustrialists with this: "This nation has 
a double standard. For whites it's 
capitalism and free enterprise; for 
blacks it's socialism and welfare. Well 
we're through with handouts—we 
want 'in' the capitalist system." 

Until recently the financial and in-
dustrial interests would have patron-
izingly applauded the speech, written 
out a modest, tax-deductible charit-
able gift ("to further your good 
work") and privately mocked the 
idea of blacks doing a day's work...No 
longer. Black business is beginning 
to gain the grudging attention of in-
dustry and the banks. These institu-
tions, with one eye on the govern-
ment and the other on the dynamite 
keg we call a ghetto, are hesitatingly 
responding by placing orders for the 
output of ghetto industry and by 
making loans to provide capital. "We 
need to be taken seriously," this busi-
nessman told his audience. 

One approach to encourage indus-
try to buy from black businessmen is 
to provide tax credits to firms that 
buy from ghetto industry. There are 
already loan-guarantee programs to 
encourage banks to provide capital. 
In effect, subsidies for ghetto indus-
tries are similar to "infant-industry 
tariffs" levied in underdeveloped 
countries. 

The phrase "black capitalism" has 
unfortunately come to mean the de-
velopment of mama-papa stores—
the kind rapidly disappearing 
throughout the country. As a result, 
observers such as Bayard Rustin have 
rejected black capitalism as benefit-
ing only a very small class of blacks; 
and even this class will be very inse-
cure because "A&P can move next 
door any day and put our little shop 
out of business." But capitalism in the 
ghetto need not mean only small re-
tail outlets. Shopping centers, apart-
ment complexes, light manufactur-
ing, are all possibilities for ghetto 
businessmen. Progress Plaza and 
Progress Aerospace Industries, a 
shopping center and space-industry 
firm, are black-owned businesses es-
tablished in Philadelphia. The task for 
government is to provide the encour-
agement—directly, by its own pur-
chasing policies, and indirectly, by 
tax credits and other devices—to in-
duce private cooperation. 

❑ Negative Income Tax. The con-
cept of a negative income tax has 
drawn support from diverse quarters. 
Originally proposed by Barry Gold-
water's chief economic adviser, 
Milton Friedman, it has been cham-
pioned by both liberals and conserva-
tives. Although there have been over 
two dozen specific proposals for exe-
cuting a negative income tax (NIT) 
there are several features common to 
all which can be illustrated with a 
simple example. 

Assume the society wants to guar-
antee income support at $3500 for 
a family of four (adjusted for the size 
of the family). If the household 
should earn an income, the allotment 
would not be decreased by that 
amount of income, but the income 
would be taxed at, say, 50 per cent. 
Thus if the household earned $2000, 
it would pay $1000 in taxes and re-
ceive $3500 from the government for 
a net income of $4500. This plan 
overcomes the objection to welfare 
programs, under which any income 
earned reduces the welfare payment 
by the same amount, thereby elimi-
nating the incentive to work. At 
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$7000, the household breaks even, 
paying in taxes what it receives in 
allotment. Above $7000, the regular 
tax structure takes over, with the con-
dition that only income in excess of 
$7000 is taxed. 

In effect, the plan results in a form 
of income redistribution that encour-
ages the poor to earn while not sub-
stantially changing the tax structures 
of higher-income households. Al-
though this example assumes a $3500 
floor on income and a 50-per cent tax 
rate, any combinations of values 
could be chosen. 

The NIT would replace almost all 
existing welfare programs, resulting 
in huge administrative savings. Some 
of the undesirable features of the 
present welfare system would be 
eliminated, such as the investigations 
that accompany welfare payments. 
One of the effects of the Aid for De-
pendent Children program, for exam-
ple, has been to encourage the break-
up of the family, since the mother 
qualifies for support only if there is 
no male head of the household. As a 
result husbands leave the home, es-
pecially when their incomes are 
below the level of support provided 
by the program. 

Finally an NIT would discourage 
migration from low-welfare states 
(such as Mississippi) to high-welfare 
states (such as New York) since pay-
ments would be the same throughout 
the country. 

Some of the more progressive 
states have already modified their 
welfare programs to provide incen-
tives to earn and to eliminate the 
demeaning investigations that ac-
company payments. A Republican 
governor has recently suggested that 
welfare payments be equalized 
around the country. The sum of these 
changes and recommendations is to 
narrow the difference between our 
present welfare system and the pro-
posed NIT. The NIT is not as radical 
a proposal as it might seem to be. 

The one question mark surround-
ing the effect of an NIT is its impact 
on the incentive-to-work. The wel-
fare system is largely directed at those  

who cannot work—the aged, the 
handicapped, households without 
fathers. Won't an NIT destroy incen-
tives among the near-poor who are 
employed? This vital question is the 
subject of an extensive current ex-
periment. Eight hundred families are 
participating in an NIT program over 
the next five years. The effect of the 
NIT will be determined by comparing 
these families with a similar group of 
families not receiving an NIT. One 
possible finding is that NIT, far from 
destroying incentives to work, actu-
ally encourages them since many of 
the economic insecurities are elimi-
nated .from the family's life. With 
stable income coming in, the family 

Considering our small 

financial commitment, 

our inroads against 

poverty are surprising 

and real. 

can plan for longer periods; and chil-
dren may be encouraged to stay in 
school. Estimates of the cost of an 
NIT vary but the range seems to be 
$12 to $20 billion per year. This in-
cludes the savings effected by elimi-
nating welfare and relief programs. 
The cost is not very large (11/2 to 21/2 
per cent of GNP) and the possible 
social benefits are enormous. 

Tasks. In the past Americans have 
been described as optimistic and 
confidentabout their abilities to solve 
whatever problems confront them. 
During the 60's, with Vietnam, pov-
erty and racial unrest posing such dif-
ficult issues, that confidence has been 
badly shaken. The sense of despair 
and hopelessness that many feel 
about poverty and racism is caused by 
the belief that we have achieved noth-
ing from the War on Poverty and that 
the problems are insoluble. In fact, 
however, considering our small finan-
cial commitment, our inroads against 
poverty are surprising and real. 

Yet the tasks that remain are not 
only enormous, but ill-defined. 

We are not in the position of Key-
nesian economists during the Eisen-
hower administration, who, as unem-
ployment was approaching the 10 
per cent mark, knew exactly what 
course to follow to reduce unem-
ployment and who knew how to have 
prevented the calamity in the first 
place. Instead we have imprecise 
knowledge about how to effect use-
ful social change. And we Must pro-
ceed as if exploring a long tunnel 
with occasional shafts of light—we 
can see how to move from here to 
there but we're not terribly sure 
where we're. going. 

All of this is frustrating, especially 
to a society that expects and encour-
ages rapid technologic change but is 
apprehensive about social change. 
We are prepared to construct new 
automobile highways to relieve con-
gestion, and we are not phased when 
those highways create new conges- 
tion elsewhere 	we simply move to 
solve the new problem. The process 
is continuous, and we have learned 
to live with it and to expect this tech-
nologic change. 

When we turn to social highways, 
the society's expectations are quite 
different. Institutional change, in the 
social realm, is anathema—resorted 
to reluctantly only under crisis—and 
when completed, the society expects 
to be done with whatever gave rise 
to the institutional change. When 
subsequent problems arise, "social 
congestion elsewhere," they are met 
with surprise and resentment. 

We hold a 20th-century view of 
technological change and a 19th-cen-
tury view of societal change—clearly 
an incompatible combination. 

The suggestions for new directions 
for the anti-poverty effort made here 
are not final solutions. There can be 
none; and none should be expected 
any more than we should expect the 
traffic problem to be solved by an-
other highway. But with our anti-
poverty programs, as with our high-
ways, a provisional, open-ended 
solution, is preferable to paralysis. 
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THE 
GET-INTO-COLLEGE 

GAME 

SEEING FEW ALTERNATIVES TO 

HIGHER EDUCATION, MANY OF 

OUR BEST STUDENTS HAVE 

LITTLE TIME FOR LEARNING IN 

HIGH SCHOOL-THEY'RE TOO 

BUSY GETTING INTO COLLEGE. 

HOW THE GAME CAN 

EVENTUALLY BACKFIRE ON BOTH 

THE PLAYERS AND THE COLLEGE 

IS TOLD IN THIS BROAD 

DESCRIPTION OF TODAY'S 

CHANGING COLLEGE-ADMISSIONS 

PICTURE. 
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yOU'D like Frank if you met him. 
A tall, slim boy. Dark hair, a sen-
sitive, intelligent face. He's just 

getting over one of the worst experi-
ences of his life—entering Haverford 
College. 

"I always wanted Haverford," 
Frank reflects, "at least since my 
sophomore year of prep school. In 
fact, maybe I wanted college—Hav-
erford—too hard." 

The idea of not going to college 
staggers Frank. He sees no feasible 
alternative, especially with the draft 
ready to knock him into the army the 
instant he deserts his education. 
Frank's attitude is unfamiliar to those 
of us who remember the World Wars 
or even the Korean War. In 1917 
Americans sailed off to Europe sing-
ing gung ho Irving Berlin songs. 

About the Vietnam war, it seems 
the majority of the songs are protests. 
And Frank is singing right along. 

"I just wouldn't go into the army," 
he states. "I might apply for CO, but 
I just can't let the government ruin 
my life. If I want to do good things 
later, I've got to be in college now." 
Without college, Frank sees only two 
alternatives. "I might go to Africa or 
Latin America," he mulls. "I just 
might not register for the draft, but I 
don't think I could take that—having 
to be afraid every time I pass a cop." 

This is how Frank sees it. 

His attitude is rough on those who 
remember Caruso singing "Over 
There" at Liberty Bond rallies. 

But Frank is typical of lots of high 

school kids these days—maybe the 
best of them. They're playing a game. 

The name is "Get Into College, What-
ever the Cost." And they hate it. 

Listen to Frank again, and remem-

ber this is a decent kid who has just 
been through the getting-into-college 

process: "I knew what kind of people 
they were looking for. I knew what's 

good to write on the application  

form. I knew how to play the game, 
and that's all it was. It was difficult 
for me to play along and retain my 
personal integrity. But I played. You 
spend 17 years of your life directed 
toward going to college, and you've 
just got to make it. You're so inter-
ested in prep-school grades that you 
have no time for learning. It was a 
sell-out, a compromise, but I knew 
what I had to do." 

Frank worked so well at getting 
into Haverford that he never really 
doubted he would make it. He just 
worried a little. He maintained top 
gradeg. He got the personal recom-
mendation of the president of a 
Haverford alumni group. He worked 
for the American Friends Service 
Committee; he went to Europe; he 
was editor of his school paper; he 
started a chapel committee; he 
worked as a volunteer for an inde-
pendent political party; as president 
of his school's forum, he invited lib-
eral and radical speakers to appear; 
he edited an underground news-
paper; he played the lead in a play. 
He knew his Haverford well. "When 
the time came, the Haverford College 

application just wasn't big enough to 

hold all those fabulous things I had 
done," he confesses. "Sure, I also had 

fun doing them, and I did them for a 
number of reasons; but one main rea-

son was to get into Haverford." 

Dream. And so, after 17 years of 

effort, Frank entered Haverford Col-

lege. The dream was realized. Two 
months later, Frank told Haverford's 

president he wanted to get out. What 

happened? 

It was a natural. There's not a col-
lege good enough to justify what 

Frank went through to get into Hav-
erford. Probably, there never will be. 

"Prep school was a no-fun sell-out 

—all to get into Haverford. I didn't 
want to do that again at Haverford, 

but in a way I did. My classes didn't  

seem to relate to each other or to 
events outside. My classes here had 
about the same relevance as those in 
prep school. I had expected Haver-
ford to be more relevant. It was a big 
disillusionment. That's why I told 
President. Coleman I wanted to get 
out." 

Frank saw Haverford as just an-
other sell-out, and he wanted to 
change it. "American educgion,fs so 
bad it destroys people," heObserved 
at the depth 6f his first smester. 
"The fear of failure represses you, it 
even represses sex." 

In the second semester Frank took 
five courses; and he was delightfully 
surprised to find that everything fit 
into place. He decided not to leave. 
"Now, I don't know if I want to 

change Haverford College so much," 
he concludes. "I think I'd better 
straighten myself out first. I have a 

genuine interest in learning, and I 

think I can learn best at Haverford." 
He says things are looking much 
better. 

It would be one thing if Frank were 
alone, but apparently he's not. Many 

of today's college students seem to 
face the same pressures with the 

same sad results. This is worth re-
membering the next time you hear 

about college students sitting-in 
somewhere to change their school or 
to get relevance into their courses. 

William Ambler, in a way, is the 
guy responsible for Frank's entering 

Haverford College. He's the admis-
sions director at Haverford, and he 

agrees with much that Frank has to 

say. 

"We're aware of the game many 

are playing," Ambler acknowledges. 
"We think we understand their mo-

tivation pretty well; and we're be-
coming more perceptive than ever 

before in finding out exactly who is 
behind that elaborate facade many 

candidates think is so necessary, find- 
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ing his potential and whether he and 
Haverford will benefit mutually by 
his admission. I doubt whether much 
wool gets pulled over our eyes; but 
this game certainly complicates our 
jobs." 

Still, it's quite possible that the 
game isn't all bad. While it does com-
plicate things for both college and 
student, it also may goad the student 
into some pretty spectacular accom-
plishments. 

After Frank was admitted, for exam-
ple, Haverford found the things he 
had done, in part, just to impress the 
admissions office also probably had 
contributed significantly to his devel-
opment. As a freshman, he made 
clear contributions to Haverford's 
community life, and he emerged as 
one of the top'academic figures of his 
class. 

"I think he's richer because of his 
secondary-school experience," Am-
bler surmises, "and we're richer be-
cause he's on campus. But it's too bad 
that the gamesmanship of college ad-
missions got in the way of his prog-
ress for a while. I know it was rough 
on him." 

Ambler holds that many students 
are so caught up in the process of 
getting into college that the process 
becomes unreal. "A lot of students 

never face what is going to happen 
in college until they're finally in," 

Ambler says. "Too many don't face 
the question of whether they really 

should be in college at all. At least, 

not until their freshman year. By then, 
it's quite a shock." According to Am-

bler, many students do just what 
Frank did. They go to college because 

they don't want to be drafted. They 
feel they can't afford to get off the 

treadmill, because they're afraid they 
may not be able to get back on. 

They're caught up in something over 

which they sense little control. The 
draft is pushing, the parents are push-

ing. They sense fewer reasonable al- 

Ambler 

ternatives to college now than earlier. 

In his office looking out through 
the pillars of Roberts Hall, Ambler is 

in an especially fine position to ana-

lyze what's happening. He and his 

two assistants will interview some 
1400 would-be Haverfordidns this 

year and see another 500 off campus. 

All this to admit a freshman class of 
180 students. Many of them probably 
will be demoralized during their first 

semester at Haverford, but, like 

Frank, many may find a pleasant sur-
prise in the second semester. 

"One of the best things about Hav-

erford," one student observes, "is 
that you can go down a blind alley, 

come back, and try another path." 

To recover as Frank did may be a 
Haverford phenomenon, but the 

force that drives students down blind 

alleys is at work on many campuses. 

Ursinus. Geoffrey Dolman, dean 

of admissions at Ursinus College,  

says: "I see the same geting-into-col-
lege game here. With the resultan 

student unrest, we've got a lion b 
the tail; and we have less control over 

it than the public thinks. If it weren't 
for this unfortunate war, we'd have a 
different situation; because without 
the war, I think we'd have fewer com-

plaints about the draft." 

Dolman suggests a one-year pro-
gram for high school grads—one year 
of government service in which they 

could "ripen for college." The stu-

dent would choose from among al-
ternatives such as service in the army, 
navy, Peace Corps, Job Corps, a gov-

ernment hospital and so on. 

"Get rid of the draft," continues 
Haverford's Ambler, "and the student 
will be more apt to feel that college 

is a choice he made freely. Right now 
he sees himself as being pushed into 

college. With no draft he'll feel free 
to do other things. I suspect he'll 

probably go to college just as before, 

but much of the pressure will be off." 

Unrest on the campus is caused, in 
part, because students feel they're 
boxed in. And Ambler sees the pres-

sures spilling back into the high 
schools. The issues: dress, free 

speech, drugs and the like. "More 
students will be coming to college 
angry and militant," Ambler predicts. 

If SDS and underground newspapers 
are any guide, he may be right. So 

many high school students have 
formed SDS chapters, that the na-

tional council of Students for a Dem-
ocratic Society recently hired a full-

time secondary-school co-ordinator. 
Some see the underground high 

school press as an escape from arti-

ficial and inappropriate high school 
programs; and they count almost 500 

underground high school newspa-
pers in the U.S. today. 

Directors. With all the pressure 

to get into college, the admissions 
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director has become an important 
figure—both on the high school cam-
pus and in his own collegiate baili-

wick. Most directors admit that their 
business is more art than science; and 

the final admissions decision at a 
small, selective college like Haver-

ford sometimes is a very personal, 
subjective "gut" response. On this 

less-than-scientific basis, almost 200 

18-year-olds become Haverford's 
class of nineteen-something. It's a big 

responsibility. 

Ambler says: "The best predictor of 

what a person will do is what he has 

done. The trick in admissions is to 
find out what the applicant really has 

done and why he has done it. It has 
never been easy; and with all the cur-

rent gamesmanship surrounding col-
lege admissions, the task becomes 

more difficult each year. We know 
that most candidates present them-

selves the way they think we want to 
see them. We know many candidates 

collect activities and grades to please 

the admissions officer. It's not easy 
to determine the real candidate un-

derneath the trappings. 

"Often I ask an applicant to de-
scribe himself as a student. Too often 

he says, 'I rank 10th in a class of 600 
and have a 730 verbal and a 750 math 
score.' Curiously enough, a half-hour 

later this same student says he wants 

to come to Haverford because he 
doesn't want to be known as a num-
ber; yet he describes himself in 

numerical terms. I've really accom-

plished something if I get him to real-
ize I'm not interested in seeing him 

in numerical terms at all. He's often 

quite surprised." 

The admissions people put to-

gether every bit of information they 
can—recommendations, school rec-

ords, test scores, activities records, 
summer experience and job experi-

ence—to determine what kind of a 
student and person the applicant  

really is. And then they try to figure 
out how he will function at Haver-
ford. They're right more times than 
they're wrong, but they admit they're 
still rolling dice to some extent. 
Throughout the process, the students, 
the college and even the times are 
changing—what is true and certain 
today may well be questioned to-
morrow. 

Problems. Ambler had problems 
when he first started as assistant to 
now-retired admissions director 
Archibald Macintosh. "Mac would 
tell me we were going to admit So-in-
so," Ambler relates, "and I'd ask 
why. 'Can't you see?' Mac would ask, 
and I'd say no. 'You will,' he'd 
answer." 

It took Ambler a few years to dis-
cover that the apparently unfounded 
Maclntoshian hunches weren't really 
as unfounded as they seemed. 

"After a while, you begin to de-
velop a feeling for Haverford and for 
the different kinds of students who 
thrive here," Ambler explains, "and 
you develop a sense about who 
should be admitted." 

A big part of the admissions job is 
counseling bewildered high school 
students—helping them cope with a 
new, complex, important procedure 
that may well alter the entire course 

of their lives. "Counseling is the most 
rewarding part of my job," Ambler 
admits. "I know I have a responsibil-

ity to produce the best possible class 

for Haverford; but I feel an even 
greater responsibility toward the in-

dividual candidate. I try to help him 

understand how he fits into the ad-
missions process, and I try to keep his 

best interests uppermost in my 
mind." 

Ambler and his staff pick a new 

class each year on the basis of two 
questions: first, how is the student 

apt to benefit from Haverford; and 

second, how is Haverford apt to ben- 

efit from the student. It seems to be 
a fair set of standards. 

Haverford's admissions policy is 
made by a faculty committee—the 
Educational Policy and Admissions 
Committee. The faculty thus has two 
checks over the college's academic 
standards, because in the classroom 
the faculty determines who will suc-
ceed at Haverford and who will fail. 
But within this context, thejacuity 
assigns broad responsibility to the 
admissions staff; the Haverford ad-
missions committee, unlike some 
schools, is not a working committee. 
It does not interview candidates, nor 
does it make" individual admissions 
decisions. That's all up to the admis-
sions staff. 

Guidelines. Ambler spells out his 
personal guidelines. He says: "Obvi-
ously, our admissions activities must 
reflect the nature of the college and 
its basic purposes. In Haverford's 
Statement of Purpose, we make it 
clear that our primary interest is in 
the student's intellectual develop-
ment, but that we're also strongly in-
terested in educating the 'whole 
man'. 

"According to that statement, we 
look for a harmony for each man 

among his intellectual, physical, so-
cial, esthetic, and spiritual concerns. 

And we measure our success by the 
uses to which our students and 

alumni put the things they've learned 
here. When we admit a student, we 

do it not only because of his aca-
demic performance but also because 
of his character and his personality, 

plus his interest and ability in extra-
curricular activities." 

"I see it as my job," Ambler ex-
plains, "to keep my ears open as wide 
as possible to what the college wants 

—not what I want—and to select the 

candidates accordingly." 

Haverford's admissions depart-
ment—Ambler, and two other 
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Macintosh: 1933 

alumni, William Shafer, '64, and John 
Williams, '64—try to pick for the long 

haul. They try to see the applicant as 
a potential upperclassman and alum-

nus, as well as to judge how he will 
survive the first year or so. The cur-
rent crop of students seems to indi-

cate the admissions team is hitting a 
good balance between intellectual 

and extrit-,curricular talents. While 
Haverford repeatedly produces one 

of the nation's highest percentages of 
the academically prestigious Wood-

row Wilson Fellows, for example, at 
the same time it maintains some 80 

extra-curricular organizations on 
campus—an activities program 

worthy of a college many times Hav-

erford's size. 

Surveys also give an idea of what 
kind of man gets into Haverford these 

days. The American Council on Edu-
cation recently surveyed the 1968 
entering freshmen at 435 institutions  

including Haverford. The survey 
found the Haverford student was a 
little younger than the average col-
lege freshman, but he was much more 
apt to have pulled an "A" average in 
high school. The Haverford student 
probably was ranked in the top 10 
per cent of his high school class, all 
the more significant since he prob-
ably attended a school with pretty 
high academic standards. Almost 40 
per cent of the Haverford freshmen 
had been president of a student or-
ganization. Almost half of them had 
won varsity sports letters. A quarter 
of them (vs. a national average of 9 
per cent) edited their school news-
paper. Almost 70 per cent were mem-
bers of a scholastic honor society, 
and a striking 57.5 per cent (vs. 7.9 

per cent nationally) had won National 
Merit recognition. 

Most of the new Haverfordians 

planned to obtain a graduate degree; 
and the strongest career interests 

were in medicine, law, and scientific 
research. Most students thought Hav-

erford's academic reputation was a 
major influence in their choice. Most 
were neither big-city nor rural resi-

dents, and three-quarters came from 
the Middle-Atlantic states. 

Half the new Haverfordians had 
fathers with postgraduate degrees 

(vs. 8.9 per cent of the national sam-

ple); and 41 per cent (vs. 13.5 per 
cent) had mothers with college de-

grees. More than a third were the 
sons of businessmen; 13 per cent 

were doctors' sons; but only 6.6 per 
cent were the sons of skilled workers 
(vs. 13.3 per cent nationally). The 

majority estimated their parents' in-
come at over $15,000. Still, more than 

30 per cent of the Haverfordians (vs. 

24 per cent nationally) depended on 
scholarship support during their 
freshman year. 

How. So that's who was admitted 

to Haverford. How they were ad- 

mitted is another story. It was March, 
1967, when the college started seeing 
these 1968 high school graduates. 
The applications came in until Feb-
ruary 15, 1968, Haverford's deadline. 

"Some men mature early and have 
been interviewed at eight or ten col-
leges by the end of their junior year," 
Ambler observes. "Others let it go 
'till the December of their senior 
year; but the average student prob-
ably has a good idea of where he'll 
apply by the end of his junior year." 

The procedure is not complex. The 
student writes to Haverford for infor-
mation, receiving in return a booklet 
called "Haverford Today," a catalog 
and a card. If his interest continues 
and if he returns the card in his senior 

year of high school, the college sends 
him an application form. The student 

files his application, asks his school to 
send reports on him to Haverford, 

asks the College Board to send Haver-
ford his test results, and is inter-
viewed by Ambler and company. 

If the student wants, he can apply 
for "early decision." This means he 
can apply to several colleges, but he 
promises he'll go to Haverford if 

Haverford wants him. For early deci-
sion, the student must have all his 
material in the admissions office by 

November 1. By December 1, he has 
his answer. This year saw about 120 

early-decision applicants at Haver-
ford-30 of whom were selected as 

such. Those turned down for early 
decision were considered again in the 
spring with the regular applicants. 

After the early-decisions were out 

of the way, Ambler, Shafer, and Wil-
liams started reading the other appli-

cations. By April 15, the acceptance 

and rejection letters were mailed. 

A clean annual package for all con-

cerned—but it really isn't. 

After April 15, Ambler's problems 
begin. Along with most similar col-

leges, Haverford subscribes to an 
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It can be a great poker 

game. We send out 
more acceptances 
than we have places. 

agreement saying that the student 

doesn't have to respond to his ac-
ceptance until May 1. Many students 

apply to, and are accepted by, more 
than one college. (Only 19 per cent 

of the 1968 Haverford freshmen ap-
plied to Haverford alone; and only 20 

per cent were accepted by Haverford 

alone.) 
"It can be a great poker game," 

Ambler acknowledges. "We send out 
more acceptances than we have 

places. One year you admit 154 stu-
dents to come up with a class of 120. 

The next year, you have to admit 190 
to come up with the same size class. 

In 1968, we admitted 30 early deci-

sions and about 270 others to get a 
class of 179. If they all accept, we're 
in trouble." 

The admissions people keep daily 
charts and juggle the figures care-
fully, drawing from a waiting list to 

make additional admissions. About 
60 per cent of those admitted finally 
accept. "We always come out just 

one or two off," Ambler notes with 
relief. 

It used to be that a person had his 
first choice in mind when he applied 

to his list of three or four colleges. 
Now it seems the thought of missing 

out on the first choice is so frighten-
ing that many applicants simply make 

no first choice at all. They wait and 

see who accepts them; and then they 
make their choice, usually at the last 

instant. More problems for Ambler. 

Scores. At first glance, you'd 

think the largest factor in getting into  

college—especially a selective school 
like Haverford—would be academic 
achievement as shown by high school 
grades and College Board test scores. 
"Not entirely so," elucidates Ambler. 
"Our first concern is the promise of 
the candidate as a student, but high 
test scores don't always mean good 
students. The student who has them 
may be emotionally unstable, poorly 
motivated, lacking in imagination or 
curiosity. Among students with the 
highest scores—those with Scholas-
tic Aptitude Test scores over 700—
we turned down one out of every two 
applicants. But we admit students 
with SAT scores 150 points lower." 

From his files, Ambler takes rec-
ords of a student who had only "re-
spectable" College Board scores. He 
was a year younger than his class-
mates. He had only a fair high school 
record; had been at a large public 
high school and transferred to a smal-
ler but weaker school in his senior 
year. At the new school, he was suc-
cessful in athletics and seemed to be 
coming into his own. His grades also 

improved, but it wasn't clear if this 
was because he was improving as a 

student or because he was in a 

weaker school. 

"His case sticks in my mind," Am-

bler recalls, "because we had such a 
strong disagreement about whether 
to admit him. The interviewer felt the 
boy had promise and was beginning 

to jell. He seemed strongly motivated. 

An impressive recommendation from 
a high school teacher supported this 

feeling. The boy wanted Haverford. 
We finally let him in, and he's done 

very well. His grades here are better 
than they ever had been at either 

high school, and he continues to 
show personal growth. Haverford 
was just what he needed at this point 

in his life." 

The admissions business is a com-
petitive scramble to get the best peo-

ple in. Some students are admitted to  

every college they contact. The truth 
is that Haverford and a few other fine 
colleges compete together for a small 
pool of . applicants. "We've been 
scratching pretty hard," Ambler ad-
mits, "and we're scratching even 
harder new because we're admitting 
a larger class. There just aren't 
enough good candidates to go 
around." 

Haverford has some pow,erful.sell-
ing points: a top-flight facuAy, a tra-
dition of schbfarship and academic 
excellence, small classes, responsible 
student government and a beautiful 
campus. The increasing cooperation 
with Bryn Mawr College, the nearby 
girls' school, is attractive to candi-
dates. The 20-minute ride to urban 
Philadelphia provides the opportuni-
ties and challenges so important to 

today's youth. Visitors are impressed 
by the magnificent new library, new 

dormitories, a trend-setting comput-

ing center and a striking, new dining 
hall. 

But Haverford doesn't appeal to 

everybody. Some fine students feel 
the college, with its stress on the indi-
vidual, lacks guidance, structure and 

a feeling of belonging for them. 
"Some students only see us as having 
a tiny swimming pool, an inadequate 

arts program, no squash courts and 
an under-organized social life," Am-

bler confesses, "but happily many see 

us in other ways too." 

Cost. And there are financial 

problems. Haverford costs around 
$3,800 per year, including personal 

expenses. About half the Haverford 

students currently can't pay the full 
bill; and many prospective students 

look carefully at whether a four-year 
Haverford education really is worth 

some $5,000 more than a public-col-
lege education. "We have liberal fi-

nancial-aid policies," Ambler ac-

knowledges, "but we're reaching the 

breaking point." 
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Haverford competes most with 
Harvard, Yale, Princeton, Swarth-
more, Dartmouth, Amherst, Wes-
leyan and Oberlin. About 80 per 
cent of Haverford's applicants also 
apply to some of these schools. It's 
estimated if Harvard filled a recent 
1,200-member freshman class with 
students who had SAT scores above 
650 and whose fathers could pay the 

bill, they would have taken one-fifth 
of all such students in the country. 

A 650 SAT is 10 to 20 points below 
the Haverford College average. 

Haverford is in a bit of a crunch. 

Even without the money problem, 

competition is rough. "We were in-

terested in one very desirable can-
didate last year," Ambler recalls. 

"Another college bought him. They 

gave him a $4,000 annual scholarship 

when the costs of the college were 
only $3,600. He had resources of his 

own. He only needed $2,800 a year 
—a figure determined by an inde-
pendent, outside agency—and that's 

what we offered. But he was near 

the top of his class, he came from a 
fine prep school and he was a half-
back." 

In truth, an admissions officer has 
small direct control over the com-

position of his list of applicants. It 
just sort of happens—based primar-

ily (A:. what the college offers and 
how tl-m college is perceived by po-
tential applicants. 

To keep the applications coming, 

Haverford's admissions team mem-
bers recruit at some 150 secondary 
schools each year. One typical week 

saw Ambler in Dayton for two days 
and planning to fly to Puerto Rico 

the next week. Shafer was scheduled 
for Pittsburgh at the end of the 
month; and Williams was off to 

Charleston, Durham and Memphis. 

Alumni are effective recruiters for 
Haverford. More than 100 alumni are 

listed in the college catalog as being  

willing to discuss Haverford with stu-
dents in their communities, and some 

40 per cent of the new freshmen 

have seen an alumnus before they 
enter. 

"But we need to convince the 

alumni to go one step further," Am-

bler says. "They shouldn't sit back 
and expect students to come to 

them; they would be more effective 
if they sought out prospects, talented 

boys in their own communities. 
Alumni tell me they are reluctant to 

push anyone to go to a specific col-
lege. I agree. But every time I ask 

a group of alumni how they heard 

of Haverford, more than 60 per cent 

say they heard of it from an alum-
nus. It's vital to the future of the 

college that alumni recruit actively 
for us; but by recruiting, I don't 

We were interested in one 

very desirable candidate 

last year. Another college 
bought him. They gave 

him a $4,000 annual 

scholarship when the costs 

of the college were only 

$3,600. 

mean pressuring. I mean looking for 
prospects who will profit from Haver-

ford and who will contribute to it; 
and telling us about them." 

Diversity. Through the whole re-

cruiting scramble—while trying to 

maintain one of the most selective 
colleges in the nation and simultane-
ously trying to attract more candi-

dates from an ever-shrinking pool—
the admissions men also try to main-

tain a diversity of students. 

For a long time, most Haverford-
ians came from select, private sec-
ondary schools; but over the last 10 
years, public-school standards have 

risen, and today two-thirds of Haver-
ford's applicants and matriculants 
come from public high schools. The 
socio-economic base of the student 

body has broadened, and most peo-
ple on campus agree that Haverford 

has ended up with a better com-
munity. But there were some gaps 

that took longer to fill. 

"Two years ago," Ambler explains, 
"it became clear that we didn't have 

adequate representation of black 
students. They just weren't applying. 

We launched an effort to make 
Haverford known to black students; 

and I'm pleased with the results. 
They're applying, we're accepting 
them, and we're finding that they 

are adding a dimension to the col-

lege that has been lacking for a 

long time." 

Years ago, Macintosh stressed the 

theory that Haverford, for all its se-

lectivity, should be a place where 
the student runs into a broad range 

of personalities and problems—the 
same he will meet in the outside 
world after graduation. Haverford's 

current admissions men still keep 

this advice in mind when they're 
picking a class. 

"We look for a diversity of talents, 

interests and values," Ambler states. 
"Indeed, it's necessary to have this 

if we want lively classes. And talent 
comes in many packages. I really 

think it is one of the wonders of 
Haverford that so many different 

kinds of talent can prosper here." 

When you come right down to it, 

being a college admissions director 
is a demanding job — and a strange 

one. As with most arts, the majority 

of the training is on-the-job. Ambler, 
for example, started with the Haver-

ford admissions office in 1956 as as- 
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sistant to Archibald Macintosh. Am-
bler became director in 1966 when 
Mac retired. A 1949 Haverford grad-
uate, Ambler taught high school, 
worked in the University of Penn-
sylvania admissions office, and was 
credit manager for a dental supply 
company — all before returning to 
Haverford. He thinks the most help-
ful part of that diverse experience 
may have been the stint as credit 
manager. "But nothing compares 
with the training I received from 
Mac," he adds. Since joining Haver-
ford, Ambler estimates he has inter-
viewed some 8,000 students. 

And how did Macintosh get the 
job? He invented it. Back in the 
depression year of 1933, the year of 
Haverford's 100th anniversary, the 
president asked the faculty and staff 
for ideas. Macintosh, then serving as 
alumni secretary and assistant to 
President William Wistar Comfort, 

wrote a proposal on admissions. 
That function then was handled by 
the president and the dean. Mac-

intosh suggested that it be handled 
by one person, a director of admis-
sions who would gather information 

on applicants and cultivate contacts 
with secondary schools. Other col-

leges had done it that way since 
early in the century. Why not Haver-
ford? For his trouble, Macintosh was 
appointed to the new post he had 
suggested, and later he became a 

vice president. 

Now comfortably retired near the 
college, Mac reflects: "The selection 

of a class is an art. You can't do it 
by computers. You get all the avail-
able information; and then, in the 
light of your previous experience, 

you make a purely subjective deci-
sion." 

Macintosh has a skeptic's eye for 

test scores even though in the late 
1950's he was chairman of the group 
that produces them, the College En-
trance Examination Board. "Those  

scores are only one piece of evi-
dence, and their real value is at the 
lower end of the scale where you 
chop out the deadwood. They're not 
sensitive enough to be meaningful 
from the high 600's up. I've turned 
down hundreds of people whose 
scores were astronomical; but that's 
all they had." 

"It's funny," Macintosh reflects, 
"but most alumni seem to feel they'd 
never make it if they had to apply 
to Haverford today. I really believe 
that if the average alumnus were 

We're going to have an 

increasingly difficult job 

finding qualified students 

whose families can pay 

the college bill. 

reconstituted as a modern, 18-year-
old boy, he'd get right in." 

Still, Macintosh says you can't 
compare the admissions picture to-
day with that of even 30 years ago. 
"World War II changed every-
thing," he explains. "It's a different 
world now. I was always being 
charged with changing the college's 
admissions policy. I never changed 
it all the while I was in that office, 
except to keep it up with the times. 
When the admissions standards went 
up, it wasn't because I was tinkering 
with them. They were going up 
everywhere." 

Odyssey. Macintosh sees the de-
velopment of college admissions 
policy as a fascinating odyssey in 
itself; a vivid mirror of changing 
times. 

It all started back in 1833 when 
Haverford was founded by a group 
of Quakers who thought they might 
realize a profit while providing a 

Quaker education for Quaker boys. 
The earliest documents say little 
about admissions standards. The 
school seems to have accepted any-
one who was Quaker and able to 
pay. In the early days there were 
five grades: the introductory depart-
ment; the third, second and first ju-
nior classes; and the senior class. The 
third junior class was like today's 
freshman class. According to the 
first written admissions requirements, 
to enter it you had to be qualified 
in English, Latin and Greek grammar; 
geography; algebra (as far as simple 
equations); Latin (as far as Caesar); 
and the Gospel of John in the orig-
inal Greek. The introductory depart-
ment served as sort of a prep school 
for those "who haven't made req-
uisite progress." It seems that sec-
ondary-school education was a hit-
or-miss proposition in those days. 

For a long time, the college bul-
letin also stated: "Every student ad-
mitted into this institution shall be 
a member of the religious society of 
Friends, or the son of a member of 

that society." It wasn't until 1850 
that the bulletin was subtly changed 

to read that the school was open to 
"sons of Friends, and of others pro-

fessing with them;" but even then, 

scholarship students had to be 
Friends. By 1877, the advantages of 

the school were "offered to all young 
men of good character and the req-

uisite attainments." 

For a while, although it may not 
have been considered a strict ad-

missions standard, the bulletin re-
quired "any student admitted into 

this institution" to have "a single-
breasted body-coat, round-jacket, 

and waistcoat without lapels or fall-

ing collars." (Apparently around 
1836, this was the costume consid-

ered in best taste.) 

In the 1840's, the school finally 

began to require applicants to take 

an examination and to submit an 
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application in writing. By 1860, 
things on the secondary-school level 

had so improved that the introduc-

tory department was discontinued. 
Fifteen years later, the "requisites for 

admission" had snowballed to con-

sume five paragraphs in the bulletin, 

and transfer students were being ad-

mitted. The next year, Haverford 
started to "experiment" with rec-

ognizing certificates from secondary 

schools as proper credentials for ad-
missions. The bulletin explained: 
"The improvement of the latter (sec-

ondary schools) in recent years, in 

what we may regard as our more 
immediate constituencies, has en-

abled us to raise materially the stan-
dard of requirements for admission 

—an object which we have long had 
deeply at heart." 

It seems that Haverford's grad-
uates were entering the local sec-

ondary-teaching world and were 

feeding better applicants back to 
Haverford. In 1877, Haverford ad-

mitted 27 students and rejected four. 

Shake-up. Around the turn of the 
century the big shake-up started. The 

college began offering more varied 
courses requiring more varied pre-
requisites; and, nationally, colleges 
began to standardize their admissions 

procedures. 

It *its in 1901 that the College 

B-oards appeared. To get into Haver-
ford, you now had to present a "cer-

tificate of preparation" from your 
teacher; and then you had to take 

an exam — either Haverford's own 
exam or that of the College Entrance 
Examination Board of the Middle 

States and Maryland. In the 1901 
catalog, the admissions instructions 

had swelled to a shocking four 

pages; and the worst was yet to 

come. 

The Carnegie Foundation devised 
a plan through which "unit values"  

were given for secondary-school 
courses (Algebra was worth 11/2 
Carnegie units, for example, while 
English was worth 3.) Haverford 
started dividing its prerequisite 
courses into two groups: A and B. 
The applicant had to show seven 
units of preparation in group A and 
six or seven units in group B. But 
the mix from each group depended 
on the course you planned to take. 

By 1920, the would-be Haverford-
ian was confronted with an un-
believable 19 pages of admissions 
instructions. 

Just before World War II the 

current admissions philosophy 

started to appear. The catalog 

stressed that the student should be 
able to "profit by the opportunities 

. . ." presented at Haverford and to 

"contribute to the undergraduate 
life." College Board scores were 
"considered in relation to and in 

conjunction with the Candidate's 
school record." 

By 1950, admissions instructions 
had shrunken back to a palatable 
four catalog-pages, half devoted to 
the College Boards. The 1960 catalog 

asked for the College Board Scholas-

tic Aptitude Test (SAT), three Col-
lege Board achievement tests and 15 

Carnegie units. The applicant also 
had to submit a sample of his 
writing. 

Today, Haverford's admissions in-

structions take a civilized three cata-
log-pages. The current applicant 

needs the SAT and three College 
Board achievement tests, including 

an English composition test. Carne-
gie units have been dropped, but 

the student must have completed 

four years of English, three years of 
math, three years of language, a 

laboratory science, and a course in 

history or social studies. 

The standard is high, but the red 

tape is not too complicated. 

Future. What for the future? 
Humphrey Doermann, author of a 
new book, "Crosscurrents in College 
Admissions," feels that we may be 
drifting into a pattern where rich 
students go to one kind of college 
and poor ones go to another. He 
concludes that the market of able 
and affluent students is smaller than 
the policies of the selective colleges 
like Haverford would indicate, and 
he holds that most colleges need to 
make a realistic analysis of the mar-
ket for their educational services. 

Ambler agrees: "We're moving to-
ward a period when we will be 
drawing from a smaller number of 
students because of a declining birth-
rate," he warns. "Because of this, 
and sky-rocketing costs, we're going 
to have an increasingly difficult job 
finding qualified students whose 
families can pay the Haverford bill." 
Other Haverford officials worry that 
without more unrestricted endow-
ment, they eventually may not be 
able to fill Haverford's classes with 
enough paying students to keep the 
school open. 

But there are many variables. 

Ambler believes the trend toward 
coeducation, for example, will have 
a strong impact on the admission 

picture over the next few years. "I 
don't think anyone knows how it 

will affect the pattern," he says, "but 
it clearly means that some colleges 
will change and will have different 

drawing powers." 

"Still, the most important influ-
ence on Haverford admissions," 
Ambler concludes, "will continue to 

be what the college has to offer and 
what it does for its students. And 
as long as Haverford maintains its 

high academic standards, its concern 
for the individual and the commu-

nity, and what Rufus Jones called 

'the guiding thread through the col-
lege's history'—its honesty—I've lit-

tle doubt about the future." W.F.B. 
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THESE have been crowded times 
in the educational scene. No 
one calls a campus a sanctuary 

or place of peace any longer, and 
scarcely anyone argues that we in 
educational communities have 
shown ourselves particularly adept 
at dealing with conflict in rational 
ways. We make headline news by 
our struggle to redefine who and 
what we are in a turbulent world. 
We seem often to be rushing from 
crisis to crisis. 

To the insiders, there is much that 
is progress in what has happened. 
To the outsider, there is too little 
evidence of that progress. 

In the spring of 1969, I find little 
to cheer about for the national scene 
as a whole. The overwhelming im-
pression I get from meeting audi-
ences off-campus is one of an ever-
widening gap between students and 
the older generations. Adults in 
growing numbers can no longer hear 
the young, largely because they mis-
take the surface symbols of the many, 
and the surface actions of the few, 
for the true sentiments of students. 
Students in growing numbers seem 
unwilling any longer to persuade 
their elders to listen; they have given 
up on dialogue because they feel it 
hasn't worked. Hair and beards are 
often the tipoffs here: the older see 
long hair and beards as flagrant dis-
regard for the tastes of the day 
(their day), and the young see their 
elders' reactions as proof of a con-
cern only for the surface man. So 
two sets of stereotypes get con-
firmed. Righteous indignation takes 
the place of communication. 

Yet in this same spring, I feel fun-
damentally optimistic about Haver-
ford. No one but a fool would argue  

that we can long have things one 
way here while the rest of the world 
goes another way. But we still have 
time on our side—time to demon-
strate what men and women can do 
in a college community still dedi-
cated to the pursuit of learning in an 
atmosphere of mutual concern and 
now dedicated to giving our type of 
education new meaning for the 
1970's. 

Our job is to keep our eyes on 
what we can do, and to avoid get-
ting bogged down trying to do what 
we cannot do. We have two ex-
tremes to avoid. One says we can-
not solve a sick world's problems 
and therefore we should do nothing 
but make ourselves as comfortable 
as possible while the sickness else-
where deepens. The other says that 
we are the answer to America's 
prayers and, armed with a little cour-
age and a lot of self-righteousness, 
we can put things to right in short 
order. Neither extreme is attractive. 
We have reason neither to be re-
signed nor to be self-satisfied. 

I suggest four tests by which we 
at Haverford can measure our own 
performance. If we pass those tests 
well, then we may have some right 
to say, clearly but modestly, that we 
have made some slight progress in 
keeping education disciplined, value-
centered, humane and relevant. Note 
that these are internal tests. There 
have been other occasions — and 
there will be still more of them -
to talk about our changing relation-
ships with the world outside. Right 
now, I talk of our internal affairs. 

Program. An on-campus com-
mittee recently proposed sweeping 
changes in our educational program. 

In part, the committee proposed: re-
duced course-loads; fewer",,  formal 
requirements; a, new approach to 
needs of freshmen and a more mean-
ingful, mid-stream appraisal of the 
student. Student support was strong, 
and the faculty consensus stood in 
favor of theS'e proposals. What is 
emerging is a new way for Haverford 
to define what it means by "a liberal 
education"; and we must utilize the 
educational initiative this offers. 

Before, we defined a liberal edu-
cation in the easy way, by a certain 
required distribution of courses. 
Now we have to define it more ba-
sically; we have to ask, for 1969, 
what a liberally educated man is 
supposed to know, to feel, and to be 
able to do with his knowledge and 
his feelings. Old answers are likely 
to prove inadequate. Knowledge i 
expanding so rapidly, is so divers 
and is so specialized that no old 
cliches will suffice from here on in. 

We will have to find ways to keep 
both relevance and discipline clearly 
in mind. If we get relevance alone, 
we'll keep freshmen awake but turn 
out poor seniors four years later. If 
we get discipline alone, we'll lose 
contact with those freshmen whose 
high school and whose life to date 
have given them too much curiosity 
to let them wait longer to apply 
ideas to real concerns of modern 
man. 

Out of these first changes, there 
should also come — inexorably, I 
suspect — a re-examination of all 
our introductory courses. For too 
long, we in education have assumed 
that the objectives of our courses 
are self-evident to anyone who looks 
at our reading lists. We have a per-
sonal understanding of why we se- 
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From the perspective of spring, 1969, Haverford President 
John R. Coleman reviews some of the immediate problems and 
potentials on the campus—offering four tests by which 
Haverford can measure its performance. His thoughts, first 
presented in a Collection talk early this year, will bring readers 
up to date on important campus issues. 

• 

lect the things we do — but do we 
communicate it to others? We err 
if we accuse today's students, when 
they cry for "relevance," of demand-
ing that all knowledge be for instant 
use. Their message is more compli-
cated, I believe; they are asking us 
why whatever it is that we are doing 
really matters. My guess is that they 
will accept a wide variety of respon-
ses to that question, but they won't 
accept silence or "But can't you 
see?" as one of them. 

Community. We recognize how 
much our predecessors have done 
to build self-government here, in 
both the faculty and student body. 
Let me add too how much those 
now on campus have done to add 
to those traditions. But, together, 
we can and should do more. We, 
more than most other campuses, 
should be able to show what it 
means to have a community at the 
college level — and how we can 
respect one another's competences 
and experiences and still build new 
ways by which to express what we 
jointly. want Haverford to be. 

I have been asked several times 
whether, this far into my tenure of 
office, I still believe the words of 
my inaugural speech: "I have not 
yet seen an important decision made 
on this campus that would not have 
been better if students had had a 
bigger part in it." And the answer 
is that I still believe them. I'm more 
convinced of their essential rightness 
for us than ever. But I also said then 
and say again that it is not my job 
simply to count heads; if Haverford 
wants a headcounter for president, 
I'm not available. There is an obliga-
tion on a college president today to  

lead. If he is wise, however, he'll 
be in close consultation with those 
whom he serves. Today that means 
principally the faculty and the stu-
dents. These groups have every right 
to criticize the administration on 
what it does. I for my part have an 
obligation to talk back, after I've 
listened. If I can't speak to their 
points, I don't belong here. 

Together we have a joint respon-
sibility to use orderly processes for 
change just as long as we can pro-
duce results through those processes. 
No other method makes sense for us 
— and that method can and does 
work here. 

We have much to do in the drug 
problem. That problem remains un-
resolved. Here again let's recognize 
what we can and cannot do. To be-
gin with, we should remind ourselves 
that all drugs are illegal. We can't 
change the drug laws swiftly or per-
haps at all. No matter how harmless 
a drug may seem, a student exposes 
himself to serious legal difficulties if 
he uses it. 

But let's talk too about what we 
can do together. We can develop 
clearer and firmer policies that mini-
mize the non-legal risks in drugs. 
The key issue is how much of the 
responsibility for developing a work-
able and helpful drug policy the stu-
dents want to take upon themselves. 
I'm flexible on the matter. The only 
non-acceptable answer is, "Forget it, 
Jack." That one I won't agree to. 
Together we need to dig deeper to 
find out why drugs appeal and why 
men are willing to hurt themselves 
and others through drug abuse. Con-
cern for one another demands that 
of us. And all of us have new re- 

sponsibilities in the area of black af-
fairs. The college made a special 
effort to bring more black students 
onto campus this year. We did this 
for selfish reasons: we believed that 
they as individuals would add much 
to the richness of this campus. We 
think we've been proven right. This 
is now a more exciting campus and 

No one but a fool would 
argue that we can long 
have things one way 
here while the rest of the 
world goes another way. 

a more humane college, in large part 
because of their presence and their 
individual, distinctive contributions 
to our joint life. As whites, we have 
an opportunity now to savor the real 
wisdom in the words of a black 
woman whom psychiatrist Robert 
Coles quoted in his "Daedalus" ar-
ticle three years ago: "It's the same 
being colored as being white, but 
it's different being colored too. It's 
the same, but it's different." To-
gether we can learn from that 
woman how to enjoy similarities and 
differences too. The campus is ready 
to have us learn from her—and from 
one another. 

These then are some of the ways 
in which we are challenged to work 
together to make the college be 
what it should be. There are ways in 
which Haverford has been a leader 
in defining and accepting joint re-
sponsibilities. I seriously doubt that 
we have come anywhere close to the 
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If Haverford wants a 
headcounter for 
president, I'm not 
available. 

limits of what we could do together. 
We have so much available to us 
that it will be to our shame if we 
are unwilling to try new paths that 
others are unable or afraid to try. In 
a year when campuses everywhere 
are in turmoil, we should be a leader 
in building responsible community 
government. 

Financial. Now a sudden switch 
in topics. Without financial respon-
sibility, nothing we do to build more 
academic vitality and more sense of 
community will be of much use. 

The budget outlook for 1969-70 is 
sobering. We will close this year 
with an operating deficit of about 
$120,000. The budget approved by 
the Board of Managers in March 
projected a deficit of close to $400,-
000 for next year. This is by far the 
biggest dollar deficit in the college's 
history, and probably the biggest 
percentage deficit too. The reasons 
for it are not hard to find. 

On the outgo side, we are com-
mitted to maintaining excellence in 
the faculty and to paying for that ex-
cellence. That calls for average fac-
ulty salary increases again next year 
of 7V2 per cent. Those increases, to 
be given on a merit basis, will not 
move us ahead of our competition; 
at best they will only let us hold our 
own. We propose too a somewhat 
better scale of wages and salaries for 
the non-teaching staff; those in-
creases are justified by the high level 
of service we are now getting from 
the staff, and they are a fair charge 
upon a college which has prided 
itself on being a good employer. We 
must add a few new maintenance 
personnel to keep a larger plant in 
good shape. In addition, we bear 
the full brunt of the nation's infla-
tion in everything we buy. That factor 
alone could account for about $200,-
000 more in expenditures for next 
year. 

But we are facing difficulty too on 
the income side. We have built a 
new dining center, and new dormi-
tories, and renovated Lloyd Hall -
all either by borrowing money from 
the bank (at rates up to 7 per cent) 
or by pulling down our endowment. 
Either way, it costs us money. The 
increase in our interest costs alone  

for 1969-70 will be $45,000. That is 
the equivalent of the tuition of 21 
students. And we project very little 
rise in endowment income as a re-
sult of our use of some endowment 
funds for these urgently needed 
capital items. 

Beyond that, we are in trouble be-
cause we announced last year that 
we did not plan any tuition increase 
for next year. Those words may have 
been unwise, and we may never 
again be able to hold tuition con- 
s n,f•x 1 	 But 

the words stand for 1969-70. We do 
however feel it necessary to recom-
mend to the managers an increase 
in board-and-room charges of $200 
per year. Haverford has just about 
the highest tuition in the Common-
wealth of Pennsylvania; we are far 
down the list in board-and-room 
charges, and the quality of what we 
will offer in our new dining center 
and our improved dormitories (ex-
cept for Barclay) makes an increased 
charge both fair and necessary. 

In all, the budget has little good 
news in it. But there is good news 
elsewhere. The 10-year develop-
ment campaign is now well under 
way. We have not been making loud 
noises about this on the outside; the 
director of the campaign felt that this 
is a time to be reasonably quiet and 
to make our approach to a small 
number of the college's best friends 
before we conduct our broader cam-
paign. These close friends, most of 
them on the Board of Managers, 
have now pledged about $6,440,000 
toward our first five-year goal of $18 
million. So they have already carried 
us one-third of the way to our goal. 

Mutually. Perhaps on this cam-
pus, we are now mature enough and 
smart enough to recognize that the 
slogan, "Do your own thing," is  

never good enough. Man's greatest 
asset is not his ability to go it alone. 
It is his ability to work mutually 
with others, for their betterment and 
his. 

Yet, to some extent, we are all 
victims of our own "cool" to the 
point where sentiments that were 
better let out in our relations with 
others are locked up so tightly 
within us -that no one suspects they 
are there. Desperately needing one 
another, we still manage to act as if 
we are self-sufficient. The results 
are occasionally tragic, as this cam-
pus now knows. More often,,the re-
sults may be short of tragic but still 
cause for more pain to individuals 
than there needs to be. 

I have no idea whether, compared 
with other campuses, we have more 
or less of these young people — and 
older ones too — who cannot show 
their dependence on others nor 
reach out a hand to help others. I 
only know that we have less excuse 
for them here. We have less reason 
to hide from one another. It's in the 
nature of our day—and perhaps of 
our selection process for students, 
faculty, and presidents too—that we 
draw men here who, for all their 
individualism, still need one an-
other's support and understanding. 
Haverford College can show that 
support and understanding, if we 
want to and dare to. Some of it must 
come from professionals; that is why 
we have expanded our formal coun-
selling work. But some of it can 
come too from all the rest of us. In 
the ways we meet and greet one an-
other, we can show our shared con-
cerns. In the ways we respond to 
the signs, however faint at first, that 
someone is reaching out to us for 
help, we can make an ideal take on 
new meaning. When that happens, 
there will be justification enough 
for Haverford College. 

These four items together give us 
a full agenda for the future. But I 
doubt that the campus would want 
it any other way. Think what it would 
do to their credentials as fully alive 
college youth in the year 1969 if our 
students were the first ones to say to 
the president of their college, "Look, 
slow down. Don't be so impatient." 
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Comfort 

Campus 
Briefs 

HONORED 
O The James P. Magill Library; by 
being named to receive an Honor 
Award for "excellence in architec-
tural design" from the Pennsylvania 
Society of Architects of the American 
Institute of Architects at its annual 
forum architectural exhibit. 

• Horizons, the Haverford College 
Publication; by Time/Life, Inc., in an 
annual competition, with a citation 
for significant improvement in 
alumni magazine publishing from 
1967 to 1968. 

O William C. Davidon, controver-
sial faculty member who first joined 
Haverford's physics department in 
1961; by being promoted to the rank 
of professor. 

• John R. Gleeson, Stanley A. 
Jarocki, H. Denning Mason and Eric 
0. Smith, four senior athletes; by 
being named to receive top awards 
during the fourth annual Alumni 
Varsity Club awards banquet. Glee-
son, of Trenton, N.J., was presented 
the Ada Stefan Wright Cup for dem-
onstrating a "spirit of leadership and 
sportsmanship" during the Haver-
ford - Swarthmore football game. 
Jarocki, of Easthampton, Mass., re-
ceived the Alumni Varsity Club 
Award for "courage, leadership and 
academic excellence.". Mason, of 
State College, Pa., received the Had-
dletop. Award for continued dedica-
tion while a member of the cross-
country team. Smith, of Kennett 
Square, Pa., was awarded the Haver-
ford College Soccer Trophy for con-
tributing the "most skill and sports-
manship to the success of the 
season." 

ANNOUNCED 
O Howard Comfort, Roy E. Randall, 
Ralph M. Sargent and Howard M. 
leaf Jr., (photos) four faculty mem-
bers with a combined total of more 
than 100 years teaching Haverford-
ians the finer points of classics, 

Sargent 
	

Teaf 

sportsmanship, Elizabethan litera-
ture, and economics; their retire-
ments, effective this June. Comfort, 
a member of the class of '24 and son 
of late Haverford president William 
Wistar Comfort, joined the faculty in 
1932 after receiving his Ph.D. degree 
from Princeton and teaching at the 
Haverford School, the Taft School 
and Hamilton College. Professor of 
classics, Comfort also served as head 
cricket coach at Haverford. Randall 
came to Haverford as head coach of 
football, basketball and baseball in 
1933, after coaching at the University 
of Virginia and Virginia Polytechnic 
Institute. Haverford's director of 
athletics since 1946, he is a 1928 
graduate of Brown University, where 
he was All-American quarterback on 
the famous "Ironmen Team." Sar-
gent, the Francis B. Gummere Pro-
fessor of English Literature, joined 
the Haverford faculty in 1940, after 
receiving his Ph.D. degree from Yale 
University and teaching at Carleton 
and Knox Colleges. A noted Shake-
spearean scholar, he is author of 
the book "At the Court of Queen 
Elizabeth." Teaf began his Haverford 
career in 1932 as a part-time instruc-
tor while doing post-graduate studies 
in economics at the University of 
Pennsylvania. He was named an as-
sistant professor in 1938, associate 
professor in 1943 and full professor 
in 1946. He has been active in vari-
ous arbitration negotiations. 

By Maxwell Dane, its chairman; 
formation of a nine-man visiting 
committee which will make a series  

of two-day visits to the campus. The 
committee, with an advisory role, 
serves at the invitation of President 
John Coleman. Its task is to "take 
a hard and independent look at se-
lected aspects of the college's life 
and suggest ways in which we may 
achieve our highest goals more ef-
fectively." 

fl By William E. Cadbury Jr., direc-
tor of the Haverford-headquartered 
Post-Baccalaureate Fellowship Pro-
gram; receipt of two grants totalling 
nearly a half-million dollars. The 
grants, from the Rockefeller and 
Macy foundations, will support the 
program for three years, helping 
some 120 college graduates—mostly 
from black colleges—become teach-
ers and physicians. 

NAMED 

• 	

Dana W. Swan 2d; to the posi- 
tion of director of athletics, succeed-
ing retiring Roy Randall. Swan, a 
Swarthmore graduate, joined the 
Fords in 1967 as head football coach. 

fl Edwin B. Bronner; to the posi-
tion of librarian for a three-year 
term. Bronner came to Haverford in 
1962 as professor of history and cu-
rator of the Quaker Collection. He 
had served as acting librarian since 
the resignation of Craig R. Thomp-
son in 1968. 

El Charles Perry; to the new post of 
secretary to the administration. He 
will have major responsibility for 
follow-up actions with alumni. Perry 
had been associate director of de-
velopment. 

Paul E. Wehr, assistant professor 
of sociology; to the post of director 
of Haverford's new Center for the 
Non-Violent Resolution of Conflict 
for a three-year term. 

❑ Sylvia Glickman, pianist, and the 
de Pasquale String Quartet; as ar-
tists-in-residence at Haverford for 
1969. The musicians are presenting 
10 public concerts and coaching stu-
dents in chamber music, under a 
program made possible by a grant 
from Mr. and Mrs. James P. Magill, 
'07. The de Pasquales, four brothers 
—Joseph, Francis, Robert and Wil-
liam—who are all members of the 
Philadelphia Orchestra, and Mrs. 
Glickman conducted summer cham-
ber-music centers on the Haverford 
campus in 1967 and 1968. 
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Sieverts in '56 ... 	 . . . and today 

Deaths, continued 

1 Samuel Albert Nock died in the Allentown 
(Pa.) Hospital on January 14, 1969. He was 
dean emeritus of Cedar Crest College in Al-
lentown and at the time of his death was on 
the faculty of Allentown College of St. Francis 
de Sales. He is survived by his wife and two 
daughters. 

7Albert Vann Fowler and his wife, Helen, died 
on December 16, 1968, from unrelated causes 
in Jefferson Hospital, Philadelphia. For 20 
years, the Fowlers edited "Approach," a liter-
ary quarterly which specialized in poetry and 
the works of younger writers. They are sur-
vived by a son, Albert W. 

9Carroll L. Corson died on February 11, 1969, 
in Paoli Memorial Hospital, Pa. He was presi-
dent of the Corson Concrete Co., the Home-
Crete Corp. and the Cordol Corp., and execu-
tive vice president of Poz-O-Pac Corp. of 
America. Until quite recently, he had been a 
member of the Executive Committee of the 
Alumni Association. He is survived by his 
wife, four daughters and a son, and by his 
brothers, Bolton '16 and Phillip '19. 

2 Gilbert Davis, M.D., died in New York City on 
August 28, 1968, after an extended illness. He 
was a consulting industrial psychologist and 
was the director of personnel research of the 
Harwood Manufacturing Corp., consultant for 
the New York University Graduate School and 
the N.Y. State School of Industrial and Labor 
Relations, and research consultant at the Uni-
versity of Michigan's Survey Research Center. 
He is survived by two sons, one of whom is 
Roy David '63, and three brothers, one of 
whom is Leo David, M.D., '27. 

8 Robert R. Hendon Jr. died of cancer on No-
vember 28, 1968, in Doctors Hospital, Wash-
ington, D.C. He was a specialist in Latin 
American affairs for the U.S. State Depart-
ment and was deputy director of the office of 
research and analysis for the American re-
publics in the State Department's bureau of 
intelligence and research. He is survived by 
his wife, two sons and two daughters. 

56 Robert J. Cage, Lt. Commander USN, was 
killed during a flying test on October 16, 
1968, at Grand Prairie, Texas. He had flown 
70 missions over North Vietnam and had been 
awarded the Distinguished Flying Cross, seven 
Air Medals and three Navy Commendation 
Medals. At the time of his death, he was 
weapons system project officer of the Dallas 
Naval Plant, Texas. He is survived by his 
wife, four children and a brother, William 
H. Gage '54. 

'57Ernest Reed Wilbur died on December 16, 
1968, following an automobile crash not far 
from his home in Strafford, Pa. He had been 
an engineer with the international division of 
Yarway Corp. of Philadelphia. He is survived 
by his wife, Althea, a son and two daughters. 
His father is Donald E. Wilbur '24 and his 
brother is D. Elliot Wilbur Jr. '51. 

'Where cAre `They-Now? 

One of Steve Sieverts' 'roommates said of him (in the "1956 Record;' thaf "he 
holds the dubious distinction of having belonged to more losing causes than any other 
man in Haverford history." Steve says he had a few dogged friends who nominated 
him for important college posts but couldn't muster enough votes to keep him from 
uniformly running last. Nothing daunted, this political science major today goes on 
tacklirrg causes in a field—community health—where victories are not sure, are usually 
small, but involve very high stakes. 

Steve was an activist at a time when most students were being called apathetic 
and he says his Haverford experience showed him that individuals can influence in-
stitutions. There was student power at the college long before the phrase was in-
vented, because students had responsibility and the challenge to develop organizational 
skills. For Steve himself, one important example was the movement to give Haverford 
students the counseling and psychiatric services they have today. Student suicides in 
three consecutive years demonstrated the need. Steve's feeling was that at least one 
(involving a boy he liked and admired) could and should have been prevented. 

This was not a lost cause and it affected Steve in two ways:— 

• He discovered that an institution can be changed despite the inertia of 123 years. 

• He found himself drawn to the health field. 

After graduation Steve managed the radiology department in a Philadelphia hos-
pital until the draft caught him a year later. As a Quaker, he was a conscientious 
objector but relinquished the I-0 classification because it seemed too cheap and easy 
a way out. Consequently he spent most of his two years in the Medical Corps as 
chief clerk of the dental service at Fort Dix. 

Then followed a Columbia degree in public health and an administrative job at 
the lively, innovative Hunterdon Medical Center in New Jersey. Three years later, 
"commandeered" by the National Blue Cross Association, he found himself in the 
midst of behind-the-scenes Washington maneuverings leading to Medicare—a program 
involving 18 million people—and big administrative problems. Only portions of this 
fascinating story have ever been told, he says. 

The big lesson for Steve, though, was that in health care, the national scene is not 
"where the action is." Service programs at the local level and particularly in the in-
dividual hospital really affect people in crucial ways that no regulation or law can. 
Like other voluntary institutions, hospitals and health services need to plan effectively; 
but they will not be coerced. Steve is now the executive director of the Hospital Plan-
ning Association of Allegheny County (Pa.), an agency whose job is to help health 
facilities in the Pittsburgh area develop coordinated plans for improving their services 
to the community. There is a real opportunity to influence ideas and concepts and to 
help governing boards, medical staffs and administrators develop and achieve useful 
objectives. With a board of directors largely drawn from the managements of some of 
America's biggest industrial corporations, his agency is an acknowledged leader and 
innovator in the health-planning field. 

Just to bring things full circle, Steve sings in one of Pittsburgh's four excellent 
adult choirs—just as he did for four years in Haverford's octet and Glee Club. And 
he's helping to start a local Suicide Prevention Center. 

Steve lives with wife Nancy (Bryn Mawr '56) and children Rachel, 8, and John, 6, 
at 6622 Northumberland Street in Pittsburgh.—Charles Perry '36 
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The Faculty 

John R. Coleman 
President 

Douglas H. Heath 
Professor of 
Psychology 

James C. Ransom 
Assistant Professor 

of English 

Richard R. Raskin 
Assistant Professor 

of French 

The Haverford College Liberal Arts Workshop 
A Program in Continuing Education 
JUNE 15-20, 1969 

Haverford's Liberal Arts Workshop has been established in the belief that your college can, and should, 
offer its alumni and friends a continuing education. Sponsored by the Alumni Association and administered 
by the Association's Committee on Continuing Education, the workshop will bring together alumni and 
friends of Haverford of different ages and occupations and from different sections of the country for a week 
of intellectual and recreational involvement with the college. Here, at the time of year when campus beauty 
is at its peak, there will be the opportunity to reflect, to inquire, to listen and to exchange views with each 
other and with some of the college's most interesting faculty members. 

The curriculum of the 1969 Liberal Arts Workshop focuses on today. The courses and the assigned 
material are intended to open key issues of our time as they affect the individual in the hope there will be 
closer understanding of the meaning of the 20th century and the roles men and women can play in it. The 
workshop does not promise to solve the problems which confront us, but it will endeavor to develop a 
keener awareness of some of the central issues in this stage of human history. To attain this goal, an out-
standing faculty has been recruited. Read about them below. 

The Curriculum 
The Fate of the Cities John R. Coleman 

A hard look at urban America in 1969—
and at the responses of Americans, black 
and white, to the crises of change in 
metropolitan areas. 

Youth in Revolt—Why? Douglas H. Heath 

A sympathetic look at contemporary youth 
in 1969—and the effect of our affluent, 
technological, mass-media culture on them. 
What should be our response? 

Integrity of Self 	James C. Ransom 

Critical examination of recent American 
fiction dealing with the search for identity 
in today's confused and confusing world. 

Conflict and Responsibility 	Richard R. Raskin 

An examination of five modern plays that 
deal incisively with social problems at the 
heart of contemporary urban life. 

The daily schedule calls for two courses at 9 A.M. and two at 14:45 A.M., starting Monday, June 16, and 
continuing through Friday, June 20. There will be a reception on Sunday, June 15, at President Coleman's 
home, #1 College Circle. On Wednesday evening, Professor of Astronomy Louis C. Green will present an 
illustrated talk entitled "Five Incredible Years in Astronomy." Other evening activities are being planned for 
workshop enrollees. The workshop will adjourn following lunch on Friday, June 20. 

The Tharge for tuition, room and meals from Sunday afternoon, breakfast Monday, June 15, through 
lunch, June 20, is $100. Participants are likely to get more from the workshop if they live on campus during 
the week, but a limited number of day students will be admitted at a tuition charge of $55. Wives, parents 
of present and former students and friends of the college are welcome to enroll. Couples may bring chil-
dren, at least seven years old, and supervision during class time will be provided for them. The charge for 
children: $55. Early registration is urged. A registration deposit of $10 is requested. This is applied toward 
the overall fee and is refundable until June 1. We hope you will decide to reserve June 15-20 for a stimulat-
ing week at Haverford and we look forward to hearing from you soon. 

Continuing Education Committee 
Edward 0. Shakespeare '49, chairman • Lewis H. Bowen '34 • Michael B. Donham '57 • Paul R. Haviland '24 

Henry G. Russell '34 • William E. Sheppard '36 • Robert C. Smith '14 
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View of Haverford's Edward Woolman Nature Walk as springtime comes to the campus. 

Haverford College Publication 
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