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RoGular I' eti rg
John 7,piclman, Clerk 	 4s20 P. M.

Mor:::nt of si.if,,nce

1. New rlembers of the faculty nd z-,. t' °i ni sttion were introduced. The
new members of • the faculty, Ore they not listed in the announcement
distributed by the Provost? (Annex I). In addition to those Persons,
the folluwing were presented to the faculty;

Edward T. Re ; oiiñski, the new Treasurer of the College
Ann Satterthwaite, Director of Publications
Anthony Fairbanks, Associate Director of Development for

. Foundations, Corporations, Governments
Ann Kober, volleyball coach and woman's tennis coach

The Provost in tr:oduced the officers of the Students Association, namely,
Daniel Bloomfield, President; Christopher Klose, First Vice-President
and President of the Honor Council; and Mark Joffe, representative
of the Bryn Mawr-Haverford NEWS.

2. REPORT OF THE PRESIDENT

The President offered statistics of the present situations 261 entering
freshmen, of whom 100 Ere women students; almost 10% minoritk students,
but not many black; 25 alumni children; and the largest number of
Friends since the 40s.

He announced the end of the "hiring freeze", adding that there are
some 13 "slots" to be filled. Plans are proceeding for the development and
presentation of proposals for these "slots".

There have been Visiting Committees invited to the campus; to Haverford
alone in Music; to Haverford and Bryn Mawr in Economics.

The President summarized present and future moves in Development,
including applications to foundations for support.

He announced that $4000000 had been raised in the past year, including
gifts from the Masters and Lockhard estates. He discussed the impact
of the static stock market and inflation on the College's income. He
said there is discussion of a possible sesquicentennial fund drive.

He congratulated the Development Office on the rise in annual giving,
and discussed future gifts and deferred giving.

He reported on the College budget, commending AAC, and stating that
faculty/staff compensation would remain a long-range concern. He
showed the impact of federal and 'state budget cuts on the College's
scholarship funding. He talked also about the reduction in the
guaranteed loan program and the impact that--indirectly--would have
on the College and--directly--on the students.

He announced the establishment and awarding of several named chairs;
The John and Barbara Bush Professorship in the Natural Sciences,

to Ariel Loewy
The Benjamin Collins Chair of the Social Sciences, with special
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reference to American Studies, to Pob,c TAne
The John R. Coleman Professolship of the Social Sciences, to 'f:j . tt
The Bettye and Howard MI-shall Professorip of the Natural Sciac , s, to 7,,oce

Partridge
He also announced the preotions of Christor Cairns aad Curtis (lIne
to the rank of full professor.

3. RETORT OF THE PROVOST

The Provost welcomed the an new faculty j ,Ist introduced.

He called the faculty's attention to the deadlines of the Committee on
Honors, Fellowships, and Prizes for materials supporting nominations
to Marshall, Rhodes and other major fellowships.

He announced Parents Day, October 3

He stated that there would be no coffee hour in September. The Provost
will schedule informal lunches with small groups.

4. Questions. There were no questions.

5. The Clerk offered to explain Quaker business methods to new faculty,
since these are followed in faculty meeting. He thought, however, it
would be better to distribute a written account; those who had questions
could then consult him privately.

Adjourned
5,20 P. M.

Richard Luman
Secretary



1981-82 NEW FACULTY APPOINTMENTS 

Regular Faculty:

Hortense J. Spillers, Associate Professor of English.

Lucius Outlaw, Associate Professor of Philosophy.

Interim and Part-Time Faculty:

Kristen J. Anderson, Instructor in Psychology.

Abbe Blum, Instructor in English.

Robert R. Burch, Assistant Professor of Philosophy.

Karen J. Campbell, Instructor in German.

Marietta Nien -Hwa Cheng, Visiting Associate Professor of
Music & Director of the Haverford-Bryn Mawr Orchestral-
Choral Program.

Zagorka Golubovic, Visiting Professor of Sociology.

Eileen K. Jaffe, Assistant Professor of Chemistry.

Paul Jefferson, Assistant Professor of History.

Guenter Mattersdorf4 Visiting Professor of Economics. (2nd sem.)

James A. Mitchell, Assistant Professor of Political Science.

V. Y. Mudimbe, Visiting Professor of the Margaret Gest Center
for the Cross-Cultural Study of Religion.

Mbulamunza Mudimbe-Boyi, Visiting Assistant Professor of French.

Judith A. Owen, Assistant Professor of Biology.

Charles Payne, Assistant Professor of Sociology.

Ruthven N. Prime, Lecturer in Political Science.

George W. Ritchie, Instructor in Physics.

Everett J. Rutan, III, Assistant Professor of Economics.

Margaret Sanner, Instructor in the Margaret Gest Center for
Cross-Cultural study of Religion.

Deborah Reeder, Lecturer in Music.



Interim and Part-Time Faculty (Cont.)
Page - 2 -

.Scott Sherk, Instructor in Fine Arts

Leah J. Smith, Assistant Professor of Economics.

Stephen E. Spear, Instructor in Economics.

Perry Susskind, Instructor in Mathematics.

Antony Wassermann, Assistant Professor of Mathematics, 1st. sem.

Robert Weinstock, Assistant Professor of Chemistry.

Donald White, Lecturer in Music.

Jozsef Horvath, Instructor in Mathematics.

Office of the Provost
July, 1981



THE FACULTY 'OF THE COLLEGE

Regular Meeting
	

15 October 1981
John Spielman, Clerk 	 4s20

Moment of silence

1. The MUMS of the meetings of 14 May and 3 September were approved as circulated.

2. REPORT OF THE PRESIDENT.

The President announced the following grants, gifts and bequests

1. The Charles A. Dana Fbundation Challenge grant to establish an
endowed scholarship fund (to raise $500,000 more)	 $ 500,000

2. The Andrew W. Mellon Fbundation grant for faculty development 	 250,000
3. The Andrew W. Mellon Foundation and William and Flora

Hewlett Fbundation joint challenge grant to establish an
endowed Presidential Discretionary Rind (to raise $525,000 more) 175,000

4. Fiends' Freedmen's Association grant for the J. Henry
Scattergood Scholarship Fund	 34.953

5. Pledge to Sesquicentennial Campaign	 1,000,000
6. Bequests to College 	 750,000
7. Pledge to the Biology Department Development Program 	 200,000
8. Gifts to renovate the Observatory	 33,000
9. Department of Energy

a. Technical Assistance Studies	 34,058
b. Bner8y Conservation Projects in the Dining Center and

the Library
Total	 $3469:870

(Notes the Secretary thanks Hogie Hansen for furnishing precise
figures for this report)

The President noted that the total had accummulated to $1,000,000 over the past
ma, and was justly pleased at. this very substantial gain. He congratulated
Hogie Hansen and his staff for their part in this important work.

REPORT OF THE PROVOST.

The Provost announced that he had recommended to EPC that seven ad hoc committees
be erected for new tenure-track positions, a recommendation approved by that
committee. Academic Council had also approved and will be naming the committees
in the next weeks. The seven fields ares

1. Chemistry
2. Economics
3. English
4. Mathematics
5. Music
6. Physics
7. Religion

He also reported that there would be longer range discussion of appointments
to be made in the future.

4. EDUCATIONAL POLICY COMMITTEE (Mary Maus)
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To: All : acul. y	 p 
From: =he E:.uc tonal Policy Ccmnittee

Re: Routine Course Oranges 	Date: October 9, 1981

The Educational	
^ i198% uomnf1 ttee has reviewed course proposals for next

semester and feels that several of the course proposals address routine
matters which do nonmglArq,d:WsUaion at the Faculty meeting of October 15.
We are sending this memo to Faculty with the request that if an individual
Faculty member feels that any course listed should be considered further and
presented for discussion at the October 15 Faculty meeting, that that person
should contact Mary Naus. In the absence of any objections prior to October
15, it is assumed that changes on the following list are accepted by the
Faculty.

1. Mathematics/Philosophy 327b --
Instructor: W. Davidon
A-3

EPC Comment: A new title for
add the course as a listing in the
approval.

Introduction to Mathematical Logic

an existing course (Advanced Logic) and
Mathematics Department. Permanent

2. Mathematics/General Programs 210b -- Algorithms and Data Structures
Instructor: C. Greene
N-1,A-2

EPC Comment: A new title for the Algorithms course and the introduction
of a new prerequisite, General Programs 104. Permanent approval.

3. Physics/General Programs 106b -- Optical Physics
Instructor: G. Ritchie
N-3

EPC Comment: A new course to replace Physics 110b which will not be
offered this year. Temporary approval.

4. Physics 308b -- A Modern View of Mechanics
Instructors: J. Gollub and G. Ritchie

ECP Comment:A new title and a minor change in emphasis in the existing
Physics 308b. Permanent approval.

5. German/General Programs 237b -- The Romantic Quest
Instructor: J. Cary
V-1,L-2

EPC Comment: A new course in translation to be presented by John Cary.
Temporary approval.

6. Spanish/General Programs 150b -- Spain and the Novel
Instructor: Israel Burshatin
H-1,L-2

EPC Comment: A new course in translation dealing with Spanish literature.
Permanent approval.



-r
To: All Faculty
Re: New Courses Bic I

From: The Educational Policy Committee
Date: October 9, 1981

The Educational 	 wishes to recommend for Faculty
approval at the Octair 15 Faculty meeting the following courses. We present
a list of the courses and a brief description of the Committee's position
with respect to the course.

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *

* COURSES TO BE PRESENTED FOR APPROVAL AT FACULTY MEETING OF OCTOBER 15
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *

1. Psychology/General Programs 116b — Introduction to Child Psychology
Instructor: K. Anderson.
S-3

A discussion of issues, theories and unresolved questions in child
psychology. Topics will include moral develeopment, language acquisition,
temperament, cognitive development, intelligence, achievement, and sex-role
differentiation. Students will have the opportunity to observe preschool
children as a part of this course.

EPC Comment: This is a new introductory course to replace the more
advanced course in this area which would have been offered by Douglas Davis
who is on leave. The Department feels that it is important to offer the
Child Psychology course at the beginning level which is available to students
other than Psychology majors.

RECOMMENDATION: temporary approval for this course for a two year period.

2. Political Science 320b -- Law, Women and Politics
Instructor: A. Williams
H-1,S-2

A careful investigation of the following areas: (1) the politics of the
equal rights amendment, (2) the politics of women's liberation, and (3) the
constitutional rights of women.

EPC Comment: A course covering the equal rights movement, women's
liberation, and the rights of women. It will be offered in place of
Political Science 219b — American Constitutional Law.

RECOMMENDATION: temporary approval for next semester



3. General Programs 190b -- American Legal History, 1890-Present.
instructor: Daniel Price.
E-2.S-1

The transformations in legal thought and doctrine associated with the
decline of the self-regulating market atad the rise of the regulatory state.
The aim is to present developments in the legal order as aspects of broader
social and political change; to suggest that legal culture is neither
autonomous nor inaccessible; and to acquiant the student with some of the
basic organizing principles of American public: and common law.

EPC Comment: Course would be offered as a General Programs course
available to students without prerequisites. This course will provide the
students with an alternative to the American Legal History course which will
not be offered in the History Department this year.

RECOMMENDATION: temporary approval for next semester.

4. Political Science/Philosophy 255 -- Feminist Political Theory
V-2,S-1

18th-20th Century feminist political theory in the context of political
theory and history of the time in order to integrate feminist issues and
"mainstream" political philosophy. The methodologies which have been used by
feminist theorists to this end will be examined.

EPC Comment: the committee supports the introduction of a course on
this topic as an important new offering.

RECOMMENDATION: temporary approval to the Philosophy and Political
Science Departments to offer the course next semester. The Departments and
the Provost are currently working on finding a suitable staff member to teach
this course.

5. Biology/General Programs 105b -- Ecology and Environmental Biology
Instructors: R. Karban and D. Kessler
N-3

An introduction to biological ecology involving individuals, populations
and communities functioning within the constraints of their environments.
Darwin's theory of evolution through natural selection will be discussed
and concepts of evolutionary theory will be considered throughout the course.
Ecological principles will be applied to some important environmental
problems which confront humans today.

EPC Comment: there is considerable student interest in this area and
it will extend our offerings in both Biology and general science courses.
The committee supports offering this course next semester.
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RECOMMENDATION: temporary a , roval for next emester.

6. General Programs 180b -- Women In Changing Contexts: African and Afro-
American Female Writers
Instructor: Mbulamuanza Elisabeth Mudimbe-Boyi
L-3

A reading of major contemporary African and Afro-American female writers
including Buchi Emecheta, Efua Sutherland, Maya Angelou and Toni Morrison.
Exploration from the author's point of view of some problems related to
women in a changing context summarized by a search for identity and self-
fulfillment.

EPC Comment: this course will compliment the current Gest Program
emphasis on Africa and provide a comparative literature course in an
important area. We have a unique opportunity to offer the course next
semester because of the presence of the instructor at Haverford this year.

RECOMMENDATION: temporary approval for next semester



FACULTY OF THE COLLEGE

Regular Meeting
John Spielman, Clerk	 420

Absent of silence

1. The MINUTES of the meat. 	 er were postponed as the result
of "technical difficut W .

2. REPORT OF THE PRESIDENT

The President announced that Professor Keith Despain, Astronomy,
will be leavim the College at the end of this semester, to take
up a position at Los Alamos with NASA. The President expressed
regret at Professor Daspain es decision but wished him well.

The Board has granted tenure and promotion to the rank of Associate
Professor to Ronald F. =mean, Religion. Applause.

The President announced a gift of $125,000 to the music fund.

3. REPORT OF THE PROVOST

The Provost thanked Professor Despain for his many services to the
College and congratulated him on his new appointment in a most
gracious

He anmmoundihe appointment of an ad hoc committee in Physics,
including Douglas Heath as Chairman, with Professors Gangadean, Gollob,
Miller, and Partridge.

He announced the hiring of a Coordinator for the Computer Center,
Stephen Henson. an Emory Ph.D. in history and American Studies, who
should arrive on campus in about one month.

Finally, he announced the schedule of Faculty Research Talks for this
year, begiming with that of Wyatt MacGaffey on 3 December, to be en-
titled "economy and Ideology". All talks this year are to be presented
by recipients of named chairs on the Faculty.

EDUCATIONAL POLICY CO .TTSS (Mary Naus)

The Chairwoman announced progress in collecting the reports from
Department Chairmen providing information concerning future
curriomborneeds and urged speedy completion of that task by
those still unfinished.

She asked the Faculty to consider several new course proposals.

Biology 352. Cellular immunology. Temporary approval was asked,
and was granted to the course as described.

CO 204b Peace and Social Change. Temporary approval was sought for
next semester only. This did not indicate sommittee

19 November 1981



dissatisfaction with the course, but rather the fact that long-
term arrangements were yet to be detailed. The Provost was asked
to solicit names of those capable of teaching such a course, as well
any advice from our Faculty or other Faculties which might help
in the planning. It was pointed out that this was a singularly
appropriate course for a Quaker institution to sponsor, and
favorable comments were made about having such a course as a
permanent part of the Faculty's offerings.

However, some did urge that the course not be constructed by
withdrawing resources from ongoing and already heavily used or
overburdened programs. It was argued that exquisite care should
be used in initiating new programs, not that they should not be
begun, but that they should be planned in a way such that they will
not injure worn already functioning usefully.

Others testified . that-there had been an "enduring but
sputtering interest" in some such program as this on the Faculty
for a long time, and therefore the institution of such a course
would realize a long-felt need.

The course was approved as described.

GP231b The Education of an Idealist. While there were some questions
seeking clarification concerning the course's intents and means,
the discussion was favorable and the course approved.

5. STUDENTS COUNCIL (Daniel 3loomfield)

? he-yenta ttouncil President reminded the Faculty that there was a
campaign to "clean up Class Mite" and make it clean, bright family
entertainment. He invited any member of the Faculty who wished to
give aid & comfort (or advice) to send their comments to the committee.

He also recalled that there had once been, customarily, a Faculty skit
in Class Hite. He asked the Faculty to consider whether it wished to
revive that venerable tradition; he said that the committee hoped so.

6. oFFinaB of THE PICT' PRESIDENT FOR =DENT AFFAIRS (David Potter)

The Vice President informed the Faculty of repeated sexual assaults on
Ardmore Avenue, asking =Aber* of the Faculty and students to exercise
caution. He described the assailant, said that there had already been
four or six incidents, and asked that precautions be taken not only
for this series of incidents but in future generally.

7. commit= STUDENT STANDING AND PROGRAMS (Roger Lane)

Chairman Lane, repiesenting particularly a concern of the students on
the Committee, cited the failure of the Faculty to use effectively the
mid-term grade warnings by informing the Committee of students in
trouble. Thus students came to the Committee to be judged concerning
failures or continuation in the College without adequate warning. The
Chairman urged the Faculty to be more prompt, more forthcoming, more
vigorous in submitting names and reasons on the forms provided at the
time appointed. He further pointed out that, if the Committee is to do



its work so that students will not be facing serious academic discipline
long after the new semester has begun, GRADES FOR FIRST SEMESTER MUST BE
SUBMITTED ON TIME. He urged, cajoled, and conjured the Faculty to do its
duty promptly and responsibly on this matter this semester and in future.

Adjourned 4:45.

Respectfully submitted,

Richard Liman, Secretary
to the Faculty



Regular Meeting	 17 December 1981
John Spielman, Clerk	 4:20 P. M.

Moment of silence

Minutes of the Last stings: Keith Despain has accepted a position, not
with NASA, as the Minutes recorded, but with the Los Alamos National
Laboratory.

President stated that he did not announce the Sesquicentennial gift,
of $1,000,000 reported in the Minutes, but that he would have more
to say about that gift later.

with those corrections, the Minutes were approved as circulated.

1. The Report of the President

He announced two gifts from Members of the Board: the first, óF-
$100,000, mainly for Biology; the second, of $50,000, exclusively for
Biology. The donors were not named.

The unannounced aforementioned gift of $1,000,000, has been amended:
the Board member will now donate 10% of whatever is raised for the
Sesquicentennial Gift. That 10% will inc l ude the $1,000,000.

The.President wanted to emphasize two things: first, that financially
it had indeed been a successful fall; but, second, that the long-term
outlook (in view of continuing inflation) is nevertheless alarming, and
the College should not allow a glow of satisfaction to color the future
too warmly. Money has been raised for some buildings, but that produces
nothing. 78% of the College's income is now derived from tuition. The
remaining 22% comes from Federal grants, from the endowment, and from
annual giving. So in saying good things, one must not lose sight of
what is likely to be coming. The 20% of initutions of higher education
in this country which are private must pass on their costs (the 80%
which are public need not}3therefore their financial structure is less
elastic.

In reply to a question, the President gave the following rough figures
for the contribution of the endowment to the budget in past years:
1955: 50%; 1967: 27%; 1981: 10%. The College is therefore now tuition-
dependent. He ascribed this situation to many external causes, over
which no one had control; and to some internal causes: a long-term
poor endowment policy (which he believes is remedied, since in the
past two years, the College's endowment has been among the top six in
performance); poor market performance; and the spending of much money
for needed internal development---for example, for buildings.

2. Report of the Provost 

The Provost announced the death, of cancer, of Andrew Silk, '76, who
passed away 12 December 1981. He was a Watson Fellow, graduated Magna
cum Laude. More recently he had published a book about South Africa,
as well as highly acclaimed articles in the New York Times ,. The Provost



offered to furnish addresses and other information to any members of
the Faculty who would care to write to the family.

The Provost announced the appointment of an ad hoc committee in Music:
Chairman: Irving Finger; Richard Brodhead, John Davison, Sara Shumer,
and Ramon Garcia-Castro.

3. Lucius Outlaw announced that Sonia Sanches:* believes that she has been
harrassed by the FBI. A committee of minority faculty and students are
investigating the charges, and will report to the Faculty as soon as
possible, and perhaps ask the Faculty for support for her cause.

4. Re.ort of the Committee •n. a Haverford Education AT eh Kosman. (Annex 1)

The Chairman of the committee announced that this time, the_
faculty meeting in January (21 January) and perhaps other meetings,
have been set aside to discuss the committee report. '

Before beginning his discussion of the report, Professor Kosman reminded
the Faculty it had agreed to present a skit at Clase Nite. Since others
had not presented themselves, Aryeh Kosman., Deborah Roberts, and Ronald
F. Thiemann have constituted themselves a committee of authors;.they
now extend an invitation to any other faculty members who may wish to
participate in the writing, staging, or acting of the skit to join them.

Professor Kosman reviewe.the history° of the committee and the contents
of the report. The committee recognizes that its report is, comparatively
speaking, a conservative document; that recognition is non-apologetic.
It does recognize that some radical changes have taken place in recent
years which must be dealt with; some of its recommendations also are
a substantial departure from past practice. There is one corrections
on p. 20, the;Section labelled "A" should be labelled "9".

Question: were more radical changes considered and then rejected?
Answers yes: for example, something on the model of the English Universities'
tutorial system, or a core curriculum. All such suggestions were submitted
to the questions how, given present institutions, can we do what we do
and what we might reasonably wish to do, better? The word "conservative"
therefore is used in a Burkean sense.

Question: why not a core curriculum?
Answers There are not enough people to run it; not enough faculty time,

* Those who may not recognize Sonia Sanchez' name should become aware that she
taught part-time, as Associate Professor of English, at the College in
1979-1981; that she has taught and now teaches, at Temple; that she is
a scholar of distinction. (Thanks, as always, to Judy Young; the Secretary
did not himself know).



not enought student time, to do it. There was not enthusiasm for
such a program in the Natural Science division. In the end, the
committee did not see a way to alter departmental structure. Most
faculty now here seem not to wish to spend a great deal of time
teaching such a course. Obviously such core courses would be
something much more formidable than a General Programs course;
there would be many hundreds of students and many faculty. The
chairman argued that "core courses" were particularly susceptible
to certain vicess the making of "soup"; "Great Books" approaches;
there tends to be a bias toward philosophy and theory in such
courses. On the other hand, the disciplines (usually represented
by the departments) have an integrity developed over long years.

Questions: Has the relation between diversity and peace studies
been explored in the report?

Does the report attempt to solve the problem of constructing a
year-long Freshman English course?

Did the committee study and allow for changes in the character of
the students in recent years?

Does the report speak to the tremendous impact which the sciences
have had and will have?

Where is the promised and required minority impact statement?

There was a great deal of discussion of the reports recommendations
concerning the study of languages. Questions were raised about the
comments made on p. 17. The committee seemed to be saying some
things about the requirement (other things are required) and about
the success of language instruction under the present regime (some
pointed out that natural sciences and mathematics also could.be
questioned as to what is actually learned by students) which people doubted.

Observations by some members: We don't graduate people because they
are educated. We set up a complex group of procedures which, we
believe, make it possible for most people--if they follow it--to
receive some meaningful education; those who don't, we give degrees
to anyway. Cannot always, therefore, test the procedures by the
proficiency of those who have gone through them. The first year
course in any discipline is a language course, of sorts. Do we
as educational professionals know what it is we mean by education
and therefore how to test accomplishment, and what to test for?

What is distinctive about a Haverford education? How can what it
offers compete for students, and produce people who exemplify what
the institution believe.it stands for and hopes to offer?

5. The Clerk summarized the discussion in the following way: The Faculty
has not yet read the report in detail. From this initial discussion,
four areas of substantial concern have emerged. It the Faculty read
the report with these questions in mind and begin the discussion at
the next meeti. on these topics (although not precluding other topics
as they develop). The four questions weres

a. The teaching of language and the language requirement
b. Distribution requirements, dimension points, and their

relation to grading and proficiency evaluation.
c. The teaching of effective, elegant, clear writing
d. New programs, their character and status: for example,

should there be a program of peace studies?

Adjourned 6 P. M.	 Respectfully submitted,

Richard Luman,
Secretary to the Facility



REPORT OF THE COMMITTEE ON '

A HAVERFORD EDUCATI ON

1. Introduction 

The Committee on a Haverford Education was formed in the
late spring of 1980 as a committee of the faculty and was
charged with looking into the` nature and quality of a Baverford
education. The Committee, consisting of members of the Faculty,
Administration and Student Body, met regularly during the
academic year 1980-81 and during the fall of 1981. This report
represents the results at this stage of our deliberations during
that period.

;The final version of this report, revised in light of
discussion over the next several months with the Faculty as 'a
whole, should be seen not merely as recommendations for faculty
and administration action, but also as a document articulating
the basic guidelines of educational policy for Haverford College.
The Committee therefore asks the Faculty to consider this report
as a draft document, and to address in its deliberations not
only specific recommendations, but the argument of the report
as a whole.

2. The Committee's - Charge 

In the Fail áf . 1980 the Committee was given t
charge by the Academic Council:

e following

The .Committee should review the ma j e,r aerc is
of education at Haverford` inciúding -curriculum,
advising, the Honor Code,, the CUlege'sQuaker
traditions and the special academic relationsh p
with Bryn' Mawr. The Committee should attempt to
clarify . the, goals • of a liberal arts education;
to evaluate the ways in which, We are..'gpresently
achieving (or failing to achieve) th*sse goals;
and,;;o make specific recomméadations fo,r '
improving the quality of a Haverford education.
While:the Committee is encouraged to' characterize
and specify the issues ofmajor concern in the
course of its deliberations, it is expected to
tónsider the following issues:' the rationale of
ous,p_pesent curriculum, the.. effectiveness of ,our
distributional and major requirements;_ the
. characrer1 áf t he educational expel .once --

sec+ q du r ing the freshman and senior, years;
tie" `Ppp.otuitias for, and the type of, innovations

' t et li u d. a encouraged ;. educational.. changes.:tha.t
may be ,required tb meet ;the , needs of _a more_ diverse
Student p, Pul;atioñ,. changing *pectatioars _nf átiderits
and changing career opportunities. The Committee



traditions should be reflected in the educational
progr$m and in community life. The Committee
should address the difficult problem of how we
might expect to achieve our educational objectives
in light of our limited resources and severe
financial constraints.

The recommendations of the Committee should not
only focus current needs,'but also the best means
for insuring continuous critical evaluation and
renewal of education at Haverford.

With a characteristic keenness of vision, the Committee
recognized its task as a broad and demanding one. We took comfort,
however, in the fact that Robert Stevens repeatedly described
the year of our deliberations (which was soon to become a year
and a half) as the "year of the philosopher", and that comfort
is reflected in this document. For throughout we , have interpreted
our task as one of considering in general and theoretical terms
the nature of education at Haverford College.

Early in our deliberations, ye resisted the temptation to
think of ourselves as a sequel to the Long Range Planning
Committee, as though that committee had determined what the
resources. of the College are, and we were then to decide how best
to distribute them. Instead, we thought of ourselves as attempting
to articulate in the broadest terms the educational purposes and
goals of Haverford College and the structure which will best
serve to realize them. The Faculty, it seemed to us, .was asking
for direction in recreating the College's purpose, in restoring
to the College its sense and thus mastery of --its educational
aims and policies. It seemed to us perfectly in accord with
this charge that our recommendation might be to continue exactly
as we have; it still would have been important, we thought, to
have articulated and recommitted ourselves to our present purposes:
and policies.

In fact, our recommendations are, relatively-speaking,
conservative. The Committee believes that this fact is not due
to a failure of imagination on our part, but to the reasoned
conviction that the goals and institutions of Haverford are on
the whole right for us, and that what is called for is not, with
some exceptions, a radical restructuring of our educational
system, but ,a recommitment to and - clarifying of our basic purposes
and policies.

Furthermore, we often saw our task more as one of locating
areas in which improvement is desired than as one of recommending
the specific structure and details of such improvements. Many of
our recommendations therefore take the form of urging the faculty,
usually through EPC, to look more thoroughly into areas of
difficulty. Approval of these recommendations is not empty; it
means that the faculty commits itself to the judgment that such
areas are of high priority in the agenda of EPC and other ,

faculty committees.



The questions which we address are  essentially these: What should be the
'aims of a liberal education at an institution such as Haverford College, and
how can those aims best be achieved, that is, what kind of curricular
structure and institutions of education will best serve to fulfill them?

Specifying the goals of a liberal education at Haverford need not mean
specifying the ideal or best or only mode of higher education in America.
Among the specific recommendations of the 1971 Report on Higher Education of
the HEW task force on education was a recommendation for the revival of
diversity in institutional missions, a recommendation that "colleges make a
determined°effort to strengthen and differentiate their missions." Haverford
College has never thought of itself as offering every kind of education for
everyone, nor need it now. A commitment to the education of young men and
women "without respect to race, sex,t class, or economic status" (as John Dewey
once set out the goals of education) does not entail the abandonment of
specific and differentiated educational goals which will make an institution
more or less attractive to different people and more or less available. Many
young men and women, for example, will wish or feel obliged to move with
greater speed into professional trade or other occupations compatible  with
the kind of liberal arts education to which Haverford has been committed.
Again many young men and women will not have the particular interests or
talents which will enable them to be successful at Haverford or to profit from
its education. Having an admissions policy which admits some and denies
admission to other applicants is in itself a recognition that the College
means to specify the nature and mission of its educational efforts.

In its earliest history, Haverford defined its mission in terms of the
student; it looked to a particular section of American society and asked the
question, what are the specific educational needs of these people (at that
time young Quaker men)? An important but relatively unnoticed shift in the
educational philosophy of the institution has been Haverford's increasing
tendency to define its educational goals prior to and independent of its
student body, to specify first what the institution intends to do, what kind
of education it will offer, and then to invite students to matriculate who are
felt qualified to profit from that kind of education.

In thinking about the future of the college, we may wish to pay attention
to this issue, particularly in relation to our admissions policies. If, for
instance, we begin to place greater emphasis in thinking of admissions on the
composition of the student body alone, we need to be conscious of the fact
that this in a sense returns the college to its earlier strategy. It may be
that this is desirable; there are important respects in which the second model
is a  powerful source of conservatism, and any educational institution needs to
be constantly refreshed in its purpose and procedures by encountering
different students with different ideas and perspectives. At the same time an
institution needs an internal sense of its distinctive educational mission.
We should be able to specify that mission in such a way and structure our
institutions in such a way that the college constantly maintains flexibility
of response to changing perspectives and needs.

Locating the specific mission of Haverford also does not demand that we
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specify goals and characteristics of an education absolutely unique. It is
tempting for Haverford to think of itself as something special, an institution
not like other institutions. But surely we should be more than satisfied if
we can succeed at being one of "a number of excellent institutions of our sort.
It is in our interest, wherever we discover what is distinctive and unique
about Haverford, to recognize such features, to scrutinize them carefully and,
if they are seen to be positive features, to celebrate them and take pride in
them. But distinctiveness in itself should not be a constituent element in
the goals we set for ourselves. Let us rather describe what we take to be the
features of an excellent undergraduate education such as we are able to offer,
and hope thatother similar institutions will be able to do the same.

3. The Goals. of a .Liber I Education ..

The fact that the central ritual of academic life, marked as significant
by its pomp and circumstance, is commencement, should lead us to recognize,
that a college education is essentially a training preparatory to the entry of
young men and women into full adult life; it is the final moment in the
process of growing up into a culture. It would be a serious mistake to infer
from this fact that the processes and activities of a liberal education are
merely instrumental to what is to come later. An education ought to be
structured in such a way that is . intrinsically and not just instrumentally
worthwhile; it should be enjoyable and valuable while it is going on. But the
fact of "commencement" should recommend to us that the educational question .

must be posed in terms of an earlier question: what are the fundamental
skills and virtues of a good life for which a liberal education is preparing a
student? What characterizes a liberal education in contrast to a more
narrowly conceived professional or trade education is that it is seen as
preparing a student for the broadest and most comprehensive aspects of
virtuous and happy life, including but not limited to those aspects of such a
life which involves the student's future vocational and professional
activities. What are the constituent elements of a liberal college education
viewed in this way?

Critical understanding of culture 

Above all, a college should prepare students to become literate citizens of
their culture. It should enable them to appreciate the diversity and breadth
of their culture and provide them with the capacity to understand critically,
with sensitivity, enjoyment and moral perspective its major texts and
institutions and, to a lesser extent but equally importantly, those of cognate '

cultures. An institution of higher education is centrally devoted to endowing
students with learning, with training in the arts and sciences, that body of
knowledge and inherited lore which is embodied in the central documents of a
culture: its literature, philosophy, art, the body of its theoretical
understanding of the natural world and of human society and of its history an
self-understanding.

Just as the acquisition of literacy in its narrowest sense best occurs in
conjunction with the acquisition of literary taste, so teaching young men and
women the inherited wisdom of their culture and of the wider community of
human history must go hand in hand with nurturing in them the powers of
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critical evaluation of the institutions and traditions of that - culture and
wider community. Such powers will depend on a rigorous commitment to critical
scholarship and learning; of equal moment is the existence of a community of
caring individuals, devoted to the moral and spiritual, as well as
intellectual growth of one another. Haverford College has always paid
particular attention to the quality of community life and to its role in such
growth; both the classroom and the community at large has been seen to provide
the environment in which learning and moral growth take place.

A liberal education is thus at best both conservative and radical:
conservative in its office of conserving and continuing the learning and
traditions of a culture, radical in its office of fostering in young men and
women the critical tools and moral perspective which will enable them to
question with responsibility and intellectual integrity such learning and
tradition. The separation of these offices will inevitably lead to an
inferior institution of one sort or another: either an uncritical and
unquestioning perpetuator of what is, a laudator temporis acti which
becomes in the worst sense a conservative arm of the ruling intellectual and
political fashions of society, or alternatively a  center of unthinking,
strident and unlearned dogmatism.

Haverford pledges allegience to its aims in this respect in its very motto:
non doctior sed meliore doctrina imbutus (vel imbuta.) 'Melior doctrina' is
not to be understood as a truer doctrine, the right learning as against the
wrong, but, as Rufus Jones glosses it, "a better quality of mental discipline
and learning." We stand devoted, in other words, to giving students not
merely a large quantity of erudition, but more critical and responsible powers
of thought and understanding, powers recognized throughout the history of the
College to flourish only when rooted in learning and scholarship.

The imbuing of critical powers of learning and scientific discipline is
thus at heart in the service of engendering in students self-knowledge:.-the
understanding of who they are as citizens of a diverse and multiform culture
rich in tradition and lore, and how they are to live within that culture. A
college must judge itself, again to quote Rufus Jones, by the "way it reaches
the innermost life of its students and quickens the central aims and ideals by
which they are henceforth to live." It is Haverford's conviction that such
reaching and quickening is only to be accomplished where humane learning and
study thrive, and where there exists a community of caring individuals,
devoted to a wide variety of intellectual and spiritual growth.

B. Encountering the Other 

If a liberal education consists in the first instance of the nurturing of
self-knowledge through exposure to and training in the central wisdom of the
culture, it is of equal moment that a college encourage in its students and
make possible for them confrontation with the other. Truly to understand is
to understand in the context of the different; to be authentic, self-knowledge
must reveal the boundaries and commonality of self-identity with the different
which it immediately and mediately confronts. Such revelation is the ground
at once of the understanding of that different and of self-understanding; it
is not merely ancillary, but essential to the project of self discovery.
"Disclosure of the truly different," as one philosopher has put it,



•
"transforms an implicit 'mine' into an authentic 'mine,' makes an inadmissible
'other' into a genuine 'other' and thus assimilable in its otherness."

In its simplest mode, the disclosure of otherness takes the form of the
study of other times, civilizations, cultures and languages, both those from
which our own culture has developed and those more radically different from
ours. Education in the liberal arts has traditionally stressed the importance
of studying the literature, art, history, music, philosophy, religion,
science, technology, social and political structure--the entire wealth of
ideas, institutions, artifacts and arts of the ancient, medieval and early
modern European worlds, and, to a lesser extent, of those of Africa and Asia.
Such study 'must form an important element in the foundations of any liberal
arts program.

Such study of cultures other than "ours" will ideally free us from a
vision of them as  simply "exotic" and "alien", a vision which, some theorists
have argued, is tied to the imperialism of the West and its maintenance of
political power over such cultures. It should restore to us a  sense of the
diversity and community of world culture, of the range and variety of
authentic forms which human life and experience can take.

In recent years, Haverford has increasingly realized that such
recognition of variety, in the form of learning of the diversity and range of
human culture, must take place not only at the global level, but in the
self-understanding of our own culture as well. Haverford has realized that it
must expand its definition of American culture to include various cultural
strains and experiences before largely unrecognized in higher education. A ..

liberal education should make possible the study not only of the various
cultures and civilizations of the world in their temporal and geographic
diversity, but also critical study of the elements of cultural diversity
within America, the various strains of sub-culture within American life, and
the relations among different strains. Some of these questions are discussed
below in the section on educational diversity.
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C. Training in Skills 

A liberal education should provide students with the skills
necessary for the leading of productive, virtuous and happy lives. Such
skills will of course vary with time and from student to student; but it
should be possible for an institution to specify a minimal range of skills the
provision and refinement of which is the peculiar office of the academy. Such
skills will include the ability of effective and thoughtful self-expression,
both in speech and writing, literacy in one or more foreign languages, and a
basic understanding of mathematics and of the various sciences.

These skills will, of course, often be of critical importance in the
future professional lites of students; a liberal education should recognize
this and should aid students in preparing for and embarking upon productive
and enriching vocations, vocations which will contribute not merely to the
outward marks of worldly success, but also to lives of satisfaction, service
and citizenship.

Equally, however, these skills should be seen as providing students with
the means for rich and joyous lives of leisure as well as of work. Few of
Haverford's students, for example, will go on to become professional athletes,
but the importance of athletics in the educational program is not thereby
lessened. Nor is the importance of learning to read poetry dependent upon the
number of students who become professional poets, critics or teachers of
poetry. In these cases, the College's program includes athletics and
literature as part of an educational offering designed to teach students the
creative and fulfilling use of leisure throughout their lives.

4. Structuring the Curriculum

What will be the general characteristics of a curriculum designed in
light of these broad features of a liberal education?

A. Should there be Requirements? 

One way of structuring a curriculum, which was popular among some
American educational institutions during the late 19th century but has never
been attempted at Haverford, is to offer a rich and coherent curriculum and
then to allow students to take whatever courses they wish. There is much to
be said for a program of this sort, which recognizes the different needs and
interests of different students and the desirability of students having
flexibility and freedom in their choice of studies.

But a curricular approach of total freedom of election poses serious
educational problems. There is the constant danger of overspecialization on
the part of students and of a concommitment failure to insure that students be
exposed to a wide variety of modes of human learning. Such exposure is both
intrinsically desirable and important in helping students make intelligent
choices in major areas of specialization. Secondly, students educated with
such an approach may lack a common body of knowledge and intellectual
experience; such common experience of an academic sort provides an
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intellectual basis for the formation of community at an institution of higher-
learning. Apart from the effects on the individual student, we should be
concerned about the effects which are felt on the community as a whole of such
fragmentation. Again, students may not be given the necessary sequential
introduction to advanced work, nor the skills necessary to carry out such
work, nor a desired coherence in their educational program. These are some
of the reasons which lie behind the various requirements which a college or
university may institute and which limit the free election of courses by
students. All of these requirements affirm that an educational institution
has an obligation to its students not merely to offer theme selection of
courses in various subjects and disciplines and the opportunities for the ,

study of such subjects and disciplines, but also to give them the structure
and direction which will make it possible for them most effectively to take
advantage of these opportunities.
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In developing such a'"structure, which includes prerequisites, major
requirements, distribution requirements, and requirements aimed at insuring a i

student's proficiency in various skills deemed important, an institution must
insure at the same time flexibility and freedom for its students; it must also
recognize that different students will have different needs and interests
which will have to be met in different ways. The classic debates of 1885
between Charles William Eliot and James McCosh, the presidents of Harvard and
Princeton, centered on these issues: Eliot argued that a college or
university of the liberal arts and sciences must give its students freedom in
choice of what to study, the opportunity to develop specific and individual
lines of study, and the development of student responsibility for "forming his
own habits and guiding his own conduct." Eliot's proposals were seen by his
opponents as leading to an educational laissez-faire and anarchy. In
practice, both at Harvard and at other institutions which, like Haverford,
introduced a limited elective system, free election proved considerably less
lawless than was feared, and finally amounted largely to the introduction of
student self-goverance.and of differing major programs, replacing the uniform
prescribed program of study for all students which had characterized most
American institutions of higher education (including Haverford in its early
years).

Haverford has consistently avoided the most extreme forms either of a
prescribed program of study (such as continues at St. John's College in
Annapolis and Santa Fe) or of a wholly elective system of course selection.
The closest the College came to such a system, during the short period after
the abolition of distribution requirements and before the institution of the
system of dimension points, still involved the Sophomore (subsequently
Freshman) inquiry, an institution which transfered the structural expectations
for a student's curriculum from a  set of written rules uniform for every
student to an inquiry body which consisted of several faculty as well as other .

students; the idea was not that students no longer be required to engage in
certain studies, but that these requirements might differ considerably from
student to student, and that their exact shape and nature should be determined .

in each case after consultation in some depth with the student.

What should Requirements Accomplish? ,....._ .. 	 _	 _
.::: ;-

The college ought to endorse and continue this tradition which recognizes
its responsibility to provide a structure of requirements which will most
effectively help students become well educated. The question, then, is this:
in structuring such requirements for the course of study which a student
follows during four years at Haverford, what features of education do we wish
to achieve?

These seem among the clearest desiderata:

1) breadth of exposure: it is desirable for a student, particularly
during the first two years of a Haverford career, to take courses in a variety
of areas of learning. Breadth of study is desirable both in itself and as a
means of helping students make intelligent and responsible choices of
major areas of specialization and of future career,
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2) training in minimal skills: students should gain proficiency in a'
number of areas generally agreed upon to be skills of an educated person.

3) areas of common educational experience: it is desirable, particularly
in the first years, for students to share some aspects of their educational
and intellectual experience with one another; such commonality of
experience makes possible the existence of a community of intellectual concern
and knowledge with some degree of common vocabulary and reading.

4) coherence and integrity of specialized programs. A student's course
of studies should include a major area of specialization that exhibits
coherence and integrity in itself and in relation to other courses and other
aspects of academic experience.

C. Haverford Requirements 

What are the specific curricular requirements which the college should
ask of its students in light of these desiderata? In answering this question,
the college ought, as well as specifying requirements, to provide general
guidelines to help students and their advisors construct programs of studies
which, while responsive to individual interests and needs, will lead to a
grounding in areas of learning and to the acquisition of skills which are
generally agreed to be elements of an educated and literate life.

The basic educational requirements for graduation from Haverford should
be the following:

1. A student must successfully complete the equivalent of thirty-two ,.

semester courses of academic work.

2. A student must complete courses so as to provide experience and gain
a certain level of proficiency in seven areas of the curriculum as described
below.

3• A student must complete during the freshman and sophomore years six
quarters of physical education.	 \

4. A student must complete during the Freshman year a two semester
course designed to refine and develop writing and rhetorical skills in
English, and must complete prior to graduation one writing intensive course as
described below.

5. A student must successfully complete the requirements for an area of
major concentration, as determined by each department with the approval of the
faculty at large. These requirements should be designed so as to give a
student the opportunity for advanced work in an area and may normally be
expected to include some academic work outside the major department, such as
courses in mathematics for science majors and in foreign languages for many
students in the humanities and social sciences.

In addition to these requirements, academic advisors are responsible for
insuring that each student's program meets the individual needs of that



11

student and gives the student, wherever possible, more than minimal exposure
to the various components of a good education. Students should be urged to
include as far as possible some advanced work in literature, science,
history, mathematics, foreign languages and other areas of learning generally
recognized to be the basic components of a liberal.and cultured education.
Students should also be urged to take advantage of the several educational
opportunities which lie outside the more strictly academic programs of the
College. Continuation of involvement in the various athletic and physical
education programs of the College and participation in the 8th Dimension
Program, for example, should be endorsed by the faculty as important parts of
'a student's continuing education at Haverford.

5. Educational Advising

The ability of students to develop educational programs which best meet their
needs and which best allow them to take advantage of the many academic and
general educational opportunities of Haverford will be greatly enhanced by a
vigorous and well-functioning program of educational advising. Haverford had
traditionally pride itself on its commitment to thoughtful and personal
advising of students: CHE urges the Faculty to reaffirm that commitment.

(1) In recent years, despite attempts to improve the quality of academic
advising for Freshmen and Sophomores, considerable problems have persisted in
that phase of our advisng program. Advising is too often seen as a
bureaucratic detail divorced from the educational process, a detail which must
be gotten through as quickly and as painlessly as possible by both adviser and
student. We must conclude that the College has failed in some respect to
recognize that advising is a basic part of the College's academic and
educational program. Haverford must show that it believes academic advising
to be an important part of the life of the college, and must be prepared to
act on that belief.

The Committee on a Haverford Education endorses the view that academic
advising is a major faculty responsibility, and urges the faculty to reaffirm
its commitment to the importance of advising and to search for ways to improve:_
the quality-of advising.

Specific recommendations for the improvement of advising will soon be
presented to the Faculty by members of the Administration; CHE hopes that at
that time the faculty will be able to give detailed shape and form to the
commitment which it now makes to the importance of advising in the college's
educational program.

(2) In recent years we have witnessed, together with other colleges, a
decline in academic skills brought by freshmen to the college. In response,
the college has opened new sections of some freshman courses to help those
whose high school preparation was relatively weak. While the declining "
quality of secondary education has affected \all students, those who come from
minority and working class backgrounds have often been affected
disproportionately. The Committee recommends-that the College establish and
enrich academic support systems which will help women students and those
students from minority cultural backgrounds to experience success as
undergraduates at Haverford and in subsequent careers after college.
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(3) Haverford's education is not narrowly preprofessional, nor does the
College tailor its curriculum to specific graduate programs, professional
schools or occupations. The College, however, should be concerned with
helping students make wise and intelligent decisions concerning their future
career and professional lives. CHE recommends that the College remain
committed to an effective and economical program for career planning and
guidance. Such a program should be designed 1) to help students identify
their personal interests, skills and values, 2) to make available to students
information conerning careers and experiences designed to help them explore
careers, and 3) to assist students in developing appropriate strategies for
deciding upon and entering careers.

These goals rest on several assumptions 1) students need and deserve
accurate, comprehensive and individualized counseling and information if they .

are to make wise choices about their futures. 2) Individual choices, while
they are to be respected, ought to be the result of serious and thoughtful
consideration of real  alternatives, and ought not to be made on the basis of
panic, ignorance or misinformation. 3) Sensible career planning should begin
early and include counseling and exploration of possible careers, not just
help in locating jobs.

6. Writing Instruction

Central among the skills which liberal education should provide is the
ability to speak and write with clarity, power and effectiveness of
expression. The acquisition of rhetorical skills is important not merely for
purposes of communication, but because clarity of thought and clarity of
expression are essentially interdependent. People who cannot speak and write
clearly suffer not simply in their ability to communicate, but in their very
capacity to form ideas, to shape, develop and come to understand them.
Students should therefore be encouraged to include in their programs several
courses in which close attention is-paid to the rhetorical dimensions of their
papers and oral presentations, and the College-should make available .to all. -
students rigorous training in writing - and associated skills.

A. Freshman Writing Course 

Training in the skills of English writing should begin with a
one year freshman course, taught in small sections, which concentrates upon `

the development of writing skills in the context of the thoughtful and
critical reading of exemplary prose. For many years the College offered such
a course which, in addition to training students in the basic skills of
reading and writing, provided them with a common educational experience and
with a common body of reading during their first year at Haverford. The
faculty looked upon this course with legitimate pride, and many generations of
alumni still attest to it having been among the most important educational
experiences of their time  at Haverford.

A number of factors led to the gradual abandonment of this full year
program and its replacement by a series of less integrated writing courses.
These courses have proved difficult to staff for a variety of reasons, but
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more importantly have given students neither the extended and intensive
training in English writing which is wanted, nor the experience during their
first year of a course with a basic and common body of reading and writing in
literature and culture.



The Committee recommends that every student in the Freshman year take two
• semesters of a course designed both to refine and develop writing and
rhetorical skills and to provide a common and foundational intellectual
experience during the first year at Haverford. This course should be taught
in small sections of approximately fifteen students, so that intensive
instruction and active class participation may take place, especially
through tutorials and individual conferences which have proved successful in
past Freshman writing courses. The course should have a  common core of
reading, though with flexibility for differences among individual sections; it
should be accompanied bra series of required lectures, at last three
each semester, on topics related to the reading and course issues. These
lectures are intended to augment the commonality of experience which is one of
the important elements of this course.

The staffing and organization of this 'course will be primarily the
responsibility of the English Department, and it is expected that the staff
will be drawn primarily from the department, each member of which will
normally be expected to teach one section of the course. The remaining
sections will be staffed by other members of the faculty as far as possible,
and where• necessary by special instructors hired by the Provost. It should be
recognized by the Provost in considering Faculty teaching loads that frequent
papers and conferences make this a demanding course to teach.

The content of the course's curriculum should be the joint decision of
the staff, which will meet regularly during the year. It should be for the
most part uniform for all sections, and should be formulated with an eye to
general curricular desiderata and in particular those of cultural diversity. .

B. Writing Intensive Courses 

In addition to a year Freshman writing course, courses should be established
throughout the curriculum which devote special attention to_writing.=-Each
department, in consultation with TEPC and the Provr^et, is to offer, several such
courses, designated as writing intensive courses ; every student will be
required to take one such course before graduation. Writing intensive courses
may be introduced into the curriculum in a number of ways; departments may
adapt present courses, offer new courses, or provide the option of additional
writing assignments within the structure of a present course. In all such
courses, students will be given frequent and regular writing assignments, and
considerable attention will be paid to issues of rhetoric and composition.
Faculty in such courses should be available for small group conferences to
discuss writing and the Provost should consider such conferences as well as
the additional writing assignments in the determination of Faculty teaching
load.

7. Physical Education

Committed to the growth and education of the whole student, Haverford has
always recognized the importance of physical and athletic training in an



15

undergraduate education. The College maintains a broad program of
intercollegiate, intramural and instructional activities, the aim of which is
to provide each student with an opportunity for athletic activity at a level
that matches his or her interests and abilities.

A program of physical education should stress the promotion of physical
fitness and the development of those virtues of fairness, team effort and
grace traditionally associated with sports. The program as a whole should be
concerned with individual students' development, enjoyment and growth within
the framework of group endeavor and shared responsibility. CHE believes that
Physical Education is and should continue to be an integral part of the total
educational program of the College, and urges the College to continue to
witness to the importance and integration of athletics in the College's life.
The requirement of six quarters of physical education has proved an effective
method for insuring that students be able, with considerable flexibility, to
experience this aspect of liberal education. CHE recommends continuing that
requirement, and further recommends that the faculty continue to set policy in
the area of physical education through the EPC.

8. Foreign Language Instruction

A. Benefits of Foreign Language Study 

There are many benefits which result from the study of a language
other than a student's native tongue.

1. The study of a foreign language is, in an important sense,
paradigmatic of that confrontation with the other which we earlier described
as central to the concept of a liberal education at Haverford. In the study
of a foreign language, students are given the occasion for regarding concepts
and categories often different from their own. At the same time, students are
given access to the literatures of other times and places and allowed deeper
study of cultures and civilizations different from that with which they are
most readily familiar. The study- 'of 'foreign languages Oughht -thus"to be
recognized as a central component in an institution's commitment to diversity,
where this'is understood not simply in the sense of a variegated student body,
but a structuring of the college's education in light of the desirability of
transcending narrow and provincial visions of culture. If we wish to help
students gain more than a superficial understanding of cultures other than
their own, we must be prepared to commit our energies and facilities to
training them in the skills and providing them with the perspectives which
will allow them to accomplish such understanding.

2. As in any confrontation with otherness, the study of a foreign
language is also an important help in securing for students a better grasp of
their own language and of their own literature and culture.

3. The study of a foreign ' language provides a skill important, in
different degrees for different students, to the carrying out of other aspects
of their study and educational growth. A variety of fields at Haverford can
be studied only to a certain degree of complexity and subtlety with English
alone, and beyond that degree demand other language for the reading of primary
and secondary sources. The importance of foreign languages to study in the
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humanities and social sciences is not as critical as is that of mathematics to
the natural sciences; but it is the same kind of importance, even if of a
lesser degree. It would be possible to train students in physics only in a
limited way without the use of mathematics; we could never look with pride
upon a program at Haverford which attempted to do that. If the situation were
that clear in the case of foreign languages, their status at Haverford would
be clearer. The necessity of the study of mathematics for students in the
natural sciences does not have to be urged on them from without; it is built
into the very structure of courses in the sciences. This is not true to the
same degree in the case of languages. But this is only to signal that there
is a great temptation in the case of languages, just because it is possible to
carry out a reasonably sucéessful program without such languages, to settle
for a program which is not truly distinguished. The ability to study major
thinkers in their native language, access to important secondary works and in
many cases primary texts which remain untranslated, and the ability to read in
the original literary works to which translation is always by its nature
inferior - these abilities are important for an educational program of high
quality.

4. Proficiency in one or more foreign languages equips students for
travel in other countries with far greater enjoyment and personal growth than
is possible only with English.

5. Finally, gaining and furthering proficiency in foreign languages is
important in the education of young men and women preparing for a variety of
careers and professions in a world increasingly international in scope and is
thus central to the role of pre-professional training in a liberal arts
education.

B. Foreign Language Study at Haverford 

The College should acknowledge the importance of foreign language study
in a number of ways. Most basically, it should offer vigorous programs in the
study of foreign languages which (a) allow students who arrive with language
proficiency to deepen and refine their proficiency and -to continue their -study -

of foreign languages and (b) make it possible for students to acquire while at
Haverford proficiencies in foreign languages sufficient for their needs.

It would, of course, be desirable for students to arrive at Haverford
with mastery in one or more foreign languages. It is clear that childhood and
early adolescence are the times during which the learning of a foreign
language is easiest, and the ideal both from the point of view of Haverford
and of American education in general would be for students to have acquired a
firm command of one or more foreign languages in elementary and secondary
schools. The College should therefore be firm in its stated admissions policy '

that candidates for admisson to Haverford are to have completed at least three
years of study of a foreign language at secondary school. Such preparation,
furthermore, should be seen as a minimum, and wherever possible we should look
with favor upon candidates with more extensive language training, in the form
of either training in a second foreign language or of more intensive study in
one language. We should further urge that students continue their training in
languages during their senior year of high school, so that their abilities in
foreign languages are still active and fresh at the time of their arrival at
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Haverford.

This admissons policy assures that Haverford students have had Some
exposure, however minimal, to the study of foreign languages. It is not
realistic, however, given the present state of language training in secondary
schools, to expect that all students will upon admission to the College be
prepared to carry on study in a foreign language; furthermore many students
will want to maintain and deepen their abilities while at Haverford or gain
proficiency in another language. The College should therefore be committed to
programs in foreign languages which will make it possible for students
arriving at Haverford to learn foreign languages and to continue their
language study.

It must be recognized that, as with any area of study, different students
will have different needs in the area of foreign language. Those who wish to
learn languages for future careers in business or foreign service, for _.
example, will have somewhat different needs from those who wish to acquire a
reading knowledge 	 study in other areas or from those who are interested in
the study of foreign literature. Ideally, a language program should be able
to respond to these different needs, and recognize that home students' needs
will be greater than others.

C. Elements of a Foreign Language Program

In the past, the College has required that all its students study a
foreign language in a uniform way at Haverford. Since 1969 that requirement
has been for one year of study in a foreign language at the College or two
years work as shown by qualifying examination. Such a requirement does not
serve its purposes well; it forces students into certain courses, but
does not enable most students to gain the mastery of a foreign tongue. At the
same time, it drains the limited energies and resources of the
foreign language program by filling courses with students who wish merely to
satisfy a requirement, and does not recognize the differing needs of
students who are beginning or continuing language study.

The commitee therefore recommends dropping the present requirement of one
year's study of foreign language at Haverford while at the same time
strengthening and diversifying the foreign language program in a number of
ways.

(1) Three semester introductory sequence 

For students who wish a general and comprehensive proficiency in a
language, Haverford should offer a three semester intensive introductory
sequence: two beginning and one intermediate semester (fall, spring, fall).
The course will meet five hours a week. The beginning semester is open to all
students; the intermediate semester is open to entering students who score 525
or above on the CEEB Achievement Examination. The advantages of the proposed
program over the existing program are several.

(a) An intensive third semester is preferable to a less intensive second
year course. The second year is a low point in language learning for many
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students, particularly for those who do not have the facility or interest to.

increase their proficiency in the language. A reason consistently given by
students for loss of interest at this stage is the decrease in time alloted to
active practice in the language as more time is given to reading and class
discussion; this decrease leaves the average student more a listener than a
participant. The proposal of two drill sessions a week is intended to meet
this need of the average student. The other three hours of class will focus
first on grammar review, but increasingly on readings as well.
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(b) The consolidation of four semesters into three permits the use of the
fourth semester for courses which allow a student to put a language to use in
a variety of ways, depending on the interests and skills of the student. Some
possibilities are:

1. A beginning literature course in the language. Such a course
offered regularly in the spring semester, would be the basis for
further work in foreign literature, and the standard introduction
to the major.

2. a course in foreign literature in translation, in which some
reading and writing in the language would be required.

a course in the culture and civilization associated with a
foreign language, in which some reading and writing in the
appropriate language would be required.

4. a set of half credit courses like the present offering on French
films offered on a rotating basis. These courses might be for a
semester, as the French film course is, or be offered as quarter
courses, with successive seven week modules on specific areas of
study.

5. a semester abroad (see below).

(2)One year reading course 

Many students may wish to acquire only a reading knowledge of a
language. They may, for -example, wish to have access to a body of foreign
scholarship, or simply to broaden their linguistic abilities without the
intensive commitment of the three semester program. For such students, each
language department should offer a two semester program designed to provide a .

reading knowledge of a language sufficient for work in foreign texts.

lhe--specifio demands- oof-teachmngtatin and Greek will require a somewhat
different approach than that which we here recommend, and the commitee asks
the department of Classics to develop their program within the general
outlines of this report, making such modifications as are necessary in
consultation with EPC and the Provost.

(3) Major Requirements

Several departments presently require a reading knowledge of a foreign
language as part of their major program. In the absence of a College wide
requirement, these and other departments in which foreign language reading is
necessary for distinguished work should, in consultation with the Provost and
EPC, strengthen this requirement or if necessary adopt it. As departments in
the natural sciences include mathematics and allied subjects in their major
requirements so appropriate departments in the humanities and social sciences
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should include proficiency in a foreign language as part of their major
requirements, and should include courses in their departmental curriculum
which require the use of a foreign language and encouage students to read
texts and materials in their original tongue.

In order to fulfill these departmental requirements students may elect to
take the three or four semester intensive course or the two semester reading
course.

(4) Technical .Aids 

Haverford should introduce more technical aids in the teaching of
languages.

(a)we recommend the use of computers for language, instruction,
particularly for student's individual language study.

(b)we also urge the establishment of a language laboratory including
a lending library for language and literature tapes.

(5) Term Abroad 

The College should continue to endorse, particularly for foreign
language majors, study abroad, and should explore particularly the
possibilities of a general program of study abroad for one semester. _ The
fourth semester of language study, particularly during the sophomore year,
seems an optimum time for intensive experience of the language in its own
culture. This is a time at which such experience will result in dramatic
impovement in language skills and profitable study and experience of a foreign
culture. Haverford students presently can take advantage of various one
semester programs from other institutions. We urge that the College consider
forming its own semester abroad program, to be offered in the spring semester.
Staffing and funding of such a program may be carried out in cooperation with
other colleges in the area.

(6) Foreign Language Houses: 

Language houses represent an environment where learning and using the
tools of a language can take place outside the formality of the classroom.
They should serve as cultural centers for native and non-native speakers of a
language and should be open for residency to both groups. They should offer a
variety of programs and activities that promote a better understanding of the
language, culture and history of the country they represent. CHE recommends
strenthening language houses.

. Dimension Points 

The requirement that students should construct their programs so as to take
courses which provide a variety of dimensions of educational experience is
founded on two principles. 1) Students in their early years at Haverford
should be exposed to courses in a variety of different disciplines in order



21

that they may be in a better position to make intelligent choices concerning
areas of major concentration in their education and concerning as well
eventual career decisions. The College's decision to structure this
requirement in terms of "dimensions of educational experience" represented the
conviction that these two principles were best to be served not by a
requirement to take specific courses but by a requirement insuring that
students be exposed to aspects of different courses and disciplines. In one
sense the institution of dimension points was a compromise between an older
system which distributed a student's elective courses among the various
divisions of the College, and a more libertarian view which would allow a
student to take any electives outside his or her major; but more basically, it
represented the conviction that breadth was a matter of aspects (dimensions)
of courses rather than specific courses or disciplines.

The Committee feels that this conviction is still well founded and that
the dimension system has on the whole worked well. At the same time it has
two concerns about the present system: (1) the allocation of dimension points
to courses has not been made with adequate attention to an overall
comprehensive view of the curriculum and students' programs. EPC nominally
reviews dimension points at the time new courses are reviewed; instructors,
however, have often assigned dimension points to their courses without a view
to how such assignment fits into the curriculum as a whole and how it is
related to assignment of points in other areas of the curriculum. The
Committee therefore recommends that EPC or some other specially appointed body
reexamine the structure of dimension.points and reassign points to courses, in
consultation with individual instructors and departments, but above all with a
view to how such assignment fits into a comprehensive view of the
requirement. (2) It is sometimes possible for students to fulfill the
dimension requirements, in an unproductive manner. The possibility, for
example, of piecing together three A points from courses in which quantitative
and symbolic analysis is but a part of another more predominant educational
enterprise may leave students without the experience of a coherent educational
enterprise in which such analysis is central and grounded in a specific
methodology and discipline. The Committee therefore recommends that EPC not
assign points to all courses ,nor necessarily assign three points to each
course, -but -assign points selectively and judiciously to insure that each
student will, experience courses in which each of the dimensions is a major and
predominant aspect of the course and is grounded in a discipline and
methodology peculuar to such dimension.
10. Curricular Enrichment .

Are there areas of learning and aspects of liberal education which are
presently not represented adequately in the Haverford Curriculum, and how may
we structure the curriculum and educatonal program in response to these, given
the limitations of our resources? We must first recognize that it is neither
possible nor desirable that all areas of human learning be offered in the
curriculum of Haverford. The institution's self-definition as a small liberal
arts college necessitates a willingness to accept limitation of various sorts
in curricular and educational offerings. The college has always acknowledged
this fact, both in encouraging certain departments to specialize in their
offerings and in accepting the fact that not all possible departments will be
represented at the College. We are fortunate in having the opportunities of
academic cooperaton with Bryn Mawr and other neighboring institutions and
prudent in encouraging students to take advantage of these opportunities.
They allow students to engage in studies--art history for example, a variety
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of less widely elected foreign languages, specialized areas such as ecological
studies etc.--which we choose not to offer in Haverford's curriculum itself. ;

We should, however, be sensitive to the possibility that there may be
courses and areas of study which we may wish to offer but have for one reason
or another traditonally not offered. Such a sensitivity allowed the college
in the late 60's to enrich its program in important and considerable ways by
the additon of a department of Fine Arts and by the considerable expansion of
its opportunities for study in Music. These additions represent only the most
recent respect in which the college's curricular and more general educational
offerings have from its inception undergone constant revision as we respond to
a changing intellectual and scientific environment, as well as to - a changing
and growing self-understanding.

A. Diversity 
One aspect of learning and study wich has been seriously underrepresented

at the college is the study of areas of human culture outside the mainstream
of majority American culture.

Our recognition of the desirability of greater 'diversity' has
significantly included the decison not only to broaden the student body to
include women students and students from a wider range of cultural ethnic
backgrounds, but also to enhance our curricular and cltural offerings to
include those concerned with cultural perspectivies other than the ones that
have been traditionally emphasized at Haverford.

(1) Educational Goals of Diversit y
The College's curricular and educational concern with diverse cultural .

perspectives should take two forms. In the first place, a Haverford education
should expose students to and contribute to their critical and emphathetic
understanding of the various cultures of the world. Such study should form
not only part of a broad and non-ethnocentric education in anthropology, but
also exposure to and study of specific cultures, literatures, histories etc. .
of traditions other than those of the west: their values and modes of
self-understanding as well as, where appropriate, their views and
understandings of Western culture, -It must perforce remain true that the
primary emphasis-in. Miaverford'seducatonal program wll be concerned with the
central tradition of Western Civilizaton as that tradition which has most
pervasively shaped our, intellectual and cultural heritage. But as we have
argued above, no robust and authentic understanding of human history, and
indeed no athentic self-understanding, can be achieved without adequate
attention to the study of cultural perspectives other than that of the
European and American heritage.
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• Secondly, a Haverford education ought to contribute to a critical and
empathetic understanding of diversity within the Western world and the
complex and important relationships among culturally different groups.
Such an understanding requires the presence within the curriculum of the
languages, literature and history of various cultural strains in the West
other than those which have been historically predominant within the
Haverford education. Such education should temper the self-understanding
of all groups, contribute to an enriched understanding of human beings as
such and thus contribute to that task of humanizing, liberating and
civilizing which is a liberal education.

A committment to educational diversity at Haverford thus sees
education as a powerful means for confronting and understanding, cultural
differences and for coming to value more fully and justly the
contributions of all groups economically, culutrally and politically.

(2) Diversifying the curriculum

These educational goals can be achieved only if there are faculty and
elements of the curriculum which offer an empathetic understanding of
these subordinate and non-western cultures. For example, the freshman
writing program should continue its presentation of material that reflects
the experience and culture of minority groups and women. Adding to our
community more faculty members from such groups will help; equally
important is including in the curriculum more courses and/or materials
relevant to such goals.

The committee therefore recommends that the basic curriculum
(including especially required and introductory courses at the Freshman
level) include material reflecting non-western culture and the experience
and culture of American minorities and women. Although there are
presently courses in a number of departments that explore non-western
culture, fewer courses expose our students to the experience and cultural..
expression of minority strains within our own cu l_ture All.atudeita,
however,__. whatever their maj"ors,=should know and understand something of
these-'`cült^reá, of their self-understanding, and of their understanding of
dominant cultural strains and their relation to them. It is hoped that
including material relevant to such understanding in the basic
introductory curriculum of the College will achieve a natural integration
of this material into the student's education.

Second, we recommend that the College explore curricular changes,
including major requirements, which will meet the needs of educational
diversity, particularly in the area of cultural diversity in America and
in women's studies. The goals of such change should be to increase the
presence in existing courses of material relevant to minorities and women
and to introduce new courses that focus on the perspectives and
experiences of minorities and women. These changes should, of course, go
hand in hand with the appointment where possible of new faculty members
whose scholarship and teaching will focus on these areas.
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(A)The committee recommends that there be an'interanal review by a
group of members from four or so departments from the Humanities and
Social Sciences who will inviestigate ways in which minority and
non-western studies can be developed in various ways: (1) current courses
that can be enriched and new courses that can be taught by current
faculty, (2) new courses that can be taught by current faculty if
development time and help were available, (3) new courses that could be
taught but will need new faculty. An outside review committee composed of
scholars in the area of minority studeies should then be appointed by the
President to meet and work with this committee immediately after it has
concluded its preliminary review. The faculty should decide on a firm
timetable for such review, and the committee should report no later than
the spring of 1983 to EPC and the Provost for appropriate action. Their
report should include assessment of current offerings and proposals for ,

change, requests for faculty positions where needed and for development
funds and released time where needed, a timetable for putting their
recommendations into effect, and explanation and justification for
proposed curricular changes in light of these educational goals.

(B)Women's studies present special challenges and special
opportunities for the College. As in the case of minority studies, the
situation with respect to women's studies is part of a larger cultural
phenomenon, and the College must be concerned not merely with augmenting
and reorganizing the curriculum, but with appropriating radical changes
in our perspectives concerning men and women as students, as teachers, as
sources of and participants in the culture we study, and as objects of our
study. Insofar as the continuing enfanchisement of women (and perforce
therefore of men) represents a moment of radical change, in our cultural
and intellectual history, it must be expected that its reprecussions will
be felt throughout the educational system in a variety of ways.

As in the case of minority studies, there is a basic strategic
question as to whether it is desirable to introcude operate' courses or
even departments devoted to women's studies, or to adopt the policy known
elegantly as "mainstraming", that is, introducing studies of and related
to women throughout the curricular system. On the whole, the committee
felt the latter strategy preferable in the long run,'' though it recognized
that there are convincing arguments in favor of the introduction for the
time being of specific courses related to women.

The Committee recommends that we make a series of visiting faculty
appointments during the next several years of people who, while teaching
part time, would devote part of their time to conducting, with the
cooperation and participation of permanent faculty (for whom this would be
a committee assignment), an investigation of the ways in which women's
studies might be better represented in the curriculum, whether in the form
of specific courses, or in the form of greater attention to those areas
within existing courses and programs. Such investigation should result in
a review and substantive recommendations to EPC and the Provost and would
be parallel to and with the same conditions as the curricular review
relating to minority studies recommended above.

Third, the Committee urges that the College remain sensitive to and
aware of the ways in which present programs may enhance and contribute to
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the goals of educational diversity. An example of opportunities within
the present program not tied directly to curricular reform is to be found
in the Gest program. That program in itself is an important source of
exposure to other cultural perspectives than those traditionally
emphasized in a Haverford education. The program wherever possible shoud
be structured and built with those goals in mind. It would be greatly in
the interest of educational diversity, for example, if in the forthcoming
appointment of a director, the college seek to appoint someone in
comparative religion with an area of expertise, such as Islam or Asian or
African religion, outside of and complementary to those areas presently
represented at Haverford and Bryn Mawr.

B. Area Studies 

In addition to these aspects of minorty and non-western culture and
studies related to women, several areas of study not presently represented
in Haverford's curriculum sugest themselves to the commitee as desirable.
The clearest needs were felt by the Commitee to be in the following areas:

1) computer sciences
2) dramatic and performing arts
3) Quaker studies particularly relating to issues

of war and peace

In each of these areas, it seemed to the Commitee that the College
ought to search for means of effecting a more significant representation
in the curricular and educational offerings availbable to students. Such
representation is desirable not simply for the sake of students who might
wish to have such aprticular courses or areas of learning available to
them for study or for the enrichment of their related programs, but also
for the sake of the general intellectual and culutral well-being of the
institution as a whole.

The difficulties of enhancing the College's offerings in these areas
are considerable given the limited staffing resources available to us in
the forseeable future. As long as we think of the problem only in terms
of additional staff, it seems that other and more pressing needs must take
precedence. But there are other ways in which the College can atengthen
and enhance curricular areas than by the direct addition of new faculty in
that area. One is by creating conditions which will make possible and
encourage present staff to venture further both in their teaching and
research into such areas. Another is to make clear the relationships
among courses which are in diverse departments but which exhibit close
cross departmental connections about a central area. The two strategies
are connected. For as an area of studies begins to take an identity of
its own complementary to departmental structure, students will begin to
fashion programs in these areas, speakers will be invited in these areas,
and the scholarly and teaching interests of the faculty will in many cases
be drawn into these areas.

This has been essentially the experience of the History, Russian,
Philosophy and Economics departments of the two colleges in the area of
Russian studies and of various Bryn Mawr departments in creating the
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program in History and Structure of Cities. At other institutions .

(Princeton, Harvard, Berkeley for example) flourishing graduate programs
exist in such areas as the logic and methodology of the sciences, medieval
studies, and classical philosophy, which do not have a specific
departmental base, but which nonetheless generate considerable teaching
and scholarly activity and attract excellent graduate students. The
committee reommends that efforts be made to create programs in these
subjects which will not necessarily have departmental affiliations, but
which will attempt to create areas of academic interest and of teaching
drawing on resources from a number of departments in the College.

(1) Computer Studies 

The Provost now has a preliminary study of how present courses in
mathematics and the natural and social sciences whose content is
significantly concerned with computer science could be organized both to
provide an opportunity for students with a central interest in the
computer sciences and to encourage the creative use of computers in other
areas. We recommend that an appointment be made of a person in charge of
computers whose office would be not simply coordinating the hardware use
of computers on campus, but also of structuring area study in computer
sciences along such lines. Such a person should have expertise in the
more theoretical and advanced elements of computer use and study such as
software and compilers and ideally some experience in the use of computers
in the humanities and other areas where computer use is less obvious.

Understanding of and proficiency in the creative use of computers is
among the skills which we should expect Haverford students to acquire in
the course of their education. We therefore recommend that after the
development of such a program, EPC prepare in consultation with the
Provost and the director of computer studies a plan for insuring that
students gain such understanding and proficiency in the course of their
studies. EPC may wish to consider, for example, a College requirement
that a student must, before graduation, either successfully complete a
course in computer sciences or successfully complete at least one course
in which the student undertakes an academic project requiring the use of
the computer.

0 Dramatic Arts 

In the dramatic arts, a similar situation obtains. Haverford and
Bryn Mawr are presently engaged in a cooperative project for the upgrading
of physical facilities for the performing arts, and it is hoped that we
may soon look forward to significant renovation of Roberts and to the
construction of new facilities for dramatic performance at Bryn Mawr. The
appointment of a director of drama should be accompanied by a coordination
of presently existing course in English, Music and the foreign languages
relating to Drama. Such coordination, we hope, will encourage us to make
at least one of the forthcoming appointments in English a. person whose
central interests are in dramatic arts and/or cinema. More importantly,
such coordiantion should create a community of interest in the area of the
dramatic and performing arts and in cinema, tapping already existing



resources and giving them greater prominence and respectability in
Haverford's curricular and educational profile.

Peace Studies and Quaker Studiés : --=`--
•

The opportunities are perhaps not so evident in the case of the
closely related areas of peace studies and Quaker studies. Here, despite
the historical and continuing importance of the College's ties to the
Society of Friends and its traditional witness to the importance of issues
concerning war and peace, the relative poverty of our curricular offering
in these areas parallels more closely the situation with minority studies.
Here as well, however, there are many untapped resources within the
existing faculty for curricular redirection.

The committee spoke briefly with various friends of the Collage who
urged that we consider ways in which a more focused emphasis on peace
studies may be included in the curriculum. Such an emphasis need not
entail, again, the establishment of a department or major. Other
isntitutions comparable to Haverford have majors in this area, but ve can
learn from them without following them in this respect. Earlham College
and Wilmington College, for example, both have a Pence Studies program
which is interdisciplinary, with a core of three or four courses taught
specifically for the program enough courses from other departments to make a
total of eight courses in the major.

The question of Quaker Studies is more specifically tied to the issue
of the Quaker dimensions of a Haverford education. Since its founding in
1883, Haverford has undergone gradual but significant changes in its
relation to Quakerism. These changes are in many ways similar to those
experienced by other leading liberal arts colleges founded by religious
sects in 18th and 19th Century America. The CHE belives that to
disregard Haverford's Quaker foundtions would diminish and impoverish
many of the educational values strongly held by the College today. On the
other hand, to return to those overt mechanisms of religious education of
the past such as compulsory Fifth Day meeting, or selection of faculty and
students exclusively from members of the Society of Friends, clearly seems
misguided. The principle guiding CHE in its inquiry about the present and
future Quaker dimension at Haverford has been to recognize and strengthen
those aspects of Friends' beliefs which inform and reinforce the liberal
and humanetdeals which alive contributed to the development of American
liberal arts educations for several centuries.

Those aspects of the College which Quaker values and ideals of
liberal arts education reinforce include the following:

First, we are deliberately a small college because our highest value
is the encouragement of personal development integrated with high academic
achievement. We feel that the close interaction of students and faculty
in the cooperative search for deeper understanding of self and society is
best done in the context of a small and caring community.

Second, the Haverford Honor Code reflects the College's strong belief
that values must be individually forged but shaped and expressed within
the boundaries of responsibility to the community.
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Third, consensus procedures it Haverford such as those used in the
meetins of the faculty and of the board derive from the Quaker insistence
on the corporate search for truth and in the recognition that each person
is equally necessary and responsible for the growth and learning of all.
Minority views are not only heard, but shape and contribute to the final
decision.

Fourth, the College's quest for diversity is based on the belief that
persons of all cultural, racial and ethnic backgrounds have the potential
for contributing to the excellence of education through academic
achievement and moral concern. The presence of students, faculty and
administrators of diverse backgrounds helps to ensure that the experience
of many are understood and valued for their contribution to the self
understanding and social awareness of the entire community.

Fifth, Quaker philosophy of education emphasizes the interaction of
reflection and experience. An academic institution of Haverford's quality
will necessarily be devoted primarily to intellectual and theoretical
pursuits. Haverford's educational philosophy, however, has always
stressed the importance of praxis in all intellectual and educational
activity, and has consistently emphasized the role of experience and
practical activity within the academic community. In addition, the
College has stressed the importance of effective bridges for its students
which link academic life with practical concern in the surrounding
community. Aspects of the College's program such as the 8th Dimension
Program which encourages student volunteer work in service organizations
in the Philadelphia area and the Klingenstein Summer Grant Program which
allows similar student involvement during the summer witness to this
important aspect of Haverford's educational philosophy. We have
recommended that foreign language study at the College should include the
opportunity for many students to spend a semester of study abroad, perhaps
during the fourth semester, to encourage awareness of other cultures and
languages. Such study abroad could also be associated with existing area
study programs at the College in African, Latin American or European
studies, and with AFSC or similar service programs abroad.

Sixth, we recognize that the library's Quaker collection is
invaluable as a historical resource and contributes to the link between
the College's Quaker roots and its present curriculum, especially through
the teaching of courses such as "The History and Principles of Quakerism"
by Edwin Bronner.

To forge a further connection between Quakerism and the College, CHE
recommends the appointment of a committee with Faculty representation from
various divisions of the College to consider ways in which Quaker studies,
and in particular peace studies, may be more prominently included in the
curriculum. A modest beginning to such a program could be made by
sponsoring a series of lectures by distinguished visitors to the College
in the 1982-83 academic year. These visitors could also offer ideas about
strengthening the focus and academic rigor of such programs. The
committee would then propose a specific program to the College for
consideration by EPCA and the faculty.
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To:	 Faculty

From: Aryeh Rosman

Re:	 The CHE report and Minority Students

At an earlier stage in its thinking about diversity and minority
presence at Haverford, the Faculty committed itself to considering explicitly
the effect that any of its actions would have upon minority students and
the issues of educational diversity. The Committee on a Haverford Education
thought of its deliberations as concerned centrally in so many areas with
these questions that it overlooked the charge of proposing a separate state-
ment on these issues. The gentle but insistent prodding of Roger Lane leads
me to make these general observations on the "minority impact" of the
recommendations of CHE.

Little should need to be said upon the important and we hope salutary
effects which our recommendations concerning diversity should have, both in
terms of the general goals outlined on pages 5 to 6 and pages 22 to 23, and
the specific recommendations concerning the diversification of the curriculum
on pages 23 and following. In these sections, CHE presents what we hope will
be broad outlines and specific recommendations helpful not only to minority
students and faculty at the College, but also to the understanding and
appreciation of minority culture by the College in general.

The increased recognition of the importance of foreign languages which
we hope our proposals will engender is meant, as we suggest on page 15, to be
an instance of the recognition of diversity in the curriculum; it should also
augment the receptivity of the college to students from foreign backgrounds,
and particularly to Hispanic American students. At the same time, it must be
realized that students with poor secondary school training, which, given the
political and economic realities of American life, continues to include many
minority students, may find the foreign language requirement an increased
hurdle in gaining a Haverford Education. Here, as we recommend in general
(page 11), the College should commit itself to support systems and advising
aid which will help such students to achieve the skills necessary for success
at Haverford.

The institution of a one year writing course, designed to help all
students in the acquisition of writing and associated rhetorical skills,
should be specially helpful to those students with poorer secondary school
backgrounds and those students whose command of the rudiments of English may
be somewhat weaker than we should want. Insofar as this group often includes
minority students, we should look upon the one year writing course as
particularly helpful to them.

CHE has implicitly urged that the College remain committed to its
traditional self-understanding as a liberal arts college, and, while preparing
students for a variety of future professional and occupational careers and
providing help for them in choosing and embarking upon those careers, not
become pre-professional through the adoption of any of a number of narrowly
profprofessional programs. Some voices have suggested that such programs
might enhance our appeal to minority students and our ability to recruit
such students. If these voices are correct, the Committee's views may
detract somewhat from our ability to recruit such students.

The committee saw Haverford College in its continuing openness and
receptivity to minority students and minority cultural viewpoints as one of
its chief tasks, and hopes that its report will be helpful in accomplishing
that end.



21 January 1982
4122 P. M.

FACULTY OF THE .COLLEGE

Regular Meeting
John Spielman, clerk

Moment of silence

Minutes of the previous meetings approved as distributed.

I. Report of the President

The President announced the appointment of Colin MacKay to the John Farnum
Chair of Chemistry.

He also announced the presentation of a postbive:-recomaendation to the
Board for promotion and tenure for Mark Gould, in the Sociology and
Anthropology De	 t.e

H. announced the reception of visiting committee reports concerning
the Departments of Music and Economics.

Fund Raisings this has been the best year in the history of the College.
$700,000 has been raised for-the renovation of Sharpless and
Hillis; an architect will perhaps be selected this week. $25,000  ha s
been donated by a Board member to begin the renovation of
Chase. The renovation of Roberts Hall should begin about
1 April: the funds ha'e all been pledged.

$50,á`90 from the Atlantic-Richfield Company for minority
scholarships; $400,000 has already been pledged for the
Anñú8i ' Giving campaign (of a goal - of $800,000)--three years
ago the total amount received was but $500,000. $1,000,000
in cash--"coin of the realm" was raised in December alone.
The President praised the Development staff for an excellent
The President met with Leonard Silk, father of Andrew Silk, '76,
who recently died (see previous minutes) in December. The family
wishes to establish a fellowship in honor of Andrew Silk, which
will be an interrneship, during the summer, for any Haverford or
Bryn Mawr student interested in journalism, preferably connected
with the Brsrn haws. Ha ►verford News, working at one of the papers
which Andrew Silk served with distinction during his lifetime.

ÍI. wort of the Provost ,

Mary Louise Allen has asked that any faculty or staff member who has
books or periodicals which might be useful to the new Women's Center
please donate them through her office.

Provost reminded the faculty of Bruce Partridge's "faculty research
talk" this evening, and of that of Ariel Loewy on 4 lobruary.

III. Louis Green asked the members of the faculty to sign a letter of
commendation and congratulation to be sent to the law firm which
represented the ACLU and other plaintiffs in the case recently heard
in the State of Arkansas concerning the compulsory teaching of
"creation science" in the public schools. People who wished signed
the drafts during the ensuing discussion.
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III. 212rt of the Committee on a Haverford Education: Aryeh Kosman, Chairman.

At the suggestion of the Clerk, the discussion began with the question
of the disposition of the 1 	 requirement and the committee's pro-
posals for the strengthening 	 sumabl concommitant) of the language
program (see previous Minutes, p. 3, 5a). The Chairman reminded the
faculty that it was under no pressure to come to a definitive conclusion
at this meeting and that therefore a certain luxuriance of exploration
and debate was permissible and even desirable.

During the discussion a number of people presented personal anecdotes
of experience, good or bad, with the learning or teaching of language;
these have been omitted in the following summary.

A. Why did the committee reject its subcommittee's recommendation?
The aommmittee looked at a wide range of possibilities. It seemed
that a six-senester.requirement might produce proficiency, but neither
the College's budget and faculty, nor the students, could afford it.
TWo-semester and four-semester programs do not produce proficiency
for all students. It seemed better to recognise these facts, abandon
a marginally productive requirement and instead seek ways to strengthen
the language program, to make it more efficient, attractive, and
demanding for those who want it or can be persuaded to want it.

The requirement as it stands is not supported by the requirements
of departments which should be insisting on the use of languages by
their students.

B. The committee says its eye was fixed upon the securing of "proficiency'
Ought the goal of the program be "proficiency" or "e sure"?
The committee replied that it had alternated among (1) some sort of
test of proficiency; (2) a three-semester requirement; and (3) no
requirement. Twonsemester study doesn't produce the desired effect,
except perhaps for reading proficiency in Classical languages.

C. Can the one-year requirement produce proficiency?
75%; of entering students have three years of foreign language in
secondary school. Most students therefore begin at second year or
begin_a..new language; some Haverford departments have stringent
exams which preclude some students from taking that language—other
departments do not, so there is no common standard. The Haverford
requirement does-not state at What level (first-year; second-year) the
work should be taken, so some students will complete only an introduction
while others will be doing advanced work.
Bryn Mawr College has a very stringent language requirement and seems
to be able to afford it.
Perhaps success in teaching foreign languages requires a carrot as well
as a stick--a customary year abroad, for example.

The report defines an educated person as one with knowledge of a
foreign language and a consequent acquaintance with other cultures,
and praises this highly; but then says the College should abandon this
definition. Abandoning the requirement not only waffles on the
definition of an educated person, but declares to secondary schools
that one of the ten best institutions in the country does not take the
definition literally; this will surely encourage yet further erosion
in language programs in secondary schools. The recommendations of the
report which are designed to strengthen the teaching of languages alter
the abandonment of the requirement are not helpful because we have no
experience of such a situation.



The suggestion of abandoning compulsory language instruction seems to
be like that of imperial peoples everywhere, which do not need to know
other languages. It ignores the burgeoning influence of foreign language
communities and their cultures--such as the Spanish --in this country.
Do the 259 who enter without three years of secondary school education
correlate significantly with students of lower social and economic origin
who have received bad high school education and are already deprived in
other ways? Will the promised minority impact statement consider this?

Is the situation in fact more analagous to that of mathematics? Many
students do not have adequate training in mathematics when they arrive;
if they wish to do work in certain programs, however, they must acquire
that competence, and do so while here because they must and wish to.

But does this not require the affected departments to run "remedial"
programs? or affect the quality of standard programs?

The question is not, or ought not to be, a question of expediency, but
one of principle: ought a Haverford graduate know a foreign language, or not?
The 1969 report which lowered the requirement was a mistake. Abandoning
the requirement, empirical evidence shows, can only further weaken the
structure of the language teaching programs. If the faculty wants something,
it should be prepared to pay the price. On the other hand, the two-year
requirement didn't do it, either. There are many things one might want
in principle. At present the language departments are weakened by being
forced to teach people who do not want to learn.

D. What would be the impact on admissions of a strong language requirement?Q(or
lack thereof?)
(1) It might encourage students to go beyond 10th grade language studies.
{2 It might eliminate some applicants, perhaps especially those of the

social and economic groups mentioned above, and those who take heavy
loads of non-linguistic studies, e.g., science and mathematics.

W. What is the relation between language study and such studies as mathematics
and the sciences? Are not all studies, particularly beginning studies,
language studies of a sort?Is there any transfer, any profit?

F. Should there be a CQllese requirement or a Departmental requirement?
Some people suggested that departments should strengthen, - clarify, and
enforce their own demands.
Others said that the College has not done for the study of languages,
either as a College, or as departments, what one might have expected, in
spite of all the evident self-congratulation.
Why not substitute a proficiency requirement for a mechanical so-many-
semesters requirement? This led to a discussion of the distribution-
point system and some review of the Freshman Inquiry program.

G. The Chairman of the committee reminded the Faculty that the issue could be
approached from points different from that of the saving or abandonment of .
the one-year requirement, which had consumed most of the Faculty's interest
to now. He reminded the Faculty of the breadth of the committee's recom-
mendations: e,g,, a year abroad; intensive three-semester language courses;
reinstatement of the language houses; establishment of departmental language
requirements and of courses where the use of language is required. He insisted
that he believed the committee's proposals were not a retreat from the ideals
of a liberal education. He urged the faculty to consider these things, too.

6 P. M. adjourned	 Richard Lumen,
Secretary



Special Meeting
John Spielman, Clerk

4 February 1982
4:20 P. M.

Moment of silence

Since this was a special meeting of the Faculty, the minutes of the last
meeting, though distributed, were not reviewed; they will be reviewed at
the next regular meeting.

The entire meeting was concerned with continued discussion of the report
of the Committee on a Haverford Education. The Clerk urged the committee
to study the Faculty discussion in these two meetings and perhaps present
modified recommendations at the next regular meeting. The chairman of
the gommittee allowed as how they were right glad so to.do.

The Clerk saw the feiio sthg five .areas as among those the Faculty seemed
most interested in discussing:

(1) That the College reaffirm its commitment to faculty advising
and that another committee review the situation with a
view to presenting specific recommendations for the improvement
of that system.

2 The dimension point system and the structure of requirements
3 The freshman writing requirement and intensive writing courses

{4 Diversity in the curriculum
(5 New courses and new areas of study.

The Clerk suggested beginning with these issues, which arose out the previous
Faculty discussion.

The discussion suggested that the College could recognize advising as
a f ndamental responsibility and as a priority commitment by having
the Academic Council commit itself formally to discussion of the
faculty member's performance in that area as part of the review for
reappoint and promotion.

(2) The committee chairman argued that the thinking which introduced and
developed the dimension-point system was sound. But some committee
should review the "baroque and inventive" way in which points are
actually assigned to courses. The committee found the present seven
headings satisfactory, but suggested the possible addition of a ninth,
on language. Perhaps EPC could oversee the assigning of points?

The committee thought that too many students were, however, evading the
intent of the program by picking up their three points a point here and
a point there: this is because the system allows a professor to distribute
the three points for'his course as he wishes and therefore allows accumu-
lation by dribble. The committee suggests some restructuring: for example,
let not every course have three dimension points: perhaps some might have
two and others four; that should frustrate the dilettantes.

Responses the committee has misapprehended the very nature of the system.

(i )



The points exist to be grouped by one's and two's as well as three's:
that permits a fine calibration. Insistence on a package would return
to the mechanical brutishness of the old course-requirement system, to
which everyone objected.

Repointing the system could also reduce the need of some students to
search desperately for an isolated point.

Another person pointed out that many faculty use the dimension points
to describe the course briefly. Could not there be a rewriting of course
descriptions so that they accurately, concisely, and precisely describe
the course, and thus allow the dimension points to do their job of
recording distribution?

Should the Faculty consider whether all seven areas should have equal
weight? The chairman of the committee which had developed the system
said that the discussion seemed almost a replay of that several years
ago.. The co ttee had indeed intended that the system be used as a
data-collecting and curriculum-planning instrument: but at that time
there was not adequate computer facilities to use these potentials.
Now it is possible to computerize all this data. The discreteness,
the clarity, of the areas is not so important: a certain amount of
arbirariness among them is desirable. Weights, means, definitions,
boundaries, can be shuffled by altering the pointing as patterns become
clear and as the Faculty wishes to modify such patterns. Profiles, once
defined, can be revised. Now the dimension points, properly computerized,
can tell us who and how many are taking-what and perhaps even why; and
this information, properly manipulated, can change those patterns, with
some security in predicting the nature of the perturbation caused in
enrollment patterns, and 	 urses should be offered or withdrawn.

`u s

The committee said that it had seen the points neither as descriptions
of courses nor as profiles of student careers, but as indicators of
minimum exposure.

Another person argued that the point system is working well: don't tamper
with what works. Others pointed out that in fact we are getting huge
classes full of people seeking to get one point: is that working well?
Most students gather more than three points in many areas: if someone
secures six or eight points in a single area, and still carft do it, the
problem is much deeper than the dimension point systems The committee
chairman replied that one of the reasons for suggesting two points for
some courses might be that one wished students to take more than one
course in that area.

The Clerk suggested that the Faculty think over these comments, and send
its matured thoughts to the committee.

Freshman writing. The committee chairman, reviewing the report at pp. 10,
12; and 14, said that the committee's proposal was essentially the same as
that made by EEC last year. The freshman writing seminars, in their last
years, lacked supervision, central planning, and integrity: the committee
hoped to overcome that.

The question was asked: how is the present interim course working? As
well as a one-semester course can be expected to. Many students do get
through their more obvious difficulties, but cannot move on to greater



mastery, such as learning how to develop a coherent argument and sustain it
in clear, lean, elegant writing throughout a long paper. Everyone felt the
lack of a second semester.

One member urged very strongly that the Faculty should not ignore Robinson
Crusods experiences "Now I saw, though too late, the Folly of beginning a Work
before we count the Cost, and before we judge rightly of our own Strength to
go through with it." What will we give up to achieve a two-semester freshman
writing course? Where will the staff come from? It will clearly change the
course distribution (225 students will go "off the market"), and that will create
some flexibility in the faculty, was one answer. But this member wished the
question answered in some specifidty, and urged strongly that the faculty not
approve the course until such clarification of allocation of resources was
offered: the days of simply adding a "good thing" without paying are gone!

Another person said that nothing was more important than restoring a positive
experience of literature, rhetoric, writing, and values, all of which would be
part of the burden of this course. Approve the courses THEN juggle the FTE's.
The Provost said that he thought it not impossible if one could get the
cooperation not only of the English department but also of other departments.

Another person pointed out that the consensus system does not allow us to
learn from trial and error, since once a plan is adopted it continues until
action is taken to stop it. It the faculty build into this proposal a two or
three year trial period, requiring the approval of the faculty before the
program may be continued beyond that point.

Others said a two-semester requirement is too mechanical: some students may
need more, others, less. They urged that a principle of flexibility be
built into the proposal. Others were concerned that the course was being
overloaded: literature, rhetoric, writing, AND values? Would it not be better
to concentrate on one issue and do it well? Others replied that writing skills
are values, convey values, imply values.

Another member said he had found the committee's report very disappointing.
A great opportunity has been missed here: the report is much too modest in its
proposals. Here was a chance to go to the root of the curriculum and try some
radical, daring, innovative moves. The trouble is that we are too unadventurous
and self-protective in our thinking. The argument which always carries the day
here is that we can get what we want without changing anything else: we never
want to give up anything. More teamwork teaching, less tinkering with the old
way in hopes of saving it, less giving "something to everyone", is needed.
We should assess the reasons for earlier failures. One reason for the success 
of the earlier course was that it was a commonly-shaped course, it was a common
experience of the entire student body. Everyone would be reading and discussing
and thinking about the same work at the same time. To revive that would require
"staff work", teamwork. That sort of thing is not much done here; it would
require discipline from the faculty not usual at Haverford.

Perhaps it is the case that our current troubles derive from too many ill-
considered decisions made a dozen years ago. It is not clear we can now go
back behind that to revive the pasts then students took more courses. A
two semester course took less of a slice of the student's total program.
In any case, this person was concerned that a course which touched all students
should be entirely in the hands of people with a literary bias: he feared that
the social and natural sciences and the scientific way of thinking might be
represented less persuasively and importantly than is commensurate with the
great importance of science in our world.



But others noted that writing is something people in English are qualified to
teach; and that previous efforts to involve people outside that department had
not been responded to with enthusiasm.

Others found the proposal feasible: it is not revolutionary; Bryn Mawr does it
and finds the resources for it; it is a restoration of something the College
used to do and used to do well. Another member urged that he liked to teach
science at Haverford because he likes to teach students with a sensitivity to and
interest in literature and values. Therefore he was in favor of a core,
socializing, writing course.

This led into a more general discussion of core courses: perhaps one way
to dissipate the fear of one-siddedness, and to relieve the excessive weight
on a single course might be to introduce another two or four semesters of
core courses: e.g., "Science and Modern Society" or "Technology and Society in
Decision Making," Perhaps also a general course could be so organized that
there are several-week sections; or that there are sections in various courses
(including the proposed core courses) which parallel work in the writing course .

But this kind of writing course is best done under the aegis of the English
department; and one cannot blame this course for not achieving a wide range
of intentions, even though the faculty has rejected other possible fora.

The chairman of the committee said he agreed with the concern but failed to
understand the discomfort with the proposed course. The group in charge can
choose readings and can approach various faculty to teach them. The committee,
he said, was willing to make a core-curriculum recommendation, but found that
it entailed either enlarging the teaching load or the giving up of much disci-
plinary teaching: and he doubted the faculty was ready to do either.

Another member obeerved that many students already treat courses such as Phil-
osophy 101 and History 111 as core courses of a kind. The English department,
she added, should be in charge of this course if they are going to do most of
the work; she felt such a course needed a clear, firm departmental base and
understood lines of responsibility.

Another member remarked that this whole discussion sounded as if some of us
wished to reinvent the Freshman Seminar, since the conversation raised pre-
cisely the same kinds of issues and solutions as the previous discussion had.

Another person felt the course might founder on a serious tension between its
two goals (as announced): the teaching of writing and the teaching of values.
People trying to 'rescue the course from the limited perspective of the English
department and restore the stud ts' values overlook one basic need: the need
to teach better writing." This Ast handled in a course taught by the English
department. It would be possible to develop other courses which do all these
other things. But "I don't want to try to do it all in one course, and I
wouldn't want to teach it."

Perhaps, some observed, there should be a complete reconsideration of the planning
of the first year--but that should be a separate discussion.

Herodotus tells us Solon told Croesus to "look to the end". Here it is.

6 P. M. adjourned 	 Richard Luman,
Secretary.



THE SCIENCES AT HAVERFORD

The sciences at Haverford face special opportunities and difficulties which are
lot addressed in the current draft of the Committee on a  HaVearfetdiliiitiatloti. The
Division has been meeting to discuss these issues and to formulate plans for dealing with
them. We hope that this will be the first of a series of reports summarizing some of the
elements of our discussions. This document provides a brief historical introduction,
some remarks on the state of the division at present, and a short discussion of some
of the challenges which we have identified.

The Past: A Distinctive Achievement

Since the rebuilding of the science departments in the 1950's, Haverford has pro-
vided a particularly hospitable environment for the development of an unusual synergism
between teaching and research. This synergism has supported a degree of integration be-
tween teaching and research which is a distinctive mark of the College. Its-. _, elopment
is consistent with an educational environment that provides wide scope for individual
initiative, which values and rewards achievement, and which tests educational innovation
against a strong concern for the development of individual students. Curricula: are'
designed to develop an unusual level of autonomy in students, especially in the labora-
tory. A clear structural expression of this curricular philosophy comes in t'.. 	 ique
upper level laboratory courses in biology, chemistry, and physics. These hay: a their
most important goal the development of a student's analytical and critical abilities
through courses which are open-ended and provide better opportunities for studE:,..Y. initia-
tive than the more structured offerings elsewhere. They thus provide an unusually strong
base for independent student research in the senior year.

There are other benefits of this distincitive educational approach. Involvement
in research and the contacts which such involvement generates in the larger scientific
Community enrich teaching. The sense of immediacy conveyed in introductory astronomy

/Is but one example; the decision, to center our biology curriculum on the emerging dís-
ipline of molecular biology another. As a direct result of this choice, in its early

;ears our biology faculty was able to create here the most vital center involved in the
development of this new frontier in the Philadelphia area. Such direct contact with
unusual intellectual ferment inspired a generation of students and still benefits us
today. Just as important, but less visible, are the faculty-student relations which
grow out of the shared experience of the laboratory with its usual format of afternoon-
long sessions with relatively small groups. It it in this setting that we come to know
each other, to trust each other, to share values with each other.

By the 1970's the reputation of the Haverford science departments was well estab-
lished. This proved timely, since the College was expanding and, as Bill Ambler has
nointed out, many of the most able high school students give considerable weight to the
strength of sdience programs in selecting colleges even though many of them ultimately
major outside the sciences. Indeed, it is unlikely that in the late 70's the College
could have met its timetable for expansion given its commitment to maintaining the
quality of the student body without the level of recognition gained by its science pro-
grams and its unusually effective program of pre-medical advising. (Between 1974-75
and 1979-80 College enrollment grew by about 13% while enrollments in the science div-
ision grew by 41%)

The Present: A Troubled Time

Whether the science division will remain a source of strength to the College is
•inclear. Time and the times are taking their toll. Some departments (especially biology
and chemistry) are struggling to maintain the distinctive elements in their programs
while serving many - more students with little or no increase in faculty, and while
attempting to respond to requests to assume new responsibilities such as making the
science programs at Haverford more accessible to minorities. Resources, both human and
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material, are being drawn down at a rate substantially greater than that at which they
are replaced. We become less able to compete for funding for research and for the
capital equipment which provides the essential infrastructure for so much of our edu-
u tional program.

The attractiveness of the College to first-rate scientists may b., declining. For
the first time in recent memory two young faculty members in tenure traLk positions have
resigned to take non-academic positions.- Both cited general conditions at the College
as contributing to the decision. Both found frustrating the expectaticv, 	 substantial
research productivity coupled with very demanding teaching responsibilities, and what
they saw as a low level of instutional back-up in terms of facilities.

Some Challenges.

The advent of coeducation at Haverford poses a particularly exciting challenge for
the science division. Given the poor record of coeducational colleges in attracting
women to and retaining them in science programs we identify this as an area or special
concern. However, we do have a number of advantages which ma r .aid us in achieving our
goals: our women students have . exceptionally strong academic credentials; they are
enrolling presently in introductory science courses at all levels in almost the same
proportions as do their male peers, and performing as well as those peers; our emphasis
on the gradual development of autonomy in a laboratory context may be a useful approach;
our years of interaction with our Bryn Mawr colleagues and the insights gained from that
may be of significant help in designing an effective environment for women.

While we have been addressing the question of minority access to the sciences at
Haverford for some time, we are still far from achieving our stated goals. Here too
we face a challenge, that of evaluating what we are doing with a view to seeing how we
can make better use of the limited resources available.

Given the demand for the division's resources in other areas it is perhaps not
surprising that on the whole we make only a small contribution to helping students in
other divisions understand the culture which has shaped them. Yet among the distinctive
marks of that culture are the degree of development of science which it has fostered,
and the intensity of the interaction between science and other elements of that culture.
Further, science and the technology which so often finds root: in it have been powerful
stimulants of social change. The recent rapid developments of computer technology and of
applied molecular biology are only the latest evidence that this stimulus continues.
Despite these influences on culture and on society many of our students (and many of
us) act as though culture is the province of the humanities and the social sciences,
and assign to science the role of providing practical and professional skills. Whether
or not this dichotomy in our thinking about . education is real it does point to impor-
tant educational issues which we need to address,

Finally, we need to use our imaginations to iñvent ways of maintaining our
attractiveness to young faculty (and to those of us who are already here). Given
that there is always competition for the best people we need to be able to assure
our faculty that one can indeed continue to pursue significant research and quality
education simultaneously. In this regard our often intense preoccupation with
educational delivery and our consequent failure to regularly set aside sufficient
time for curricular assessment and innovation majr-purchase short-term results at
the cost of long-term mddiocrity.

Colin MacKay

Divisional Representative •
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77.01ar
Jrhn Spieln, Clerk

A ::.:)Lnt of silence

yqpuIess the Minutes of
as estrited, with , nó

1.	 of tha Presid,7ht

18 February 1982
4:20 P. M.

J

the r ,eetirsg of 21 January i--nd 4 February were approved
correWSns or alteratiJ7',rs.

The President announced new appointnnts to the faculty:
a. Religions Anne McCuirle
b. Fnglishs Asistant Froferior Stflv?h Finley

The ad hoc ccittee on Diversity, r-„A. up by the President and the Board,
is required to r;.- port each year. This year the f:-»:.:ulty committee on Diversity,
chaired by Ronald F. Thienann, will assume that ri .pansibility. In order that
it might complete its work, to Bcrd r:11rs will ta added to the number of
members of the committee.

Admissions. Three were 64 fall and winter early-decision applicants
accepted; of that number, 12 are minority students, 8 blacks and Hispanics.

Applications are up 20% this year, up 60% in the past three years. Three
years ago the number of applications was 1000, this yearAt is 1600. It is
necessary to admit about 575-580 to secure an entering class of 265. It is
too early to give minority statistics concerning the class entering in September.

Planninxbudget. 12% increase in tuition, room and board is projected- (most
institutions of comparable character are moving in the direction of 15% increase)
The increase in based on certain assunptionss 9.5% inflation rate; 10% increase in
compensation pool; an above-average increase for the library, especially to raise
salaries; adding as many as seven full-time positions to the regular faculty (with
attendant benefit-payments), along with money to correct inequities which have
grown up over the years; and money to alleviate some of the problem created in
the financial aid program by the Reagan budget cuts. A drop of $60,000 is
expected from Federal sources for student aid this neat year-that can be met.
But one must overlook neither the impact upon poorer students of such cuts •nor
the fact that the cuts will increase sizeably in subsequent years-4360,000 in
the next year, for example. To replace such funds without additional spurces of
funds would mean either important cuts in compensation or increases in tuition.

The real, amount devoted to Buildings and Grounds is likely to be less.

The impact of Federal budget cuts in grants and student loans is not yet
clear.

Grants. The fUnd for the Biology building program is now at $745,000.

The President announced other additions to the resources of the College,
including a grant by John B. Burford of $25,000 for bringing distinguished
scholars in the field of economics to the campus.
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2. Re rt of the Provost. The Provost had no re ort to peesent.

3. Faculty Representative to the Board o: reel Cutwirth

Professor Cutwirth reported that the ?mGtdont had cede a vi orcus
plea and presentation to the Board on behalf of st .'c.eg faculty salartee.
In the past decade, Haverford salaries, compered with these at eleven
Similar institutions, have slipped from rank four to rank ei. :ht.
Provost powerfully supported the President's view. The excellence of
the faculty at Haverford is the factor most often cited first a•ong
elements leading to the choice of H: v`r'ord by e>ntesir.;; efeente.
The Chairman of the Board, on b h'lf of the 	 , d,	 , ege .•=,d the
seriousness of the situation.

4. Administrative Advisory Committee: John Cheeick

The Chairman stated that he planned to peee nt "eolt :y questions" for
the faculty's long-term reflection rather than i' diele-7eal it, s of the
budget.

The instructional prográm is perhaps even underfunded; but whether
this be so or no, it is the last place where cuts should be authorized.
Maintenance is underfunded "by one hundred kilobucks". There has been
large recent growth in the total combined package of student services; in
the library budget; andnénergy costs. "It is a sound observation that
no single item of a budget can grow faster than the whole budget for
long without consuming the whole budget."

The Chairman's "immediate, practical, vtscoral, personal level response":
faculty compensation is an area of deep concern. He suggested extension
of the tuition benefit to cover dependent children of faculty who have
died after twenty years' service. On the other hand, he pointed to a
local anomolys Haverford gives full tuition support to faculty children;
elsewhere that sum is most often 2/3. Such students replace fee-paging
customers--even the most needy student does not get full tuition free.
Even if the Haverford faculty be viewed as a depressed group financially
in comparison to their peers, they are not so nationally. So he recom-
mended lowering the allowance to 2/3 tuition.

The scholarship problem may become dangerous. Federal cuts may lead
to $60,000 loss this year, $300,000 next year, and these may be manageable
factse but he feared that the cuts may become "a blood-bath" down the years.

Blue Cross and Blue Shield participation had intended to include families;
but the original settlement had been on the basis of a specifically mentioned
sum of dollars rather than a percentage which would alter with the years
automatically. Proposed revision to bring this into line with realities.

The Chairman observed that the cost of any educational program added
must now come from some portion of the educational program which we al-
ready have. Therefore, the question can never be "Is this innovation good?"
but must be "Is it better than something else we already do which we are
willing to give up?"



7i ec:i: lions A r seleor of eeople were exercised by the proposal to lower
the eeount of tuition support for faculty children. People urged that they
had a1re df ::.,ode financial commitments which would suddenly increase sub-
stantially if the committee proposal were enacted fo1 this coming years the
coy nittee had to realize that people had to make forcasts, had expectations,
had ade decisions and commitments on that basis. foluity and good morale de a_ud
eacognition of such facts of .life. The Chairman pointed out that there were
in fact in any decision predicated on future situations, uncontrollable
variables, and that, while the committee certainly would listen to such
situations, it was also the case that people had to be aware that it is
it og nal to; .:e that nothing changes.

5. 	Att ce on a	 .,.,;cat{on 	 eh Kosáían

The Chairman  observed that neither the committee's recommendation concerning
the language requirement nor the three -semester requirement seems to be
acceptable. He urged the language departments to give the committee the
o:.alts of th i,r reflection on this problem.

The question had arisen as to how a year-long writing course could
be staffed. The committee, he said, had postulated 15 year sections (30
courses). An English department of eight or nine people could handle
eight euch sections. Speaking privately, he thought Philosophy could
handle one section; the foreign language departments could do others.
That would leave four sections, 12 FTE. to be secured elsewhere.

Benjamin Eisner, '82, presented the results of consulting members of
the student body concerning the CHE proposals, through open meetings and
other mechanisms.

a. A one-year writing course received support for the very highest
priority. Students envy Bryn Mawr students because they have
such a program. In the minds of students it is the training in
writing, not the more awesome secondary benefits suggested,
which makes such a course seem an important and very desirable
part of their edueation.

b. Students found value in some aspects of the "core-course" proposals.
Many expressed interest in introductory courses which would present
the basic questions and methods of the various groups of disciplines.

c. Most students support the language requirement in some form (not
necessarily as it presently exists). Reading courses with tangible
goals were cited as useful.

d. Faculty-student relations are unsatisfactory, especially in regard
to (1) advising and (2) class size. Could not the faculty devise
ways to develop more sections in large, lower-level courses?

Another faculty member: the committee has defined a Haverford education
as "critical' self-understanding in critical dialectical engagement and encounter
with other cultures." This faculty member believed that to be a substantial
breakthroughs cultural literacy as fundamental. But the committee had failed
to carry out this insight.

Others noted the failure to perceive the power ("death-grip") of departmental
structure on the educational program and deal with it. As a consequence, new
ttudies--computer studies, the Gest program, etc.--grow up on the edge of the
program; areas of encounter, area studies, are all peripheral to the departments
rather than central.



a) The Cha1r7an replied that t%e eelaittce had 5n 1nd the following basic -
dirctionss

-	 a. First is the understLnding of one's on culture in all its
divLissity, its languages, its i.odes of thought, its artistic
forl7s, its characteristic insights, windolls, and failings.
For thatt a series of "cl,slc toxts" of Western culture.

b. Fyn rs coDtributory to 	 1:a the cncoumter tth other cultures.
C. 'fhe et7i.:7ntal structure 13	 ha-:e %)th a hat ,,a in

••!:1,11 to work, and also _ op¡otunity for e. ,.-luatering others
the boundaries between the historic disciplines.

DIsion with	 faculty
was int..d.d to b3 a

c.cherent w4 of .,715ng nor a of the things etti:d as 1- 	.fits of a core	 •
curriculum. But in fact it new has no str-.7ture. It is rare a record of
the intellectual hobbies of the faculty* it is not row an intellectually
responsible $:.1kgram.

Others ::o; - nt&;d scraping the one-year requiantt t,tats do not,go
on from such cc.11., , a to "college-level work". There is an "iTon curtain"
fixed between the i:Avanced courses, filled with students who have arrived
by other means at a c_!rtain level of competence, and the intro courses.
The introductory	 L a courses do not do much. People who have acquired
that "certain level of cc,:tuce" do so in such ways as the following*

a. T1.:4	 aLroad and learned a language
b. They 1-;„,..:vo lni,A it as a ;,,...:ans to som7thing else (Note by the

Secitarys my leleved Magistervater told me he learned
English "to find out who killed Boger Ackroyd")

c. They learned the second language when very young. It is, said
one faculty Lember, "tremendously exciting to go down the street
reciting the forms of irregular verbs, vile:al one is ten; it
is excruciatingly boring for adolescents and adults."

Do not force students to the languages, lure them.
The introductory courses are a tremendous burden on the language faculties.
In French, 60% of departmental recourses are devoted to the introductory
courses. This faculty member thought little serious cultural introduction
or "encounter" goes on in such courses.

6. The President asked for one moment to announce that even as the meeting was
proceeding, a local foundation had given 000,000 to complete the biolOgy
building program. Applause.

Adjourned
	

Richard Luman,
6 P. M.	 Secretary.



TM FACULTY OF This COLLEGE

Regular eting	 25 March 1982
John Spielman, Clerk 	 4:20 P. M.

The Clerk asked the Faculty if it would permit, as an extraordinary privilege,
because of the matters to be discussed at this meeting, the presence of more
than nine students for this meeting only. The Faculty permitted it.

?'cent of silence.

Minutes: although distributed late! the Faculty reviewed the Minutes of the
meting of 18 February, and approved them substantively. There were a number
of corrections of typographical errors.

A letter from the Marshal of the Faculty of Bryn Mawr College inviting the
Haverford Faculty to the Bryn Mawr Commencement was read. The Clerk stated
that a similar letter had been sent from Haverford to Bryn Mawr.

1. Report of the President2

The President announced that Yung-Shen Tai has been appointed assistant
professor of Mathematics, a tenure-track appointment.

V. Y. Mudiabe has been appointed the Ira Reid Visiting Professor for 1982-83.

The President announced with obvious pleasure the reception of major fellowships
by Haverford students: Abigail Adams and Alfred Essa have been awarded•.Thoaas
J. Watson Travelling Fellowships; and Timur Fiske Galen ('78) has been-named, by
the Henry 8.. Luse Foundation, a Luce Scholar.

2. Report of the Provost2
about .

a. Faculty secretaries. There is much concern about availability andAincreasing
the efficiency of the secretarial staff, among both faculty and secretaries.

(1)Responsibility needs to be clarified. Currently, hiring is in
the gift of the Business Office, while the budget allocations
are worked out with the Provost's Office. The Provost is working
with the Treasurer of the College, Edward T. Rewolinski, to
make these relationships clearer-and more workable.

(2)Word Processing. Has been urged by secretaries and others.
This seems to be a good idea, but if widely extended on the staff
will require changes in the ways we organise secretarial services.
Hence, we will need to find new ways to group secretaries.

b. Faculty Handbook. There has been no version since 1976. A number of passages
have been updated and others need to be reviewed. The following procedure
will be used for reviews

(1)Faculty Committee section, by Academic Council--which committees
accept student representatives, and other such questions.

(2) Faculty Q mpensation,abyt the Administrative Advisory Committee,
through a subcomñittee

1. The fault of the Secretary

2. The Secretary wishes to thank the President and the Provost for giving him
aides-memoires for their reports; and hopes others who have complex, detailed
reports will follow these admirable precedents.



(3) College Rules. These sections have been kept up to date by the
Dean's Offices revision will rely on that source.

c. The Honor Code. The Provost explained that there had developed some
difficulties owing to Dean Potter's refusal to accept the decision of an Honor
Council jury.	 There was some discussions some people knew the situa-
tion, others did not. The Provost therefore explained (referring the
faculty to Dean Potter's recent memo, which not everyone had seen) the
case in general. He said that last week there had been discussion among
faculty, students and administrators about the Honor Code. A Students
Association Plenary sting is planned for this coming Sunday at which
the Code will be discussed. QUAC is also sponsoring a meeting on Sunday,
4 April, for the same purpose.

The Provost urged members of the Faculty to discuss these issues with the
students in the next weeks, as opportunity occurs. He reminded the Faculty
that when people accept faculty employment at Haverford, they also accept
the burden of the Code, and therefore have a vital interest in its health
and soundness. He said that no Faculty action was being requested by this
part of his report.

The First Vice President of the Students Association explained, in answer to
a number of questions concerning the specific character and issues of the
case in point, that full information would be published in the NEWS on Friday,
26 March. Theme was considerable discussion as to whether the Faculty could
discuss the basic issue without knowing the details of the case, and whether
someone could not anticipate the publication of the NEWS by supplying such
information verbally to the Faculty at this time.

One person reported that in fact there had been a great deal of discussion
already without details of the cases being widely known. Some of that discussion
had been based on rumor. If the Faculty wishes to discuss specific cases, it
should do so on the basis of accurate information. Another member urged that
the Faculty not discuss individual caress that is the jurisdiction of the Honor
Council= that is the meaning of authentic student government. If the Faculty
is disquieted because of disAatisfa'ction with the standards exemplified
or the trend of jury decisions, the Faculty should talk about the Honor Cdde,
about those standards and trends, but not specific cases. A third member said
that the Honor Code is in trouble precisely because of such divergence of expec-
tations of interested groups.

The procedure for approval of the Code was explaineds the Students Association
Plenary meeting accepts a resolution reaffirming the Code, which becomes a
recommendation to the President, who may accept it or not, on the basis of his
own judgment and such advice as he solicits or receives, which may include
the advice of the Faculty.

Educational Policy Committee--Mary Nana (See Annex I)

The committee chairwoman presented new and revised courses for Faculty approval.
The Secretary will note a few of the questions raised during the discussions
of these proposals, gathered under the number referring to the course in the
document presented by the committee (Annex I).r

#8, a "topics" course. One member askeds if the Faculty is to have control over
the curriculum, should "topics" courses be allowed? Should there not be a new
course each time the topic changes, and should not such new courses be presented



to the Faculty in the normal course of events for approval? Why do we spend
so much time reviewing requests for temporary sanction of other one - year single
courses while granting carte blanche to departments to offer any courses they
want under this omnibus title? Has the Faculty ever decided whether it wishes to
allow departments such autonomy as to offer anything without Faculty review?
It was replied that the Faculty has in fact approved the category of "topics
courses", for example, by allowing 300 level "author courses" in the language
departments.

##1-12 were approved.

#13,allowing a large single class to replace smaller sections. One member
offered approval of this proposal as an emergency measure for a strictly limited
period of time but apposed any endorsement of the principle, "since this is the
sort of thing done at larger, less favored institutions." Others asked whether
one should think that, as many seem to at Haverford, a small class is always
better than a large class? Perhaps the Committee on a Haverford Education should
have considered this issue. The chair woman pointed out the department was not
asking for long-term approval. She sad the committee is considering long-term
allocation of faculty resources, since it is apparent that changes are coming,
and we must make some intelligent provision for it.

#13 approved.

#14, What sorts of readings are proposed, background or specific authors?
Both, is the answers Literature read in a wider context. Should one use
Literature as a vehicle or pretext for teaching other things, such as cultural
insight, protest, and the like?

##14-16 approved (#16, pending the assigning of dimension points by the department).

4. Committee on a Haverford Education, Aryeh Kaman

The chairman asked the Faculty whether it wished to have a special meeting to
complete the review of the work of the committee. Such a meeting is to be
scheduled, if c mmittee can send out the'promised revised materials in good time.

the

The chairman handed out a document, coming from him rather than from the
committee. It was decided not to discuss it at this time, in keeping with
the Faculty's habit of not discussing something handed out for the first time
at meeting,	 since "bad business gets done when'first consideration is on
the floor of the Faculty meeting in which action is requested."

5. Freshman advising One member asked leave to call the Faculty's attention to
recently circulated documents concerning changes in the advising system, using
seniors, and paying them for their wort; and changes in the customs stem.
The following questions were asked, (1) how was this program deve ope
(2) Is academic advising a responsibility primarily of the Faculty or of the
Deans (the Administration)? (3) Who As--reekonsible for determining the formal
structure'of the advising system? The EPC chairwoman stated that while the committe
had taken cognizance of the progress of the program and discussed it with members
of the Administration, it had Made no decision. The Provost responded to the seconc
and third. questions, Probably the Faculty's responsibility, though the President
might constitutionally have the final say. However, practically speaking, one must
include also student response.	 r

There was a vigorous discussion of whether the issue to be discussed here was
the procedure by which this new structure had been developed and approved, or



whether it was the content of the program. The President of the Students
Association said that many students were opposed both to the procedure and
to the content. A faculty member argued that the - issue was procedure, since
the program has been under consideration for some time, there should have been
ample opportunity to bring it to the Faculty's attention. +Thy was it not? This
nentar also offered the following observations,

(1)The are now a large number of temporary faculty. They are not
available for advising. Hence the burden of advising falls on a
smaller group of permanent faculty members. On the other hand,
for various reasons, there are more students to be advised.

(2)Double registration, for example, one in the spring, another in
the fall when the "change" period ends.

(3) There are many one-time courses taught by transients. How can
an adviser be Hilly informed on all these developments?

Another member remarked thit the one and only sentence the Faculty had approved
in the original CHE report was concerned with advising as a major Faculty
responsibility. This member and others felt very strongly that the way in
which the new program had been developed had by-passed the Faculty, and their
feelings were expressed in explicit language.

Some others defended both the procedure and the content of the senior advising
program, also in a manner showing strong conviction.

At adjournment ti  the Clerk closed discussion noting that while some members
believed the changes in the system of freshman advising were merely administra-
tive adjustments designed to strengthen faculty advising for first-year students,
many others felt, some quite strongly, that these changes should have been
presented to the Faculty for fuller discussion. The latter expressed the
wish that the Administration not implement the changes until the Faculty had
had an opportunity to examine the issues raised in the discussion.

Adjourned 6 P. M.	 Respectfully submitted,
Richard Lumen,
Secretary to the Faculty



To: Faculty	 From: Mary Naus for EPC
Topic: Course Proposals 	 Date: March 16, 1982

EPC requests approval for the following new courses and course changes at
the March 25 faculty meeting.

A. New Courses:

The following are courses which EPC endorses, and does not feel require
discussion at the March 25 meeting. Below is a brief "catalog"
description and EPC comment for each. For a more detailed description,
see Appendix.

1. Economics/GP 160a -- History of the American Labor Movement 
Instructor: P. Foner H1,S2

Course traces the development of the modern labor movement in this
country beginning with the formation of the American Federation of
Labor in 1881; the rise and decline of the Knights of Labor, and the
emergence of the A.F. of L. as the dominant labor organization in
the United States by the opening of the twentieth century.

EPC Comment: Temporary approval for one semester for Visiting
Professor who is expert in the area of American Labor Economics and
History.

2. English 191a -- Poetry Writing 
Instructor: S. Finley
L1,E2

Intensive writing course devoted to student poems. Readings in
contemporary American poetry and in criticism, much of it by poets,
about poetic form. Some metrical exercises; translations; tutorials.
Portfolio of poems required by end of term.

EPC Comment: Permanent approval requested for course to be taught
yearly in professor's area of interest. No prerequisites and to
count toward Haverford major.

3. English 255a — Victorian Nonfictional Prose 
Instructor: S. Finley
HlsL2

Selected works by the principal Victorian sages: Carlyle, Newman,
Mill, Ruskin, Arnold, and Pater. History and rhetoric will be the
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foci of consideration — what is the social and personal context of
the work? and what does it contribute to the understanding of the
art of prose?

EPC Comment: Permanent approval requested for course to be taught
yearly. No prerequisites, and replacing The Victorian Period 

h sµ
	 )
a 
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4. General Programs — The "Woman Question" in the Victorian Era:
Madame Bovary (1857), The Mill on the Floss (1860), Anna
Karenina(1875) Instructor: M. Gutwirth
L2,V1

A reading of three major European novels in light of common theme:
the precarious position of a spirited woman in the modern scheme of
things. Background works, such as Chernyshevski's What's to be 
Done (1863), J. S. Mill's On the Subjection of Women together
with modern surveys of the question (Victorian Women, e.g.) will
be drawn upon for student oral reports and term papers.

EPC Commit: Temporary approval for course to replace Age of 
Enlightenment (G1:317;.

5. General Programs/Religion — Christianity in Modern Literature 
Instructor: B. Cook
V2,L1

This course is devoted to a study of various works of fiction by
eminent Catholic and Protestant writers (English, American, and
French) who wished to represent the religious climate of their time
and place, and to assess the strengths and weaknesses of their
religion. The characters in these books range from the hypocrite to
the lukewarm and formalist believer to the martyr or near-saint.
Among the works to be covered: Andre Gide's Strait is the
Gate and The Return of the Prodigal Son; Nathaniel
Hawthorne s the Heart of the Matter; Georges Bernanos'
iary of a Country Priest; T.S. Eliot's Murder in

the Cathiedral. Where appropriate to the work min hand, passages
will  be read from such works of non-fiction as John Henry Newman's
Apologia, Pascal's Thoughts, Nietzsche's remarks on Christ, etc.

EPC Comment: Temporary approval for course dealing with English,
American and French literature and religious themes.

6. History 243a -- Afro-American Intellectual History 
Instructor: P. Jefferson
H2,L1

An interdisciplinary investigation of black responses to the
perceived dilemmas of their collective existence in America. Reading
widely in the primary sources we will attempt analytically and
imaginatively to reconstruct the changing patterns which have shaped
black intellectual and cultural expression from 1816 to the present.
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EPC Comment: Permanent approval requested for new sophomore level
course in research area of professor. To be taught in alternating
years with History 255a,b (see below).

7. History 255a,b — American Intellectual History 
Instructor: P. Jefferson
H2,L1

An interdisciplinary investigation of the history of American
political, social, and religious thought: Reading heavily in the
sources (sermons, journals, autobiographies, fiction, political and
philosophical tracts) and selectively in the most current secondary
literature, we will try to relate the syntax, the vocabulary, and the
themes of public discourse in American to contemporary perceptions of
changing American realities.

EPC Comment: Permanent approval requested for new sophomore level
course in research area of professor. To be taught in alternating
years with History 243a (see above).

8. History 343a -- Tbpics in American Intellectual History
Instructor: P. Jefferson
H2,V1

A research-discussion seminar in American Intellectual History, with
an orientation at once methodological and substantive. May be
repeated for credit with change of topic.

Topic for 1982-83: A critical and historical examination of
American philosophy's endeavor to clarify the epistemological
implications of the science of its day; to distinguish and relate the
nomanitive and positive bases of human judgment, whether cognitive or
moral; and thus to articulate a standpoint for responsible
consideration of the changing social and intellectual issues of
society at large.

EPC Comment: Permanent approval requested for new advanced course
(junior or seniors) in research area of professor.

9. Mathematics 250a -- Combinatorial Analysis 
Instructor: C. Greene or K. Baclawski
A3

An introduction to the basic methods and problems of combinatorial
analysis, including: elementary and advanced theory of permutations
and combinations, seive methods, generating functions, recurrence
relations, partitions, partially ordered sets, graphs, networks,
matching and flow problems, coloring problems, combinatorial designs.

EPC Comment: Permanent approval requested for new advanced course
in research area of professors. Will alternate with course in
general area of applied discrete math/computer science, such as
Probability (Math 218).
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10. Physics 315a — Instrumentation and Computers in Experimental 
Physics 

Instructor: J. Gollub
N1,E2

Electronic instrumentation and laboratory computers in the context of
advanced experiments. The first half of the semester will be a
sequence of mini-projects designed to develop skills of general.
importance: transducer design, construction of signal processing
systems using operational and lock-in amplifiers, noise reduction
techniques, analog to digital conversion and digital interfacing
using the 11/23 computer, digital techniques, and spectral analysis
of time-varying quantities. In the second half of the course, these
techniques, along with cryogenic and optical methods, will be used
for significant experiments (varying from year to year). The course
design will accommodate both students who have taken Physics 203 and
those who have not. Prerequisite: Physics 214b.

EPC	 t: Permanent approval requested for laboratory course to
replace Laboratory in Condensed Matter Physics. Would be offered
yearly if enrollments warrant.

11. Religion 265a -- African Christianity
Instructor: V. Mudimbe
V2,H1

History and practice of Christian missions. Independent churches.
Modern African theology.

EPC Comment: Mudimbe will be the Ira Reid Visiting Professor for
1982-83.

12. Sociology & Anthropology 233a — History & Sociology of 
Colonialism 

Instructor: V. Mudimbe
H2,S1

Analysis and critique of colonialism in Africa. Law, philosophy,
and psychology of colonization. 'Me movement from colonialism to
neo-colonialism. Also called History 233a.

EPC Comment: Mudimbe will be the Ira Reid Visiting Professor for
1982-83.



•

B. New Courses and Other Matters 

The following are courses and changes which EPC endorses and feels may
generate discussion or questions at the March 25 meeting.

13. Economics 111 & 112 --- Introductory Economics 
Instructor: M. Weinstein

Next year the Economics department has special staffing problems.
Thus we propose to alter, for next year only, the manner in which we
teach introductory economics. We make this proposal because we will
have to rely next year on three (full-time) temporary faculty members
(yet to be identified) to teach the introductory course if we retain
our present system. In the past (and despite careful scrutiny of
applicants) temporary appointees have done an execrable job teaching
111 and 112. Temporary appointees have done much better teaching
upper level courses in their respective specialties. We propose the
following change (conversion to one large lecture with discussions
sections) for introductory economics for next year to accommodate our
immediate staffing problems.

Proposed Mange in Economics 111 and 112:

1) Only one section of introductory economics would be offered at
Haverford next fall. Michael Weinstein will teach one large
(unlimited) section of economics 112 in the fall. Next spring,
Weinstein will teach an unlimited section of economics 111 (for which
112 will be a prerequisite, another change from present policy).
Since Haverford offers, on average,.5--6 sections of introductory
economics each semester, we can expect between 100-180 students in
this large section next fall. Bryn Mawr will continue to offer its
normal complement of 4-5 sections, 30 students each.

2) Students will be required to attend 3 hours of lecture (from
Weinstein) each week. In addition, each student will be required to
attend a one-hour discussion session every other week (an idea
borrowed shamelessly from Psychology). The discussion sessions would
be taught by the 3 temporary appointees and organized around special
topics related, but not identical, to materials covered in the large
lecture. If each temporary appointee teaches 3 discussion sessions
each week, then sections can be kept under 10 students each.

3) Two silver linings: because Weinsten will offer an integrated
one-year course, the wasteful duplication of elementary
microeconomics at the beginning of macroeconomics sections can be .
eliminated. Weinstein plans to use the 2-3 weeks of additional time
for a more intensive examination of the economics of minority groups
than has generally been provided in the current introductory
sequence.

One final note: The Department would actually like EPC to allow us
to either adopt this change or, at our discretion, retain the current
system. In the unlikely, but not altogether impossible, situation
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that our temporary appointees can be known to assure us high-quality
introductory instruction, we would retain the current system. Of
course, in the likely circumstance that course schedules for next
fall will be due before our temporary appointments are made, then,
with EPC's approval, the department would adopt the proposed
large-lecture format.

14. English 233 — Seventeenth Century English Literature 
Instructor: Staff
H1,L2

The first semester of this two-semester course explores topics deemed
crucial town understanding of seventeenth-century English
literature. Of central interest will be the interrelated questions
of how the world was perceived and how the individual defined,
involving conflicts such as those between tradition and innovation,
faith and reason, love sacred and profane, public and private realms,
myth and sciences, the Copernican universe and the "paradise within."

The second semester, complementing the first, will be set out in more
narrative terms, attempting to trace the course of the social and
cultural revolutions that occurred in mid-century as reflected in the
literature of the time, including Jacobean drama and (briefly)
Restoration comedy, and revolutionary Puritan texts, concluding with
a consideration of the life and work of Marvell, taken as a summary
seventeenth-century figure.

EPC Comment: Temporary approval requested for an experimental,
cooperative two semester course to be a team taught with BMC, first
semester on Bryn Mawr campus and second semester on Haverford campus.

15. Psychology 217a — Biological Psychology
Instructor: J. Schull
N1,S2

Examination of interrelations between brain, behavior, and subjective
experience. The goal of the course is to introduce students to
physiological psychology through consideration of current knowledge
about the mechanisms of mind and behavior. Topics include:
Hemispheric specialization; Neurophysiology; Motivation and emotion;
Consciousness and altered states of awareness; the Psychosomatic
paradigm.

EPC Comment: Two-year teiporary approval requested for a new
course not presently represented in Haverford curriculum. Courses in
this field at BMC are often not available to Haverford students due
to prerequisites. Prerequisites are an introductory course in
Psychology, Biology or consent of instructor.

16. Spanish 214b — Poetry as Protest 
Instructor: H. Rooney

Poetry as an instrument through which the individual has explored,
defined and proclaimed his whole humanity and has denounced any form
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of social oppression: political, racial, religious, sexual. The
works of Quevedo, Becquer, Lorca, Ce rnuda, Neruda, Guillen, Parra and
others will be examined in regard to the substance and context of
their protest, as well as to the particular forms and types of poetry
used to convey it. Discussion supplemented by lecture.
Requirements: mid-term, final and term paper.

EPC Comment: Temporary approval requested for second semester'
course to be taught by temporary appointment.
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Faculty	 Aryeh Kosman

Foreign Language Study 	 March 25, 1982

As I understood the discussions concerning Foreign Language instruc-
tion, we are more or less in agreement that the present one year language
requirement is undesirable, largely for the reasons spelled out by the CHE
report. But I also heard unhappiness with doing away altogether with some
version of a foreign language requirement.

Several things seem to me desirable.	 (1) We want a vigorous and
distinguished program for those students who wish to study foriegn languages
and their literature. (2) We want a program which will tend to increase
enrollments in upper level language courses. (3) We want to encourage
students to do more work in foreign languages in their studies in general.
(4) We want to guarantee for students the same exposure to foreign languages
that we guarantee in other areas of learning. (5) We want to make a state-
ment about the ways in which as an institution we value foreign language
study. (6) We want all of this to take place with awareness of the diversity
of needs and interest of our student body.

I hope we will find the positive proposals made by CHE helpful in
fulfilling these desires; but I hear a judgment that some form of require-
ment is needed to fulfill them all. I want to suggest for our consideration
a requirement of the following nature:

A student can satisfy the dimension requirement FL in any one of the
following ways:

1) A student may take two semesters of the newly instituted reading course.
(We will need to insure that this is really a reading course.)

2) A student may take two semesters of the newly structured intensive program
or one at the intermediate level. We should expect that advisors will direct
students here who show a desire to go on in the study of a language, though
the reading course should allow a student to do reasonably well in a literature
course.

3) A student may take the equivalent of these courses at some other institu-
tion, or pass a qualifying examination at a level agreed upon for all languages.

4) A student may spend a term abroad in an approved program at a non-English
speaking University or Language Institute. I think we should encourage
students to make this choice, monitoring carefully the number of students who
go away and increasing our admissions accordingly.

5) A student may satisfy any departmental foreign language provision, either
a major requirement of proficiency in a language, or simply a departmental
provision for satisfying the language requirement. Examples: Philosophy majors
may be required, as part of their comprehensive examination, to answer a
question in some foreign language which involves their reading a substantial
passage in a language with the help only of a dictionary. English majors may
be required, as part of the major, to take at least one course in literature
in a foreign language. A History major may take, as part of his or her major
program, a course requiring substantial reading and research in a foreign
language. Any one of these will satisfy the FL requirement.
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APPENDIX

Economics/GP 160a — History of the American Labor Movement
Instructor: P. Foner
H1, S2

Detailed Description: Course a traces the development of the modern labor
movement in this country beginning with the formation of the American
Federation of Labor in 1881; the rise and decline of the Knights of Labor,
and the emergence of the A.F. of L. as the dominant labor organization in the
United States by the opening of the twentieth century. The early contributions
of the A.F. of L. and the various ways in which the Federation retarded the
further organization of the American workers into trade unions, especially
with respect to women workers, black workers, and foreign-born workers - are
investigated. The efforts of the Industrial Workers of the World (I.W.W.) to
achieve what the A.F. of L. failed to accomplish will be studied and evaluated.
After a study of American labor in World War I and the post-war era, the course
will study the forces during the 1920's and 1930's which led to the formation
of the Congress of Industrial Organizations, special attention will be paid
to the role of Socialists and Communists in the labor movement, the role of
women and black workers, and at various points both the old and new labor history
will be studied in their approaches to particular issues.

The books used in the course will include: Philip S. Foner, History of the
Labor Movement in the United States (vols. 2-5); Philip S. Foner, Organized 
Labor and the Black Worker, 1619-1981; and Philip S. Foner, Women and the 
American Labor Movement: volume I; From Colonial Times to the Eve of World War 
I and Volume II: From World War I to the Present.

2. English 191a — Poetry Writing 
Instructor: S. Finley
LI,E2

3. English 255a --Victorian Nonfictional -Prose 
Instructor: S. Finley
H1,L2

4. General Programs 151a — The "Woman Question" in the Victorian Era: Madame 
Bovary (1857), The Mill on the Floss (1860), Anna Karenina (1875)
Instructor: M. Gutwirth
L2, V1

5. General Programs 115a — Christianity in Modern Literature 
Instructor: B. Cook
V2, 1.1

6. History 243a -- Afro-American Intellectual History 
Instructor: P. Jefferson
H2, Ll

Detailed Description: An extended historical meditation on the implications
DuBois's classic phrasing of the "black-American" dilemma: (i) re "the



6. (continued) Afro-American Intellectual History
•

contradiction of double aims;" (ii) re the desire to be a co-worker in the
kingdom of culture;" and (iii) re the spiritual burden--then; far less so now--
of living in "a world which yields him no true self-consciousness, but only
lets him see .imself through the revelation of the other world." (Souls of 
Black Folk )•

In addition more than the usual attention will•be paid to the tangled history
of black flirtations with the several varieties of American socialism, considering
the extent to which the class-caste conceptual confusions of the native radical
traditions have impacted upon black nationalist thinking.

The Readings used in the course will include: A sampling of primary and
secondary texts...David Walker, David Walker's Appeal; Meier and Rudwick,
From Plantation to Ghetto; Levine, Black Culture, Black Consciousness; Narrative 
of. the Life of Frederick Douglass: Washington, Up From Slavery; DuBois, Souls
of Black Folk; Meier, Negro Thought in America, 1880-7915; Johnson, Autobiography.

of an Ex-Coloured Man; Locke, ed., The New Negro; Wright, Black Boy; Cone,
Black Theology and Black Power; Meier, Rudwick, Broderick, eds., Black Protest 
Thought in the Twentieth Century! •

7. History 255a,b -- American Intellectual History 
Instructor: P. Jefferson
H2. Ll

8. History 343a -- Topics in American Intellectual History 
Instructor: P. Jefferson
H2, V1

Detailed Descript  • A research-discussion seminar which will open with 8-10
weeks of core readings in the history of American philosophy in its cultural
context, this to be followed by student reports of research in progress where
more focused readings are assigned the group to provide whatever further back-
ground is required.

Readings: Xerox copies of paperback editions not readily available (primary
material)and the following secondary accounts, all in paperback will be assigned:
Charles Morris, The Pragmatic Movement in American Philosophy; B ruce Kuklick,
The Rise of American Philosophy; Edward A. Purcell, The Crisis of Democratic 
Theory; Richard Bernstein, The Restructuring of Social And Political Theory.

9. Mathematics 250a -- Combinatorial Analysis 
Instructor: C. Greene or K. Baclawski
A3

10. Physics 315a -- Instrumentation and Computers in Experimental Physics 
Instructor: J. Collub
N1, E2

Detailed Description: The text for the first half of the course is Electronics 
and Instrumentation for Scientists by Malmstadt, Enke, and Crouch. Sample
experiments for the second half, which are not far from the research frontier,



10. (continued) Physics 315a

include: magnetic fields and super-conductivity; second sound in liquid
helium II; transport properties of metals; study of brownian motion by
light-scattering; computer controlled spectroscopy; data aquisition and
time-series analysis; computer-interfaced Brillouin scattering. The
students will often develop new experiments, so that the available experi-
ments will evolve in time.

11. Religion 265a -- African Christianity 
Instructor: V. Mudimbe
V2, H1

12. Sociology & Anthropology 233a -- History & Sociology of Colonialism
Instructor: V. Mudimbe
H2, S1

13. Economics 111 & 112 -- Introductory Economics 
Instructor: M. Weinstein

14. English 233 -- Seventeenth Century English Literature
Instructor: Staff
tu, L2

Description 

This year-long course is divided--into two (complementary) parts. the
first semester is organized according to topics, and examines some of the
categories which we feel are crucial to an understanding of seventeenth-
century literature. The second semester is set out in eore_narrativa
terms, and attempts to trace the course of the social and cultural revolutions
that occurred in mid-century. «e hope these two approaches allow us to
"profile" the culture of the period in as full a way as possible.	 •

In the first half of the course we will study the-psychology of
how the world bras perceived in the seventeenth century. .:e will examine the
cultural and political conflicts that led to the redefinition of the individual
within English society.` The course attempts to answer seve=a1 questions:
how did the pull between tradition (veneration, imitation cf the ancients)
and innovation (overgoing classical models) structure literature and alter
notions of the poet's progress? Do the developing sense of inductive reasoning
and the Copernican model of the universe keep company with or usurp the place
of faith?shat has sacred love to do- with the" physical/profane in the
scheme of metaphysical poems. ie will look at what seems crucial for the
Englishman's and woman's vision of their society, dealing with such matters
as the realignment of public and private realms, the conversion of myth to
science, the transformation of the dramatic audience to spectators, and the
increased emphasis on both the "paradise within" and the community of believers

The second term will be divided into four sections. ae will begin by readi
Jacobean drama, focusing particularly on the political and sexual definitions
of cnaracter and on the implicit aesthetics of English tragedy. we will come
to consider the reasons for the waning of tragedy as we turn to city comedy,
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i4. (Continued) English 233

with its depiction of middle-class vices and flaws. i:e will wind up our
treatment of drama, and begin our study'of Puritanism, by sampling Puritan
'attacks • on the theatre's (and on the cnurch's)"libidinous snows." next we
will deal briefly with "colonial literature," and devote some ;.iee to the history
of the Massachusetts Bay uomcany, a central organizational Institution  for early
seventeenth-century Puritanism, before turning to a study of explicitly
revolutionary Puritan texts. we will then consider post-revolutionary•texts,
and the different stances of individual opposition figured :herein, before
winding up the term with an extended consideration of the life and work of
Marvell, whom we will take as a summary seventeenth-century figure, and a
brief look at Dryden and Restoration comedy.

15. Psychology 217a -- Biological Psychology
Instructor: J. Schull
N1, S2

Detailed Description: The format will be lecture/seminar, with a few laboratory
demonstrations. Topics: physiology of the nervous system, Problems of _ep-

reductionism; localization of mechanisms and functions; heirarchical organization
of the nervous system, development, plasticity and learning in the nervous
system; motivation and emotion; physiology of pleasure and pain; addiction;
altered states Of awarness; the Psychosomatic paradigm.

There will be midterm and final examinations, and a term paper. Some students
will base their term paper on empirical research. supervised by the instructor.
Will use a text in Physiological or Biological Psychology, a recent special
issue of Scientific American (THE BRAIN) , films, and towards the end of the
semester, forays into the literature.

16. Spanish 214b -- Poetry as ?rarest 
Instructor;. B. Rooney



To: Faculty	 From: Mary Naus for EPC
Topic: Course Proposals 	 Date: March 16, 1982

EPC requests approval for the following new courses and course changes at
the March 25 faculty meeting.

A. New Courses:

The following are courses which EPC endorses, and does not feel require
discussion at the March 25 meeting. Below is a brief "catalog"
description and EPC comment for each. For a more detailed description,
see Appendix.

1. Economics/GP 160a — History of the American Labor Movement 
Instructor: P. Foner H1,S2

Course traces the development of the modern labor movement in this
country beginning with the formation of the American Federation of
Labor in 1881; the rise and decline of the Knights of Labor, and the
emergence of the A.F. of L. as the dominant labor organization in
the United States by the opening of the twentieth century.

EPC Comment: Temporary approval for one semester for Visiting
Professor who is expert in the area of American Labor Economics and
History.

2. English 191a -- Poetry Writing 
Instructor: S. Finley
Ll,E2

Intensive writing course devoted to student poems. Readings in
contemporary American poetry and in criticism, much of it by poets,
about poetic form. Some metrical exercises; translations; tutorials.
Portfolio of poems required by end of term.

EPC Comment: Permanent approval requested for course to be taught
yearly in professor's area of interest. No prerequisites and to
count toward Haverford major.

3. English 255a -- Victorian Nonfictional Prose 
Instructor: S. Finley
H1,L2

Selected works by the principal Victorian sages: Carlyle, Newman,
Mill, Ruskin, Arnold, and Pater. History and rhetoric will be the
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foci of consideration — what is the social and personal context of
the work? and what does it contribute to the understanding of the
art of prose?

EPC Comment: Permanent approval requested for course to be taught
yearly. No prerequisites, and replacing The Victorian Period 
(245a).

4. General Programs — The "Woman Question" in the Victorian Era:
Madame Bovary (1857), The Mill on the Floss (1860), Anna
Karenina(1875) Instructor: M. Gutwirth
L2,V1

A reading of three major European novels in light of common theme:
the precarious position of a spirited woman in the modern scheme of
things. Background works, such as Chernyshevski's What's to be 
Done (1863), J. S. Mill's On the Subjection of Women together
with modern surveys of the question (Victorian Women, e.g.) will
be drawn upon for student oral reports and term papers.

EPC Comment: Temporary approval for course to replace Age of 
Enl igit Léáanent 

5. General Programs/Religion — Christianity in Modern Literature 
Instructor: B. Cook
V2,L1

This course is devoted to a study of various works of fiction by
eminent Catholic and Protestant writers (English, American, and
French) who wished to represent the religious climate of their time
and place, and to assess the strengths and weaknesses of their
religion. The characters in these books range from the hypocrite to
the lukewarm and formalist believer to the martyr or near-saint.
Among the works to be covered: Andre Gide's Strait is the
Gate and The Return of the Prodigal Son; Nathaniel
Hawthorn=s The Heart of he Matter; Georges Bernanos'
Diary of a Count Priest; T.S. Eliot's Murder in
the CatUiedr .	 ere appropriate to the wo krkiin hand, passages
ill be read from such works of non-fiction as John Henry Newman's
Apologia, Pascal's Thoughts, Nietzsche's remarks on Christ, etc.

EPC Comment: Temporary approval for course dealing with English,
American and French literature and religious themes.

6. History 243a — Afro-American Intellectual History 
Instructor: P. Jefferson
H2,L1

An interdisciplinary investigation of black responses to the
perceived dilemmas of their collective existence in America. Reading
widely in the primary sources we will attempt analytically and
imaginatively to reconstruct the changing patterns which have shaped
black intellectual and cultural expression from 1816 to the present.
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EPC Comment: Permanent approval requested for new sophomore level
course in research area of professor. To be taught in alternating
years with History 255a,b (see below).

7. History 255a,b — American Intellectual History 
Instructor: P. Jefferson
H2,L1

An interdisciplinary investigation of the history of American
political, social, and religious thought: Reading heavily in the
sources (sermons, journals, autobiographies, fiction, political and
philosophical tracts) and selectively in the most current secondary
literature, we will try to relate the syntax, the vocabulary, and the
themes of public discourse in American to contemporary perceptions of
changing American realities.

EPC Comment: Permanent approval requested for new sophomore level
course in research area of professor. To be taught in alternating
years with History 243a (see above).

8. History 343a -- Topics in American Intellectual History
Instructor: P. Jefferson
H2,V1

A research-discussion seminar in American Intellectual History, with
an orientation at once methodological and substantive. May be
repeated for credit with change of topic.

Topic for 1982-83: A critical and historical examination of
American philosophy's endeavor to clarify the epistemological
implications of the science of its day; to distinguish and relate the
nomanitive and positive bases of human judgment, whether cognitive or
moral; and thus to articulate a standpoint for responsible
consideration of the changing social and intellectual issues of
society at large.

EPC	 t: Permanent approval requested for new advanced course
(junior or seniors) in research area of professor.

9. Mathematics 250a — Combinatorial Analysis 
Instructor: C. Greene or K. Baclawski
A3

An introduction to the basic methods and problems of combinatorial
analysis, including: elementary and advanced theory of permutations
and combinations, seive methods, generating functions, recurrence
relations, partitions, partially ordered sets, graphs, networks,
matching and flow problems, coloring problems, combinatorial designs.

EPC Comment: Permanent approval
in research area of professors.
general area of applied discrete
Probability (Math 218).

requested for new advanced course
Will alternate with course in
math/computer science, such as
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10. Physics 315a — Instrumentation and Computers in Experimental 
Physics 

Instructor: J. Gollub
N1,E2

Electronic instrumentation and laboratory computers in the context of
advanced experiments. The first half of the semester will be a
sequence of mini-projects designed to develop skills of general.
importance: transducer design, construction of signal processing
systems using operational and lock-in amplifiers, noise reduction
techniques, analog to digital conversion and digital interfacing
using the 11/23 computer, digital techniques, and spectral analysis
of time—varying quantities. In the second half of the course, these
techniques, along with cryogenic and optical methods, will be used
for significant experiments (varying from year to year). The course
design will accommodate both students who have taken Physics 203 and
those who have not. Prerequisite: Physics 214b.

EPC	 t: Permanent approval requested for laboratory course to
replace Laboratory in Condensed Matter Physics. Would be offered
yearly if enrollments warrant.

11. Religion 265a -- African Christianity
Instructor: V. Mudimbe
V2,H1

History and practice of Christian missions. Independent churches.
Modern African theology.

EPC Co 	 Mudimbe will be the Ira Reid Visiting Professor for
1982-83.

12. Sociology & Anthropology 233a -- History & Sociology of 
Colonialism 

Instructor: V. nimbe
H2,S1

Analysis and critique of colonialism in Africa. Law, philosophy,
and psychology of colonization. The movement from colonialism to
neo-colonialism. Also called History 233a.

EPC Comment: Mudimbe will be the Ira Reid Visiting Professor for
1982-83.



B. New Courses and Other Matters 

The following are courses and changes which EPC endorses and feels may
generate discussion or questions at the March 25 meeting.

13. Economics 111 & 112 — Introductory Economics 
Instructor: M. Weinstein

Next year the Economics Department has special staffing problems.
Thus we propose to alter, for next year only, the manner in which we
teach introductory economics. We make this proposal because we will
have to rely next year on three (full-time) temporary faculty members
(yet to be identified) to teach the introductory course if we retain
our present system. In the past (and despite careful scrutiny of
applicants) temporary appointees have done an execrable job teaching
111 and 112. Temporary appointees have done much better teaching
upper level courses in their respective specialties. We propose the
following change (conversion to one large lecture with discussions
sections) for introductory economics for next year to accommodate our
immediate staffing problems.

Proposed Change in Economics 111 and 112:

1) Only one section of introductory economics would be offered at
Haverford next fall. Michael Weinstein will teach one large
(unlimited) section of economics 112 in the fall. Next spring,
Weinstein will teach an unlimited section of economics 111 (for which
112 will be a prerequisite, another change from present policy).
Since Haverford offers, on average, 5-6 sections of introductory
economics each semester, we dan expect between 100-180 students in
this large section next fall. Bryn Mawr will continue to offer its
normal complement of 4-5 sections, 30 students each.

2) Students will be required to attend 3 hours of lecture (from
Weinstein) each week. In addition, each student will be required to
attend a one-hour discussion session every other week (an idea
borrowed shamelessly from Psychology). The discussion sessions would
be taught by the 3 temporary appointees and organized around special
topics related, but not identical, to materials covered in the large
lecture. If each temporary appointee teaches 3 discussion sessions
each week, then sections can be kept under 10 students each.

3) Two silver linings: because Weinsten will offer an integrated
one-year course, the wasteful duplication of elementary
microeconomics at the beginning of macroeconomics sections can be .
eliminated. Weinstein plans to use the 2-3 weeks of additional time
for a more intensive examination of the economics of minority groups
than has generally been provided in the current introductory
sequence.

One final note: The Department would actually like EPC to allow us
to either adopt this change or, at our discretion, retain the current
system. In the unlikely, but not altogether impossible, situation

^
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that our temporary appointees can be known to assure us high-quality
introductory instruction, we would retain the current system. Of
course, in the likely circumstance that course schedules for next
fall will be due before our temporary appointments are made, then,
with EPC's approval, the department would adopt the proposed
large-lecture format.

14. English 233 — Seventeenth Century English Literature 
Instructor: Staff
H1,L2

The first semester of this two-semester course explores topics deemed
crucial to an understanding of seventeenth-century English
literature. Of central interest will be the interrelated questions
of how the world was perceived and how the individual defined,
involving conflicts such as those between tradition and innovation,
faith and reason, love sacred and profane, public and private realms,
myth and sciences, the Copernican universe and the "paradise within."

The second semester, complementing the first, will be set out in more
narrative terms, attempting to trace the course of the social and
cultural revolutions that occurred in mid-century as reflected in the
literature of the time, including Jacobean drama and (briefly)
Restoration comedy, and revolutionary Puritan texts, concluding with
a consideration of the life and work of Marvell, taken as a summary
seventeenth-century figure.

EPC Comment: Temporary approval requested for an experimental,
cooperative two semester course to be a team taught with BMC, first
semester on Bryn Mawr campus and second semester on Haverford campus.

15. Psychology 217a -6 Biological Psychology 
Instructor: J. Schull
N1,S2

Examination of interrelations between brain, behavior, and subjective
experience. The goal of the course is to introduce students to
physiological psychology through consideration of current knowledge
about the mechanisms of mind and behavior. Topics include:
Hemispheric specialization; Neurophysiology; Motivation and emotion;
Consciousness and altered states of awareness; the Psychosomatic
paradigm.

EPC Continent: Tw -year temporary approval requested for a new
course not presently represented in Haverford curriculum. Courses in
this field at BMC are often not available to Haverford students due
to prerequisites. Prerequisites are an introductory course in
Psychology, Biology or consent of instructor.

16. Spanish 214b -- Poetry as Protest 
Instructor: H. Rooney

Poetry as an instrument through which the individual has explored,
defined and proclaimed his whole humanity and has denounced any form
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of social oppression: political, racial, religious, sexual. The
works of Quevedo, Becquer, Lorca, Cernuda, Neruda, Guillen, Parra and
others will be examined in regard to the substance and context of
their protest, as well as to the particular forms and types of poetry
used to convey it. Discussion supplemented by lecture.
Requirements: mid-tern, final and term paper.

EPC Comment: Temporary approval requested for second semester'
course to be taught by temporary appointment.



APPENDIX

1. Economics/GP 160a -- History of the American Labor Movement
Instructor: P. Foner
H1, S2

Detailed Description: Course traces the development of the modern labor
movement in this country beginning with the formation of the American
Federation of Labor in 1881; the rise and decline of the Knights of Labor,
and the emergence of the A.v. of L. as the dominant labor organization in the
United States by the opening of the twentieth century. The early contributions
of the A.F. of L. and the various ways in which the Federation retarded the
further organization of the American workers into trade unions, especially
with respect to women workers, black workers, and foreign-born workers - are
investigated. The efforts of the Industrial Workers of the World (I.W.W.) to
achieve what the A.F. of L. failed to accomplish will be studied and evaluated.
After a study of American labor in World War I and the post-war era, the course
will study the forces during the 1920's and 1930's which led to the formation
of the Congress of Industrial Organizations, special attention will be paid
to the role of Socialists and Communists in the labor movement, the role of
women and black workers, and at various points both the old and new labor history
will be studied in their approaches to particular issues.

The books used in the course will include: Philip S. Foner, History of the
Labor Movement in the United States (vols. 2-5); Philip S. Foner, Organized 
Labor and the Black Worker, 1619-1981; and Philip S. Foner, Women and the 
American Labor Movement: volume I; From Colonial Times to the Eve of World War 
I and Volume II: From World War I to the Present.

2. English 191a — Poetry Writing 
Instructor: S. Finley
L1 , E2

3. English 255a ---Victorian Nonfictional Prose 
Instructor: S. Finley
H1,L2

4. General Programs 151a -- The "Woman Question" in the Victorian Era: Madame 
Bovary (1857), The Mill on the Floss (1860), Anna Karenina (1875)
Instructor: M. Gutwirth
L2, V1

5. General Programs 115a -- Christianity in Modern Literature 
Instructor: B. Cook
V2, L1

6. History 243a -- Afro-American Intellectual History 
Instructor: P. Jefferson
H2, L1

Detailed Description: An extended historical meditation on the implications
DuBois's classic phrasing of the "black-American" dilemma: (i) re "the



6. (continued) Afro-American Intellectual History

contradiction of double aims;" (ii) re the desire to be a co-worker in the
kingdom of culture;" and (iii) re the spiritual burden--then; far less so now--
of living in "a world which yields him no true self-consciousness, but only
lets him see :.imself through the revelation of the other world." (Souls of 
Black Folk ).

In addition mare than the usual attention will -be paid to the tangled history
of black flirtations with the several varieties of American socialism, considering
the extent to which the class-caste conceptual confusions of the native radical
traditions have i4f•acted upon black nationalist thinking.

The Readings used in the course will include: A sampling of primary and
secondary texts...David Walker, David Walker's Appeal; Meier and Rudwick,
From Plantation to Ghetto; Levine, Black Culture, Black Consciousness; Narrative 
of the Life of Frederick Douglass: Washington, Up From Slavery; DuBois, Souls
of Black Folk; Meier, Negro Thought in America, 1880-J915; Johnson, Autobiography 
of an Ex-Coloured Man; Locke, ed., The New Negro; Wright, Black Boy; Cone,
Black Theology and Black Power; Meier, Rudwick, Broderick, eds., Black Protest 
Thought in the Twentieth Century,

7. History 255a,ó -- American Intellectual History 
Instructor: P. Jefferson
H2. Ll

8. History 343a -- Topics in American Intellectual History 
Instructor: P. Jefferson
H2, Vl

- Detailed Description: A research-discussion seminar which will open with 8-10
weeks of core readings in the history of American philosophy in its cultural
context, this to be followed by student reports of research in progress where
more focused readings are assigned the group to provide whatever further back-
ground is required.

Readings: Xerox copies of paperback editions not readily available (primary
material)and the following secondary accounts, all in paperback will be assigned:
Charles Morris, The Pragmatic Movement in American Philosophy; Bruce Kuklick,
The Rise of American Philosophy; Edward A. Purcell, The Crisis of Democratic 
Theory; Richard Bernstein, The Restructuring of Social And Political Theory.

9. Mathematics 250a -- Combinatorial Analysis 
Instructor: C. Greene or K. Baclawski
A3

10. Physics 315a -- Instrumentation and Computers in Experimental Physics 
Instructor: J. Gollub
N1, E2

Detailed Description: The text for the first half of the course is Electronics 
and Instrumentation for Scientists by Malmstadt, Enke, and Crouch. Sample
experiments for the second half, which are not far from the research frontier,



10. (continued) Physics 315a

include: magnetic fields and super-conductivity; second sound in liquid
helium II; transport properties of metals; study of brownian motion by
light-scattering; computer controlled spectroscopy; data aquisition and
time-series analysis; computer-interfaced Brillouin scattering. The
students will often develop new experiments, so that the available experi-
ments will evolve in time.

11. Religion 265a -- African Christianity 
Instructor: V. Mudimbe
V2, Hl

12. Sociology & Anthropology 233a -- History & Sociology of Colonialism
Instructor: V. Mudimbe
H2, S1

13. Economics 111 & 112 -- Introductory Economics 
Instructor: M. Weinstein

14. English 233 -- Seventeenth Century English Literature
Instructor: Staff
HI, LL

Description 

This year-long course is divided••into two (complement_ry) parts. The
first semester is organized according to topics, and examines some of the
categories which we feel are crucial to an understanding of seventeenth-
century literature. The second semester is yet out in more.narrIttiva
terms, and attempts to trace the course of the social and cultural revolution:
that occurred in mid-century. •e hope these two approaches allow us to .
"profile" the culture of the period in as full a way as possible.	 •

In the first half of the course we will study the .psycnology of
how the world -was perceived in the seventeenth century. ..:e will examine the
cultural and political conflicts that led to the redefinition of the ir_dividu
within English society. - The course attempts to answer several questions:
how did the pull between tradition (veneration, imitation cf the ancients)
and innovation (overgoing classical models) structure literature and alter
notions of the poet's progress? Do the developing sense of inductive reasonii
and the Copernican model of the universe keep company with or usurp the place
of faith': chat has sacred love to do - with the - physical¡prof one in the
scheme of metaphysical poems. Je will look at what seems crucial for the
Englishman's and woman's vision of their society, dealing with such matters
as the realignment of public and private realms, the conversion of myth to
science, the transformation of the dramatic audience to spectators, and the
increased emphasis on both the "paradise within" and the ccm•tunitY of believe

The second term will be divided into four sections. ae will begin by rep
Jacobean drama., focusing particularly on the political and sexual, definitions
of cnaracter and on the implicit aesthetics of English tragedy. we will come
to consider the reasons for the waning of tragedy as we turn to city comedy,



14. (Contiñued) English 233

with its depiction of middle-class vices and flaws. i:e will wind up our
treatment of drama, and begin our study of Puritanism, by sampling Puritan
•attacks on the theatre's (and on the cnurch's)"libidinous snows." next we
will deal briefly with "colonial literature," and devote some time to the history
of the Massachusetts Bay Lompany, a central organizational institution for early
seventeenth-century Puritanism, before turning to a study cf explicitly
revolutionary Puritan texts. we will then consider post-rev_lutionary texts,
and the different stances of individual opposition figured ..herein, oefore
winding up the term with an extended consideration of the life and work of
Marvell, whom we will take as a summary seventeenth-century figure, and a
brief look at Dryden and Restoration comedy.

15. Psychology 217a -- Biological Psychology
Instructor: J. Schull
N1, S2

Detailed Description: The format will be lecture/seminar, with a few laboratory
demonstrations. Topics: physiology of the nervous system, Problems of :'-
reductionism; localization of mechanisms and functions; heirarchical organization
of the nervous system; development, plasticity and learning in the nervous
system; motivation and emotion; physiology of pleasure and pain; addiction;
altered states of awarness; the Psychosomatic paradigm.

There will be midterm and final examinations, and a term paper. Some students
will base their term paper on empirical research-supervised by the instructor.
Will use a text in Physiological or Biological Psychology, a recent special
issue of Scientific American (THE BRAIN), films, and towards the end of the
semester, forays into the literature.

16. Spanish 214b -- Poetry as rrotest 
Instructo;;. H. Rooney

^I+



Minutes of Faculty Meeting of 15 April 1982	 J.R. Cary

Moment of silence.

Clerk asked the Faculty if it was willing to hold a special meeting on Thursday,
22 April, if necessary. The Faculty agreed to this.

The minutes of the meeting 25 March were approved.

The President reported that the first choice of search committees in both
Physics	 and Music had accepted appointment.

- of 1608 applicants for admission to the Class of 1986 570 had been offered
_admission. Thus more applicants were turned down this year that applied 
4 years ago. 61 Black or Hispanic applicants were offered admission s up
25% from last year.

- The Reorganization of Buildings and Grounds is proceeding, as one of the
tasks taken on by the President when he assumed office. This is difficult
to carry out humanely, try as one will. He is open to suggestions. Some
faculty members expressed concern about this review and urged colleagues to
participate in the process as much as possible.

The Provost reported that
- The review of the responsibilities and equipment of faculty secretaries is

continuing.

AAC (J. Chesick)
The Committee gave top priority to the apparent threat of slippage in the
building maintenance' budget; and strongely questioned the proposed 28%
increase in the budget for V-P of Student Affairs and Administration, Dean's
Office, Student Services (including Athletics) and Security.
These areas will require careful monitoring. In response to a question from
the floor, the President stated that students come to Haverford attracted by
both the academic program and the quality of life, and that the latter is in
part dependent on Student Services. There was discussion of the problem of
the relative budgets for men's and women's athletics.

The faculty thanked the AAC for a report of exceptional clarity and specific-
ness.

Academic Council (Colin MacKay): Council has reviewed the history of the role of
ton4faculty members on the Committee for Honors and Fellowships. No statement
exempting this Committee from the requirement of including students could be
found. Therefore Council recommends that this matter be reviewed, but that
for this academic year students continue to take part in the Committee's
concensus on the awarding of College Honors, while giving faculty members of
the Committee the final judgment.

The faculty reelected John Spielman Clerk of the Faculty.
Elected Faculty Representatives to the Board

For two years: Aryeh Kosman	 Alternate: Linda Gerstein
For one year: Sara Shumer	 /alternate: Elaine Hansen

The Social Sciences Division caueus elected Linda Gerstein as divisional repre-
sentative to Academic Council; Michael Weinstein was elected alternate.



Haverfoni College

Faculty	 , CHETO: 	 FROM: 	

RE:  Items for action in CHE Report DATE:  April 14, 1982    

The following are specific recommendations for which CHE now asks
faculty approval. A revised recommendation concerning foreign language
instruction follows.

1. Pages 3-10: The Committee asks the faculty to endorse pages 3 through
10 as a general statement of the goals and purposes of education at
Haverford, and as a source from which a more concise statement of purpose
may be written.

pageljo: The Committee recommends that the faculty endorse the 5 require-
meats on page 10 plus a 6th requirement concerning foreign language
proficiency as basic requirements for graduation from Haverford.

- - -
3. Page 11: The Committee cautiously repeats the following recommendation:

"The Committee on a Haverford Education endorses the view that academic
advising is a malorfaculty repponsibility, and urges the faculty to
reaffirm its-commitment-to the importance of advising and to search for
ways to improve the quality of advising.

••

Specific recommendations for the imprCvement of advising will soon be
presented to the faculty by members of the Administration; CHE hopes that
at that time the faculty will be able to give detailed shape and form to
the commitment which it now rakes to the importance of advising in the
college's educational program."

4., Page 12 The Committee recommends that the College_remain.committed`to
an effective and economical program for career planning and guidance such
as described on page 12.

5. Page 14:  The Committee recommends the institution of a required Freshman
course in writing and rhetorical skills as described on page 14.

6. Page 14: The Committee recommends the institution of required writing
intensive c:uyses as described on page 14.

7. Pages 14-15: The Committee recommends that the faculty endorse the
general statement concerning physical education, specifically the Committee
recommends that the present physical education requirement continue and
that the faculty continue to i et policy in the area of physical education
through the EPC.

8. Page 21: The Committee recommends that the faculty continue to endorse
the system of dimension points, but recommends that EPC or some specially
appointed committee review the system. Such .a committee should (1) carry
out a detailed. analysis of how dimension point requirements are being
fulfilled by students, and (2) reexamine the structure of dimension points.
In doing so, it should reconsider the present dimensions, it should consider
the possibility of different levels of requirement for different dimensions,
and it should reassign points to courses, in.consultation with individual
instructors and departments.but,above all with a view to how such assignment
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fits' into a comprehensive view of the requirement. The Committee should
return to the faculty with specific information and recommendations.

Pages 22-23: The Committee recommends that the faculty endorse the state-.
ment on the educational goals of diversity on pages 22' and 23.

10. Page 23: The Committee recommends that the basic curriculum `including
especially required and introductory courses at the Freshman level)
include material reflecting non-western culture and the°experience and
culture of American minorities and women, and that COD insure that this :
policy is carried out

11. Page 23: The Committee recommends that the College explore curricular
changes which will meet the-needs of educational diversity, particularly
in the area of-cultural diversity in America and in women's studies.,

:12.. Page 24 The Committee...r mme de-4be =reviews =- and- visiting appointments
specified. on page. 24 designed-to... help carry out recommendations 10 and 11.

Pages 25 and 26:1 The Committee recommends that the faculty endorse the
desirability of a coordinated program ín computer studies, as outlined
on pages 25 and 26.

14. Page 26: - - TheCommittee-:recommends- trot- EPC . a `the Provost develop a plan
to insure that students - gain understanding and proficiency in the use of
computers during their studies, along ... . the lines suggested on page 26.

15. Pages 25 and 26: The Committee recommends that the faculty endorse the
desirability of a coordinated program in Dramatic arts, as outlined on
pages 25 and 26.

16. Pages 27 and 28: The Committee recommends exploration and development of
programsin peace studies and Quaker studies, as suggested on pages 27
and 28. The Committee also recommends that the faculty endorse the
importance of Quaker values and ideals. in the College's educational life
as  outlined on pages 27 and 28.



Haverford College

TO: 
 Faculty

RE ,  Further Recommendations 

FROM: 	CHE

DATE.  April 15, 1982 

Foreign Language Instruction

A,	 CHE urges the Faculty to consider the issue of the Foreign Language
requirement as but one element in the set of recommendations the committee
is making to the Faculty. These recommendations are made because CHE sees
what is primarily desirable as the strengthening and enhancing of the
foreign language program at Haverford. This strengthening, urged by the
Visiting Committee on Modern Language Departments, is desiray+le indepen-
dent of any decisions we make concerning requirements, and we hope the
Faculty will endorse the aims of such strengthening.

asks - for•-approval of. the following-. • reconmiendations.

1. The--committee reraMMiñdi - that the fácülty-endorse the general views
in section 8, parts A and B on pages 15, 16 and 17 of the CHE report.

2. The committee .recommends•-instituting. a three semester introductory
sequence as..suggested: on.pagee 18 and_ 19.,.

3. The committee recommends instituting a one year reading course as,
suggested on page 19.

4. The committee recommends introducing technical aids in the teaching
of languages, as suggested on page 20.

5. The committee recommends a vigorous endorsement of study abroad as
outlined on , page 20. _

6. The committee recommends a return of and strengthening of foreign
language houses, as recommended on page-20.

7. The committee further wants to make explicit a recommendation which
is implicit in what we have said and was a strong recommendation•of
the Visiting Committee. The introductory courses in the various foreign
language departments should be coordinated in numbering, in standards
for admission, and in the level of teaching and classroom hours
devoted to teaching.

B.	 The committee has considered and discussed further the, question"of .e
requirement in foreign languages; we remain convinced that the presént -one
year. language requirement is undesirable-and that a requirement and -the
program with which it is coordinated should reflect the variety of needs
and interests of our student body.

The committee recommends a basic proficiency requirement for all..stu ..
dents, together with a requirement of-greater proficiency for those"s Zdeáts
for whom foreign languages are more critical to their studies.

ea)
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1. The fourth paragraph on page 17 of the CHE report should therefore
read as follows:

"The committee therefore recommends dropping the present require-
ment of one year's study of foreign language at Haverford and replacing
it with a requirement that a student be able to exhibit a specified
degree of proficiency in a foreign language. A student before entering
his or her senior year must achieve a certain score on a standard CEEB
Achievement Examination, (or some comparable standard examination) in
a foreign language, offered each semester` by the College. The committee
further recommends strengthening and diversifying the foreign language
program in a number of ways."

What , should that score be?
la` its original discussions, the committee thought to, recommend a ,
proficiency as exhibited by. a CEEB score of 650; in its most recent
discussion the figure_ discussed was 500. No solid agreement was
reache_ The following figures suggest that the first figure may be
too-high,--and -the second too low.

Present Freshman Class .
CEEB Scores on Entering
126 out of Class of 260

French Spanish	 Hebrew	 Latin	 Russian:	 Total  

750+	 5	 1	 9	 0	 0	 0

700 - 740	 8 

650 - 690	 15q

600 - 640	 18- 

550-590	 15 - 

500 - 540 ''	 4 

450 - 490	 8 o

1

13

Comparable Requirements at other institutions:

Wellesley 610
BMC 650
Princeton 700/750
Harvard 5d0



Students may prepare themselves for this examination in a variety of
ways. Many will be able to exhibit the required proficiency by virtue of
their foreign language training in secondary school. This possibility should
strengthen the resolution we have urged in asking three years of secondary
school language for Haverford matriculants. Many will continue as at pre-
sent to take introductory courses at the College. Some will take courses
at other institutions; some will choose to spend a term or more abroad
learning a foreign language. Some few autodidacts may acquire a language on.
their own; a few students may enroll is Berlitz or acquire tutors. Mille
aunt viae, as the poet says, catti deglubendi. The only thing we should
demand is the precious pelt (or is it the flayed feline carcass?) of ling-
uistic proficiency.

2. The committee secondly iterates its recommendation that departments in
which foreign language reading is necessary for distinguished work should,
is consultation with the provost and EPC, adopt a foreign language major
requirement, or streziphen theirs if necessary. As departments in the
natural sciences:includa-mathematics and allied - subjects is their major
requirements so appropriate departments in the humanities and social sciences
should include proficiency in a foreign language as part of their major
requirements, and ahould include courses in their departmental curriculum
which require the use of a foreign language and encourage students to read
texts and materials in their original tongue.

Here are examples:'

Philosophy majors may be required, as part of their comprehensive ex
ination, to answer a question in some foreign language which involves their
reading a substantial passage in a language with the help only of a diction-
ary. English majors may be required, as part of the major, to take at least
one course in literature in a foreign league. A History major may take, as
part of his or her major program, a course requiring substantial reading and
research in a foreign language.

II.	 General Programs

The program of courses called General Programs gives body to the
Collegers commitment to education outside departmental major requirements.
While the many courses in. General Programs offered each year by the faculty
indicate its interest, the program needs coordination, supervision, and
direction. When the program was first created in 1974, it was supervised
by a faculty committee; later, that committee was dissolved and the program
was placed under the general protection of the Provost. CHE feels a
member of the faculty should be responsible for overseeing and coordinating
the program, and recommends that the Provost appoint - a member of the faculty
as Director of General Programs. The Director, like the chairman of n
department, would report yearly to the Provost and to the E.P.C.

CHE urges the faculty to use the Program of General Studies as a
vehicle for the promotion of courses of broad and general interest, including
possible 'core' and comprehensive courses in various areas.

. ,^.^....o .:



III. Freshman Writing

CHE again urges faculty approval of a one year required course in
rhetorical training. Many people see this as among the most important of
the committee's recommendations. CHE does not see the staffing of this
course as presenting great difficulties, though it will demand a commitment
of faculty time and energy.

To us, the most desirable plan for staffing this course, and the one
on which our recommendation is based, envisions the English Department as
being primarily responsible for the staffing and teaching of a Freshman
writing course. An English Department with a staff equivalent to nine
full time persons would then be able to provide nine sections of freshman
writing. If we exclude from the course students with high advanced place-
ment scores in English writing and students who are taking English 101 or
015r, we would imagine that four or At most five additional sections of

-	 -- 15 students will be needed. It seems to the committee reasonable to ask
f7-that two.otthese sections in any given year be staffed from the various-	 -

-	 - language departments, and two from among other departments in the humanities.

If, for one reason or another, the English Department feels strongly
reluctant to staff this course, a practical alternative would be to build
a smaller English Department, which would then be free to devote its entire
energies to its owe departmental program, and to hire a staff of trained
instructors whose sole pedagogical responsibility would be for freshman
writing.

CHE hopes that the faculty will approve the course, and commend the
issue of staffing to EPC and the Provost.

IV. Coming Attractions

You may expect (hope for) three more communiqué; from CHE:

(1) a statement concerning sciences at Haverford, (2) a statement con-
cerning the Arts at Haverford, and (3) a statement, as the faculty requires.
of itself, of how CHE recommendations may be thought to affect the education
and positioo of minority groups at Haverford.

N



44140 4"^WL 1 4 1JC ülG \/ONAUC/VG

Adjourned Regular Meeting of
15 April continued

John Spielman, Clerk

Moment of silence

22 April 19t, .

4;20 P. M.

Jane Widseth asked the Faculty to remember that just as the Faculty is under
great pressure at this time of year, so are the students. There are, in fact,
more signs of trouble than she has observed for several years, including
incidents of destruction, violence, and self-destruction. She had no explanation
for this acceleration, suggesting the weather, the end of grade inflation and
the tightening of academic expectations, the economy and the pressures families
making sacrifices put on students, the new government policies regarding students,
or others. In any case, it did not matter so much as the need for the Faculty
to be sensitive and caring in dealings with students at this time.

Committee on a Haverford Education. Arveh Kosman.

The Chairman made available to the Faculty copies of previously distributed
documents from the committee's ruminations, recommendations, and revisions.

Beginning with Recommendation #8 on the program distributed 14 April (Annex I).
In the discussion, it was urged that the resolution should make clear that

Bryn Mawr College courses and their relation to parallel Haverford courses be
looked at closely in order to secure consistency. Authority concerning the
dimension point system rests with the Haverford Faculty, since the program is
designed for the ,benefit of Haverford students; but it makes only good sense
and neighborly friendship to consult those whose courses are concerned. The
Faculty approved the recommendation, with the addition of the words "in both
Haverford and Bryn Mawr courses" at the appropriate points.

Same document, #5.
Can such a course be staffed and how? Where would the staff for eight

more sections than could be taught by members of the English Department come from?

Reply: many assumptions and facts impinge on 	 strategies necessary to resolve
the problem. One possibility is that various members of the Faculty, mainly from
the Humanities Division, will be asked, one year out of every four, to spend a
year teaching this course; and their departmental offerings will be correspondingly
cut. Question; will this be reckoned as a or 1/3 ti me course? After all, cumula-
tively the difference could have substantial effects on departmental programs.
The Committee had urged that "this will be a demanding course to teach". EFC is
currently reviewing equity of teaching load and will make recommendations.
Question: how large should the English Department be: 5,6,8,9? Hoe much of the
teaching of this course should be a general responsibility? Should that general
responsibility be fulfilled by regular members of the Faculty, by tenure track
appointments, or by part-times FTEn? How much teaching in a course such as this
should be expected as part of the responsibility of a member of the English
Department? The Provost replied that of course one can always hire part-time
people to teach such a course, but that is always troublesome, particularly if
it means that regularly appointed faculty members are forcing this solution by
being unwilling to support the course. If people are enthusiastic and willing to
work, the course will be successful; if not, the course will die in a few years.

What, people asked, is the relation of this recommendation to the foreign langua,
requirement recommendation; why did the Committee come to different conclusions
the two cases, and have recourse to different arguments? Reply: the Committee felt
that this course was valuable in and of itself, not only as a means of reaching
some "proficiency". Who, then, IS in the Humanities and can expect to participate



in this course? Re ly: "Philosophy, Religion, and the language requirement."
Will this co	 úre on foreign language staff to teach more foreign lang-
uages? It may, in fact, cut the number of students in introductory foreign
language courses. Should this course be called "Freshman English", "Freshman
Writing" or "GP001 Writing and Rhetoric"? The hope was expressed strongly that
the work of the course would include the reading of "good scientific writing"
and the teaching of how to write well scientifically.

Next year (1982-83) must of necessity now be a planning year.

The Clerk sought.to summarize the sense of the meeting as follows:
(1)No one likes a one semester writing course.
(2)Everybody likes a two semester course better.
(3) People are aware that in a sense (1) and (2) open a pandora's box,

containing the problems of all that we want this course to do, and
the problem of staffing(with, one trusts, Hope under the lid:) .

The recommendation was approved.

Dean Potter: Underclass Advisory Program.

The Dean and the Provost have discussed for several months many different
ways of improving the advising systems it is one of the areas most often mentioned
as an area of dissatisfaction by students. Among the possibilities canvassed
were: the Bryn Mawr system of freshman/sophomore deans; and, assigning a small
group of faculty to do large amounts of freshman/sophomore advising, with some
concommitant relief from committee work or even teaching load. But none
seemed feasible, so in the end their attention turned to a method approved by
EPC in 1972 and used from 1973 to 1976: advising freshmen by selected and
trained seniors. The present program will remedy problems observed in the
earlier, through such means as residence of the advisers in freshman dormitories
and by stiffer training. The program had not required faculty approval in
1972, and so seemed not to require it ten years later; but it did seem prudent,
nevertheless, to talk the matter over with EPC before implementing it. One
member had reservations, but the Committee was generally supportive. It was
seen as a modest supplement to faculty advising, not as a replacement. Perhaps
the Faculty can review the system after it has been operating for a year; the
Deans would welcome such a review.

Returning to the CHE Remort.

Document of 14 April, item #61 In order that a course be "writing-intensive",
there must not only be pages of writing assigned, but there must also be time
for the instructor to meet with the students, for writing detailed corrections,
for reviewing with the students the principles of good writing and showing how
it is done, and also time for students to rewrite work and have it reviewed a
second, even perhaps a third, time. Above all, writing must be taken seriously
outside the context of a "course in writing"; students must understand that,
and will learn to value Writing if the Faculty testifies thus to the value it
places on writing. Some wondered where so much time will be found in crowded schedules

One member suggested that one way of avoiding some of the difficulties of time
implicit in the above description, as well as br ydening the impact of the resolu-
tion, would be to attach the requirement to the student tether than to specific
courses. Thus the student would choose a course in which learning to write
better would be a valuable adjunct to the work, and approach the instructor,
asking that appropriate guidance in reading, planning research, and writing be
made available.
The meeting was adjourned until 29 April.



Continuation of Regular Meeting
of 15 April, already continued
on 22 April.

John Spielman, Clerk

29 April 1982
4:25 P. M.

Moment of silence

The Clerk summarized his memory of the business already transacted concerning
the report of the Committee on a Haverford Education (CHE): on the memo of
14 April, ##3 and 8 were approved; #5 approved, to be reconsidered at the end,
when the cost had been counted; and #6 was under consideration. In reference
to the last, the Clerk noted that many issues had been raised, but suggested
that the Faculty move on to the foreign language recommendation (which is to
be found on the memo of April 15, "Further Recommendations "--Annex II), since
it seemed clear the Faculty was not yet ready to make a decision.

Committee on a Haverford Education, Aryeh Kosman 

The Chairman began by directing the Faculty's attention to the supplementary
material in the Recommendation, and by quoting a letter from Richard Brod (16
May 1980) to Representative Paul Simon (quoted in Barbara Freed, "Establishing
Proficiency-Based Language Requirements"):

The problem of past requirements is that...they are usually stated in
units oft : years, semester hours, quarters. Neat, definable,
computable--but empty. Time requirements say nothing about learning,
only about sitting. It is an appropriate way to measure and define
sentences in criminal justice rmany students perceive these requirements
as penal sentence but not, we think, to measure learning.

A three-semester proficiency program would much improve our present formal two-
semester requirement: there would be time "to talk about a novel or even to
read one." This adjustment (#1 on p. 2) would establish a standard level of
accomplishment for all students and a standard level of achievement-measurement
in all language departments. The Committee thought that the specific level and
the form of the examination were best left to the Provost working with the
language departments. As an example of what might be adopted, the Chairman
described the Foreign Service Institute standard of 550 on a CEEB exam.

How do the languages currently evaluate achievement? Current usage suggests
that 550=one-year level.

One member observed that he supported the recommendation on its merits, but
wanted the standard specified by the Faculty, not left to private negotiation.
This was especially the case if the specification would lead to a normal language
program of more than one year, since student schedules, especially in the
sciences, are already crowded. How about using next year's class to fix the
standard through actual experience, thus giving it a measurable cost content?

Another member wondered whether one year was enough for proficiency in reading,
writing, and speaking. Perhaps one could establish a dual examinations one
which would measure only reading, another which would measure all three?

Some people were still unclear as to what was wrong with a one-year requirement,
especially if, as it seemed, we mere talking about a proficiency level roughly
equivalent to a one-year course. Reply: The requirement is arbitrarily pegged
to a time-measurement, and is therefore meaningless for establishing competence.



We are trying now to establish a level. Whatever level is established, some
students may have to take two years, while others may have to take no classwork
at all to achieve it. The aim here is not to estimate "how many semesters" but
to establish "how to achieve a certain level of ability and measure it."

The Chairman reviewed the experience of the University of Pennsylvania, and
observed that, given the conditions at that institution, it is of interest to
note	 that most students achieved a 550 level on the CEEB exam in four
semesters. Would the experience be the same here? Consider the figures
attached to the recommendation.

Another member urged that people say what they really mean, which, as she inter-
preted them, was roughly: either they really mean vroficiency ,, no matter how long
it takes to get it; or they mean, proficiency is a fine ideal and we are glad to
have it, provided it take no more time than the present requirement.

Another member asked if we were attempting to define "path" or "level"?

Yet another suggested that we have many goals: to affirm this one means
sacrificing others, and also means staffing changes, perhaps substantial
impact on student schedules, and other costs as yet_„undetermined. Perhaps
it would be best to do as Has done with #5: approve the recommendation with
the proviso that it is considered once again once all the changes have been
determined. Others said this would be a vicious circle: each decision would be
put off pending the impact of the other. Another observed that there were al-
ready students who travelled from language department to language department,
spending many semesters in the attempt to complete the mechanical requirements
a proficiency requirement would not change that or make it worse.

The Clerk attempted to summarize the discussion to this point: (a) there is
general agreement that a proficiency requirement is a better way of putting
the College's intention; (b) this requirement can be specified, and perhaps
on two levels (reading and general). Can we approve (a) and direct FCC or
another committee to study the level and kind of proficiency, reporting back
to the Faculty early next year, also including some sort of "impact study"?

The discussion went on: can the language departments get together and give the
Faculty a meaning of proficiency through a consensus of "men of good judgment",
and estimate how this s.tandard would be reflected in real courses? Perhaps one
could increase the number of units necessary for graduation in order to make
room for whatever increase in the number of language units necessary. Others
pointed out that too easy an identification of standard and units could make
the whole process fraudulent, or at the least not a significant change from
what is done now.

Others remarked that one danger of Haverford's way of doing business is that,
once adopted, a program is allowed to run its course until everyone smells
somethings there is inadequate ongoing consideration and reconsideration of
educational policy. This person urged that a standard be tried out, use that
trial to generate accurate data from our own situation, and then revise the
program as we go along.

As the conversation moved once again into the issue of cost accounting, the
Clerk called the Faculty's attention not only to the fact that the discussion
was repeating itself, but that it was also repeating conversations of earlier
years on this and other issues.



Haverford College

To:  All Faculty FROM: Bob Gavin 

RE: 	Emergency Faculty Meeting 	DATE.April 28. 1982 

I am calling a special meeting of the Faculty for Friday,
April 30, at 4:45 P.M. for the purpose of discussing my response
to the demands presented to me at the April Faculty Meeting by
the group "Students Allied to Save Raverford." The students
involved have agreed to attend the meeting to explain their
positions and I have obtained permission from John Spielman,
Clerk, for their attendance.

Many of the student demands involve administrative and
fund-raising topics which are clearly the responsibility of
the administration. On the other hand, some of the demands
which involve academic matters should be discussed with you.
Given recent Faculty concern about administrative action being
taken without prior Faculty review, I feel that I should give
you an opportunity to express your opinions before I take
action.

While many of the demands in the area of fund raising
are nonsense, those in the academic area seem to have considerable
merit. I would like the opportunity to hear your views on the
matter so that I can work out academic changes with the students
over the summer.

I will assume that I have your full support to take any
appropriate actions over the summer, unless I hear otherwise
at the meeting.

SPECIAL FACULTY MEETING

Date: Friday, April 30, 1982 	 Time: 4:45 P.M.

Place: MacCrate Recital Ball 



Haverford College

TO Faculty   FROM:  CHE

RE  Items for action in CHE Report 	DATE.  April 14, 1982 

Tte following are specific recommendations for which CHE now asks
faculty approval. A revised recommendation concerning foreign language
instruction follows.

Pages 3-10: The Committee asks the faculty to endorse pages 3 through
10 as a general statement of the goals and purposes of education at
Haverford, and as a source from which a more concise statement of purpose
may be written.

2. Page 10: The Committee recommends that the faculty endorse the 5 require
manta on page 10 plus a 6th requirement concerning foreign language -°
proficiency as basic requirements for graduation from Haverford.

3. Page 11: The Committee cautiously repeats the following recommendation:
"The Committee on a Haverford Education endorses the view that academic
advising is a major faculty responsibility, and urges the faculty to
reaffirm its commitment to the importance of advising and to search for
ways to improve the quality of advising.

Specific recommendations for the improvement of advising will soon be
presented to the faculty by members of the Administration; CHE hopes that
at that time the faculty will be able to give detailed shape and form to
the commitment which it now makes to the importance of advising in the
college's educational program."

4. Page 12: The Committee recommends that the College remain committed'to
an effective and economical program for career planning and guidance such
as described on page 12.

5. Page 14: The Committee recommends the institution of a required Freshman
course in writing and rhetorical skills as described on page 14.

6. Page 14: The Committee recommends the institution of required writing
intensive courses as described on page 14.

7. Pages 14-15: The Committee recommends that the faculty endorse the
general statement concerning physical education; specifically the Committee
recommends that the present physical education requirement continue and
that the faculty continue to set policy in the area of physical education
through the EPC.

8. Page 21: The Committee recommends that the faculty continue to endorse
the system of dimension points but recommends that EPC or some specially
appointed committee review the.hystem. Such a committee should (1) carry
out a detailed analysis of how dimension point requirements are being
fulfilled by students, and (2) reexamine the structure of dimension points.
In doing so, it should reconsider the present dimensions, it should consider
the possibility of different levels of requirement for different dimensions,
and it should reassign points to courses, in consultation with individual
instructors and departments but, above all with a view to how such assignment



fits into a comprehensive view of the requirement. The Committee should
return to the faculty with specific information and recommendations.

9. Pages 22-23: The Committee recommends that the faculty endorse the state-
ment on the educational goals of diversity on pages 22 and 23.

10. Page 23: The Committee recommends that the basic curriculum (including
especially required and introductory courses at the Freshman level)
include material reflecting non-western culture and the experience and
culture of American minorities and women, and that COD insure that this
policy is carried out.

11. Page 23: The Committee recommends that the College explore curricular
changes which will meet the needs of educational diversity, particularly
in the area of cultural diversity in America and in women's studies.

12. Page 24: The Committee recommends the reviews and visiting appointments
specified on page 24 designed to help carry out recommendations 10 and 11.

13. Pages 25 and 26: The Committee recommends that the faculty endorse the
desirability of a coordinated program in computer studies, as outlined
on pages 25 and 26.

14. Page 26: The Committee recommends that EPC and the Provost develop a plan
to insure that students gain understanding and proficiency in the use of
computers during their studies, along the lines suggested on page 26.

15. Pages 25 and 26: The Committee recommends that the faculty endorse the
desirability of a coordinated program in Dramatic arts, as outlined on
pages 25 and 26.

16. Pages 27 and 28: The Committee recommends exploration and development of
programs in peace studies and Quaker studies, as suggested on pages 27
and 28. The Committee also recommends that the faculty endorse the
importance of Quaker values and ideals in the College's r,educational life
as outlined on pages 27 and 28.



FACULTY OF THE COLLEGE

Special Meeting(see Annex I, the Provost's summons) 30 April 1982
John Spielman, Clerk	 4:55 P. M.

Momentum longum silentii (clericus somniat). Clericus, apras une rave, alts
"Achtung: Meine Herren und Damen: Caudet tentamine virtus, igitur gaudeamus:
An nescis quantilla prudentia regitur orbis? Saturnus regnat! Momus regnata
l fames. kett9ateóc Zoá5 ,K ctecceo 5, autem; et Paris vaut bien une messe.

The Provosts Mec lógun skal land várt byggja, en mea ólógum eyya. Having said
That (with many heads nodded in wise assent), he introduced four students, Timothy
Taylor (a boy from Minnesota), Marc Zegans, Ray Rodriquez, and Alex Rudolf. These
four students were present to present a document of protest. When asked, they
stated they were not present to represent EPC, the Minority Coalition, or other
organizations of which they were members. The Provost suggested that the
Faculty not discuss the portions of the document relating to the Administration
and to fund-raising. (See Annex II).

Demand I. The establishment of a Spanish program in all departments, for examples
in all introductory classes there should be one section taught in Spanish. The
intention;of this program would be to acclimate Spanish -speakers to work in
English, so that only English-speaking sections would be needed in upper-division
courses. A bi-lingual introductory program in all departments is therefore
envisaged.

Discussion: One professor of Greek was concerned that she would find it necessary
then to teach Greek is two sections, one in Spanish and one in English: would she
get enough students for such a complex structure? How would she handle the eventual
transition to English? How could she teach in a language she does not know? She
asked the Provost if he would be able to find the money for a year's leave so that
she might learn Spanish. He thought perhaps some might be found, but he could not
afford to have a substitute teach her classes for that year. The students then
stated that they had not intended to include such courses: their aim was the large
courses which most freshmen took.

Another professor acknowledged that he did not understand the demand: was the
intention to help people who do not speak English--that could no doubt be managed--
a to transform the institution into a hi-lingual College, which would involve
substantial shifts, innovations, and expense?

Another member, who had entered late, rose in righteous angers "I'm angry," he
said. "This is not the time, this is not the forum, for a discussion of this
kind. When I first read this document I could not decide whether it was a joke
or quite seriously intended. Now I find the discussion going as it is and I am
even angrier. If this thing is serious, it demonstrates a gargantuan failure in
our education. Students who, after four years of intensive introduction to the
great ideas of Western man, could produce this tripe, should not be graduated
under any circumstance) I find it obscene to confront ill-written, shabbily
thought-out, foolishly argued trash. If, on the other hand, the document is a
joke, I think it even more offensive; it retains all its earlier faults, but in
addition is in the poorest taste. In either case, they should be made examples:
they should not be graduated, and this discussion should not continue."

The students, taken somewhat aback by the vigor of the assault, hesitated to answer.
Another member of the same department intervened, saying, breathlessly: "On the
contrary, how wonderful, how inspired an idea this is, for it will enable us to
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talk so earnestly and profitably with so many people we can't talk to
now and have the opportunity to learn so much; surely this is in accord
with the intentions of the Quaker founders of this institution, not to
speak of the whole tradition of Western man just invoked in condemnations
I just think sitting under a tree and talking in Spanish to people who really
know and have experienced that culture and all that it means would 'be a
great opportunity and I would embrace it. Besides, if we are going to get rid
of people, we might easily drop my colleague who has just spoken, and who
brings us such gargantuan issues at the end of the year and requires us to
come to meeting after meeting...." The previous speaker rose in anger, and
some sort of unfortunate contretemps seemed about to transpire—the Provost
tried to defuee the tension, but the first speaker demanded an answer to his
demand. of 4114:4 C. EC',t t. 7rie2 Twv ocvzwv tee .s4ro45 ? a.

A third member of the same department found the document insulting and grossly
irresponsible.

A member of AAC suggested that, if we were about to hold up the degrees of
four students for failure to be educated, it would be much more to the advantage
of the College to hold back the entire senior class for one year, thus col-
lecting an entire year's tuition, which would help the budget immensely. After
some discussion, this was placed before the Faculty as a formal motion: that
the degrees of the class of 1982 be withheld for one year for financial and
educational reasons.'

At this moment a large number of students forced their way into the boom. It
was asked whether their number exceeded that permitted by protocol. The students
replied that the rumor was racing around campus that their degrees were being
held up; that if that were the consideration, they had a right to make their
presence known; and if that were the point to which the discussion had come, they
had decided to repudiate their representatives. The Clerk pointed out that the
motion could not be discussed until 13 May: this is merely a meeting so that the
Provost might receive advice from the Faculty—no action is contemplated.

Nevertheless, they said that "it was not proper for Alex to represent them." And
in the interim they had formulated new demands, which one of their number,
accompanied by a gorilla (not Gum) presented to the Faculty. (See Annex III).
The gorilla held the President of the College hostage with a green plastic water pis-
tol: it was very tacky. But the President gave in, and accepted the demands as
soon as they had been read.

The Clerk declared the meeting adjourned, at 5:13. "I1 faut étre toujours bottg
et ptOt á partir" (Montaigne).

Most respecfully submitted,
Richard Lumen,
Secretary to the Faculty.

Although unable to make this compromise in meeting, the Secretary suggests
that a more profitable, and less disrupting method, might be simply to charge
the members of the class an extra year's tuition, releasing the diploma as
soon as the check clears the bank. This would allow the young people to go
their way, and not involve the College in the logistical problems and expense
of having five classes resident at the same time.

2. The Secretary thanks Ted Rose and Debbie Roberts for this noble observation.

3. One of the few Germanic roots in Spanish--gul_A, from wa ry., war, related

to 4ehr, as in Wehrracht. An interesting example of fossilized social history.
During the risigo hithit c period, Germans fought; so German "war-words" replaced Latin
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le-ands with the followinc 	 of resoluti(211. lf tizautxx
these are not accepted t:y a conseLsus vote nf the fac'.,11ty, the
dignity of your faithful leader and the dry condition of his
attire will be forfeit.
(The list contains 5 resolutions to be adopted as written.
please refrain from comment or diz.cugbion until all have been
read.)

Resolutions to be passed on this day, April 30, 1982, by a
consensus vote of the members of the :averford 'acult - here
assembled'

1) Be it resolved by the ?acuity of .,averford 2ollec,e that those
members of said body here gathered have been the Eul4jects of a
successful prank perpetrated by the members of 2k3.1;

2) Be it resolved that said prank will be accepted with good humor.

1) 3e it resolved, Haverfordians being, hapitually late in the
completion of their assignments, that the members of the
Faculty accept the 30 day extension granted by the President
and the Provost for the conduct of this prank on April 30, 1992

rather than on its traditionally mandated date April Fools Day;

4) Be it resolved that the members of the Haverford College
Faculty recognize SASH's waam expression of thanks on behalf
of the entire student body for services rendered during the
academic year 1981-1982;

5) Be it resolved that the entire faculty of Haverford College
will accept the invitation of SASH to dinner and celebration
on Founder's green, following the conclusion of this meeting,
as a token of friendship and gratitude for a job well done.

Dinner tickets are available from Alex Rudolph.
The meal will be f,ollowed by the performance of the i . andingo
Griot Society at Al PV on the front steps of Founders.



Haverford College

TO:  All Faculty 	FROM:  Bob Gavin

RE:  Attached Memo 
	
DATE.  April 15. 1982

The attached memo was presented to me by a group of
students at the Faculty Meeting today. I forward a copy
to you for your information.

Robert Stevens and I will meet with the leaders of the
group to discuss the issues raised. We will keep you informed
of the progress of these discussions.
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The faculty and administration of Haverford College have espoused

a commitment to diversity since they were forced to do so by the Minority

Coalition take-over of the dining center in 1971. In the intervening

eleven years little but rhetoric has come from the College. What gains

have been made are being offset by serious backsliding in recent years.

It is with these facts in mind that Students Allied to Save Haverford (SASH)

has come together to take action.

In addition to our commitment to diversity on the Haverford

campus, we see a growing inability on the part of faculty and administration

to respond to the changing economic conditions in the world outside Haverford.

While we are all committed to the ideals of a liberal arts education, we

must all face the reality that Haverford students are presently graduating

with no marketable skills whatsoever. ?.any of us is this group are seniors

and we are scared out of our minds of facing the world with nothing but 21

dimension points and a set of Quaker ideals. It is for this reason as well

that we have decided not to allow Haverford College to continue on its course

of self-destruction.

Thus, in order to save Haverford College from commiting suicide

we have drawn up a list of demands which we are presenting to the faculty and

administration for their approval.

The demands are broken down into three basic types:

1) Academic demands.

Academic demands are demands for changes in the curriculum. These

demands are designed both to reverse the trend towards graduating seniors who

will end up in the unemployment office and to open up Haverford to a wider

group of students.
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2) Administrative demands

These demands are designed to significantly increase the decision-

making power of students on campus. It is clear to this organization that

the faculty and admini tration of the College are unable to run the College

effectively. We hope that increased student participation in the affairs of

the College will prevent the College from ever returning to the sorry state

it is in today.

3) Fund-raising

Most student demands are not taken seriously due to the

organization's unwillingness to address the issue of funding. Thus we have

included three specific ideas to raise the funds necessary to institute the

changes which we propose.

The demands we are making are completely reasonable. We hope

sincerely that the Haverford faculty and administration are able to see it

this way. Ideally we would negotiate these demands. However, the situation

is so dire that we are unable to consider allowing any of them to be changed.

All these demands are necessary for the salvation of Haverford. We hope you

agree.

Students Allied to Save Haverford 

Co-chairmen 

Alex Rudolph '82
Alan Neff '83
Marc Zegans '83

Members-at-large 

Phil Obbard '82
Craig Stetson '83
Kevin Davis '83
Elon Spar '83
Bill Fletcher '83
Alan Miller '83
Tom Ruiz '82
Nathan Taylor '83

Bruce Burton '82

Jackie Shapiro '811
Jennifer Lawrence '83
Al Kulick '82
Deanna Rodriguez '82
Disraeli Gutierrez '82
Jerry Levy '83
Alison Noyes '84
Bob Barry '83

Ray Rodriguez '82
Jeff Dunn '83
Kevin Rush '82
Chris Klose '112
Marc Herman 3
Bill Prverill '83
Maurice Cuffee '82
Tim Taylor '82
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DEMANDS 

Academic 

1. A special program will be created to teach introductory
courses in Spanish. A parallel program to teach written
and spoken English will be administered by the English
department expanded by three members.

2. The Stokely Charmichael chair of sociology will be created
for the purpose of studying the societal changes necessary
to allow more minority students to attend Haverford.

3. A pre-Business major will be created. This major will be
administered by the economics department and will be speci-
fically geared towards getting students into Stanford, Harvard,
Chicago, Wharton and similar Business schools. The loss of
manpower to the economics department will not be important
since training students as economists is a bankrupt endeavor.
Two new positions as Professor of Business Administration will
be created to head this program.

4. A Vo-tech minor will be created. This minor will be admin-
istered by the natural science division, primarily the Physics
and Chemistry departments. The general decline in the number
of academic positions makes it clear that training students
to become research scientists has limited practicality. Thus,
the faculty necessary to administer this minor will not be
missed in the subsequently reduced Physics and Chemistry
majors. Furthermore, two new positions as Professor of
Vocational Training will be created to head the program.

Administrative 

1. The two students presently elected to be representatives to
the Board of Managers will now be elected to be members of
the Board of Managers.

2. Each year a junior will be elected to a two year term
(to join a senior already elected) to sit as voting members
of Academic Council. For the 1982-83 year a senior will be
elected to a one year term.

3. Two students will be chosen by Student's Council to be
voting members of every faculty and administrative committee.



Administrative 

4. Five students will be chosen, two by Students Council,
three by election, to be voting participants in all general
faculty meetings.

Fund-Raising 

1. A high-rise, high rent dorm for affluent students will be
built on the present site of 710 College Avenue. Facilities
will include saunas, hot tubs, squash courts, heated pool
and garage. One hundred students able to pay the rent will
be accepted to the College over and above present admissions.
In addition to creating revenue, this dorm will create numerous
work-study jobs caring for the facilities.

2. The copyright to the Aaverford logo will be sold to Kellogg
Co. to aid in their new ad campaign against Quaker Oats.

3. The campus will be rented ut each summer to the Pennsylvania
Power and Light company, which has indicated that it needs
a site to run a training program for nuclear power plant
technicians.
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Proposed Budget for 1982 --198=	 April 1 _. 1426:4441 i a a 
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'We repeat our philosophy, namely the we cannot become experts in all
the business of the College. We are unlikely to become experts in very
much outside of the operations of our irjrmediate personal concern. We
therefore try to make some reasonable ordering of priorities and to
provide some recommendations for areas to receive cuts or reallocations,
and leave those in charge of these areas to suggest places for the
indicated cuts.

A number of major areas are either l in-out items (e.g. food service)

or are defined externally (e.g. the 12/i student faculty ratio) and are
essentially not readily alterable. There is a strong sense (LRPC report,

supported by the EPC) that increases in salaries/compensation should at
least keep up with increases in the cost of living, and that slippage in

past years should be corrected. The LRPC report also made a strong
presentation that previous budgetary imbalances have also come at the
expense of the physical plant. This leaves program size and associated •

costs as variables for budgetary consideration.

41) The A.A.C. supports the following proposed changes in compensation/fringe
benefits for faculty/staff:

(a) Staff compensation will increase by an average of about 9.5%.

J V.

(b) Staff will receive 80% of the additional cost of Blue Cross-Blue

Shield-Major Medical coverage for spouse and/or other dependents, in
addition to the coverage for the employee. The employee will then

pay 20% of the .difference in premiums for full family coverage and

single person coverage.

Cc) Faculty compensation for continuing persons, not counting
promotions, will increase by an average of 9.5-10%. The budget
includes the additional funds needed to cover promotions and the
increase in costs of fringe benefits occasioned by the substitution
of regular appointments for temporary appointments.

(d) All faculty will eventually be responsible for contributing 20%
of the difference between family and single person premium costs for
the Blue Cross-Blue Shield coverage. This will be done by having
faculty currently receiving this benefit pay increases (due to
inflation) in this extra coverage until the increases amount to 20%
of the extra coverage. New persons will be immediately responsible
for the 20% of the cost of the extra coverage. Thus the dollar
contribution of the College for the insurance will not decrease for
any person currently receiving the benefit. This.contributory aspect
was originally intended when the old Medical Expense Reimbursement
Plan was dropped, and was the origin of the $3.60/month deduction . f or

persons receiving family coverage. However, the contribution was set
as a dollar amount rather than as a % of the extra coverage above

) that for a single person. The persons in charge at that time didn't
think about inflation.

(e) The faculty children tuition benefit will be extended to
dependent children of faculty with 20 or more years service to the
college who die or retire before this benefit was used d by dependent
children. There is now no provision for such persons.
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.a :Ear i _rd College will be the same as for attendence at an v' other
Institution, namely 2i7 of the tuition not covered by other
scholarship aid. Since the college is able to fill the class to
capacity, the presence of a Haverford faculty child on a 100% tuition
'grant in place of another fee paying student represents a real
subsidy for such persons. We are not giving away a "free good" with
the admission of faculty children, and this extra subsidy represents
an unusual benefit for these Haverford individuals.

(2) The maintenance budget seems to be underfunded by about $100K,
and it is likely that we may be slipping back, rather than recovering, in
this area. This is of special concern to us, particularly in view of the
priorities suggested by the Long Range Planning Committee Report.

(3) The combined figures for the Vice-President of Student Affairs
and Administration, Deans Office, Student Services (including Athletics)
and Security proposed for 1/02-03 total X1,4*3K. This represents an
increase of $28K above the 10% increase allowed for inflation in the
proposed budget.

The A.A.C. strongly recommends that this total allocation be reduced
by $50K and this amount be added to the maintenance operation for current
needs and for catchup. Expansion of the Student Services area was given
lower priority than the other previously mentioned concerns. It should
also be noted that the planning models used to justify expansion of the
College from 750 to 1000 students assumed that the "economy of scale"
would not require a proportionate increase in the Student
c a'.rices-Administration lines. Thus these items should have shrunk as
fractions of the total budget as the total increased with expansion. This
seems not to have happened.

The change in advising system was seen as a restructuring which did
not require formal faculty approval. The A.A.C. concludes that the $10K
of additional outlay budgeted for this system should then come out of
existing budgets for deans and advising, and should not then represent a
new addition to base.

There are other areas in which moderate sums might be saved which
would total to significant amounts. It. is a perception that'the ° standards
for redecoration/renovation of faculty offices and the offices of
administration and student services persons are rather different. Faculty
receive only travel expenses for travel to professional meetings assuming
they will deliver a paper. Some persons in the student services areas
receive full expenses for travel to professional meetings without the
stipulation of a formal contribution to the meeting. We believe that
greater uniformity in this expenditure is required. We feel that savings
in clerical time through mechanization can be demonstrated in budget
reductions: Insofar as such reductions have already been made i°n

departments or "functional units", these reductions are. then masking much
larger than average increases in other units.

no We are not recommending specific items for the cut discussed in this
total item. We recognize that there are some functional groups in this
aggregate which are tightly stretched and which can only be reduced with
great difficulty. Most of the activities are meritorious and of value.
The question concerns relative need and importance. We feel that the
administrators of the programs, starting with the Vice-President of
student affairs, are best qualified to make the judgements.



.hr context of the discussion of the student Services aggro`. -

d litE to share some parts of a communication which we have sent. tc.
i t..	 :rid F ` n 	Swo.n

For 'lh_:	 year pei- i;:Ad ending with the proposed 1982-83 budget,
the expenditures for athletics have been increasing at an average
,rate of about 15`/./yr. There apparently has been the premise that the
programs for women would be in addition to the preexisting programs
for men.. There is also some sense that the costs of coeducation were
underestimated in the projections used at the time this decision was
made. We feel that better estimates can and should be made for the
growth and costs of programs as we move to a fully coeducational
college in the next few years. We also feel that these costs, and 	^•
the implications for corresponding budget cuts in other parts of the
college operations should force reevaluation of the original
assumptions and reconsideration of choices be made. The A.A.C. is
clear that we must make this projection and reevaluation now. The
A.A.C.is not the educational policy body and hence is not likely to
be the source of a policy recommendation, but feels that it must
demand such an evaluation and either explicit confirmation of the
early policy or decisions as to alternative policy regarding the
expansion of the physical education program. The pressure for this
evaluation comes from concern for other areas such as remedial
maintenance and the deteriorating financial aid picture, which make
additions to budget base, implicit in the current athletic program
policy, problematic for future choices.

At our request, Dave Potter's office has obtained budget information
from six other colleges (Powdoin, Colby, Hamilton, Middlebury, and
Swarthmore) for rough comparison with Haverford. Our expenditures for
a' 'rletics place us in at least the top half of the group both in terms of
e.. renditure/student and in terms of the fraction of total budget devoted
to athletics. Differences in program levels, institutional goals etc.
make indiscriminate use of these numbers foolhardy.

We have suggested further planning information to be collected and
have noted some of the options which we feel must be explicitly faced in
the institutional decisions to be made and/or confirmed in this area.

(4) Conversations with Richard Carinci indicated that major savings
in energy consumption could be realized with expenditure of capital for
plant renovation, with payoff times of much less than 5 years. -Garinci
should be encouraged to complete such proposals, and we are ready to
support them. Realization of these savings requires a proper level of
continued plant maintenance.

(5) we are not happy with the 127.. increase in tuition, but that is
required unless major cuts are made elsewhere, which we cannot see. We
feel that funding of the maintenance operation must come before reduction
of the proposed increase.

(6) If the inflation rate does not in fact correspónd to the assumed
lO, then administrative supervision must then be particularly strong to
insure that increases in program costs, exclusive of compensation,
budgeted assuming this inflation are not actually spent. This control
mi r / take the form of reducing the assumed inflation rate to 5% for such
pr.,ram costs, with the saving going to the contingency fund, to be
expended as necessary later in the financial year.

We again remind the constituencies of Haverford College that any
increase in one category of expenditures must be matched by decreases in
other cateaor i es or bv some new source of income.

.5.



Have rford College   

TO: 
 Faculty	

FROM: 	CHE    

RE:  Further Recomme tions  DATE.  April 15, 1982    

I. Foreign Language Instruction

A.	 CHE urges the Faculty to consider the issue of the Foreign Language
requirement as but one element in the set of recommendations the committee
is making to the Faculty. These recommendations are made because CHE sees
what is primarily desirable as the strengthening and enhancing of the
foreign language program at Haverford. This strengthening, urged by the
Visiting Committee on Modern Language Departments, is desirable indepen-
dent of any decisions we make concerning requirements, and we hope the
Faculty will endorse the aims of such strengthening.

CHE asks for approval of the following recommendations:

1. The committee recommends that the faculty endorse the general views
in section 8, parts A and B on pages 15, 16 and 17 of the CHE report.

2. The committee recommends instituting a three semester introductory
sequence as suggested on pages 18 and 19.

3. The committee recommends instituting a one year reading course as
suggested on page 19.

4. The committee recommends introducing technical aids in the teaching
of languages, as suggested on page 20.

5. The committee recommends a vigorous endorsement of study abroad as
outlined on page 20.

6. The committee recommends a return of and strengthening of foreign
language houses, as recommended on page 20.

7. The committee further wants to make explicit a recommendation which
is implicit in what we have said and was a strong recommendation of
the Visiting Committee. The introductory courses in the various foreign
language departments should be coordinated in numbering, in standards
for admission, and in the level of teaching and classroom hours
devoted to teaching.

B.	 The committee has considered and discussed further the question of a
requirement in foreign languages; we remain convinced that the present one
year language requirement is undesirable and that a requirement and the
program with which it is coordinated should reflect the variety of needs
and interests of our student body.

The committee recommends a basic proficiency requirement for all stu-
dents, together with a requirement of greater proficiency for those students
for whom foreign languages are more critical to their studies.



1. The fourth paragraph on page 17 of the CHE report should therefore
read as follows:

"The committee therefore recommends dropping the present require-
ment of one year's study of foreign language at Haverford and replacing
it with a requirement that a student be able to exhibit a specified
degree of proficiency in a foreign language. A student before entering
his or her senior year must achieve a certain score on a standard CEEB
Achievement Examination, (or some comparable standard examination) in
a foreign language, offered each semester by the College. The committee
further recommends strengthening and diversifying the foreign language
program in a number of ways."

What should that score be?
In its original discussions, the committee thought to recommend a
proficiency as exhibited by a CEEB score of 650; in its most recent
discussion the figure discussed was 500. No solid agreement was
reached. The following figures suggest that the first figure may be
too high, and the second too low.

Present Freshman Class
CEEB Scores on Entering
126 out of Class of 260

French
	

anish	 Hebrew	 Latin	 Russian	 Total

750+ 5 1 9 0 0 0 15

700 — 740 8 1 0 0 1 0 10

650 — 690 15 3 4 1 1 0 24

600 — 640 18 0 2 1 2 0 23

550 — 590 15 1 5 0 1 2 24

500 — 540 4 3 6 0 2 2 17

450 — 490 8 0 5 0 0 0 13

Comparable Requirements at other institutions:

Wellesley 610
BMC 650
Princeton 700/750
Harvard 590



Students may prepare themselves for this examination in a variety of
ways. Many will be able to exhibit the required proficiency by virtue of
their foreign language training in secondary school. This possibility should
strengthen the resolution we have urged in asking three years of secondary
school language for Haverford matriculants. Many will continue as at pre-
sent to take introductory courses at the College. Some will take courses
at other institutions; some will choose to spend a term or more abroad
learning a foreign language. Some few autodidacts may acquire a language on
their own; a few students may enroll in Berlitz or acquire tutors. Mille
seat viae, as the poet says, catti deglubendi. The only thing we should
demand is the precious pelt (or is it the flayed feline carcass?) of ling-
uistic proficiency.

2. The committee secondly iterates its recommendation that departments in
which foreign language reading is necessary for distinguished work should,
in consultation with the provost and EPC, adopt a foreign language major
requirement, or strehen theirs if necessary. As departments in the
natural sciences include mathematics and allied subjects in their major
requirements so appropriate departments in the humanities and social sciences
should include proficiency in a foreign language as part of their major
requirements, and should include courses in their departmental curriculum
which require the use of a foreign language and encourage students to read
texts and materials in their original tongue.

Here are examples:

Philosophy majors may be required, as part of their comprehensive exam-
ination, to answer a question in some foreign language which involves their
reading a substantial passage in a language with the help only of a diction-
ary. English majors may be required, as part of the major, to take at least
one course in literature in a foreign Logue. A History major may take, as
part of his or her major program, a course requiring substantial reading and
research in a foreign language.

II.	 General Programs

The program of courses called General Programs gives body to the
College's commitment to education outside departmental major requirements.
While the many courses in General Programs offered each year by the faculty
indicate its interest, the program needs coordination, supervision, and
direction. When the program was first created in 1974, it was supervised
by a faculty committee; later, that committee was dissolved and the program
was placed under the general protection of the Provost. CHE feels a
member of the faculty should be responsible for overseeing and coordinating
the program, and recommends that the Provost appoint a member of the faculty
as Director of General Programs. The Director, like the chairman of a
department, would report yearly to the Provost and to the E.P.C.

CHE urges the faculty to use the Program of General Studies as a
vehicle for the promotion of courses of broad and general interest, including
possible 'core' and comprehensive courses in various areas.



III. Freshman Writing

CHE again urges faculty approval of a one year required course in
rhetorical training. Many people see this as among the most important of
the committee's recommendations. CHE does not see the staffing of this
course as presenting great difficulties, though it will demand a commitment
of faculty time and energy.

To us, the most desirable plan for staffing this course, and the one
on which our recommendation is based, envisions the English Department as
being primarily responsible for the staffing and teaching of a Freshman
writing course. An English Department with a staff equivalent to nine
full time persons would then be able to provide nine sections of freshman
writing. If we exclude from the course students with high advanced place-
ment scores in English writing and students who are taking English 101 or
015r, we would imagine that four or at most five additional sections of
15 students will be needed. It seems to the committee reasonable to ask
that two of these sections in any given year be staffed from the various
language departments, and two from among other departments in the humanities.

If, for one reason or another, the English Department feels strongly
reluctant to staff this course, a practical alternative would be to build
a smaller English Department, which would then be free to devote its entire
energies to its own departmental program, and to hire a staff of trained
instructors whose sole pedagogical responsibility would be for freshman
writing.

CHE hopes that the faculty will approve the course, and commend the
issue of staffing to EPC and the Provost.

IV. Coming Attractions

You may expect (hope for) three more communiques from CHE:

(1) a statement concerning sciences at Haverford, (2) a statement con-
cerning the Arts at Haverford, and (3) a statement, as the faculty requires
of itself, of how CHE recommendations may be thought to affect the education
and position of minority groups at Haverford.



Is The Class of 1982 was presented to the Faculty; its members were approved for
graduation. The Recorder was authorized to publish their names and to enscribe
their graduation on permanent records.

II. Report of the Committee on Honors, Fellowships, and Prizes

' 

;15;

'`;

Regular Meeting
John Spielman, Clerk

Homent of silence.

THE FACULTY OF THE COLLEGE

13 May 1982
9 s 07 A. Al.

The Committee recommended for graduation summa cum laudes Thomas Smith" Norton
and Lee  Hunter Riley III.

The Committee recommended for graduation magna cum laudes Abigail EIizai5l^eeth 	- .
.Adams, Joseph Thomas Carrig* Jeffrey Lawrence Runoff, Benjamin Eisner;-Alfred
H. Essa, Robert Shelley: Forman, - Michael Edward Cluck, Sandra C olee °Josephson,
Peter Joshua Kavalec, Eric Paul Krotkov, David Michael Lewinsohn,  William l+CcKee
Ridgway, Scott Payne Salowe, Michael David. Schwartz, Alec Peter Stais, Timothy
Thomas Taylor, Peter Chichester Underdown, Thomas Andrew Underwood, and David ;,:
C7atr Williams

Approved, with minute of-commendation for the Committee.

The Committee urged the Faculty to encourage good students to apply for the,
various: fellowships in _the fall--this was especially thought wise and
necessary for students in the sciences, who often have their attention
fixed on pre-medical requirements.

III. The Minutes of recent meetings (all extensions of the meeting of 15 April)
were considered. The following corrections were suggested:

Minutes of 15 April, AAC report, line 2s 28% should be $28,000.
(29 April), p. 6, fourth paragraph. from bottom: should

read "Another faculty member" lest it be assumed
"another dean"' is meant.

With these corrections, the Minutes of the meeting of 15 April and its
several continuations were approved as distributed.

The Minutes of the special meeting of 30 April were approved as distributed.

IV. Election. The Clerk called the attention of the Faculty to the fact that it
had elected Linda Gerstein as both representative and alternate, which cannot
be, given the grievance procedures adopted by the Faculty. It was agreed
to strike her name as First Alternate; to name Elaine Hansen as First Alter-
nate in her stead; and to elect a new Second Alternate. This was approved,
Melvin Santer was elected.

Sara Shumer announced a meeting on "Social Scientists and Nuclear War" to
be held at CUNY on 4, 5, and 6 June, 1982.

The Clerk announced changes in,the.Sunday Commencement schedule.

Report of the President (Provost Robert Gavin reporting for the Fresiden ^t,



who is ill)

The Board approved the proposed 1982-83 Budget with some modifi ions.
The endowment showed the sixth best performance of any in the country this
past year, while significant advances in development produced more funds
in that same year than had been raised in any previous year in the history
of the College. Hence 5.6% is to be the basic use figure next year, and
the Board directed its Finance Committee to study further changes. Therefore
there will be $200,000 additional revenue allocated to the Budget next
year, one-half to general salary improvement, one-half to catch up deferred
maintenance. The oil surcharge has been modified from 20000 to 3000 and
allocated, It was recommended by AAC that $50,000 be cut from Student
Services. The President will be meeting with deans and the athletic
services during the summer to consider where cuts might be made; but so
large a sum would seem to require termination of some employees, and
the President is not prepared to recommend that now.

The. Lindback Award for Teaching was announced for Professors John. Spielman,
-1. Ronald Thiemann, and Claude Vintner.

The Kennan Professorship, a five-year rotating named chair, was awarded
to Linda Gerstein.

Hortense Spillers has;.been granted tenure.

VI. Report of the Provost

The Provost reported that he had nothing to report.

VII. Educational Policy Committee--Mary Naus (Annex I)

The "No-Numerical Grade" option. While it is the intention of EPC to
look at the NNG option as a whole next year, the present proposal
relates only to the one-year Freshman Vriting course which the
Faculty has now approved. The Committee calls the Faculty's attention
to the fact that this course is the only course now required of all
students, hence there is no room for "experimentation" (the usual justi-
fication for NNG)= further, that it is a basic foundation course, and
therefore= students should not be, encouraged to, think of it as as "fifth
course". The Committee's recommendation that the NNG option not be
allowed in reference to the Freshman Writing course was approved, and
the Committee was encouraged to take a broader view in its deliberations
next year, as it has stated it will.

Engineering program. A joint Haverford-University of Pennsylvania engineer-
ing degree program is proposed. A number of people expressed reservations
concerning such a program. Would it, be a graduate program? (No). There .
should be a mandatory evaluation at some near point in the future. Should
there be an advising packet for students and advisers similar to that pre-
pared for other pre-professional programs? How would this program fit
with Haverford's program--would it clash with Haverford's basic concern
with liberal education? CHE had considered some options of this kind.
It is clear that Haverford cannot provide everythings why this program
rather than others, therefore?

Haverford alreidy has students who go Bryn Mawr or Pennsylvania for majors

4rM^,^/14 wLp waac 144.414 nn :a.	 LA.L44140.t►	 L'b



they wish to pursue which the College does not provide. But that is not
institutionalized--it is an exception!, expostulated one faculty member.
On the contrary, it was replied, such arrangements are quite clearly
institutionalized, having been approved and regulated by this Faculty and
other Faculties involved.

Another faculty-member argued that engineering as an intellectual discipline
was becoming mere broad and liberal. Another suggested there were missionary
possibilities here--it might perhaps open the College to a different student
population. Yet another suggested that such a program could introduce, for
example, into Philosophy, a concern for practice and a sense of order!(laughter

Should a long-term adviser be appointed to be responsible for students
working in this proposal, as there is a pre-law and pre-medical adviser?

The proposal was approved as outlined by the Committee, Aryeh ' Kosman - with-
holding his assent.: ; :...; :...

EPCpraised the report of'the Committee on Diversity (COD), which had been
circulated in part to the Faculty. The Provost: added, that he thought it a
"model report from a well-run committee,"

I" The Gest Committee reported that it was not necessary to act.on its suggestions
at this meeting, since its proposals: are for 1983-1984.

Peace and Women's Studies. These programs need more study and caution. The
Committee has spent much time, gathered much information. It has decided that
the highest priority is to repair imbalances and weaknesses in existing
programs and departments.

Searches for 1982-1983. The Music Department. There was disagreement between
the Committee and the Department as to the character of the appointment, the
Department uneasy because it seems to sidetrack perfórmance. There was discussion
about the impact of such an appointment on the siee of the Music Departments it' `
seemed this would make that Department the fifth largest. It was pointed out
that it serves two Colleges, since Bryn.Eawr's program is much reduced. In
addition, the present. proposal does not include tenure-track and, hence it is
not really an increase over what has existed recently. Others wondered whether
the best people would accept such-term appointments?

There has been no discussion of science courses for`non-scientists. There is
worry that students have idealized or erroneous conceptions of science. EPC
thinks - that the Provost should encourage discussion by` forming study groups.
(See EPC Policy Statement, Annex #1, Statement #3)4

Will there be statements of faculty priorities on peace studies, women's studies,
and scientific literacy? The ad hoc committee system is designed to do just this,.
among other tasks, replied the Committee Chairwoman.

VIII.; Re••rt of the Facult Re.resentative to the Board of ¡an--.-rs Bruce fartri

The Board also liked the COD report. There was some discussion whether money
should be accepted from dubious sources.

The meeting having gone on much:longer tha#7expected, the Secretary, who had a
prior engagement, gratefully hands the pen tó John Cary, who very graciously
consented to complete the Minutes. Riohard Lunan

Secretary



ninutes ot racuity meeting oz may 13 (in part:11:13 to enaj	 iturjnrcr,

Academic Council (W. Hohenstein) brought forward a recommendation for handline
dismissal procedures and charges of sexual or racial harassment. (Annex II)

After discussion the faculty approved Part I of this document.

One person objected to the proposed makeup
that it would_permit faculty members to be
non-faculty members of the community.

of the panel (Part II) on the grounds/
judged by a body largely composed of/

It was pointed out by a member of Council that the panel's functions are limited
to recommending to the President. Further, if its recommendations are accepted,
that the procedure described in Part I go into effect. Further, that the panel
would not be a faceless body, but rather one drawn from a pool of members of a
community in which people know each other. Finally, that the pool would be
composed of persons elected for their probity.

In response, the person raising the objections asked that the following changes
be introduced in the recommendation Normally, when a faculty member is charged,
there should be 3 or more faculty members on the panel. A more detailed
description of grievance procedures should be included which a faculty member
can follow if they feel treated unfairly by the panel.

Included should be - an account of grievance procedures open to a faculty member
involved in a negative recommendation short of dismissal.

Objection was raised to the right of either party in a harassment case to be
shielded from confrontation with the other party.

In response it was pointed out that it is very difficult to get victims of
harassment to come forward. The possibility of confrontation would further
inhibit such persons.

One faculty member saw in the proposal the possibility of anonymous accusations,
but withdrew objections when it was pointed out that the recommendations call
for written complaints Signed by the complainant.

After further discussion on this issue, the Clerk noted: the continued objections:
by several faculty members on two issues: the composition of the recommending
panel and the right to be shielded from confrontation-.

He concluded, that consensus could not be reached and asked that Academic Council,
bearing in mind the views expressed in the meeting, bring a revised version of
its recommendation to the faculty at its first meeting in the next academic year.

Adjourned 12:25 p.m.

Respectfully submitted,

J. R. Cary,
Secretary of the Faculty pro tem.



1. NNG Option and English 001 .

2. 3/2 Engineering Program

For Information:

5• /3.a?..-0
TO ALL'MEMBERS OF THE FACULTY:

Agenda for the Faculty Meeting of May 13, 1982, at 9:00 A.M., 
in the Common Room:

John Spielman presiding.

A. Minutes of the Faculty Meetings of April 15, April 22 and 'April
29, 1982.

. Faculty Election:

Re-election of 1st alternate to the Board of Managers.

C. Recommendation for the Awarding of Degrees, by the Provost
to Those Student Who Have Successfully Completed Théir
Work.

Report of the President .

Report of the Provost.

Announcements and Reports: -

1. College Honors and Fellowships Committee

Daniel Gillis

2. Educational Policy Committee (See attached memos.)

Mary Naus -

For Action:

1. COD Report
2 . .. Gest Program	 .
3. Faculty Hiring

3.. Faculty Representative to the Board of Managers

Bruce Partridge _
Academic Council (Grievan -ce Procedure. Faculty Action

Requested.)
William Hohenstein

5. Committee on a Haverford Education.(Faculty Action
Requested.)

Aryeh Kosman,

Robert Gavin



Faculty Eligible to Vote 

Kristen Anderson
John Ashmead
Kenneth Baclawski
Abbe Blum	 .
Richard Bernstein
Richard. Brodhead
Edwin Bronner
Israel : Burshatin .
Robert Butman -
Christopher Cairns
John Cary
John Chesick.
Bradford Cook
William. Davidon
Douglas Davis
John: Davison
Paul Desjardins
Vernon Dixon
Irving Finger
Francis Fisher
Anoka Gangadeaa
Ramon Garcia-Castro
Robert Gavin
Linda Gerstein
Daniel Gillis
Harvey Glickman
Sylvia Glickman
Christopher Gaff
Jerry Gollub
Mark Gould
Curtis Greene
Marcel Gutwirth
Elaine Hansen
Douglas Heath
Holland Hendrix
William Hohenstein
Holland Hunter
Dale Husemoller.
Joanne Hutchinson

Paul Jefferson.
Dietrich Kessler
Aryeh Rosman
Roger Lane
Ariel Loewy
Richard Luman
Wyatt MacGaff ey
Colin MacKay_ -

:_Slevica Matacic
Patrick McCarthy
Mira Mihelich
Douglas Miller
Robert Mortimer
Mary Naus
Lucius Outlaw
Judith Owen
Temple Painter
Bruce Partridge
Sidney Perloe
James Ransom
Deborah Roberts
Edgar Rose
Joseph Russo
Melvin Sauter
Sara Shumer
John. Spielman
Hortense Spillers
Charles Stegeman
.Robert Stevens
.Yung-shaug Tai
Ronáld Thiemann _
gidaey Waldman

. Michael Weinstein
Jerome Williams
William Williams
Claude Wintner
Kathleen Wright

0Efics of the Provost
April, . 1982



Natural Science 

John Ghesick
William Davidon
Irving Finger
Jerry Gollub,
Curtis Greene,
Dala Husemoller

Slavica Matacic
Douglas Millar
Melvin Santa:
Claude Wintner`
Yang-shang Tai

Social Science 

Edwin Browner
Vernon Dixon.
Francis Fisher

Harvey Glickman
Mark Gould,
Wyatt MacGaffey
Mira Mihalich
Robert Mortimer
Sidney_Parlo.

John. Spielman
Sidney Waldman
Michael Weinstein .

El ctio for:

1st Alternate to the Board of Managers. Term

Faculty Elections

Eligible Candidates for

Faculty Representative to the Board of.Managers ,

Humanities 

John Ashmead
Richard Bernstein
Richard Brodhead
Robert.Butman
Christopher Cairns
John Cary
Bradford Cook
John Davison
Paul Des j ardins
AsoksiGangadeali -

DantaL,Gillis2.
Sylvia Glickman.
Elaine Hansen
Joanne Hutchinson

Richard Lumen
Patrick McCarthy
Lucius Outlaw

maple Painter-

Deborah Roberts
Joseph Russo
Hortense Spillers
Jerome Williams
William Williams:
Kathleen Wright. -

Ramon Garcia-Castro

1982-83 Academic Council 

year.

Robert Stevens, Chairperson
Bruce Partridge, Secretary
Robert Gavin
Colin MacKay 	 Natural Science.Representative

James Ransom. 	 Humanities Representative

Kathleen Wright	 • Alternate
Linda Gerstein.	 Social Science Representative

Michael Weinstein.:..,.. 	 Alternate...
Aryeh Kosman and Sara Shumer 	 PaclIlty Representatives to the

Board of .Managers
Elaine Hansen  	 2nd Alternate

May, 1982



.PÍaverford College 

TO:_ All Faculty FROM  The Educational Policy Committee  

RE  No Numeral Grade Qrtio4 (NNG) 	DATE:  May 1A , 19R9 

Recommendatieni For the 1982-83 academic°year'the -

Educat.ional - -Poliey. Committe a .rat.,ommends, for faculty` approval,
that the ZING option not be available "for_ English 001.. ,

Rationale We are concerned that the NNG Option is not
being used to experiment with courses students would not
normally take. Instead, it appears that a number of students
are utilizing the option to enhance their grade point average
by having courses where they don't work as hard, thus allowing
them: to devote additional. time to majors or - courses in which
they feel they Can obtain a high grade. _ _

More importantly, many students are using the NNG Option
to fulfill College requirements, for example English 001.
Given the value the faculty has placed on writing, the NNG
Option should not be  used to fulfill this requirement.

In addition, we are concerned about the disruptive
elements inherent in the NNG Option, when it is abused.
Some faculty members find that students taking the NNG '

Option don't fully engage themselves in the material at an
acceptable level of performance, often turning - in poorly
prepared assignments late or not turning them in at all.
In essence, the quality of education is severely compromised.
Often students taking the NNG 	 on't prepare for class
and do not participate in class dis cussions. The entire
process is disruptive to the teaching and learning process,
especially in those courses designed to strengthen learning
through discussion. The abuse of the NNG Option in English
001 is particularly disruptive because the organization of
the course requires participation, in class and in the
tutorials as an essential element in the learning. process.



.averford College

To,All Faculty FROM  The Educational Policy Committee   

RE: 3 /2 E. g,ineering Psog,ram with the University_ 	DATE:_.May_LO ,_ 1Q.$2,s
of Pennsylvania

Recommendation: The Educational Policy Committee recommends,.
for faculty approval, that the administration be authorized to
formalize an agreement with the University of Pennsylvania  for
a joint 3/2 Engineering Program. The details of the program
are described below. •

Background: For a number of years Haverford College offered
an engineering program as part of its regular on-campus curriculum.
The engineering program was phased out in the late 1960's because
the College felt it could no longer support a proper educational
program in engineering. When that program was eliminated, the
committee recommendedrecommended that the College continue to investigate
possibilities for a liberal arts engineering education for our_
students. The committee suggested that it might be possible
to reinstitute engineering in the future, especially in the
area of computer-soience.

Since that timer, -.however, the financial considerations
involved in establishment of a viable engineering program
have become even more prohibited. It is not possible at this
time for us to consider seriously an establishment of an
engineering program located at Haverford.

We propose that Haverford offer the possibility of a liberal
arts major in engineering through cooperation with the University
of Pennsylvania. The University of Pennsylvania has recently
established joint engineering programs with a number of

• colleges, including Oberlin. They would be interested in
extending this joint engineering option to Haverford.

The Raverford student would be required to complete
dimension requirements and requirements for courses outside
of a major department during their first three years. The
student would then take-two additional years at the University
of Pennsylvania during which they would accumulate a total of
eight _. course,credits'which could be counted toward the required
total, of 32 courses for graduation and also take any additional
courses outside their major program which would' be necessary
in order to achieve 19 courses outside of their major. Upon
completion of the program the student would receive a B.A.
from Raverford, with a major in engineering at the University
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of Pennsylvania, and a bachelors of engineering from the
University df Pennsylvania.

The 3/2 Engineering Program would be viewed both by
Haverford College and by the University of Pennsylvania as
providing an alternative for Haverford students who wish to
enter a liberal arts engineering program. The students would
take°a normal course load at Haverford during their first two
years. In  the Spring of the second year they would be required
to choose a major at Haverford and develop a major program which
could `'be completed in four years at Haverford. If at this
time the student is interested in considering the possibility
of transferring 'to the University of Pennsylvania School of
Engineering and Applied Science, that student would contact
a faculty advisor at 8averfor-d about -developing a_ - program at

The Haverford student who has completed three years of
our liberal arts program, including all course work preparatory
to the junior year of an engineering curriculum would be
admitted to the University of Pennsylvania upon recommendation
of the faculty at Haverford College. Another requirement would
be that the student from Haverford would maintain the equivalent
of a 3.0 grade point average, have contacted the University of
Pennsylvania prior to apply for the program, and have the
endorsment of a representative of the Haverford faculty.

Students would be required to take at least 24 credits
at Haverford, satisfy Haverford distribution requirements, complete
19 courses outside of engineering and their Haverford major and
satisfy-the liberal arts requirements of the University of
Pennsylvania (18 courses in humanities and social sciences).

Questions:

I. Since a student can major in. angin..e.ering ar: Penu right '

now by requestizng.CSSP -.approval, what is gained by approving the
3/2 opticin2

It is true that a  student can design an engineering major
at Penn but, at this point, we do not have formal arrangements
at Penn to provide a Penn faculty advisor to supervise the
program and there are many administrative problems to deal with, .

The program would set up clearly defined procedures for the
students to follow and provide better faculty supervision to the
student.

2.: Are programs like this offered at other liberal arts colleges'

Swarthmore has its own on-campus engineering program, Bryn
Mawr has a 3/2 engineering program with California Institute of

•

Pennsylvania.
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Technology. Most of the liberal arts .colleges with whom we
compete for students (Amherst, Williams, Wellesley, Weslyan) .

have either 3/2 programs or on-campus engineering. .

3. What does the Admissions Office think of the program?

For several years Bill Ambler has been asking that we
consider. the possibility of a 3/2 program. He thinks that
most of the students who would come to Haverford because of
the 3/2 option (maybe 10 or - .12 per year) would choose to
remain. at Haverford for four years rather than transfer. At
least that has been the experience at other liberal arts colleges.:

4. Are there any implications for diversity?

The Admissions Office expects that the availability of the
3 /2 program will lead to ma_re,iag_uiries _ and, possibly, more
applications from.minority group etudeats. Because of this
possibility, the COD urged the Provost to investigate 3/2
programs and to propose a suitable program to EPC.

5. Does the introduction of this program indicate a move
away from our liberal arts commitment ?

An engineering program of the type proposed retains our
commitment to the liberal arts, and restores a program which
we had to eliminate for fiscal reasons. Students in this
program have the same distribution requirements and major
requirements as those in our other majors. If anything, over
five years, the students probably get a broader program than
many current Haverford students.



Bob Gavin, Provost and
EPC 	FROM:  Ashok Gangadean, Gest Director 

RE: Summary comnQndatjfn nn  j-hP mgt 	DATE:  May 6, 1982 
Program for Faculty Presentation

Explanatory Note 

The following summary points emerged after extensive discussion
in the Gest Committee, with the Provost, and in EPC. The result
of the discussions between the Gest Committee and the Provost
were summarized in two documents: "The Gest Program and the Cur-
riculum" (1/25/82) and "Developing the Concept of the. Joint Com-
mittee Directorship" (1/27/82). These two items presented the
main points, including explanations and justifications for the
proposals. These were discussed at length in EPC this spring
and approved. The following summary recommendations are dis-
tilled from these two documents. In addition, the letter to the
Gest Advisory Board (9/30/81) formed the background concerns for
the review of the . Gest Program this year. Thus, all three docu-
ments comprise the context for this summary. The purpose of this
summary recommendation is for the report to the Faculty Meeting
(May, 1982). Only the proposed Gest Seminar for credit requires
faculty approval.

To be reported to the faculty: °

(1) The. Distinctive:Identit and Contribution of the Gest Pro
The Gest Committee has had five years now to carry out its charge
of developing a significant program which focuses on exploring the
"fundamental unity of religions," a program which offers an inter-
disciplinary and inter-cultural approach to the study of religious
culture. In this five-year period the Gest Committee had the op-
portunity; . to experiment with and evaluate different ways to de-
velop a program which would be fully integrated into the educa-
tional life of the College.

It has become clear in this time that there is an important and
unique place for the Gest Program in the Haverford curriculum.
First, it has become more clear that the issues and problems of
inter-cultural dialogue raise special research challenges for
rational inquiry. And, it has become clearer to the Community
since the CHE report that inter-cultural education is a funda-
mental dimension of liberal arts education. So, the Gest Program
can make a primary contribution to developing cultural literacy
as well as to curricular diversity.

The Gest Program has a unique role to play in the curriculum. It
is essentially concerned with comparative and Inter-cultural reli-
gious studies. This special concern gives a distinctive direction
to the identity, purpose, and integrity of the Program. In addi-
tion, the Program is essentially inter-disciplinary so a variety
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of disciplines and departments are directly involved in the enter-
prise. This means that the Program does not belong to any one
department at the College. It is desirable that the Program
involve faculty and students from a variety of departments at the
College. For this reason the Gest Program can properly take a
place within General Programs and make a significant contribution
to strengthening this inter-disciplinary aspect of the curriculum.

(2) Some Problems and Challenges 
As the distinctive identity of the Program became clarified during
the past five years, two related problems emerged. One concerned
the Gest budget, the other involved the difficulties in truly
integrating the. Program into the curriculum. It became apparent
in the second and third year of the Program that we would have to
struggle to maintain-, a balanced budget. Two aspects of the, Pro-
gram were explicitly required by Margaret.Gest's will - the Annual
Lecture Series on the Unity ` of Religions . and `the -  Annual Inter=
cultural Religious Dialogue. The other dimensions of the Gest
Program were judged by the Gest Committee, Provost, and EPC to
be educationally desirable in shaping a meaningful inter-cultural
program. It was felt that the most effective way to learn about
a culture was to encounter it conceptually and experientially.
This gave- priority to having a visiting professor who was an
adherent/scholar of a given religious culture; and it required
a special space and environment for diverse • forms of instruction
and cultural encounter. These two interests gave priority to
having the Margaret Gest House as a residential-meditation center
for the Program. Thus, the concept of the visiting professor
living and teaching in the Margaret Gest House became a core and
foundation for the Program. However, as these priorities emerged,
it became evident that the Gest budget would be  under strain -
the Lecture Series, the Annual Dialogue, the visiting professor,
the maintenance of the Margaret Gest House, not to mention the
expenses for the Gest director and the Gest secretary easily used
up the annual operating budget. Indeed, with inflation and esca-
lating costs it became clear that simply to stand still with this
conception of the Program we would soon need to raise additional
funds. So, this was one problem . ,

The other problem had to do with truly integrating the Gest Pro-
gram into the curriculum. The rich, ;- even 4luxurious offerings of
the Gest Program were not always well attended and taken advan-
tage of by students and faculty. It appeared that we had to find
some effective way to involve a wider range of'faculty and stu-
dents in the Program. We discovered that there were serious stu-
dents in a variety of departments and majors who had interests in
inter-cultural studies and inter-disciplinary education, but there
was no course or format in the curriculum to bring those students
together for meaningful and sustained conversation and learning.
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But, for this to work effectively it was thought desirable to have
more strength and support in the area of comparative religion. It
would be desirable to have an ongoing presence in the curriculum
of instruction in the area of comparative world religions where
regular attention would be given to other religious cultures.
This would provide another curricular base for the Program and
for the rotating Gest visiting professor. Such an appointment
would also provide additional leadership for the Gest Program
within the College as well as strengthen the offerings of the
religion department. These were some of the main issues which
led to the three following recommendations.

(3) Recommendations
CO The Gest Visiting Professor
The idea is to focus the Gest Program each year around a visiting
professor who is an adherent/scholar of a given religious culture.
The relevant courses offered in the three-college curriculum
which relate to that culture or area will be organized into an
area of study and the courses of the visiting professor will be
presented in that context. In addition, the visiting professor
will be based in an appropriate department of the College. The
sequence of rotation of visiting professors will be planned well
in advance. The appointment should be made in time for spring
pre-registration. Also, the length and frequency of rotation is
flexible - sometimes it might be more than one year, at other
times less than a year. We -need to balance between the objec-
tives of having stability and predictability in the curriculum
(which points to visiting appointments of one year or more) and
the other interest of addressing the inter-cultural aspect of
the program (which points to regular rotations and exposure of
the Community to diverse, religious cultures within any four-year
span).

ii) The Gest Committee Directorship 
The concept, structure, and rationale for this committee is pre
sented in the document "Developing the Concept of the Joint Com-
mittee Directorship" (1/27/82). The recommendation is to form a
new sort of directing committee, unlike what we have had in the
past, which will be chaired by an appropriate person for rotating
terms of three years with 1/3 time released and paid for from
Gest funds. This person should have research interests and expe-
rience in inter-cultural studies and in general be qualified to
lead and coordinate all aspects of the Gest Program. It is cru-
cial that the appropriate person be appointed, and it is desirable
that, this appointment be made by the Provost in consultation with
the Gest Committee and Academic Council. The other members of
the directing committee will be in charge of specific functions
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of the Program - for example, coordinating the Lecture Series and
Dialogue, supervising the activities of the Margaret Gest House,
convening the Thursday afternoon Gest Community Seminar, and
teaching the proposed Gest Proseminar described below. The Chair-

-person is responsible for coordinating the Program as a whole,
managing the budget, and long-range planning of the Program. The
directing committee is designed to have both continuity as well as
rotation so that it will insure continuous strong leadership as
well as involve a wider range of faculty. One virtue of this
model is that the various aspects of the Program, which fall into
the separable functions indicated above, may be shared by several
people. There are several incentives for faculty wishing to be-
come involved in the committee - including opportunities for fac-
ulty research and development, etc. For example, the person who
convenes the Thursday Community Seminar will get 1/6 released
time  from normal teaching to lead this seminar and supervise the
Proseminar for credit.  This, would give that faculty person an
opportunity to explore an inter-cultural and inter-disciplinary,
topic of special interest and relevance to the Gest Program.
Thus, we believe that we have the resources, experience, talents,
and interest within the faculty to make this model feasible. We
also believe that the unique identity of the Program will be main-
tained and strengthened in the long run with this model, and this
model will insure deeper integration of the Program into the cur-
riculum.

iii) The Gest Proseminar for course credit
(This needs faculty approval.)

We recommend starting in 1983-84 that there be an annual Gest
course (Proseminar) for two semesters (1/2 credit each semester)
taught by the person on the new Gest committee who convenes the
Thursday Community Seminar and who gets 1/6 released time paid
by Gest funds for this. The generic theme of the Proseminar
deals with research and study in the nature of inter-cultural
and inter-disciplinary understanding. The specific content will
vary according to the theme of the Thursday Seminar, and the lec-
tures in the Lecture Series will also(where appropriate)be co-
ordinated with this course. In this way there will be a core of
students participating in the Gest events for credit in a system-
atic and sustained way. Qualified students from different majors
may register for this course and attend the Thursday Community
Seminar,. the Annual Dialogue, and the Lecture Series. Since all
of these are essentially concerned with inter-cultural and inter-
disciplinary education there will be a unifying core to the theme
of the Seminar. These students, under the direction of the fac-
ulty member, will do readings relevant to these three aspects of
the Gest Program, will interact more systematically and inten-
sively with the Gest speakers, and will meet regularly in seminar
discussions to reflect critically on the materials. The instruc-
tor is free to determine how best to evaluate the performance of •
the students in this seminar, for example, whether through a re-
search°paper or'some other means. This course would be: GP 401.
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TO:  Faculty Va  FROM: Aryeh Rosman         

RE:  P,RR Aeri nn DATE.  May 12, 1982    

A. It seems to me clear that a number of items in the CUE report will have
to be carried over to the Fall. I hope that the Faculty will use those
relatively empty early meetings of next year to finish consideration of
the recommendations of CHE. It will be helpful if we can dispatch as
many of them as we can Thursday morning.	 Here are the matters which
have still not been considered, in the order I recommend for consideration.

1. Page 10: The Committee recommends that the faculty endorse the 5 require-
ments on page 10 plus a 6th requirement concerning foreign language
proficiency as basic requirements for graduation tram Haverford.

I. Pages,22-23: The Committee recommends that the faculty endorse the state-
-,meat-on• Vie:educettana1, goals -of diversity on pages 22 and 23.

Page -.23: -TheiCommittee recommends that the basic curriculum (including
especially required and introductory courses at the Freshman level)
include material reflecting non-western culture and the experience and
culture of American minorities and women, and that COD insure that this

-policy AA - carried -out_..

4. Page 23r The Committee recommends that the College explore curricular
changes which will, meet the needs of educational diversity, particularly
in the area of cultural diversity in America and in women's studies.

5. Page 24: The Committee recommends the reviews and visiting appointments
specified on page 24 designed to help carry out recommendations 10 and 11.

6. Pages 25 and 26: The Committee recommends' "that the faculty endorse the
desirability of a coordinated program in computer studies, as outlined,
on pages 25 and 26.

• Page 26: The Committee recommends that EPC and- the Provost develop a plan
to insure that students gain understanding and proficiency in the use of
computers during their studies, along the Lines suggested on page 26.

Pages 25 and 26: The Committee recommends that the faculty endorse the
desirability of a coordinated program in Dramatic arts, as outlined on
pages 25 and 26.

g•` Pages 27 and 28: The Committee recommends exploration and development of
programs in peace studies and Quaker studies, as suggested on pages 27
and 28. The Committee also recommends that the faculty endorse the
importance of Quaker values and ideals in the College's educational life
as outlined on pages 27 and 28.

10. Page 12: The Committee recommends that the College remain committed to
an effective and economical program for career planning and guidance such
as described' on page '12. .



11.pages 14-15: The Committee recommends that the faculty endorse the
general statement concerning physical education; specifically the Committee
recommends that the present physical education requirement continue and
that the faculty continue to set policy in the area of physical education
through the EPC.

12.Pages 3-10: The Committee asks the faculty to endorse pages 3 through
10 as a general statement of the goals and purposes of education at
.Baverford, and as a source from which a more concise statement of purpose
may be written .

B.	 Early in • th _ Fall, EPC will recommend to	 nature and level.
of prof is en tests or the Forei ° 	 e re uirement a r®ved y t
faculty at its r	 At that time, I recomm	 we cons der
the rema ing recommendat ons of CHE concerning Foreign Language instruction,
namely:

The committee'recommends that the faculty endorse.the general views_
in-section 8,-- parts :A - -and B__oa, pages: 15, 16 and 17 of the CBE :report.

The cómmittee recommends - instituting a three semester introductory
sequence as suggested on pages 18 and 19.

- 3. The committee'recommends instituting a one year reading course as
suggested on-page 19.

4. The committee recommends introducing technical aids in the teaching
of languages, as suggested on page 20.

5. The committee recommends a vigorous endorsement of study abroad as
outlined on page 20.

The committee recommends a return of and strengthening of foreign
language houses, as recommended on page 20.

The committee ;further wants to make_explicit a recommendation which
is implicit in what we have said and was a strong recommendation of
the Visiting Committee. The introductory courses in the various foreign
Language departments should be coordinated in numbering, in standards
for admission, and in the level of teaching and classroom hours
devoted to teaching.'

There are s number of matters.which,.for one reason.and another, CBE did
not consider, and vere not included in its report, but Which I hope - the

faculty will be willing to consider first thing in the Fall.

1. General Programs.

The program of courses called General Programs gives body to the
College's commitment to education outside departmental major requirements.
While the many courses in General Programs offered each year by the faculty
indicate its interest, the program needs coordination, supervision, and
direction. When the program was first created in 1974, it was supervised
by a faculty Committee; later, that committee was dissolved and the program
was placed under--the general protection of the Provost., CHE feels a
member of the faculty should be responsible for overseeing and coordinating
the program, and recommenda,that the Provost appoint a member of the faculty
as Director of General 'Programs. T	 xentor,- •like . the . chairman o:"
department, would report yearly td - the Provost ant'--tae E.P.



CHE urges the faculty to use General Programa as a vehicle for the
promotion of courses of broad and general interest, including possible
'core' and comprehensive courses in various areas.

2. Fine Arts.

If, as CEE"has suggested, developing a critical and creative under
standing of our culture and confronting the values and traditions of
other cultures are  fundamental aspects of a Haverford education, then
training in. the arts must be seen as a critical and central element in
our academic program. Given the important,, role which the arts play and
should continue to play in a Haverford education, and given the increase
in activity and study of. the arts on this campus since the early sixties,
the College would benefit from a comprehensive study focusing on the
current position of the arts on-.campus, on the. potential for further develop-
ment, and on the possibility of more extensive and effective coordination
among the various ,-arts departments and programs. This study may be under-
taken.by° EPC _ or• byu::special group from among the Arts and other' departments.
While it__would need ?to take.: account..of LL current. . budgetary . and staffing- ` _

-,restrictions, it shoul. also look forward to a:time when such restrictions
might_be relaxed.

Among other issues,-such a study should address specifically the-
follow fag:

1) should there be a special dimension for the arts? In reconsidering
the dimension point system, should the faculty restructure the system to
accommodate such a dimension?

2) how may we best coordinate in the College curriculum the critical
study of art and the creation of art as for example painting, sculpture,
musical performance, composition, creative writing, etc.? What should the
place of such studies be in the academic cur riculum of a college, and how
should they be related to such studies as the history of art, music or.

literature, criticism, theory, aesthetics, etc.?

3) what are the most effective means of coordinating programs and
departments in the arts? Does the present divisional structure provide
properly for such coordination or ought we to consider other structures
(e.g. natural sciences, social sciences, humanities, arts)?

4) what are the most effective ways in which to realize CHE's
recommendation to broaden our offerings in Dramatic Arts, and how may
the dramatic and performing arts „best be coordinated with the present
arts facilities of the. college?

3. Science: Education.

Early in our discussions of the CHE report, concern was expressed at
the silence of the report concerning science education. At the time, I
reported that CHE had not look systematically in detail at every aspect of
the Haverford education., but selectively at those which it felt needed



immediate attention. But it may nevertheless ' seem to the faculty
appropriate to give to science siucation the same general consideration
we gave to liberal arts education is general. Since our early discussions
a document: has circulated among members of the science faculty which may
open such a discussion. What does the faculty wish in this matter?

What then of such studies for other major divisions of the College?

Non-curricular aspects of'our education.
CHE.discussed on a number of occasions .and in some detail aspects of 

Baverford's education which concerned the importance of the general quality
of our coMmunity life beyond specific curricular issues. Many of the issues
raised appear in one form or another in our report. But although a sub
committee of claims charged with providing us a specific interim-report
.with_: recommendations, circumstances and prejudices conspired`to prevent a
-separate -sectionaof-our' report devoted specifically--to this issue. Many
feel snob► a- separate: report is - still needed. What does.'-the :.faculty wish in

.this matter:
•



To.  Academic Council FROM:  EPC & Provóst        

RE-  Ad Hoc Committees for 1.9R2-83 DATE.  May 10, 1982   

We recommend that five ad hoc committees be formed during
the 1982-83 academic year to search for regular faculty appoint
ments. Given our experience this year, we believe that five
is the maximum number of committees which can successfully
operate in one particular year. We realize that the faculty
is in need of making more than five regular appointments but
feel that it would be unwise for us to attempt to undertake
more than five searches next year. In what follows, we present
to you our recommendations for searches in the fields of:
Biology, Chemistry, Economics, English and Music. Some additional

- recommendations are also included, since they are part of our
recommendations. Also attached (Appendix I) -to this

- memo is an-update-of the aurrent,situation as-of May_l, 1982
_	 Tegariling the number af_faculty_mambers-on tenure-track and

tenured.

A. Searches for 19.82-19E3_

Biology	 We tec4inniend..that:.an ad-hoc-search-comaittee
be formed in Biology- for the pUrPoSerof-making a_regular tenure- .
track appointment at the level of Assistant Professor with a
field specification of a research interest in ,a molecular
approach to cellular differentiation. In making this recommen-
dation it is with the provision that the Biology Department
shall not receive sabbatical leave replacements for one faculty
member on-leave each year and that the Biology Department
and the Educational Policy Committee implement the recommen-
dations on curricular revisions as described by Mel Sauter
in his memo of April 28, 1982. The Santer memo is attached
(Appendix,II),to-this recommendation.

.	 -
Clemistry.The_Chemistryad hoc committee this year

was not successful. in making a regular appointment. We
recommend that the search committee be continued into next
year and that the search committee. be  informed that the
Chemistry Department shall be expanded to have a total of
six regular faculty positions in the future and that the
currant field specification can be broadened to include
areas such as inorganic chemistry and bio-chemistry. The
strong preference is to make the appointment at the Assistant
Professor level during 1982-83. The Committee will be instructed - 7
to search for one candidate but it,is with the clear understanding,
on the part of the Provost that if the committee locates two
truly outstanding candidates that two appointmentscould be
made next year.-

Economics. The ad hoc search committee in Economics for
1981-82 failed to make i regular appoinement. We recommend that
the search be continued next year with the modification of the
field specification to allow an appointment which compliments
that appointment which was made by Bryn Mawr this year. the
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The appointment should be a person, who is able to teach macro
and micro at the undergraduate level and has research interests
in thé area of public policy.

English.. We recommend that an ad hoc committee be formed
in the English Department for an appointment of a regular
faculty member at the level of Assistant Professor. The field
specification for this search should be the Renaissance.

Music. We recommend that an ad hoc search committee be
formed in the Music Department to search for a regular full-time
appointment at the level of Assistant Professor with a field
specification of theory-composition and the understanding that
the person appointed would play some role in an
ear-training or keyboard studies.

Further.- Recom eadations:-- 	 ..._..:_._....._,
Economics.  There is need for a fifth full-time person

in Economics but there is not a consensus on the way in which
the position should be filled. The EPC will continue discussions,
including the Department, with the objective of developing a
consensus on the most advantageous way to proceed.

Masi(.- We racomme.nd that a ful4- time- position be established
in the Music Department which combines direction of orchestra
and chorus. Our recommendation is that a five-year term
appointment be made of a person as Director of Performance
and (Assistant, Associate) Professor of Music. The Director
of Performance would be responsible to conduct the joint
orchestra and chorus program of Haverford and Bryn Mawr Colleges
and also to teach those students who participate in orchestra
and chorus for course credit. This appointment would carry the
fringe benefits of a Professional -I employee and would be a
part-time faculty appointment. Because of the fact that the
appointment is a part-time appointment, the position would not
be eligible to be tenured.

We do not request a regular ad hoc search committee for
this appointment but rather suggest using the provision in
the faculty handbook of the Provost forming a special committee
to work with the Department to make this appointment in Music.

Religion.' We recommend that the Religion Department be
informed that a search for a regular full-time tenure-track
position during the 1983-84 academic year. The field
specification will be for an appointment in comparative religion
with a primary specialization in Islam and a secondary
competence in an Asian religion.

. Enclosures



APPENDIX I

LIST OF FACULTY ON REGULAR APPOINT3T AS OF 5-1-82

MUM) NON-TENURED TOTAL

é?UMANITIES 18 1/3 13 1/2 31 5/6
NATURAL SCIENCE 15 3 3/4 18 3/4
SOCIAL SCIENCE 17 1/3 1 18 1/3
ALL CATEGORIES 50 2/3 18 1/4 68 11/12

HUMANITIES 18 1/3 13 1/2 31 5/6

CLASSICS 2 1 3
DRAMA 1/3 0 1/3
ENGLISH 2 3 2/3 5 2/3
FINE ARTS 2 3. 3
FRENCH'_ - 3 ._	 .`Q.

_ 3

GERMAN :	 : 1 0 1
MUSIC 1 2 5/6 3 5/6
PHILOSOPHY 4 2 6
RELIGION 2 1 3
SPANISH 1 2 3

NATURAL SCIENCE

ASTRONOMY	 1
BIOLOGY	 5
CHEMISTRY	 4
MATHEMATICS	 3
PHYSICS	 2

SOCIAL SCIENCE	 17 1/3

18 3/4

1
3/4	 5 3/4

0	 4
2	 5
1	 3

1:	 18 1/3

ECONOMICS	 3	 0
HISTORY	 3 1/3	 1
POLITICAL SCIENCE	 4	 0
PSYCHOLOGY	 4
SOCIOLOGY & ANTHROPOLOGY 3 ,

o
t3

3
4 1/3
4
4
3



To the Educational Policy Committee:

The Biology Department recognizes the great time and effort

spent by the Educational Policy Committee in evaluating the request

by the Biology Department to create a new tenure track position in

the department.

We acknowledge with thanks the granting of our request for

a new faculty person. We remind the EPC that the field specifica-

tion preference is for a person who has a molecular approach to

cellular differentiation.

We have considered -. the,` concerns of EPC regarding the teach- . _

ing load in the department and it is thew department's consensus that

the senior research tutorials (courses marked Biology 400) may be

elected by, students. These courses will, of course, be offered by

all members of the Biology Department and each member will continue

to receive teaching credit for these courses.

The Department has also seriously considered suggestions

of EPC regarding the Biology 200a,b course. We concur with the EPC

that this is a crucial course in the curriculum and we believe we

can present the course more effectively by the following plan. Me

will have a convenor who will take responsibility for routinely

meeting with the instructors in the course and ensure that all com-

ponents of the course are integrated. , The convenor will also take

responsibility for making the transition from one portion of the

course to another as smooth as possible.

The Biology Department, as detailed in our proposal to EPC

dated December 1, 1981, . will eontr buté''to Genezal Programs a

Haverford and contribute tQ the Wintner-Loewy course (Biology 100b).

4/2 82	
M. Santer.
Department of Biology



Haverford College   

TO: All Faculty	 FROM: .
 EPC    

RE•  EPC Policy Statement  DATE-  May 10, 1982   

The following represent the general guiding principles which
the Educational Policy Committee developed this year while
discussing allocation of regular faculty positions. It is
the Committee's opinion that over the next few years the
curriculum should be gradually and systematically revised
to achieve these priorities.

1) We must continue to have a strong departmental base for
the curriculum, and we must preserve the strengths we now
have. We reaffirm the concept of the major centered in
a particular department. Although specialization within
departments has been a strength in the curriculum, the
area of.inter-departmental (inter -disciplinary) education
needs to be developed as a primary area of research and
study. We need to develop structures in the curriculum
which counter-balance the strong departmental and major
pulls. One way to achieve this is for the faculty as a
whole to renew its commitment of 1973 to General - Programs
as a fundamental and primary aspect of the curriculum.
Perhaps General , ; Programs could be strengthened by
defining inter-departmental areas of study which have
coherence and integrity. These "area studies" should
be reflected in the College catalogue as ongoing features
of the curriculum. Another way to achieve a more inter-
departmental education is to encourage carefully planned
inter-disciplinary majors.

2) We agree with the CHE report that cultural literacy is.
central to liberal arts education. This involves both
a deeper appreciation of the Western culture and increased
knowledge of other cultural traditions. In this connection "
we are encouraged by and support the-work of COD on developing
curricular diversity. The strengthening of the Haverford
curriculum-in thisdirection should be a priority in the:
next few years. There are several apparently diverse
programs which seem to us_to be involved with inter- cultural
education.' Gest Program, Peace Studies and Women's Studies.
These three areas should be systematically investigated,
developed and coordinated in the future.

3) It is crucial to improve the level of scientific literacy at
the College. The scientific mode of understanding is
fundamental to cultural literacy and is a primary feature
of liberal arts education. We need to find new and creative
ways (new programs, structures, courses, etc.) to deepen
the appreciation of science. We would like to see an
increase in dialogue between the sciences and the humanities
and social sciences at the College. Seminars should be
developed to help cultivate such dialogue and bring out
the common research concerns across the three divisions
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of the College. Developing a Computer Studies program
would be one way to move in this direction.

************* ** **

These are some of the main considerations which shaped our
deliberations this year. After careful and extensive discussions
the EPC and Provost made recommendations to the Academic Council
regarding formation of search committees for 1982-83.



To: All Faculty	 May 10, 1982	 114.14'31.
From: Elected Members of Academic Council 	 5, ► 3. ri?)
Re: Recommendations for Handling Dismissal Procedures and Charges of Sexual and
Racial Harassment. 	 •

1. Dismissal Procedures: In accord.with'current College policy the elected members. of
Academic Council recommend that'the College follow the dismissal procedures published
by the AAUP in 1976. Several decisions must be made in order to make these decisions
operational. Specifically, the informal inquiry described in section 5(b), (2) of the
AAUP guidelines should be carried out by the alternate members of Academic Council. The
hearing committee discussed in section 5(c) of the guidelines will be the elected mem-
bers of Academic Council.

Challenges made against members of this hearing committee beyond the two free
challenges each side receives will be evaluated by the remaining members of the committee.
When members are excused from the hearing committee they will be replaced by a random
selection from a pool consisting of faculty members from the same division who had
served on Academic Council or were alternates to Academic Council during the seven years
preceding the date of the hearing. In order to guarantee that the hearing committee will
never be erased completely by challenges, challenges 'should be resolved one at a time,
and replacements made as necessary.

2. An Exception - Charges of Sexual and Racial Harassments The elected members of
Academic Council recognize the need for exceptional procedures in responding to com-
plaints of sexual or racial harassment directed against a member of the faculty. Our
concern'is limited to those cases t hat resist informal settlement by the E.0.0..

Once a dispute is placed in the bands of the President by the E.0.0., a panel will
be convened to consider the facts and to make a recommendation to the President. The
panel will consist of five persons chosen from a list of fifteen names representing
the four segments of the community from which a complaint could arise.

Specifically, we suggest that the list include five members of the faculty, five
students, three members of the Staff Association, and two members of the administration.
Two of the faculty representatives are to be elected by the faculty and three will be ,
appointed by Academic Council.

Upon receiving the case from the E.0.0., the President -will .ask each of the °two
parties to the dispute to choose one person from the list to participate on the panel.
After receiving these two names, the President will choose three others from the list,
and appoint one of those three to serve as chair for the panel.

The proceedings of the panel will be in camera, and lawyers will not be per
mitted to either party. There will be:no right for either party to--confront or to
cross-examine; the other except as both parties agree to this.proced ure. However ,
either party may present questions to the -panel which will. submit them to the other
party for response. The-response can be' made orally or in -writing to the panel or a
response may be declined.

A summary of the case and the recommendation of the panel will be made in writing
to the President, excepting a recommendation to remove tenure, to terminate a regular aid
appointment to the faculty, or to suspend from'service for a stated period.A In such ,
cases the recommendation must be made in writing to the elected members of Academic
Council who will perform the tasks described in section 5(c)'of the AAUP guidelines. "
In either situation, copies of the report will be given to both parties.

It should be understood that the case is taken.to the President or to the Academic
Council by the panel acting for the institution and not by the complainant. The chair
of the panel should represent the institution if a hearing is necessary. The President,
in accordance with AAUP procedures, may order the temporary suspension of the faculty
member until the hearing is concluded.



5. Dismissal Procedures

(a) Adequate cause for a dismissal will be related,
directly and substantially, to the fitness of the
faculty member in his professional capacity as a
teacher or researcher. Dismissal will not be
used to restrain faculty members in their exer-
cise of academic freedom or other rights of
American citizens. .

(b) Dismissal of a faculty member with continuous
tenure, or with a special or probationary ap-
pointment before the end of the specified term,
will be preceded by: (1) discussions between
the faculty member and appropriate adminis-
trative officers looking toward a mutual settle-
ment; (2) informal inquiry by the duly elected
faculty committee [insert name of committee]
which may, failing to effect an adjustment, de-
termine whether in its opinion dismissal pro-
ceedings should be undertaken, without its
opinion being binding upon the President; (3)
a statement of charges, framed with reasonable
particularity by the President or the President's
delegate.

(c) A dismissal, as defined in Regulation 5(a), will
be preceded by a statement of reasons, and the
individual concerned will have the right to be
heard initially by the elected faculty hearing
committee [insert name of comrnitteej.' Mem-
bers deeming themselves disqualified for bias
or interest shall remove themselves from the
case, either at the request of a party or on their
own initiative. Each party will have a max-
imum of two challenges without stated cause.'

(I) Pending a final decision by the hearing
committee, the faculty member will be sus-
pended, or assigned to other duties in lieu of
suspension, only if immediate harm to himself
or others is threatened by his continuance. Be-
fore suspending a faculty member, pending an
ultimate determination of his status through
the institution's hearing procedures, the ad-
ministration will consult with the Faculty
Committee on Academic Freedom and Tenure
[or whatever other title it may have] con-
cerning the propriety, the length, and the
other conditions of the suspension. A suspen-
sion which is intended to be final is a dismissal,
and will be treated as such. Salary will con-
tinue during the period of the suspension.

(2) The hearing committee may, with the
consent of the parties concerned, hold joint
prehearing meetings with the parties in order
to (i) simplify the issues, (ii) effect stipulations

' (This committee should not be the same as the committee
referred to in Regulation 5(b) (2).1

'f Regulations of the institution should provide for alter-
nates. or for some other method of filling vacancies on the
hearing committee resulting from disqualification; challenge
without stated cause, illness, resignation. or any other reason.)

of facts, (iii) provide for the exchange of docu-
mentary or other information, and (iv) achieve
such other appropriate pre-hearing objectives
.^s will make the hearing fair, effective. and
expeditious:

(3) Service of notice of hearing with specific
charges in writing will be made at least twenty
days prior to the hearing. The faculty member
may waive a hearing or may respond to the
charges in writing at any time before the hear-
ing. If the faculty member waives a hearing,
but denies the charges against him or asserts
that the charges do not support a finding of
adequate cause, the hearing tribunal will eval-
uate all available evidence and rest its recom-
mendation upon the evidence in the record.

(4) The committee, in consultation with the
President and the faculty member, will exer-
cise its judgment as to whether the hearing
should be public or private.

(5) During the proceedings the faculty
:nember will be permitted to have an academic ,

advisor and counsel of his own choice.
(6) At the request of either party or the

hearing committee, a representative of a re-
.1ponsible educational association shall be per-
mitted to attend the proceedings as an ob-
server

(7) A verbatim record of the hearing or
hearings will be taken and a typewritten copy
will be made available to the faculty member
without cost, at the faculty member's request ,

(8) The burden of proof that adequate cause
exists rests with the institution and shall be
satisfied only by clear and convincing evidence
in the record considered as a whole.

(9) The hearing committee will grant ad-
journments to enable either party to in-
vestigate evidence as to which a valid claim of
surprise is made:

(10) The faculty member will be afforded an
opportunity to obtain necessary witnesses and
documentary or other evidence. The adminis-
tration will cooperate with the hearing com-
mittee in securing witnesses and making avail-

,-,able documentary and other evidence.
(11) The faculty member and the adminis-

tration will have the right to confront and
cross-examine all witnesses. Where the wit-
nesses cannot or will not appear, but the com-
mittee detérmiñes that the interests *of justice
require admission of their statements, the com-
mittee will identify the witnesses, disclose their
statements, and if possible provide for inter-
rogatories

(12) In the hearing of charges of in-
competence. the testimony shall include that
of qualified faculty members from this or other
institutions of higher education.

(13) The hearing committee will not be
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bound by strict rules of legal evidence, and
may admit any evidence which is of probative
value in determining the issues involved. Ev-
ery possible effort will be made to obtain the
most reliable evidence available.

(14) The findings of fact and the decision
will be based solely on the hearing record.

(15) Except for such simple announcements
as may be required, covering the time of the
hearing and similar matters, public statements
and publicity about the case by either the fac-
ulty member or administrative officers will be
avoided so far as possible until the proceedings
have been completed, including consideration
by the governing board of the institution. The
President and the faculty member will be noti-
fied of the decision in writing and will , be given
a copy of the record of the hearing:

(16) If the hearing committee concludes
that adequate cause for dismissal has not been
established by the evidence in the record, it
Will so report to the President. If the President
rejects the report, he will state his reasons for
doing so, in writing, to the hearing committee
and to the faculty member, and provide an
opportunity for response before transmitting
the case to the governing board. If the hearing
committee concludes that adequate cause for a
dismissal has been established, but that an aca-
demic penalty less than dismissal would be
more appropriate, it will so recommend, with
supporting reasons.

6. Action by the Governing Board

If dismissal or other severe sanction is recom-
mended, the President will, on request of the
faculty member, transmit to the governing
board the record of the case. The governing
board's review will be based on the record of
the committee hearing, and it will provide op-
portunity for argument, oral or written or both.
by the principals at the hearings or by their
representatives. The decision of the hearing
committee will either be sustained, or the pro-
ceeding returned to the committee with spe-
cific objections, The committee will then re-
consider,. taking into account the stated objec-
tions and receiving new evidence if necessary.
The governing board will make a final decision
only after study of the committee's reconsid-
eration.

7. Procedures for Imposition of Sanctions Other than
Dismissal

ia) If the administration believes that the conduct'
of .► faculty member. although not constituting
adequate cause• for dismisc.,l. is .sufiicientiy
straw to justify imposition of a sest•r • saiu.tiots.

such as suspension from service for a stated
period, the administration may institute a pro-
ceeding to impose such a severe sanction; the
procedures outlined in Regulation 5 shall gov-
ern such a proceeding.

(b) If the administration believes that the conduct
of a faculty member justifies imposition of a
minor sanction, such as a reprimand, it shall
notify the faculty member of the basis of the
proposed sanction and provide him with an
opportunity to persuade the administration
that the proposed sanction should not be im-
posed_ A faculty member who believes that a
major sanction has been incorrectly imposed
under this paragraph, or that a minor sanction
has been unjustly imposed. may, pursuant to
Regulation 15, petition the faculty grievance
committee for such action as may be appropri-
ate

ó. Terminal Salary or Notice . .

If the appointment is terminated, the faculty
member will receive salary or notice in accord-
ance with the following schedule: at least three
months, if the final decision is reached by
March 1 (or three months prior to the ex-
piration) of the first year of probationary serv-
ice; at least six months, if the decision is

 by December 15 of the second year (or
after nine months but prior to eighteen
months) of probationary service; at least one
year, if the decision is reached after eighteen
months of probationary service or if the faculty
member has tenure. This provision for terminal
notice or salary need not apply in the event
that there has been a finding that the conduct
which justified dismissal involved moral turpi-
tude. On the recommendation of the faculty
hearing committee or the President, the gov-
erning board, in determining what if any, pay- .

ments will be made beyond the effective date
of dismissal, may take into account the length

 quality of service of the faculty member.

9. Academic Freedom

All members of the faculty, whether tenured or
not, are entitled to academic freedom as  set
forth in the 1940 Statement of Principles on
Academic Freedom and Tenure, formulated by
the Association of American Colleges and the
American Association of University Professors.
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