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As you can see, our Horizons now extend more widely and in new 
directions. We have, in effect, a new magazine to serve new needs. 
Our hope is to bring you a broad, revealing and accurate sampling 
of the activities and achievements of all members of the college-
teachers, students, and alumni. 

All are featured in this issue. The articles by and about professors 
Holland Hunter and Irving Finger will bring you their views of 
the Haverford scene. Beyond this, they reflect the dedication to 
ideals of scholarship and teaching which must form the foundation 
of any great college—large or small. 

An alumnus reflects on the college man in general; a professor, 
a graduate student, and a campus leader each take a look at the 
Haverford student in particular. Richard M. Gummere, Jr., M.A. '51, 
gives the report on the genus. His article, presented in abbreviated 
form, makes a good launching pad for local reports from our orbit-
ing observers—Rose, Henderson, and Margolis. 

On page 22 you will find accounts of the experience and back-
ground of our new associate editor and managing editor. It is com-
forting to have them aboard. All of us are very much aware of the 
opportunity we have to bring you a more comprehensive view of 
Haverford and its alumni than was possible in the past. We trust 
you will be generous in appraising our initial efforts in this issue 
and in your suggestions as to what you would like to see us cover 
in those to come. 

uo..Q.=, ad_4(., 
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(1) MONEY (2) BOOKS (3) GOING STEADY 
Condensed by permission from The New York Times Magazine. 

by RICHARD M. GUMMERE, JR. MA  '51 

GEORGE SANTAYANA said the chief virtue of the 
American college was keeping young men at a 
vulnerable age away from the pursuit of money 

and the control of women. It also kept them away, he 
noted, from much concern over ideas. Santayana was 
speaking of our colleges at the turn of the century. 

Since then they have changed. In fact, today our col-
legians are notable for their devotion to just the things 
against which he says we once guarded them. 

Is this a gain or a loss? 
Much of the energy which once went into throwing 

freshmen into the pond or kidnapping a rival college's 
mascot now goes into earning money on campus (or 
elsewhere ). Much of the brain power that once was 

Continued on page 10 

People at Haverford—profs and pupils— 

Why do they come here to teach, or to study? What are they like? What 

effect does the College have on them, and they on the College? And 

what of the undergraduate on other campuses? 

THE HUMAN FACTOR 
The Student 

A PROFESSORIAL VIEW 
	

by EDGAR SMITH ROSE 

Youth should be awed, religiously possessed 
With a conviction of the power that waits 
On knowledge, when sincerely sought and prized 
For its own sake. . . . 

—Wordsworth, The Prelude, III, 387-90. 

WE HAVE convincing portraits of the Organization 
Man, the Power Elite, and the Lonely Crowd, 
to mention no others, but I doubt that we will 

get a satisfactory one of the College Student. To be 
sure the testers and pollsters have been busy, but 
given their methods the best they can produce is an 
anatomy or skeleton, not a portrait. The sociological 
imagination, or more precisely the journalistic fringe 
of it, has mustered a few characterizing epithets, 
mere daubs of the brush, but the lineaments of the 
College Student refuse to take form. The trouble is, 
of course, that the College Student enjoys only a nomi-
nal existence, and any attempt to concretize him is 
bound to fail. He is too protean, too various. But it 
may be worth-while, anyhow, to recapitulate what is 
often said of him. 

it Haverford for six years, Associate Professor Edgar Smith 
lose heads the English department. His work as advisor to its 
majors and with Freshmen in their required seminar courses 

gs him in particularly close contact with undergraduates. 

In contrast to the "flaming youth" of the twenties, 
to the rebels of the thirties who became the G.I.'s of 
the forties, the present generation (we are told) is 
bland, featureless, conformist, indifferent, comatose. 
Having no gods and heroes of its own, it finds nothing 
worth striving for beyond a high-salaried job and a 
home in suburbia. Conversely, any urge to rebel, if 
felt at all, soon expires in our affluent society for want 
of a cause. Why be so naive as to be enthusiastically 
for or passionately against anything? Far better to ad-
just to things as they are or go in for self-fulfillment, 
conceived mainly in terms of biological satisfactions 
and creature comforts. Far better, in other words, to 
go into orbit around one's own ego. Over the political 
color of this generation there is disagreement: some 
see it as achromatic, median gray, others strangely 
enough as "pinko" or even red, a color which, like 
beauty, seems in the U. S. A. to have its locus mainly 
in the eye of the beholder. A silent generation, it is 
content to listen, with lips sealed and minds as quiet 
as mice. What is it thinking? It is not thinking so much 
as worrying and waiting, anxious in an age of anxiety. 
This, or something like it, is a familiar sketch of the 
College Student. It is probably already somewhat out 
of date and perhaps never was a fair likeness. 

I am prepared to believe, though, that some details 
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of the picture fit the majority of students across the 
land and that the portrait in its entirety, as far as it 
goes, pretty accurately represents a sizable minority. 
We are dimly aware of hundreds of institutions like 
"Apathy State Teachers," "Euphoria Institute," and 
"Complaisance College,"* all of which qualify more or 
less as adolescent rest camps or junior country clubs, 
though by a curious etymological quirk they deserve 
to be called schools also, scole being Greek for leisure. 

BUT what has this to do with Haverford? Very little 
directly, except by way of contrast. Would that 
the contrast were greater! 

Indifferentism and anti-intellectualism, while not al-
together absent from our campus, are not conspicu-
ously present. Ask any student at random whether he 
thinks he is attending a junior country club, or 
whether he would convert Haverford into one, and be 
prepared to have your sanity questioned. Academic 
pressure, as gauged by the News, sometimes sends 
squawks of "Give us a break!" echoing across the 
Lloyd quadrangle and incites a few rebels to hurl 
darts at faculty effigies. Always we have the faint-
hearted with us—numerically few, thanks to the Ad-
missions Office—who go Ecclesiastes one better and 
find even a little study a weariness of the flesh. The 
freshman who referred to the succession of master-
works on the English 11-12 reading list as "the hit 
parade of flops" may be dismissed as uniquely 
incorrigible, though I suspect that he was merely con-
vulsed by his own wit rather than intent on expressing 
an honest opinion. In any case it is folly to judge a 
college by its failures. The epithet "grind school" ap-
plied to Haverford by a Luce publication last year was 
generally resented by students, who are proud—most 
of them—to be challenged by high standards and 
would not want them lowered. 

Theoretically, in a utopian society conformity might 
be a virtue and adjustment an ideal, and the educa-
tional process might properly consist of indoctrination 
in the ways of perfection. But amid the immense 
phantasmagoria of unreason which is the Hydrogen 
Age, in a society less than perfect ( and what society 
is not?), criticism is desperately needed and education 
must have other aims than adjustment and other val-
ues than conformity. In the spirit of Justice Holmes is 
it not reasonable, therefore, to look for dissenting 
opinion on the Haverford campus as a sign of vitality? 

Consider two current dubieties, which have virtu-
ally the status of truisms. One would have it that the 
general welfare is best served by the pursuit of self-
interest. But it was a higher principle than self-interest 
that inspired students to participate in the Baltimore 
sit-in and to join the Peace Corps. Another would have 
it that preparing for peace is at bottom identical with 
preparing for war ( "war" being nowadays a euphem-
ism for race suicide ). Dissent from this proposition 
was expressed by a significant minority of Haverford 
students in the form of debates on disarmament and 
protests against bomb shelters and nuclear testing. 
The issue is at least being raised at Haverford, 

"See the article entitled "The Graves of Academe" by "A 
Lament" in the Saturday Review for June 16, 1962. 

". . . Good enough to justify the teaching 
prise—good enough, in fact, to keep us p 
sors on our toes. 

whereas it is ignored in the mass media for public 
obfuscation, which should be, but alas with few ex. 
ceptions are not, instruments of public enlightenment. 
Not that the Haverford campus teems with self-rel 
ant Emersons and civilly disobedient Thoreaus. 
too rare, in my experience, is the student who re• 
sponds to the iconoclasms of the New England sages. 
Dissenting opinion is by definition minority opinion, 
and so it must be at Haverford. 

Over two millennia ago Aristotle declared that "to 
be learning something is the greatest of pleasures not 
only to the philosopher but also to the rest of man- , 
kind." I wonder whether he would have asserted this 
so confidently in our time, but if what he said is so 
then our students should be moderately happy. But 
few would dispute that learning can be hard as well 
as pleasurable. Nothing worth having comes easily, 
least of all knowledge and wisdom and truth. Centu-
ries ago when allegory was in flower, efforts and striv-
ings of the human spirit were often bodied forth in 
the guise of journeys over rough terrain, dangerous 
voyages, difficult ascents up mountains, harrowing de. 
scents underground and the like. Similarly we may 
think of learning as a battle, a battle perhaps against 
a toughly resistant book, problem, theory, experiment, 
or idea, each refusing to be mastered. More often than 
not the battle is against insidious internal enemies-
sloth, cynicism, compensatory cockiness, playboy in. 
stincts, to name but a few. Some of our brightest bo 
come to Haverford never having previously been chat* 
lenged. Victims of permissiveness, lacking mental 
cipline, like poorly conditioned athletes they find 
going rough, especially at first. It cannot be said 
emphatically, however, that at Haverford more bat. 
ties are won than lost. This 'assertion finds ample sup. 
port in the record books, I know, and in the exploi 
of our graduates. But I am thinking rather of the many 
individual students I have known whose triumphs are 
not less heroic for having occurred in solitude, in the 
obscurity of library, study, laboratory, and classroom, 
far from the madding crowd. Take for instance the,  
freshman—how different from the one previously men. 
tioned!—who announced in tones of the utmost deter. 
mination, after handing in several mediocre papers in 
succession at the start of his first semester, "This will 
never happen again." And indeed it did not, for he 
went on to graduate with highest honors, almost cer• 
tain to attain pre-eminence in his field. An excep. 
tional case, to be sure, but exceptional in degree, not 
in kind. 

0  un conclusion is inescapable. There is enough in. 
tellectual vitality and moral idealism on the Hay. 
erford campus, it seems to me, to belie the 

stereotype of the College Student with which we be. 
gan. For my part, I find Haverford students even on 
the average quite good enough to justify the teaching 
enterprise—good enough, in fact, to keep us professors 
on our toes. • 
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Managing editor of the NEws last year, John Margolis '63 has 
also headed the Customs Evaluation Committee and has been 
active in a variety of other campus work. His home is in Pitts-
burgh. 

The Student 

COMPOSITE BY 

A 

CONTEMPORARY 

by JOHN MARGOLIS '63 

INVITING as it might seem as a sort of mental gym-
nastic, a general categorization of the Haverford 
student is virtually impossible. Typicality—either 

by comparison with his fellow collegians or even with 
his fellow Haverfordians—is a characteristic of few 
Haverford men. Thus, any composite portrait of the 
species Haverfordian will necessarily fail to repre-
sent those unique qualities on which each of the mem-
bers of the species so prides himself. 

But the temptation of generalizing about the Haver-
ford student is too great to be denied. My random 
observations are hardly meant to be inclusive. Nor do 
I pretend to represent any consensus of the Haverford 
man's self-evaluation. My thoughts are personal and 
tentative. Moreover, they are quite possibly amiss. 

The first quality that strikes one about the Haver-
ford student is his native intelligence. If this doesn't 
show through in his daily conversations or in his class 
participation, it becomes strikingly apparent in his 
ability to write definitive term papers in a few brief 
hours and on an amazingly meager factual basis as 
well as in his ability to write A-quality examination 
papers after having barely read the material being ex-
amined. 
That the students should demonstrate their intelli-

gence so indirectly is not a product of any outright 
disrespect on their part for scholarly achievement or 
academic excellence. Rather, it seems the function of 
a situation in which too few students are sufficiently 
committed to the intellectual quest to make optimal 
use of the opportunities afforded by the Haverford 
experience. 

Many freshmen arrive from high school with splen-
did academic, extracurricular ( and, more rarely, ath-
letic) records but lacking any genuine excitement 
with the world of ideas. Once at Haverford, however, 
they find themselves in an intense academic environ-
ment. Some find the academic life at Haverford much 
to their liking and thrive on the opportunities it offers. 

. . Keeping pace with the academic grind, 
the conscientious student is hardly able to 
pause and introspect upon what it is he is 
really doing and where it is he is really going." 

Others find the intellectual regimen arid and unin-
spiring. They rebel against the academic routine; 
sometimes they flunk out. 

Yet a third group, and probably the largest, neither 
commits itself to nor rebels against the academic spirit 
of Haverford. Members of this third group appear to 
sense the relevance of the somewhat removed aca-
demic world to their own individual lives and strike 
a happy balance between what at many times seem 
the dichotomous callings of scholarship and life. 

Absent, however, is any sense that the Haverford 
experience might, in some respects, be an end in it-
self. With such a large percentage of students going 
on to graduate work, the feeling seems general that 
the years at Haverford are only a prelude to one's real 
calling: medical school, law school, or concentrated 
work in one of the disciplines. 

Especially during the past year there has been a 
great concern among certain students and faculty 
members alike regarding the attrition rate and "ad-
vising facilities" for students with personal problems. 
Particularly in the eyes of some students the scope of 
this problem is vastly exaggerated. The fact that many 
students take leaves of absence is seen by some to be 
at once a sign of Haverford's and the students' failure. 
But while the necessity of taking a leave might not be 
entirely gratifying to a student or his parents, surely 
in many cases it represents a healthful retreat in which 
the student can step back to reassess his goals and 
values and more precisely come to an understanding 
of the place of his Haverford experience in the larger 
and more important context of his life. 

Nonetheless, last year's special Students' Council 
committee exploring the problem of "advising facili-
ties" for students did address itself to an area inviting 
some attention. All too little time is available to the 
student for the emotional and spiritual orientation 
which must be a vital part of any "full" college experi-
ence. Keeping pace with the academic grind, the con-
scientious student is hardly able to pause and intro-
spect upon what it is he is really doing and where it 
is he is really going. 

MIX many students are critical of what they 
feel are poor student-faculty relations at Hav- 
erford, they are in many respects themselves 

to blame. For, surrounding themselves with a shield 
of cynicism and independence, many students deny 
themselves the possibility of having any sincere con-
frontation with their professors or fellow students 
( both of whom, in many cases, would welcome such 
a relationship ). 

If the Haverford man has insulated himself from a 
meaningful confrontation with his colleagues at Hav-
erford, so too has he in many cases insulated himself 
from such an encounter with the rest of life. Many 

Continued on page 11 
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REFLECTIONS FROM GRADUATE SCHOOL 
by Tom HENDERSON '61 

mon' college students, and alumni, believe their 
particular school is unique in what it has to 
offer. This individuality may be in terms of aca-

demics, athletic supremacy, the "well rounded man," 
etc. The list is endless and nearly all schools can make 
some claim to special value to reinforce the loyalty of 
their present, past and even future students. The dif-
ficulty lies in specifically identifying the unique qual-
ity of the school. 

Haverford students, myself included, pride them-
selves on the scholastic standards which are main-
tained at our alma mater. In the provincialism of the 
campus it is very easy to assume that this scholastic 
level is an absolute which is unsurpassed by other in-
stitutions. But most of us protect ourselves against 
the fallibility of such a standard. To supplement our 
criterion of judgment we cite the activities available 
outside of the classroom which develop the "balanced 
individual," or, at least the development of the cre-
ative mind as opposed to a "mere technician." Because 
of the vagueness of such a concept there is no one 
who can effectively dispute our assertion. We have 
set our own criterion by which we will judge the value 
and effectiveness of our institution. 

A problem arises, however, when we are asked to 
evaluate our "unique" heritage in terms of a given 

Now at Columbia University, Tom Henderson '61 takes time 
out to view Haverford from a graduate student's eye. A var-
sity letterman as an undergraduate, Mr. Henderson also headed 
the Student Association and earned the Edward J. Noble 
Foundation leadership award for outstanding seniors. 

factor, in my case, graduate school. The value of the 
"well rounded" man becomes irrelevant. In graduate 
school scholastic initiative is all important, and for-
tunately, no one school -as small as Haverford has a 
monopoly on such a quality. The absence of a monop-
oly does not deny the value of an education at Haver-
ford, nor its superior quality. But we must now speak 
in terms of the specifics of graduate work. The com-
fortable protection of generalities must be abandoned. 

The essence of graduate school is individual initia-
tive. The success or failure of one's effort depends 
upon having the self-discipline necessary to apply 
oneself without specific directive, and enough knowl-
edge of the subject to assess what is important and 
what is not. Therefore, scholastic initiative is two-
fold: the first involves sheer ability to apply oneself 
diligently; the second is qualitative judgment in in-
vestigating and digesting material. The latter is much 
more complicated and it is here that one's scholastic 
heritage becomes of special importance. 

The volume of work at Haverford necessarily pre-
pares a graduate for extended effort. Sheer quantity 
harbors little fear after four years of a steady diet of 
homework, papers, and exams for five courses. There 
is no guarantee that a student has learned well how 
to effectively budget his time, but he has probably 
devised some system of his own if he has completed 
four years of intensive effort at Haverford. Beyond 
this very pedantic level of activity, a background of at 
least one project course is of great value in realizing 
the problems and pitfalls when specific directives are 
withdrawn and even content must be budgeted. 

But more important than the quantitative factor of 
perseverence is the qualitative judgment which must 



". . . The strengths of Haverford in terms of 
graduate study lie in its academic emphasis, 
close faculty-student relationship, and value of 
an informal atmosphere conducive to the ex-
change of views. . . ." 
be applied in assessing the material under examina-
tion and the scholastic interest necessary to pursue a 
subject after it has lost its initial appeal. In part this 
quality is a personal one, and in part it is the result of 
the academic background one has. A Haverford grad-
uate has both an advantage and a disadvantage in 
approaching the facet of graduate work. 

IN PART the foundation for evaluating material is 
supplied by the undergraduate professor. A Haver-

; ford graduate is given a good basis for analysis. He 
learns not only content, but, more important for grad-
uate school, techniques of analysis. He is introduced 
to a field, not just a quantity of material. This struc-
ture is invaluable when carried on to the higher level. 

To supplement these techniques of analysis the ex-
tensive use of seminars has taught a Haverford stu-
dent to question and evaluate a subject before 
embracing it as his own. Project courses allow him to 
pursue an interest individually and develop some per- 

; sonal coherency out of a welter of material. In doing 
1  so he is given help and direction through the close 

faculty-student contact possible at such a school. To 
supplement this formal atmosphere, the size of Hav-
erford facilitates "bull sessions" on academic as well 
as the more conventional subjects of conversation. As 
a result of these many stimuli incentive is high and 
ean be exploited readily. 

The strengths of Haverford, therefore, in terms of 
graduate study, lie in its academic emphasis, the close 
faculty-student relationship, and the value of an in-
formal atmosphere conducive to the exchange of 
views. The first provides a focus, the second direction 
in the assessment and questioning of material and the 
third a stimulus to further work. But while these are 
strengths, they are weaknesses as well. 

These factors can act as handicaps in the adjust-
ment of the student to a new academic environment 
if they become not only facilitating functions but 
crutches or ends in themselves. Thus, the readily avail-
able professor is of value so long as he is thought of 
as an aid to one's individual initiative, an aid which 
should be used with less frequency. In a large school 
such an aid will no longer be so readily available. In 
the same sense, discussion with other students is too 
any at Haverford. In the graduate school such stimuli 
to thinking may not be so convenient. 
Therefore, the difficulty for a Haverford student in 

adjusting to graduate school is not that he has had no 
introduction to the academic approach to a field. 
Rather, it is because his gaining of this knowledge has 
been too easy. Thus, his strengths are at the same time 
his weaknesses. As a result, the unique quality of the 
school due to its size, atmosphere etc., is a mixed 
blessing. For the graduate student the important asset 
is the scholastic background; the ability to overcome 

handicap depends upon the strength of the schol- 
'foundation. • 

The Professor 

SCHOLARSHIP AND 

RESEARCH 

PRIME ATTRACTIONS 

by BARCLAY M. BOLLAS 

WHEN the young research fellow shut the door of 
the lab at Columbia University for the last time 
five years ago he still had more than a few 

trepidations about the move he was making. 
True, the Philadelphia suburbs were familiar to 

him—not totally unlike northern Westchester County, 
N. Y., where he spent his childhood; and the next door 
he was to unlock, as an assistant professor, was also 
on much the same size campus as he had spent his 
undergraduate years. 

But what would the caliber of the students be? Was 
he going to have the flexibility he wanted in teaching 
methods and subject matter? And, on the small cam-
pus, would he find encouragement to become inti-
mately involved in research and scholarship? 

These were the thoughts that mingled in Irving 
Finger's mind as he drove out Lancaster Pike in 1957. 
Reflecting back over those several years, the chairman 
of Haverford's biology department feels he has not 
been disappointed. "Not only were my initial fears 
overcome, but during the past five years Haverford 
has increased in its attractiveness towards me," he re-
marked the other day. 

Perhaps, he says, the very things that attracted him 
also have attracted many of his colleagues. 

First, he suggests, there is a feeling on the part of 
both the administration and faculty themselves that 
the teacher is the best judge as to how he should 
teach. There is extreme flexibility of subject matter 
within a course and in the way in which the course 
is taught. Finger puts it this way: "A curriculum is not 
forced into a single mould to which every discipline 
must conform. Experimentation is encouraged, and I 
have seen within my short space of time here that my 
courses and their structure have continually changed 
until certainly the courses that I will teach next year, 
while having some resemblance in subject matter to 
those same courses that were taught when I first came 
here, will be taught in an entirely different fashion in 
keeping with the increased ability of the students and 
also in keeping with my own learning as to what con-
stitute effective teaching methods." 

SECONDLY, he finds the facet of the College that 
has proven most attractive has been the urging 
and encouragement to become deeply involved 

in scholarship and research. Professor Finger feels that 
this not only draws to the faculty men of imaginative- 
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"A curriculum is not forced into a single mould 
to which every discipline must conform.-  

ness and drive ( thus assuring an alive faculty ), but 
that it benefits teaching per se. Enthusiasm for sub-
ject matter becomes contagious; it has an immediacy 
for both teacher and stuaent; information is up to 
date; data, approaches, and values are bound to be 
better judged. He also comments favorably on the 
active participation of pupils in research work of the 
faculty. 

The thrill of creativity, scholarship for its own 
sake, becomes an important factor in teaching and in 
the day-to-day existence of faculty and students," he 
remarks. "Similarly, students learn to think, to be ac-
tive rather than passive receptors of knowledge and 
ideas. Their work and their thoughts are subject to 
criticism more rigorous than would be possible with 
a faculty which is simply acting as a channel for other 
people's thoughts," he explains. 

For the professor, Haverford has proven attractive 
for other reasons, too. 

For one thing, suggests Finger, the caliber and mo-
tivations of students in their studies and in their ap-
proach to what a liberal arts college can offer them 
has changed all for the better with a steady increase 
in the quality of the student body. Particularly strik-
ing and very pleasing, he adds, is Haverford's con-
tinuing high concern for moral values. He has found, 
also, that not only did he encounter the expected 
communication among faculty members from all fields 
of inquiry, but that these persons where both con-
genial and themselves were immersed in scholarship 
or research. "Many were not parochial in their inter-
ests and many, obviously, were not men who had 
come to a small college simply to escape the 'pres-
sures' of larger schools," Finger suggests. 

xxoucx the uniqueness of a small liberal arts col-
lege does not necessarily reside in its curriculum 
or in the capabilities of the students attending, 

there are, he points out, certain almost inherent ad-
vantages: 

It allows contact with colleagues from all fields, not 
just from one specialty as often occurs in universities; 
it permits intimate contact with students, allowing the 
results of teaching to be more readily evident and 
tangible; it forces an improved quality in lecturing, 
since there is a direct feedback from student to in-
structor which is lacking in large classes. 

But there is little room for complacency, Professor 
Finger reminds himself. He warns against measuring 
the quality of a given college on the basis of the num-
ber of its graduates who go on to advanced study, and 
he suggests that it may be what he calls "interaction" 
among students themselves which is most important 
in assuring their success. 

"I think," mulls Dr. Finger, "that Haverford lacks a 
bit of this interaction." Why? "Partly because it is not 
co-educational and partly because it does not attract 
students from a broad range of background," he sug-
gests. "A small college may possess unique attributes, 
but it also suffers as a consequence of diminutiveness." 

•  

The Professor 

	
by HOLLAND HUNTER 1 

TEACHING AT 

HAVER FORD, 

THE life of the mind is stimulating because it is 
everchanging, never repetitious. Stale recitals from 
yellowed lecture notes are not possible at Haver-

ford. The work of a teacher, in all fields of learning 
nowadays, is a steady struggle against intellectual 
obsolescence. When our newest faculty members 
speak of "classical" views in their field, they usually 
mean the views that were current in the 1930's1 Thus 
my wife and I, who did our graduate work in 1945-
1948, are going back up to Harvard this year for a 
little renewal. 

An ancient canard says: "Those who can, do; those 
who can't, teach." Under present conditions an alter- 
native version, equally inaccurate, would be: "Those 
who can, think; those who can't do." Most problems 
now are complex enough to require more than mere 
action. Now we say: "Don't just do something, stand 
there ( and think before you act)." 

Another attraction of teaching is the opportunity it 
offers to get things straight. Frequently the best way 
to learn something is through trying to teach it. A col-
lege teacher is constantly discovering new material, 
through his own or others' efforts, then organizing it 
in relation to previous knowledge, and setting it be-
fore students. In small class discussions, with bright 
students, one's evidence and one's reasoning are con-
stantly sharpened. 

More than most people, the scholar is driven by in-
ternal discipline. He works;  at Haverford, with rela-
tively little supervision, using his own judgment. The 
myth of an easy life, with three months summer vaca-
tion, is unfortunately a delusion. Our professional 
standing depends on our making at least occasional 
solid contributions in our respective disciplines. Haver-
ford standards require us to be effective teachers, 
productive scholars, and useful colleagues. All this 
takes time. There may be niches for idle gentlemen 
somewhere in society today, but the Haverford 
campus is not one. 

Nor is the scholar currently limited to his ivory 
tower. The demands of the times reach in to claim his 
services. Funds for research encourage leaves of ab-
sence. Myriad outside activities require his service on 
committees, study groups, task forces, etc. Some fac-
ulty members are consultants or advisors to govern. 
ments, corporations, foundations, or other outside 
agencies. It's nice to be wanted. Up to a point, these 
outside connections certainly enrich our perspective. 
Taken too far, however, they pull us from our primary 
responsibility—teaching Haverford undergraduates. 

The trouble with knowledge is that it grows ex 
ponentially. Facts are like rabbits. Not only is 
sheer physical volume of knowledge constantly 
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he quaint externals of early Friends find no 
mple . . . on our campus today. In inward 
victions and moral strength, however, we 
e for a similar quality of life in present and 
re Haverfordians." 

A FACULTY VIEW 

paneling; its increasing complexity compounds the 
problems of mastery. The consequence has, of course, 
been subdivision and elaboration of many areas of 
knowledge. A further multiplication now arises as we 
extend our view to include the societies of Asia, 
At rica, and Latin America. The liberal arts college 
faces a genuine problem of inundation. 

BY THE time of Haverford College's centenary in 
1933, the potential subject matter of a liberal arts 
education had surely doubled since the founding 

of the College a century earlier. By next year, 1963, it 
will have doubled again, this time in only thirty years. 
Moreover, it is possible to foresee another doubling 
by 1978, after a further fifteen years. Under these 
conditions, what is our responsibility to present and 
future undergraduates? 
It obviously cannot be limited to teaching facts. 

Facts get submerged in new facts. We cannot even 
rest on accepted theories. These too are superseded. 
But the turnover of facts and theories is not a pattern-
less procession, and the task of learning is not hopeless. 
There is generally an ordering of the evidence so that 
the later theory includes much or all of the earlier 
theory as a special case. More important, the Haver-
ford student can develop his capacity to evaluate 
evidence, a capacity that is independent of the spe-
cific facts he will soon forget. 

INSTRUCTORS at the college level seek to stimulate a 
student's intellectual initiative, not merely to feed 
him facts. If Haverford differs from other colleges, 

it is chiefly in the high quality of the students who 
none to us. They are bright, usually well-prepared, 
and generally persevering. Our task then, is to justify 
their confidence and open doors for them with as 
much wisdom as we can muster. In doing this, we can 
take account of each student's unique talents and de-
ficiencies; our small size permits us to sense a student's 
special needs. 

I Iaverford lays more stress than do some other col-
leges on another function of a liberal arts education: 
to quicken the conscience and sharpen the judgment. 
A strong individual conscience, coupled with an in-
formed judgment, has always been a major aim of the 
College. The words of Isaac Sharpless, over the fire-
place of the Common Room, still speak to us today. 
The quaint externals of early Friends find no example 
(save in William Bacon Evans) on our campus today. 
In inward convictions and moral strength, however, 
we hope for a similar quality of life in present and 
future Haverfordians. 
But all is not broad and noble here. In every depart- 

ment we are training students in the grubby business 
of intellectual craftsmanship. Fitting ideas together 
requires logical rigor. Everyone's writing benefits from 
criticism and polishing. Lucid and persuasive discus-
sion requires practice. Small classes and a high faculty-
student ratio permit us to give students individual 
attention. The beauty and precision of experimental 
work in the physical sciences is conveyed to students 
through having them participate in research projects. 

It is the responsibility of a liberal arts college to 
open liberating perspectives before the student's 
mind, in a whole series of fields. From this liberating 
exposure to the great variety in the human heritage, a 
well-founded and self-chosen set of personal values 
can be soundly constructed. But the faculty member 
has a curiously ambivalent role in helping students 
develop standards. Only if he is detached and ob-
jective can he pursue the sober processes of advancing 
knowledge. Progress comes through criticizing the 
present, and criticism requires a detached vantage 
point. Yet the neutral observer who accepts ( or re-
jects) all the ways of all societies is not our model 
either. Deep commitment to some system of basic 
values should emerge from a liberal arts education. 
The key to the paradox is apparently in the thought-
fulness and tolerance with which a set of values is 
chosen. 

Tim basic principle underlying Haverford faculty 
attitudes toward students is an assumption of 
their maturity. As much as possible, we treat them 

like adults. This is the tradition at universities in other 
parts of the world; only in the United States has there 
been a prolongation of tutelage into the college years. 
The honor system governing student life, much valued 
by the faculty, is a concrete expression of our belief 
in the assumption of maturity. 

This same assumption is reinforced by current 
trends. In field after field, topics that used to be taught 
in college now appear in high school courses, while 
topics in advanced college courses often used to be 
part of graduate work. Most students are going on to 
one form or another of professional training after col-
lege; unnecessary prolongation of a pre-adult stage 
merely delays their emergence into a career. 

The assumption of maturity and the drive for speed 
will gain special meaning from now on as students 
begin to arrive who have been born since 1945. The 
size of this age group is huge and, in a period of auto-
mation and rapid technological advance, competition 
for careers will place a premium on talent, training, 
and tenacity. Morever, the competition comes not only 
from young Americans, but from millions of dedicated 
young people elsewhere in the world, not least those 
behind the Iron Curtain. Under these conditions, there 

Continued on page 21 

After graduating from Haverford "Ho" Hunter went on to 
Harvard to earn his Ph.D. An authority on the Soviet economic 
system, Hunter is now professor of economics at Haverford. 
During his coming sabbatical leave he and his wife, a professor 
at Swarthmore, will be studying in Cambridge, Massachusetts. 
Professor Hunter, in presenting his view on teaching at Haver-
ford, adds that he does not pretend to speak necessarily for 
other faculty members. 
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"The three concerns of the present college 
eration: first, earning money; second, re 
books; and third, going steady." 

(1) Money . . . Continued from page 3 

spent on keeping in your own fraternity the Wooden 
Spoon for the most popular junior now is spent on 
keeping your fraternity and yourself popular with the 
faculty. Much of the devotion that the young men 
once poured into support for The Team, even into 
cheering it at daily practice, now is offered up in the 
form of loyalty to a girl. 

Henry Seidel Canby summed up our old campus 
life as "strenuous idleness." Through brotherhood, 
service, competition it bred character. But requiring 
typically only one hour of study per diem ( against 
three or four today), it was rather easy on the head. 
Our new campus appears to be breeding young men 
of wider, or at least of different, competence. Two re-
cent undergraduate protests about work to reach the 
papers came from Wisconsin and Vanderbilt students 
asking for more. And yet today's young philosophers, 
when first widely recognized, were greeted as a men-
ace to the Republic. 

In the early 1950's they took the country by sur-
prise. At first we were frightened by their sophistica-
tion and began calling them names in the intellectual 
magazines—"cool," "silent," "hip." Then several col-
lege faculty did intensive studies of them, from which 
emerged a picture of collegians as withdrawn and ex-
asperatingly content. By now the national press was 
portraying our whole younger generation in this soft 
image. And so finally the young people themselves, 
being humble (up to a point) and believing all they 
were hearing, assured the world they were indeed 
apathetic, rudderless, crass. 

But a few heretics began adding inharmonious 
strokes to the portrait. College administrators, always 
a headache, revealed that, academically, today's col-
lege students are embarrassingly superior to any others 
in our history. 

The confusion may come from a distorted view of 
history. In calling our sons conformists, for instance, 
we may have been comparing them with a sentimental 
image of ourselves or our parents as young individual-
ists. But an elderly Yale dean protests that anyone 
calling today's college students conformist is simply 
confessing he isn't old enough to remember the turn 
of the century, when conformity was "second nature." 

Another questionable image, in fashion just now, is 
the banner carrier. There were indeed zealous young 
reformers in college in the Nineteen Thirties, but now 
as middle-aged alumni, pardonably sentimental, they 
exaggerate their former numbers and influence. To-
day's undergraduate peace marchers, sit-in supporters, 
and picketers—with several times as much academic 
work to occupy them—may actually constitute a more 
serious social protest. 

It's easy to picture an old collegian puffing on his 
merschaum pipe or buried in a racoon coat. It's not 
so easy to identify the new types. One of our great 
deans says collegians are just like adults, only more 

Richard M. Gummere, Jr., is currently working on his doc-
torate in education at Columbia Teachers College. Formerly 
dean of admissions at Bard College, he holds degrees from 
both Haverford and Harvard. 

so. On most campuses you can see an assemblage o 
grade hounds, beer drinkers, politicians, poets, poker 
players, clothes horses, philosophers, Eagle Scouts, 
ladies' men, beatniks, bumpkins, just to start naming 
some of the types. There are extroverts and introverts, 
puritans and hedonists, idealists and Machiavellian. 
You can even see a few saints and a few hoods. 

The variety is as old as civilization, if not prehis-
toric. The difficulty lies in fitting them into any broad 
categories. You're in danger of ending up with more 
stereotypes. It is easier to identify the three concerns 
of the present college generation: first, earning money; 
second, reading books; and, third, going steady. The 
combination might well confuse us who knew quite 
different preoccupations in college. 

A generation ago in some colleges those who did 
not take a job on campus looked down on those who 
did. Today a great private university estimates that 
one-half of its students earn one-quarter or more of 
their expenses. These include, of course, a large num-
ber from relatively needy families who would not 
have aspired to such a college a generation ago. But 
they also include sons of the most affluent seeking 
more cash, or more independence, or both. 

BooKs? In 1914, the editor of the Yale News wrote 
that at last a man could be seen taking one out 
of the library without disgrace. Gradually it be-

came respectable and then recently in some places 
even fashionable. The change was spurred on in the 
Nineteen Twenties by Rhodes Scholars returning to 
report the startling fact that many Oxford men were 
both genial and bookish, and in the Nineteen Forties 
by our own veterans' hunger to learn. 

The third new concern is sex. Today's collegians 
take women more seriously. To begin with, more of 
them than ever have married one already. Many of 
the rest are tending toward what the president of Am. 
herst called "youthful monogamy." 

Of all the novelties to face, this may be the most 
difficult for their elders. I have a friend who in al-
lege in the Nineteen Thirties dated fifty-six different 
girls in one academic year. Now, happily married to 
a lovely wife, he insists his prior adventures prepared 
him both to discover her unique virtues and then to 
win her. The sight of young people pairing off early 
drives him to despair. "How can they understand 
members of the opposite sex," he demands, "if they 
only know one?" 

Bringing boys and girls together has certainly made 
our campuses less boisterous. My own college used to 
suffer a riot every spring. But last year's graduating 
seniors had experienced only one in their four years 
The dean's explanation: students from nearby won. 
en's colleges get in the way. 

At a New England men's college when the 
travels to football games away from home the 
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131 in Freshman Class 

NEW FACES OF '66 

A five-day orientation program opened the college 
year on Sept. 18 for 131 young men comprising the 
Haverford class of 1966. 

Drawn from 22 states and the District of Columbia, 
the group includes 15 sons of alumni. Bulk of the 
class comes from the Middle Atlantic states, with 
Pennsylvania represented by 36 young men, and New 
York by 32. There are 20 from New England, 8 from 
the South, 6 from the Midwest, 11 from the Rocky 
Mountain and West Coast areas, and three from for-
eign nations. 

One school—the Butler, Pa., high school—sent three 
of its graduates. Of the 131, 86 are graduates of pub-
lic schools, while 45 came from independent and paro-
chial schools. 

Forty-three members of the class were editors of 
school publications, 57 of the class won one or more 
varsity letters, 91 were officers of various class or 
school organizations, including 61 presidents. 

Median age of the class is just over 18. • 

men may take their girl friends along in the busses. 
Most striking of all, however, is the "study date," or 
the "library date." The custom is spreading widely. 
"Meet me at the library," he says to her; and after a 
chat on the steps, they go inside to study together. 
Students today accept a heavier academic burden 

from us, but often share it in this gentle partnership. 
Are they defending themselves against a potentially 
deadly scholasticism? They may need to counteract 
the effect of those skull-cracking books. 

Who can say that the vacuum left by the dismissal 
of formal religion from the college scene in the nine-
teenth century and collegiate "spirit" in the early 
twentieth may not be filled reasonably well today by 
a girl? It certainly cannot be filled by investigation, 
however zealous, of the Socio-Economic Background 
of the Twelfth Century Renaissance, or the Variations 
in Blood Sugar of White Rats Under Experimental 
Stress. 

So—our young men take money, brains, and sex 
more seriously than we did. Withdrawal from a hope-
less world into a selfish, perhaps even a neurotic, iso-
lation? Yes, some say that's what they're doing. Others, 
however, see it very differently. They see the new 
spirit of American youth not as withdrawal but as in-
cubation preparatory to emerging into a new world, 
which will be even tougher, more complicated and 
more interesting than ours. - 

We could look at our young people the way some 
Carnegie Tech students described their generation re-
cently—as "coiling for a spring." In which direction? 
To help them decide is a great task. And after ac-
complishing it, we may then not feel ashamed to weep, 
like Alexander, to think that we shall not be there. • 

A customs committee welcomes freshmen arrivals. 

Composite by . . . Continued from page 5 

students pass their college years in the well-land-
scaped, properly-ivied, and thoroughly isolated Ivory 
Tower of Haverford, rarely relating or applying their 
academic experience to the world across Lancaster 
Pike. ( Sometimes, it must be admitted, students do 
venture as far across the Pike as to go to Bryn Mawr.) 

Inherent in a psychological theory or a philosophical 
system or a work of literature is an understanding of 
that vast complex of phenomena called "life." Four 
years in academe, however, tends to remove one from 
exposure to the mainstream of life, and eventually the 
student finds himself studying the psychological con-
struct, criticizing the philosophical system, or dissect-
ing the literary work without really understanding the 
world to which they all apply. 

This sense of removal is reflected all too clearly in 
the generally immature and often irresponsible be-
havior of the students. Perhaps reasoning that intel-
lectual freedom implies social license, many of the 
students demonstrate a shockingly small respect for 
authority or tradition. The disrespect often shown by 
sleeping, reading or otherwise inattentive students at 
Collection—not to speak of Fifth Day Meeting—seems 
utterly indefensible. 

His specific faults, however, can never outweigh 
those even more essential qualities which, though they 
defy definition, make the Haverford student the ter-
rifically vital and stimulating person he is . . . the 
person who, in large measure, makes Haverford what-
ever it is. • 



A feature of the chemistry-mathematics-physics building will be this 

220-seat main lecture room. 

Almost all summer long the sun shone down on the 
new science building, providing a bright picture of 
construction progress. These views show first results 
of Haverford's current development program. 

According to the contractor the building should be 
ready to open as scheduled next July. Teachers and 
students in chemistry, mathematics, and physics are 
looking forward to moving into these well-arranged, 
modern quarters. Other departments eye covetously 
the space which their transfer will release in Sharp-
less, Founders, and the old chemistry building. 

To a large portion of our readers these pictures 
will represent the tangible product of their personal 
support of Haverford. As of June 30, 2,294 alumni  

and 494 parents and friends of the college had sub-
scribed $1,269,000 toward the $1.6 million goal for 
individual gifts, bringing the campaign total to over 
$1,461,000. 

Plans announced by Jonathan E. Rhoads, campaign 
chairman, look to a major effort this fall to reach the 
goal. "The job remaining," he states, "is a challenging 
one—the last part of any effort is the hardest. To raise 
this $327,000," he adds, "we need, and I know that 
we will get, the generous backing of all who believe 
in the college, many of whom have already done much 
for it. It is vitally important that we complete this 
assignment promptly and meet our commitments to 
Haverford's future." 

12 



From the infirmary can be seen the south end and the west profile 

of the new building. Utility lines will enter through the tunnel at the 

lower right. 

TANGIBLE PRODUCT 
Down the building's long axis crews prepare to erect the third floor. 



ROUNDABOUT HAVERFORD 
by WILLIAM E. SHEPPARD, Director of Alumni Affai 

It's good for an old grad to return to surroundings in 
which change has not been rampant. Hardly had we 
stepped from our car on our first day back at Haver-
ford than we were greeted by the warm and winning 
smile of Billy Carter. 

The creaky gym floor . . . the bridge to Meeting 
. . . the splintery grandstand seats . . . the bearded 
Quaker elders in their same Founders dining room 
portraits . . . the smile of Billy Carter. All this and 
more, we have been pleased to note, are still at 
Haverford. 

Soon after getting settled in our newly painted 
Founders office, we went to see Billy. His mail room  

now, as it has been since '53, is on the main floor of 
Union. (Not since '48 has mail been delivered to the 
rooms; these days the boys come to Union for it. ) We 
asked Billy how long he has been around and he 
smiled again, for he was born here—his father, Harry, 
had been foreman of the grounds, starting in '94. 

Billy has been a Haverford mailman since 1931. We 
inquired whether anyone in all that time had called 
him anything but Billy. "Yes," he answered readily, 
"Dr. Comfort always called me William." He thought 
a minute, then added, "Dr. Rufus Jones did too, but 
they have been the only ones. So far." 

* * 
Speaking of Rufus Jones, at the Haverford College 

Library the "Writings of Rufus M. Jones" total, in 
round numbers, 300! That's a lot, but even so the 
Jones books are only an infinitesimal portion of the 
Library's impressive total of 225,000 volumes. What 
a ribbon of books all those would make, were they 
all laid end to end, headed off toward Swarthmore! 

The College Library, we have been pleased to note, 

* 
"No," said Mrs. Miriam Nugent, "they aren't flip-

ping butter to the ceiling these days." This was in 
answer to a question of ours. One of the first things 
we wanted to find out when we returned to campus 
was whether the boys were rocketing butter pads to 
the top of the dining hall in Founders. Some years 
back, when boys were known to be boys, this custom 
was followed with quite some regularity. The fun 
was twofold: ( 1 ) getting the butter up that high, and 
( 2 ) enjoying the suspense build up as each pad 
slowly disengaged itself and made ready to plunge. 

Mrs. Nugent, Haverford's Director of Food and 
Housing, feels that it isn't lack of desire—or butter—
which keeps the ceiling free of this entangling affi-
ance. The answer is better control through the student 
Dining Room Committee which meets regularly with 
her and which backs up the authority she has to sus- 

calls itself a "working library." And with good reason: 
it's open from eight in the morning all the way 
through until midnight, Monday through Saturday. 
On Sundays the doors don't swing open until 1:00, 
but it's midnight again before they shut. Note: Alumni 
and friends of Haverford are cordially invited to make 
use of the Library's facilities. 

pend dining room privileges for out-of-order conduct,  
Mrs. Nugent started feeding Haverford's 450 stu• 

dents in 1954. She came here from Columbia Univer- 
sity where she supervised the meals provided for 5,000 
Columbians. The closest she has come to this figure 
here was in '58 when Hugh Borton was inaugurated, 
That day Haverford sat five hundred guests down to 
a platter luncheon and furnished 2,500 other visitors 
with box lunches. This was one of Mrs. Nugent's most 
satisfying days at Haverford, but it is not the one 
which comes to mind first. First place in her memory 
is reserved for the morning when she came into the 
dining room to find that midnight pranksters had 
rendered it bare of tables, but had left each place 
setting neatly in order on the floor precisely in front 
of its proper chair. 

* * * 
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We spent a swift-moving half hour with Ira Reid 
early in July. Haverford's Professor of Sociology had 
put down on campus for 36 hours or so on his way 
from Nigeria to Tokyo, and he made time for an inter-
view in his Chase Hall office. 

In the Record of the Class of '61 the editors de-
scribed this world-known faculty member with these 
flowing words: "The leader and master of abstracting 
generality from specifity and couching it in a proper 
perspective was the sagacious and erudited Ira Reid." 
Though the word specifity doesn't happen to be in the 
Alumni Office dictionary, sagacious and erudite are 
and, after thirty minutes with Dr. Reid, we can agree 
wholeheartedly with the Record editors' choice of ad-
jectives. Slowed by neither hem nor haw, the recent 
visiting Director of Extra-Mural Studies at University 
College, Ibadan, Nigeria, discussed his experience 
with the smoothness that characterizes his classroom 
performances. 

Dr. Reid pointed out that, though he had gone to 
Nigeria to be a consultant, he quickly became an ad-
ministrator. By the time he left this African common-
wealth he had run 136 classes in 82 Nigerian com-
munities and, as he put it, "worked my head off." His 
efforts came at a good time. The last twelve months  

have been important for higher education in Nigeria: 
three universities were opened, bringing the total to 
five, with the University College in Ibadan being the 
oldest. 

According to Dr. Reid, the cue words for this 
wealthiest of West Coast countries are: "Nigerians 
are in a hurry!" They want to achieve a place in the 
world. Prior to becoming a commonwealth in 1960, 
the people's guiding principle seemed to be "You 
don't sweat over the King's work." Now it's: "You've 
got to sweat!" 

As the twenty-eighth minute of our time together 
came along, Dr. Reid made these conclusions: (1) the 
influence of the Friends in Nigeria is tremendous—
Dave Richie, '30, Paul Blanchard and Paul Johnson 
are widely known and respected; (2) the activity of 
the U. S. Government in educational and technical 
ways is surprisingly effective; (3) the missionary 
groups are changing so that now the mission pro-
grams are providing more health and educational 
services; (4) neither the pattern nor the formula for 
helping these African countries has been worked out 
yet; (5) "my experience should enrich the materials 
which I use in the teaching of the Social Sciences at 
Haverford." 

* * 
Having need for an impressive word to describe a per-
son who uses long ones, we turned to Haverford's In-
formation Office. Information Director Barclay Bollas, 
well aware where the storehouse for information such 
as this should be, relayed our request to the library 
staff. A person who uses long words, we were promptly 

informed, is one of sesquipedalian verbiage. As an-
other choice, we were offered this 30 letter assem-
bly: HIPPOPOTOM 0 M STROSE S QUIPEDALIAN. 
We haven't used this one yet, but we're ready, thanks 
to Haverford's information-packed people. 

Groans were with what the Haverford football man-
agers used to greet rainy fall Saturdays. Not that 
these musclemen-minders were concerned about their 
charges getting drenched on the gridiron. The prob-
lem was cleats. Long, tapering mud cleats which had 
to be put on each football shoe screw after a shorter 
fair-weather cleat had been laboriously removed. It 
was the prospect of getting off the old cleat which 
prompted the rainy day groans. That and the further 
prospect of being egged on by "Doc" Leake whose 
words of encouragement became shriller as the kick-
off deadline approached. 

One of the pleasant changes at Haverford, as far as 
football managers are concerned, is the discontinua-
tion of mud cleats. Trainer Dick Morsch reports that 
the coaches, finally agreeing with what managers had 
been muttering all along, decided that the long cleats 
were more likely to twist ankles than save balances. 

Special note for old football managers: now the 
managers don't have to put on any cleats—cleats are 
just placed in easy reach and the players help them-
selves as the need arises. Think of getting a manager's 
letter without ever screwing on a mud cleat! 

ALUMNI HOMECOMING DAY SATURDAY, OCTOBER 27 
11:00 A.M.—Soccer with Pennsylvania 	 1:30 P.M.—Football with Hamilton 
12:30 P.M.—Luncheon—Common Room 	 4:40 P.M.—Alumni Reception in Gym 

It Will Be a Great Homecoming if You Are There 
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Alumni Council 
The Haverford Alumni Council convenes at 

8:00 P.M., Thursday, October 25. On Friday, 
26th, the group will visit classes, meet with stu-
dents, hear faculty members discuss their ob-
jectives. There will be a morning meeting with 
student leaders on Saturday, then the Council 
will follow the Homecoming Day program. 

Each year the Council is made up of (1) of-
ficers of the Alumni Association, ( 2) members 
of the Association's Executive Committee, (3) 
Alumni representatives on the Board of Man-
agers, and ( 4) regional representatives selected 
by Haverford Clubs. This year invitations have 
gone out to 47 Alumni Council members. 

Officers of the Haverford College 
Alumni Association 

Robert L. Balderston, '39 	Bernard V. Lentz, '33 
President 	 1st Vice President 

Charles A. Robinson, '28 
2nd Vice President 

Lewis H. Bowen, '34 
2nd Vice President 

H. Royer Smith, Jr., '44 
Treasurer 

William E. Sheppard, II, '36 
Secretary 

EXECUTIVE COMMITTEE 

Milton A. Kamsler, '20 
John T. Acton, '50 
John B. Henkels, '49 
William H. Loesche, Jr., '36 
Robert P. Roche, '47 

James R. Grosholz, '49 
Robert S. Gawthrop, '36 
J. Marshall Crosman, '18 
Andrew M. Knowlton, '50 
Hugh W. Knox, '62 

ALUMNI REPRESENTATIVES ON BOARD OF 
MANAGERS 

Jervis J. Babb, '21 
William F. Tiernan, Jr., '36 

MEMBERS 

Southeastern States 
Henry H. Derr, III, '39 

Great Lakes States 
Edward L. Gordy, '25 
Carl E. Widney, Jr., '43 

Western States 
Herbert S. Gaskill, M.D., '32 

Pacific States 
Louis J. Velte, Jr., '38 

Pennsylvania 
(Other than Philadelphia) 

Donald R. Buxton, '30 
-Clyde H. Slease, '38 
Frank B. Burnside, '35 

Philadelphia 
Charles H. Frazier, '24 
John S. C. Harvey, III, '54 
George P. Keeley, '56 

Herbert T. Reisner, '31 
H. Richard Heilman, '25 

REGIONAL 

New England States 
Frederick C. Buffum, '16 
John H. Bush, '45 

New York and Connecticut 
Alexander C. 

Tomlinson, Jr., '43 
Clifton M. Bockstoce, '35 
James G. Downward, 3rd, '29 
James Wood, III, '50 

New Jersey 
Roy S. Vogt, '41 
Alfred L. Test, '23 

Delaware, Maryland and 
Washington 

Robert M. Bird, Jr., '38 
E. Hambleton 

Welbourn, Jr., '38 
Malcolm H. McGann, Jr., '42 

Teaching at . . . Continued from page 9 

is little excuse for any remaining vestige of country-
club or fraternity-house atmosphere on American 
campuses. 

At Haverford, student-faculty relations vary widely 
depending on the individuals involved. With a rela-
tively small student body, we can make friends with 
and learn to know many individual students. But how 
is this opportunity used? For my part, I would say 
that the student should be able to discuss, privately 
with individual faculty members, his ideas and his 
values, and that this regularly occurs. Similarly, there 
is frequent discussion of the possibilities and problems 
associated with career prospects. Beyond this, how-
ever, I doubt the propriety of intense faculty concern 
with students' emotional or romantic problems. 

The satisfactions of an academic life are furthered 
at Haverford through an unusual degree of faculty 
participation in the guidance of the college com-
munity. Hierarchy is minimized. Faculty meetings are 
conducted in the manner of Friends meeting for 
business, with an attempt to reach consensus taking 
the place of voting. The price we pay, of course, lies 
in the time and energy that go into committee work. 
Though occasionally exasperated, most of us feel the 
benefits are well worth the costs. 

AL over the country, college faculties now face the 
challenge of devising improved educational ar-
rangements to meet the demands of growth. 

Knowledge is proliferating, as suggested above, and 
its essentials must somehow be encompassed by our 
curriculum. Hordes of students are descending on us, 
and their claims must somehow be honored. We search 
continuously for greater depth of understanding in 
each subject, along with greater breadth of perspec-
tive across the whole of the liberal arts. This obviously 
unattainable dual ideal calls for wise selectivity, com-
bined with increasingly effective means of learning. 
With ideas and judgments drawn from the whole 
faculty, we hope for some real pioneering and at the 
same time a sound and stable continuity as we move 
carefully forward. 

Finally, there is satisfaction for the Haverford Col-
lege faculty member in explaining and defending the 
purposes of his college. We are told that the small 
college is doomed. Education of small numbers is 
said to be inefficient. But my conviction as an alumnus 
and a faculty member is that Haverford's contribution 
to American life can be of growing, not reduced, 
importance. The small, non-governmental, religiously-
based institution is an island of independence in a 
mass society. Stern conscience and vital creativity are 
fostered here. Haverford, like other small colleges, can 
modestly but stubbornly defend its purposes. Students 
selected for capacity and seriousness of purpose, chal-
lenged to find right ways of thinking and living, can 
continue to justify our existence through the contri-
butions they make to society. This is understood by 
Haverford alumni, I believe, and can be appreciated 
also by foundations, corporations, and the general 
public. If the essentials of this view are correct, as I 
am persuaded they are, how can we fail to have faith 
that the College's needs will be supported? • 
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SUMMER INFLUX 
Who says a campus is a quiet place 

during the summer? 
Facilities at Haverford were used dur-

ing the vacation period by almost 3,000 
persons at some 14 events. Included 
were seven church-related conferences 
and two church picnics, a labor parley, a 
social workers institute, an advertising 
company picnic, and the Pennsylvania 
Lawn Tennis tourney participants. 

Largest activity was a program spon-
sored by the King of Prussia Historical 
Society which featured conservative Sen-
ator Barry Goldwater. 

CAM PUS COMMENTARY 
Several new academic appointments have been an-

nounced for the coming school year. 
Named associate professor of chemistry is John P. 

Chesick. A graduate of Purdue, he holds a doctorate 
from Harvard and has been on the Yale faculty. Three 
new assistant professors are Charles H. Holbrow 
( physics ), Louis A. Kosman( philosophy), and Mar-
garet Jean Mathies ( biology ). Dr. Holbrow comes 
from the University of Wisconsin; professors Kosman 
and Mathies have been completing doctoral work at 
Harvard and Western Reserve respectively. 

Other new visiting or part-time faculty members 
are: 
R. Wallace Brewster 

Visiting professor of political science 
Lucius R. Shero '11 

Visiting professor of classics 
Arthur Dudden 

Visiting associate professor of history 
Elizabeth Zenn 

Visiting associate professor of classics 
Laurence Holland 

Visiting assistant professor of English 
John Spanier 

Visiting assistant professor of political science 
Vernon Ingraham 

Instructor in English 
Frederick W. Turner, III 

Instructor in English 
Frank Young '61 

Instructor in mathematics 
Appointment of Dr. Edwin B. Bronner as curator 

of the Quaker Collection and professor of history was 
announced in the spring. 

* 
Two new administrative staff members joined the 
Haverford community during the summer, and in the 
near future a third will be welcomed to the campus. 

Robert Balderston, president of the Alumni Associa-
tion, has already written about the appointment of 
William E. Sheppard '36 as secretary of the Associa-
tion and director of alumni affairs. A public relations 
consultant and contributor to a variety of trade and 
consumer publications, Bill has settled into the post 
left vacant with the retirement of Bennett Cooper. 

In July, Dick Kubik became director of public rela-
tions at Ripon College. Appointed to replace him is 
Barclay M. Bollas, a 1952 graduate of Colgate Uni-
versity. 

A reporter and editor with the Peekskill, N. Y., Eve-
ning Star for the past six years, Mr. Bollas also has a 
background of newspaper work at college and edito-
rial assignments during two years with the Air Force. 

Finally, President Borton has announced the crea-
tion of a new position at the College—dean of students 
—and has named James W. Lyons to fill it. As dean 
of students he will have responsibilities in extracurric-
ular activities and other non-academic areas of under-
graduate life. 
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Mr. Lyons received his AB degree from Allegheny 
College in 1954 and his MS from the University of 
Indiana in 1956. He has held several positions in stu-
dent personnel work since his graduation from Al-
legheny and most recently has been assistant director 
of the Memorial Union at the University of Indiana. 
He is expected here during the winter. 

Dr. Herman M. Somers, chairman of the political sci-
ence department and an authority in the social insur-
ance field, left Aug. 30 with his family for Geneva, 
Switzerland, where he will be associated with the In-
ternational Labor Office, a United Nations agency, 
for a year. Professor Somers expects to spend five 
months traveling in the southeast Asia area. He will 
make a research report to the ILO on the type of so-
cial insurance and welfare programs which would be 
appropriate in assisting the economic and social de-
velopment of countries in .that area. His trip will in-
clude Burma, Malaya, Indonesia, and Thailand. 

Haverford College is the recipient of an $1,800 
grant from the National Science Foundation for the 
support of an undergraduate science education pro-
gram. 

* 
John Ashmead, Jr., associate professor of English, I 

was in England for several weeks this summer, dur-
ing which he spoke at the British Council Conference. 
His topic was the use of the Carnegie Foundation 
slide collection, "The Arts of the United States," in 
the teaching of English literature here. 

* 
The third of three grants needed to totally recon- 

struct facilities for teaching biology here was an-
nounced during the summer. The $113,061 sum comes 
from the National Institutes of Health. 

* 
Professor Fay Ajzenberg-Selove is executive secre. 

tary of the Committee to Develop Research Oppor-
tunities in Small Colleges. The group is soon to begin 
an intensive effort to study the problems of physics in 
colleges. 
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The Prognosticators 

Are Smiling 

Improved squads can be expected to represent Hav-
erford on the intercollegiate football, soccer, and 
cross country scenes this fall, according to pre-season 
predictions by coaches. Here's an inside look at Ford 
prospects. 

FOOTBALL 
One can't help feeling there's just a touch of optimism 
in coach Roy Randall's voice as he discusses fall grid 
prospects. Oh, there's no prediction of a winning sea-
son, but a slow rebuilding process is under way. Scor-
ing potential, hopes the grid mentor, should be greatly 
enhanced. There are not many upperclassmen, but a 
few rather outstanding underclassmen are on hand. 

For one thing, the team appears to have more all 
'round speed than has been available for a number of 
years; and increased turnout, hopefully, may bring a 
wider range of ability. Key returnees include quarter-
back Steve Dallolio, captain Joe Schulze, an end, half-
backs Chuck Lawrence and Johnny Aird, and tackle 
Reed Fry. 

Dallolio completed 48 percent of his passes last sea-
son and has been improving steadily, Randall feels. 
Aird is picked as the "man to watch.' The junior half-
back came to Haverford with no experience and 
learned the game the hard way. Sophomore Lawrence, 
a ten-second track man, was plagued by minor inju-
ries last season but should be ready this fall. 

While the backfield will be "more than adequate," 
Randall's big headache will be the line, particularly 
at ends and tackle. Capt. Joe Schulze will be a fixture 
at one end, and after three years at halfback and full-
back, has the potential to be a good one, particularly 
on defense. Fry and Max Bockol, at tackles, are big 
and mobile, but lack experience. Senior letterman Roy 
David and sophomore Reb Spencer provide real com-
petition, with Hubie Brous, a sophomore newcomer, 
a possibility. The guard positions should be well taken 
care of by sophomore lettermen Haigh Fox, Robert 
Gruen, Ernie Northrup. None is big, but Randall feels 
all are exceptionally fast. junior Doug Spaeth may be 
ready for regular duty, filling a gap caused by the 
loss of junior letterman George Sargent due to a spring 
leg injury as a pole vaulter. 

Fry, Fox, Brous, and David, incidentally, are sons of 
alumni: William L. Fry, Jr. '36, John P. Fox '29, Don-
ald W. Brous '36, and Gilbert David '32. 

Randall plans to use a slot T offense with split end 
and flankers. In addition to 14 returning lettermen, 
he's also counting on a number of promising freshmen 
prospects. 

The season's schedule opened Sept. 29 here with 
Wagner. The Oct. 27 homecoming game with Hamil-
ton, the Nov. 3 Ursinus meeting, and the Swarthmore 
contest Nov. 17 will be played at Haverford. The 
Fords meet Dickinson Oct. 6, Johns Hopkins Oct. 13, 
and Wilkes Nov. 10 in away contests. 

SOCCER 
With only four of 14 lettermen lost through gradua-
tion, soccer mentor Jim Mills is willing to prognosti-
cate with no if's that the Ford booters will post a 
"winning season" this fall. 

Practice started Sept. 12, and a pre-season squad of 
28 was on hand. Opening game is against Princeton 
Oct. 3. 

Veterans G. Ramsay Liem, Roy Haberkern III ( son 
of Roy Haberkern, Jr., '37), and Ola Oyelaran are 
expected to team with co-captains Tim Rose and Joe 
Taylor, Jr. ( son of Joseph Taylor '36 ), as mainstays 
on the squad. Mills also looks toward John Cole for 
goal-keeping chores and is counting on a number of 
incoming Frosh to strengthen a squad which was on 
a rebuilding schedule last season. Bill Malandra, side-
tracked with injuries in '61, should be back again, too. 

Out of 18 men a year ago this time, Mills had 17 
newcomers, he says. Reflecting on his first "losing sea-
son" in 14 years here, he adds: "we were improving 
toward the end, and we should have won those ties." 
There were three ties in '61 along with seven losses—
a record the one-time Olympic coach doesn't particu-
larly want to see again. 

The schedule: Oct. 3, Princeton (away); Oct. 6, 
F and M ( home ); Oct. 13, Stevens ( A ); Oct. 19, Le-
high (H); Oct. 27, Pennsylvania (H); Oct. 31, Ur-
sinus (A); Nov. 3 LaSalle (H); Nov. 10, P.M.C. (A); 
and Nov. 17, Swarthmore ( H ). 

CROSS COUNTRY 
Improvement is predicted, too, in this fall's cross-

country squad, according to coach Bill Breuninger. 
He tags captain Ed Hartman and Frank Pollard to be 
among his outstanding runners, with several entering 
freshmen eyed to bolster the squad. 

A seven meet schedule opens Oct. 6 at home against 
Pennsylvania Military College. The remainder of the 
season includes: Oct. 13, F & M and Johns Hopkins 
(A ); Oct. 20, Lafayette (A ); Oct. 27, Lehigh (A); 
Oct. 31, Albright ( A ); Nov. 3, Moravian and Temple 
(H); and Nov. 10, Swarthmore (H). 

"It has been not only the ideal but the established custom for every 
student at Haverford to play some game and to share in some col-
lege sport."—Rufus Jones 
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